EURASIAN JOURNAL OF TEACHER EDUCATION

Year: 2021 Volume: 2 Number: 3 Pages: 196-227

Early Teacher Identity and Initial Teaching Beliefs of EFL Pre-service
Teachers During Covid-19 Pandemic: What Changed?

Burcu Giindogdu?, Arif Ata Alkayalar2
1 [stanbul Kiiltiir University, Tiirkiye, b.gundogdu@iku.edu.tr, ORCID: 0000-0002-0073-8369
2 [stanbul Kiiltiir University, Tiirkiye, a.alkayalar@iku.edu.tr, ORCID: 0000-0003-1263-1224

To cite this article:

Gilindogdu, B. & Alkayalar, A. A. (2021). Early teacher identity and initial teaching beliefs of EFL
pre-service teachers during covid-19 pandemic: What changed? Eurasian Journal of
Teacher Education, 2(3), 196-227.

Received: 04.13.2021 Accepted: 09.07.2021
Abstract

This study aims to examine how online education during Covid-19 affects pre-service EFL teachers’ initial
identity development and teaching beliefs. Different from previous times, the online education during
Covid-19 pandemic has led pre-service teachers to do school observations online, allowing them to
witness and evaluate the weaknesses and strengths of online education by first-hand observation. For
collecting qualitative data on these aspects, firstly, the online questionnaire was administered. Then,
those who volunteered were asked to write essays individually where they describe further on their
school experience course observations during Covid-19 and how it affects their initial teacher identity
formation and initial teaching beliefs. Through thematic analysis, three themes were extracted from the
data: (1) Change in the definition of teacher identity and role in online education, (2) Appreciation of use
and integration of technology as an essential component for their teacher identity development, (3)
Disapprobation /or refusal of online teacher identity owing to distrust towards the efficacy of e-learning
environments. The results showed that prospective teachers’ school observations during Covid-19
pandemic gave them a different insight, altered their teaching beliefs, and made them realize that teacher
identity can change according to conditions and they need to prepare even for hard-to-foresee
circumstances.
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Covid-19 Salgim Sirasinda Yabana Dil Olarak ingilizce Ogretmen Adaylarinin
Erken Ogretmen Kimligi ve Erken Ogretme Inanglari: Ne Degisti?

Oz

Bu calisma, Covid-19 sirasinda ¢evrimici egitimin hizmet 6ncesi EFL 6gretmenlerinin baslangi¢ kimlik
gelisimini ve 6gretme inanglarini nasil etkiledigini incelemeyi amacglamaktadir. Onceki zamanlardan
farkli olarak, Covid-19 salgini déonemindeki ¢evrimici egitim nedeniyle 6gretmen adaylari ¢cevrimigi
olarak okul g6zlemleri yapmak zorunda kalmis ve bu durum da 6gretmen adaylarinin ¢evrimigi egitimin
zayifliklarina ve giiclii yonlerine ilk elden gézlemle tanik olmalarina ve degerlendirmelerine olanak
saglamistir. Bu konularda nitel veri toplamak i¢in 6ncelikle ¢cevrimici anket uygulanmistir. Daha sonra,
gontllil olanlardan, Covid-19 sirasinda okul deneyimleri ders gozlemlerini ve bunun ilk 6gretmen
kimligi olusumunu ve ilk 6gretme inang¢larini nasil etkiledigini daha ayrintih olarak agikladiklar
makaleleri bireysel olarak yazmalar istenmistir. Tematik analiz yontemiyle, verilerin analizinden ii¢
tema ¢ikarilmistir: (1) Ogretmen kimliginin ve ¢evrimigi egitimdeki roliiniin tanimindaki degisiklik, (2)
Ogretmen kimligi gelisimi icin temel bir bilesen olarak teknolojinin kullaniminin ve entegrasyonunun
oneminin kavranmasi, (3) E-0grenme ortamlarinin etkinligine gilivensizlik nedeniyle ¢evrimigi
6gretmen kimliginin onaylanmamasi veya reddedilmesi. Sonuglar, Covid-19 salgini sirasinda 6gretmen
adaylarinin gergeklestirmis olduklar1 okul gozlemlerinin kendilerine farkl bir bakis agis1 verdigini,
6gretme inanglarin degistirdigini, 68retmen kimliginin kosullara gore degisebilecegini ve bu nedenle
yapmis olduklari gozlemlerin 6ngoriilmesi gii¢ durumlara dahi hazirlikh olmalarinin gerekliligini
anlamalarini sagladigini géstermistir.

Anahtar Kelimeler: Covid-19, Cevrimigi egitim, Erken 6gretmen kimligi, Ogretmen adaylari, Ogretmen
egitimi

Introduction
“Online Learning is not the next big thing. It's the now big thing” (Donna J. Abernathy)

Though there was a tech-driven transformation underway long before the pandemic hit us, the
scope of online learning has been expanded even more after Covid-19 pandemic, and it is obvious
that it will be integral to education even after the pandemic is over. Prior to Covid-19 pandemic,
there was also online education and integration of Information Technology (IT) to the classrooms,
and there were a number of studies that investigated teacher identity in relation to e-
learning (0'Dowd, 2003; Warner, 2004). A study conducted before Covid-19 pandemic
highlighted that low levels of technical proficiency and technological skills might have an effect on
foreign language teacher identity (Dusick & Yildirim, 2000). Besides, compared with face- to-face
teachers, teachers’ role in e-learning differs in the teaching practice where there is a shift from an
on-stage teacher to a facilitator who guides and encourages students' learning (Baran, Correia &
Thompson, 2011; Bawane & Spector, 2009). Different from the previous years and context of the
previous studies on teacher identity, it is for the first time, pre- service teachers observe
“emergency” online education in their school observations. Therefore, as much as in-service
teachers, it also might challenge pre-service teachers’ existing assumptions of being a teacher and
makes them to undergo the process of self-understanding by asking questions such as ‘who am |
as a teacher at this moment and who do I want to become as a teacher’ (Kelchtermans 2005, p.
996). As Bozkurt and Sharma (2020) stated, “while distance education has always been an
alternative and flexible option for learners, emergency remote teaching is an obligation, which
means that we have to use different strategies and approach the case with difterent priorities.”
The online education during Covid-19 is such a time when different priorities, alternatives and
issues emerged for classroom interaction, motivation, classroom management and assessment.
And student-teachers, just like in-service teachers, are one of the most important stakeholders
that have been influenced by changing teaching beliefs and values during Covid-19 online
education. Thus, this research study will contribute to our understanding of their changing initial
teacher identity and changing teaching beliefs resulting from online education during Covid-19
pandemic.
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Early Teacher Identity Development During Online Education

During Covid-19 pandemic, there was a full transition to online education, and this was the first
time student-teachers have done their class observations online. Since there were only a few
studies done over this topic, the literature review is largely based on the previous literature done
extensively on online education and the references to those potential challenges and advantages
for the observers and teachers.

Student -teachers might have observed teachers who experienced the transition to online
teaching in rather different ways, depending on how familiar the teacher was with online learning.
According to the OECD (2020) report, a total of 40 pre-service teachers participated in the study.
The results show that in Turkey, 61% of teachers reported that ICT skills for teaching were
included in their professional development activities, which is not significantly different from the
average of the OECD countries in TALIS (60%). Meanwhile, in Turkey 7% of teachers reported a
high level of need for professional development in ICT skills for teaching, which is lower than the
average of OECD TALIS countries (18%). These pre-crisis reports therefore suggest that the
transition to distant teaching and learning may have been challenging for a number of teachers.

Besides, student-teachers might have observed learners’ different experiences and
reactions towards online education. There are differences in terms of learners’ readiness, which
according to (Hung et al. 2010), include the following five dimensions: self-directed learning,
motivation for learning, computer and Internet self-efficacy, online communication self-efficacy,
and learner control. These five dimensions change from student to student. Also, students are
expected to be self-motivated and self-directed in online learning because student autonomy is
given priority. As other researchers also note, very few studies attempted to investigate the
relationship between motivation and online learning (Brophy, 2013; Hartnett, 2016) especially in
the pre-Covid-19 era, but those available can be used to make some inferences. According to
Hartnett (2016), in online education, the concepts of intrinsic and extrinsic motivation are
adopted to scrutinize the motivation of learners. Ryan and Deci (2000, p. 56) describe intrinsic
motivation as “the doing of an activity for its inherent satisfactions rather than for some separable
consequence” (cited in Hartnett, 2016) while on the other hand, “extrinsic motivation is fueled by
the anticipation of a reward from outside and beyond the self” (Brown, 2007). The comparative
studies conducted between online and on-campus students also suggest that online learners are
more intrinsically motivated compared with face-to- face learners at both undergraduate and
postgraduate level (Shroff & Vogel 2009; Wighting, Liu & Ravai, 2008). However, technical
problems that can emerge due to the nature of online environments can diminish the intrinsic
motivation. Accordingly, Bicen and Cavus (2010) argue that the speed and type of the internet
holds grave importance when it comes to online education.

Besides, when we looked at the results of OECD (2020) report, it is reported that there are
several basic problems other than difficulties of live classes affecting learners such as access to
the internet, access to digital devices and quiet places to study. It is reported that, in Turkey, 67%
of students owned a computer for school work which is lower than the OECD average (89%). Also,
36% of students from lower social backgrounds and economic conditions were reported to have
a computer for school work, which is lower than the OECD average (78%). What's more, the
report showed the computers had to be shared with other members of the household. Aside from
these, the physical environment was also not suitable in many cases. In Turkey, 87% of students
expressed they had a quiet place to study at home, which is lower than the OECD average (91%).
And when it comes to those with lower socioeconomic conditions, it is even much worse: the
percentage was 77% for students which is lower than the OECD average (85%).

Student-teachers might have observed that online education competencies are different
from face to face classroom education by having insight into potential challenges and
opportunities. Fein and Logan (2003) explain that institutions face challenges at three levels: the
design, the delivery, and the follow-up. The design is concerned with the class materials which
need to cater for students’ needs and interests. The delivery has to do with adaptation of face to
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face course materials to online teaching. And the follow-up is concerned with students’ progress.
Anderson, Imdieke and Standerford (2011) stated that online teaching is the “disconnection
between the way teachers were taught to teach”, and they added, even though online teaching is
not a new thing, many teachers do not know how the course content can be delivered effectively
in online teaching. Many teachers have been performing teaching with the same style and
approach which does not appear to work in online classrooms (Coppola, Hiltz & Rotter, 2001).
The delivery is therefore one of the major pedagogical challenges experienced by online teachers
because many teachers feel challenged when they are asked to adapt in-person course materials
to the online teaching (Choi & Park, 2006). It is also seen that the traditional lecture format of the
traditional classroom where there is a direct instruction seems inefficient in online education
since it does not meet the criteria of promoting interactive environment (Kember & Kwan, 2000).
Moore’s theory of transactional distance argues, transactional distance is a gap of understanding
and communication breakdowns caused by a distance learning environment and it is controlled
by three variables: dialogue, structure and learner autonomy. When these variables are controlled
to the advantage through instructional designs and decisions taken by a teacher, it is possible to
control transactional distance effectively (Moore, 1993). How? The idea is that teacher’s decisions
and instructional designs may or may not promote autonomy, dialogue and structure at the
optimum level, that is they either increase or decrease transactional distance between a learner
and a teacher. The aim is to decrease transactional distance by means of using appropriate
decisions and instructional designs. The interactions in online classroom took place in many forms
thanks to different tech-tools (e.g., narratives, blogs, chat, forum, web conferences or video
conferences, social networks) that supported the participants' social engagement and interaction
in the online class (Choi et al. 2016; Dyment & Downing 2018; Dickey 2004; Farr & Riordan 2015;
Gillies 2008). However, unlike face-to-face classrooms, interactions among peers and teachers
without affective responses are not clear indicators of social presence in online education
(Mumford & Dikilitas 2020). It is proposed that real interaction and social presence can be
observed if learners reflect their “affective responses” to one another and if they share ideas
(Jones & Ryan 2014). However, due to lack of visual and face-to-face contact with their students,
many teachers encounter many communication barriers and classroom management problems
(Crawley, Fewell & Sugar, 2009). The classroom management is distinct in online classrooms due
to technology factor and its distant nature. Unlike face-to-face classrooms, teachers do not have
the chance to observe learners’ verbal and non-verbal interactions (affective cues) in the
classroom (Crawley et al,, 2009). There is less monitoring of the students especially when videos
and microphones are all muted. In the literature, it was discussed that the roles of a teacher in an
online classroom management differ from face to face classroom management. Unlike face to face
classrooms, teachers’ role in online education is multifaceted such as; cognitive roles, affective
roles, disciplinary roles, managing roles, evaluative roles, performing roles, facilitator roles,
gatekeeper roles, and boundary-spanner roles (Coppola et al, 2001). Particularly, guidance and
mentoring, technical competence and discussion facilitator roles of instructors emerged as some
of the roles that a teacher should adopt in online classrooms (Arbaugh, 2000a, 2000b, 2000c;
Brandon & Hollingshead, 1999; Hiltz, 1993). The feedback is one of the issues that is placed more
emphasis in online education (Vonderwell, 2003; Petrides, 2002; Hara & Kling 1999). Students
who do not receive their instructors’ immediate feedback feel abandoned, they expect teachers to
be “online” that is to be constantly available (Hiltz, 1993).

In an online setting, assessment is also a different paradigm due to lack of face-to-face
interaction and existence of technological features. The assessment literacy of teachers has
already been discussed as insufficient before transition to online learning. And it was discussed
that many teachers do not know how to transfer their face-to-face classroom-based assessment
knowledge to online assessment and worry about the validity of their assessments. Mede and Atay
(2017) utilized the online language testing and assessment questionnaire adapted from Vogt and
Tsagari (2014) to investigate the training needs and practices of 350 Turkish EFL teachers. The
findings demonstrated that the teachers were equipped with limited assessment literacy, and they
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were in need of training in many areas of testing and assessment. However, as Gomersall (2007)
states, e-assessment has various advantages if teachers can use it according to their context:

e Greater flexibility in when and where assessment can be taken

¢ Increased motivation for candidates through the use of media-rich elements in assessment
e Support for preferences in different learning styles and assessment approaches

e Immediate feedback to candidates (depending on the e-assessment type)

eTime savings for assessors through automatic marking (depending on the assessment
instrument)

¢ Assessment management is easier and quicker
» Support for candidates who use assistive technologies in assessment

¢ Cost savings, quality assurance gains and improved administration through easy access and
transfer of electronic evidence

¢ Assessing metacognition
¢ Knowing how to use knowledge
¢ Better exemplification for students and teachers

e Increased Flexibility: Assessments can be provided at a greater range of locations and times.

As it can be seen above, the type of challenges and advantages encountered during online
education were extensively discussed through literature, but a significant portion of these studies
were conducted before Covid-19 pandemic online education. The focal point of most studies done,
as can be understood from literature review, is on changing teaching practices, experiences and
problems encountered during Covid-19 online education, but it is not on how this experience
might have influenced pre-service teachers’ initial teacher identity development and initial
teaching beliefs during online education in times of Covid-19 pandemic.

This study is significant because it informs us about pre-service EFL teachers’ perceptions
on their initial teacher identity and teaching beliefs during Covid-19 emergency online education.
Just like for in-service teachers, it would not be wrong to say that, for pre-service teachers, this
pandemic produces a window of time that wakes new teaching beliefs and brings change to
student-teachers’ initial teacher identity that informs their future practices. Being the first as well
as third person narrator to the learning and teaching process, their insights are more rich and
inclusive. Therefore, it is really important to have an understanding of how the online education
during the Covid-19 pandemic might have influenced pre-service EFL teachers’ teaching beliefs
and initial identity formation from their perspectives on the issue. By understanding this, this
study also aims to implicate solutions to the problems according to student-teachers’ perspectives
and observations, and prompt teacher educators, mentor teachers and policy makers about
changes which should be done in teacher education programs to fit with pre-service teachers’
current needs. During post-Covid-19 online education, these needs and skills have become
imperative to update. Therefore, within the framework of the current study, the following
research question was formed:

RQ: To what extent does online education during covid-19 influence your expectations of
yourself as a future teacher and your teaching beliefs?

Method

The present study was conducted to have an insight into pre-service EFL teachers’ perspectives
on the possible influence of an online education during Covid-19 on their emerging teacher
identity and teaching beliefs. For both questionnaire results and essays, the thematic analysis was
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conducted based on Boyatzis’ data-driven approach (1998). The data-driven (inductive)
approach was used in this study since this analysis is based on raw information which increases
the validity of the research (Boyatzis, 1998). According to Boyatzis (1988), the thematic analysis
involves some stages to go through, such as reducing raw information, identifying themes,
comparing themes and creating a code.

The Participants

A total of 40 pre-service teachers participated in the study. 25 of the participants were female,
while 15 of them were male. The participants were pre-service English language teachers from
the Faculty of Education of a private university who took a school observation course during
2020-2021 fall term.

Instrumentations

Data were collected using a customized online questionnaire including demographic open-ended
questions developed by reviewing published literature. With five open ended questions, the
participants were expected to write responses to the questions as the format requested. The open
ended questions were used to collect information about their thoughts and beliefs emerged with
regard to their emerging teacher identity during online education covid-19 pandemic. The
questions formed for the online questionnaire were presented below:

Q1: What influence, if any, does this online experience have on your initial teacher identity?

Q2: In what way does this online educational experience challenge your existing traditional
beliefs/ assumptions about teaching?

Q3: How does the experience of online education influence your expectations of yourself as a
future teacher and your future teaching beliefs/ practices?

Q4: What are the most important characteristics that you feel will make you a successful online
instructor? Do you think online education teaching competencies are different from face- to- face
classrooms? Explain.

Q5: Would you like to add anything in relation to the content of the online questionnaire? What
would this be?

Also, those who volunteered to write further on the topic were asked to write a final report
in the form of an individual essay to describe how their school experience course observations
which were done online during Covid-19 affect their initial teacher identity formation and initial
teaching beliefs. They were asked to consider their school experience’ course observations and
reflect further on the idea of being a teacher and teaching online. Thus, further information on the
topic was elicited regarding online education during Covid-19 based on their school observation
course observations. This enriches our insights into the issue by ensuring the participants who
volunteered to write further on the topic to relate and compare what they think to what they
observe. And also the question involves a quote from Sachs (2005) who argues that teachers
construct their own ideas of "how to be", "how to act”, and "how to understand" their work and
place in society. Therefore, the question, including this guiding quote, prompts pre-service
teachers to reflect further on these three “hows” considering online education.

Data Analysis

The open-ended questionnaire was first administered by means of google-docs. Later, the
students were asked to write an individual essay to describe how their school experience course
observations which were done online during Covid-19 affect their initial teacher identity
formation. The analysis involves determining category, subcategory, code and example meaning
unit including statements of students (i.e. student essays coded as SE and Questionnaires (QS)
(See Appendix 1). The main themes extracted from the data were: 1. Change in the definition of
teacher identity and role in online education, 2. Appreciation of use and integration of technology
as an essential component for their teacher identity development, 3. Disapprobation or refusal of
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online teacher identity owing to distrust towards the efficacy of e-learning environments. Under
these major themes, the sub-themes were written based on similarity, inclusiveness and
repetition in the coding process. And finally, the findings were presented by supporting direct
quotations from the participants and discussed within the frame of the related literature.

Limitation
The participants of this study were limited to the EFL senior students of a private university who
took a school experience course during the 2020-2021 fall term.

Findings

The present study relied on the responses of EFL pre-service teachers to the online questionnaire
and the participants’ individual essays. The following three major themes emerged as a result of
the analysis:

e Change in the definition of teacher identity and role in the online education

e Appreciation of the effective ways of integrating technology as essential to their teacher
identity development

e Disapprobation /or refusal of online teacher identity owing to distrust towards the
efficacy of e-learning environment

Change in the Definition of Teacher Identity and Role in Online Education

This pandemic has led to some changes in the definition of the teacher identity in online education
by multiplying teacher roles and by bringing up different expectations and challenges for teacher
identity and teaching beliefs and practices.

From a pre-service teachers’ perspective, student engagement, which is under the category
of classroom management, is one of the major issues that change teacher identity and role. The
majority of the participants (n=14) are of the opinion that to keep students engaged in online
education is rather challenging because it is different from face-to-face classes, and they expressed
their views with the following words.

“Teachers should be aware of new classroom management strategies, because the digital
platform we are using is our classroom actually. Distance learning also puts a distance between
behavioural methods (reward and punishment, physical interaction between students - teacher),
so teachers must be working on cognitive & psychological approaches instead. Teacher should be
aware of how everything he/she does will affect students, because in most conditions the teacher
won't be seeing their students’ faces because of technological restrictions.” (QS18)

“As an observer, [ observed the teachers had many problems in classroom management.
During the observations, [ couldn’t see many interactions among the students. Breakout room was
a good option for student-student interaction in the process of distance learning. However, it was
not so effective as face-to-face education.” (SE1)

“Some teachers had to keep the teacher talking time longer than the student talking time.
The more they talked, the less the students had an interaction. They avoided from the activities
requiring student-student interaction. They couldn’t monitor the classroom because everybody
was studying at home. For this reason, they couldn’t get the students’ attention in some activities
and they couldn’t control what was going on in the classroom.” (SE1)
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“There are still many teachers who have not taken technology into their lives and only use
books as a material. We see that the more diverse in terms of materials, the more the student’s
interest in the lesson increases and the lesson becomes more efficient.” (SE16)

“In my opinion, one of the most important features is to be able to manage a classroom.
Some teachers may have difficulty in classroom management in online teaching. Because we
cannot be sure if our students are really engaged. Some of them do not want to participate in the
activities. These situations affect both teachers and students.” (QS38)

“In my observations during this lesson, I noticed that classroom management is much more
difficult in this system. In face-to-face education I was warning my students with non-verbal
signals. For example, if a student is not listening to my instructions, I would make eye contact with
the student or go to that student’s desk and let him know my presence. That way students would
get the message. However, these methods are not possible in the online lessons, and verbal
warnings are ineftective because students are used to hearing them a lot and do not pay attention
to them.” (SE29)

Keeping students motivated becomes a major concern rather than delivering information
because some of the participants consider it is unlikely to have students listen to you when they
are not motivated, and hence, they hold the idea that in online education, learning will not happen
in the absence of low motivation. The prototypical statements of the participants were presented
below:

“In online education, teachers have much more responsibility to keep students in the course
and to motivate them. Taking this responsibility is part of our identity as a teacher.” (Q513)

“.. what the teacher can do is limited, For example, we cannot use small rewards that we
can use to attract the attention of students in the online classroom, there are extra points or plus
points left, but these may not be important for every student.” (SE4)

“As far as I have observed, especially in university classes, students prefer to write from the
chat section rather than video or audio chat. Teachers who force students to turn on cameras or
connect with audio are unfortunately inefficient in their classes and attendance decreases. In this
case, there is no interactive lesson environment. [ have observed that teachers who respect their
requests without forcing the students feel more comfortable in their lessons, and even those who
do not normally attend the class in the classroom express their opinions by writing in the chat
section with pleasure. The fact that students do not turn on their cameras or participate in voice
does not diminish the authority of the teacher, on the contrary, students respect the teacher
mutually... Therefore, it is very important to consider the wishes of the students.” (SE4)

One of the most important skills of an online teacher and essential part his/her identity
becomes emotional counselling and mentoring during Covid-19; to support the students to
motivate them, act like a mentor to them to guide them in their studies, and while doing so, to give
constant feedback to have them feel our presence and assistance to their learning process. The
statements of the participants were as follows:

“Another behaviour that the teacher should have in his identity is that he should try to take
into account the psychological conditions of the students as well as their academic success
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throughout the process. Because, in this context, students are separated from their familiar school
life, teachers and friends; Especially those of game age cannot go out and play games and cannot
socialize. For this reason, teachers in 'The New Normal’ should discover how to support their
students in relation to this process without even coming face to face. The guidance aspect of the
teacher emerges at this point.” (SE3)

“In some ways it is not that different from the “normal “education but we must pay extra
attention to students’ feelings and understandings. Communication must be always clear and
reachable” (Q526)

“Covid-19 affected our teaching process and beliefs. For example; [ believe a teacher has a
variety of identities such as input provider, facilitator, or observer. But now, I have changed my
mind. In my opinion, firstly a teacher should have an identity as a mentor. Being a mentor is very
important..being a mentor” is to be aware of how well students are progressing with their task by
supervising. For this identity; as a teacher you should have reflective thinking and self-awareness”
(520)

Psychological emotional support and feedback are indispensable components for the online
teaching process. Because the learning takes place during a pandemic and learners are locked
inside, socially-isolated and have fears of losing their health, they need more support and feedback
to regulate themselves and monitor their progress. As for feedback, the participants observed
that it is even more challenging to give feedback in online education compared to f2f classes, and
they expressed that feedback is ineffective due to the nature of the online environment:

“In a virtual environment, it is not easy to convey feedback directly when the atmosphere is
considered.” (Q519)

“In some ways, classrooms are alive and social places that offer direct responses from
students and immediate feedback. But now;, I understand that teaching is far beyond class. (SE21)

With these words, it can be understood that feedback in online education is more
challenging because it is not limited to class time in online education and immediate feedback to
the learners is limited as well.

Some other roles are also considered to define the online teacher identity according to the
pre-service teachers. As given below, the participants expressed that teachers have multiple roles
in online education:

“In distance education caused by Covid19, cooperation with the student is one of the most
important behaviours in the identity of the teacher.” (SE3, teacher as collaborator)

“A successful online instructor will be a guide and a good observer, I believe. She should
observe students process and help them when they need” (QS9, teacher as good observer)

“You have to be a teacher and at the same time a technician if it is necessary. Dealing with
many positions in online classes makes the things harder when we compare with £2f classes”
(QS20, teacher as technician)
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“A teacher who will teach in a virtual classroom environment should have full knowledge of
the application and its functions.” (SE13, teacher as technician)

One of the participants defined online teacher’s role very negatively as follows:

“For me to be a successful online teacher, I just need to have enough knowledge on what |
will teach. I think that's enough. I don't need to have good social skills to be a successtil online
teacher” (QS31, teacher as information provider devoid of social connection)

The last statement of the participant given above reveals a deep misconceptualization of being an
online teacher as someone devoid of social connection and social skills to teach. However, this is
not a true conception because teachers are no longer viewed as the facilitator of teaching, but the
facilitator of learning. This wrong conceptualization however tells a lot about the current situation
in online education that some of the teacher candidates may develop wrong conceptualization
about teaching online.

Some of the participants refer to 21st century skills to relate and define online teacher
identity:

“This corona period showed exactly how important 21st century skills are, and made it clear
that teachers should be very close to technology and the changes brought about by technology.”
(SE15)

“Some of the roles that a teacher presents when dealing with the students are like learner,
facilitator, assessor, manager and evaluator. In the 21st century, as teachers, we have more than
these kinds of qualifications in our classrooms. We provide our students to have higher order
thinking skills, effective communication skills and knowledge of technology that students will
need for 21st-century careers and a globalized environment.” (SE17)

“With the online teaching process, I realize the real power of technology in terms of teaching
materials. The more you use the technology, the better you will reach the 21st century kids.”

(0520)

Appreciation of the Effective Ways of Integrating Technology as Essential to Their Teacher
Identity Development

Before the pandemic, it was essential to know the technology tools, and yet, the use of it in
traditional classrooms was not as common as today; in these online education during the
pandemic. Also, it was not that urgent to adapt in-person course materials to the online teaching
before as much as today. Due to online education during the pandemic, there is not just a growing
appreciation of the use of technology, but effective integration of it as a prerequisite for their
teacher identity development.

During emergency online education due to pandemic, the participants have become more
cognizant of the fact that technological tools can be used effectively to promote student learning:

“The students had an opportunity to improve their technology skills. For instance, they
learned word processing skills with the help of the assignments given by the teachers. They
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learned how to prepare a good presentation through Powerpoint, how to write an email to their
professor as the computer assisted learning developed.” (SE1)

“During the pandemic, I understood the importance of online education tools better.
Although I am particularly tech savvy, I learned many tools and sites. I used Canva to spice up my
university presentations and discovered how to better capture the attention of younger students
thanks to the beautiful background designs. [ learned that with "Educaplay” or "H5p" I could
combine entertainment and education, and I learned how useful applications like "Kahoot’, which
1 already knew, can be in the classroom. (SE30)

“First ofall, it is understood that technology is significant for both teaching and learning. We
learn how to integrate technology in the learning process effectively. Besides, it has provided us
with the opportunities to enrich the learning environment through games, songs, beneficial
websites such as Kahoot, Quizizz etc.” (Q538)

The facilitating effect of technology on communication have also been expressed by the
participants with the following words:

“I realized that with the technology, you can reach a student from the edge of the world. We
are living in a globalizing world, and online teaching will be the key element in future. Reaching
the information is no longer a hardship to humanity.” (Q520)

“Before online teaching, I really care about making contact with the students in the
classroom. Without making a healthy connection, I thought that teaching was hugely affected
negatively. When [ started teaching online, I saw that these kinds of beliefs were too old fashioned.
We are in a technological era and the definition of making contact is really changed. Even in the
virtual classroom, sending an emoji or playing an online game with a whole class matters If you
want to make contact with students” (Q520)

Thanks to online education during pandemic, the participants also acknowledged the
importance of technology and the use of e-learning and teaching, and with this growing
awareness, they expressed that they will utilize from resources of technology in their future
teaching practices:

“Even after the online teaching, I am planning to use the online teaching materials and
sources in my real classes” (Q520)

“My perspective on the teaching profession has changed enormously since the pandemic
started, because [ saw the other side of the coin. Now, [ realize my capacity as a teacher about
creativity, the power of my sources and materials and the enormous facilities I have. If a teacher
wants to teach, I believe he or she can teach everywhere at any circumstances.” (SE21)

“I have seen that online tools should be integrated into our teaching practises, there are
hundreds of apps, websites and tools to make the teaching and learning process funnier and more
effective.” (Q516)
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“Creating an engaging, collaborative atmosphere, triggering multiple skills, reinforcing high
order thinking skills are the norms of teaching which shouldn’t be abandoned. With proper usage
of technological materials, every teacher can apply these norms in their virtual classroom” (SE21)

Disapprobation or Refusal of Online Teacher Identity Owing to Distrust Towards the Efficacy of E-
learning Environment

Owing to distrust towards the efficacy of e-learning environments, some of the pre-service
teachers have developed disapprobation /or refusal of online teacher identity. They developed
distrust towards online teaching, finding it ineffective and believe that education must be done
face-to-face, any other form is unacceptable due to unproductive results due to the nature of
online teaching. The participants expressed distrust towards the efficacy of e-learning
environment with the following words:

“I believed that utilizing technology in our classrooms is a must if we are to stay current and
effective. But I never thought that students would have to take only online classes for a whole year.
So much potential is lost in teaching when you don’t have access to the classroom atmosphere.
Even though the current tools we have for online teaching are good and even amazing at times,
nothing can replace the way a teacher moves, talks, and uses all the tools he has in his hands.”
(SE17)

“Unfortunately, I realized that distance learning is so distant to learning... We are not aware
of how to use technology in education, we just use it for having fun or communication.” (SE10)

Even more, some of the participants disapproved and refused online teacher identity and
expressed their dissatisfaction with online teaching and teacher identity with these words:

“In a hard way. I really hated online system....I don't want to be teacher anymore.” (Q515)

“Whatever a teacher does in front of the cameras, [ don't think it will be as impressive as in
the classroom because the teacher was the people who could understand what their students
were thinking and how they felt, even from their students’ eyes or facial expressions.” (SE14)

“As I mentioned at the beginning, the teacher-student relationship has been shaken a bit, in
my opinion, since the "classroom"” environment dominated by teachers is no longer present, most
things started to seem unlimited.” (SF12)

“Now;, thanks to Covid, I am on a very different path professionally. While I normally think
academically, I now have great reluctance on this subject and I don't want to see anything more
about education.” (SE11)

Discussion

This study is sought to examine pre-service EFL teachers’ perceptions on their initial teacher
identity and teaching beliefs during Covid-19 emergency online education. And thus, this study
also implicates what changes should be done in teacher education programs.
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As the participants’ statements showed, teacher identity and role have changed as a result
of changing nature of online education during Covid-19 pandemic, which according to the
participants, resulted from change in the classroom management, student engagement and
feedback in online education, and due to ever-present demands and needs of the 21st century
learners that challenge traditional teaching beliefs and customs, and which some teachers are still
struggling to put into practice. And as these dimensions have changed, the roles of teachers have
also changed and increased in number accordingly, and these roles were coded as follows: teacher
as emotional counsellor and mentor, teacher as collaborator, teacher as good observer, teacher as
technician, and even for some, online teacher is only information provider devoid of social
connection, holding very negative associations. And, this negative perception is largely because of
their observation of teachers who try to go on with their existing approaches, materials and
instructional methods in online education.

As can be understood from the participants’ opinions based on their observations, student
engagement should be implemented purposefully to promote classroom management in online
education. Gay (2006) argues that classroom management is a more comprehensive term because
it denotes more than controlling student misbehaviour and administrating discipline, and it
requires careful planning to monitor students in order to enable an optimum learning
environment that promotes active engagement of the students. And student engagement is
defined as “the student’s psychological investment in and effort directed toward learning,
understanding, or mastering the knowledge, skills, or crafts that academic work is intended to
promote” (Newmann, Wehlage, & Lamborn, 1992, p.12). So, according to this definition,
engagement is beyond attendance; to be physically attending the class and also beyond
participation, just doing the task. The participants therefore expressed the need for new
classroom management strategies to promote engagement with a focus on promoting learners’
psychology and cognition. The participants expressed that teachers cannot understand if students
are deeply or superficially engaged only by participation, and participation is also less compared
to face to face classes. The textbook is not sufficient to foster student-content engagement. The
materials should be more varied to catch students’ interest and prolong their attention and focus
to the topic. Besides,one of the participants also stated that forcing the students to open the
microphone and the camera is not a fruitful approach to promote student engagement in remote
learning. Instead, according to participants, the teachers are expected to respect students’
privacy, and hence teachers should find other means to engage them in online learning. These
findings about student engagement are in line with the literature. In the literature, fostering
engagement depends on enhancing students’ interaction in three different areas: a) learner-
content engagement, (b) learner-instructor engagement, (c) learner-learner engagement, and (d)
evolving applications for online learning (Collier, 2014). The first three categorizations are
actually first proposed by Moore (1993), but Collier (2014) also utilizes Moore’s (1993)
categorizations as well. According to this, learner-content engagement can be done by posing
questions using inquiry-based learning, creating online concept maps, and simulations and games.
This indicates use of variety in delivering the content. Learner-instructor engagement can be
ensured if the teacher implements formative assessment and thus gives immediate feedback. But,
regarding this issue, the participants consider feedback is limited and therefore they feel alone in
the learning process. However, learner-learner engagement can be ensured by co-engagement of
the students with each other through online peer-review and feedback, shared discussion and
online social connections. This also refers to changing student-student engagement and social
connection in online education.

The results of this study also indicated that due to online education during the pandemic,
there is not just a growing appreciation of the use of technology, but the effective integration of it
was seen to enhance learning by student-teachers. And hence, they appreciate the need for
effective integration of technology as a precondition to develop professional teacher identity. The
growing awareness of the participants and their further acknowledgement also led them to
promise themselves to utilize resources of technology in their future teaching practices. As Borg
(2003) suggests, teacher cognition matters because beliefs are one of the most important
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predictors in teacher’ instructional practices. And this positive awareness of the student-teachers
is therefore believed to be helpful in their adaptation to online teaching in their ensuing years.

However, the study also found that some of the participants expressed distrust towards the
efficacy of e-learning environments on the grounds that it reduces teacher-power and authority
in the classroom while it increases student autonomy excessively, and therefore; they believe, it
affects student-teacher relationship and interaction negatively. Moreover, some of the
participants have started to hold very negative views about teaching and learning online during
this period, and therefore, some of them disapproved and refused online teacher identity and
expressed their discontent with online teaching and learning. It was seen that the disapproval is
mainly due to their vicarious experiences (i.e., field observations), of seeing teachers ineffective
in their practices and sometimes powerless due to technical and classroom management issues.
As Bandura (1997) suggests, the vicarious experience is one of the aspects that can affect self-
efficacy beliefs of prospective teachers.

Conclusion and Recommendations

As it was understood from the results, prospective teachers’ school observations during Covid-19
pandemic gave them a different insight, altered their teaching beliefs, and made them realize that
teacher identity can change according to conditions and they need to prepare even for hard-to-
foresee circumstances.

Several pedagogical implications and recommendations for practitioners may be generated
from this study. Teacher education programs should also be designed by training teacher-
candidates towards online education as they do to face to face education. As Day (2004) asserts,
an important aspect of teacher education is “to prepare teachers who are informed and flexible to
manage the imposed changes in the curriculum and education policies while trying to understand
issues such as teachers’ sense of educational aim, practices, teacher identity, and agency” (cited in
Babanoglu & Agcam, 2019). The full shift to online education shows how much we are unprepared
for this, as both teachers and students. But for prospective pre-service teachers, as Carillo and
Flores (2020), it is compulsory to plan a teacher education program that meets different criteria
such as the expectations of the students, the requirements of teacher education and the conditions
in which both universities and schools have to operate, all of which affect the initial teacher
identity of prospective teachers at different levels. The shift in teacher identity in terms of beliefs
about teaching and learning should be incorporated into teacher education programs for a better
understanding of teacher needs for professional development. Online education requires different
teaching skills and use of methods because student motivation, engagement and classroom
management differ from face to face classes. Current understanding seems to be insufficient and
does not cater for students’ changing needs that come with online education, such as emotional
counselling and mentoring which students are desperately in need of during this time. Therefore,
teachers should be trained with regard to socio-emotional skills which can help them to engage,
motivate and keep students who have behavioural problems under control.
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APPENDIX I
Table 1.
Data sorted in levels of coding
Category Sub-category Code Example meaning unit (Student Frequency
Essays (SE) and Questionnaires
Q)
I T T T T
Teacher identity Motivation Motivation in “By using some applications, I (n=4)
change Online education  occasionally was providing feedback

and extrinsic motivation even if it is
a virtual classroom. I cared about
not only teacher-student interaction
but also student-student interaction
in some activities that I organised in
Zoom.” (SE19)

“In online education, teachers have
much more responsibility to keep
students in the course and to
motivate them. Taking this
responsibility is part of our identity
as a teacher.”(QS13)

“.. what the teacher can do is
limited. For example, we cannot use
small rewards that we can use to
attract the attention of students in
the online classroom, there are extra
points or plus points left, but these
may not be important for every
student.” (SE4)

“As far as [ have observed, especially
in university classes, students prefer
to write from the chat section rather
than video or audio chat. Teachers
who force students to turn on
cameras or connect with audio are
unfortunately inefficient in their
classes and attendance decreases. In
this case, there is no interactive
lesson environment. [ have
observed that teachers who respect
their requests without forcing the
students feel more comfortable in
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their lessons, and even those who
do not normally attend the class in
the classroom express their
opinions by writing in the chat
section with pleasure.The fact that
students do not turn on their
cameras or participate in voice does
not diminish the authority of the
teacher, on the contrary, students
respect the teacher mutually. But
the same may not apply to a high
school student, for example.
Therefore, it is very important to
consider the wishes of the
students..” (SE4)

I T T T
Classroom Student “As an observer, | observed the (n=14)

management engagement in teachers had many problems in
online education  classroom management. During the

observations, [ couldn’t see many
interactions among the students.
Breakout room was a good option
for student-student interaction in
the process of distance learning.
However, it was not so effective as
face-to-face education.” (SE1)

“I believe online education requires
more from the teacher since it's not
easy to compete with many online
attractions and distractions. A
successful instructor should be
someone who makes students sure

that their lesson is worth their time
and effort. “ (QS33)

“Some teachers had to keep the
teacher talking time longer than the
student talking time. The more they
talked, the less the students had an
interaction. They avoided from the
activities requiring student-student
interaction. They couldn’t monitor
the classroom because everybody
was studying at home. For this
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reason, they couldn’t get the
students’ attention in some
activities and they couldn’t control
what was going on in the
classroom.”(SE1)

“The quality of education in online
education is lower than in face-to-
face education as I observed from
the online lessons. The reason for
this is that the classroom
management is incomplete, and we
do not know whether the student is
really listening to the lecture as in
class” (SE26)

“Time management is crucial in
online education. It is hard to save
time and catch students’ attention in
online education (compared to face-
to-face.)”(QS11)

“ Being able to manage the
classroom and time. I think the
features are the same but it is a little
or bit harder for teachers to control
each and every disruptive behavior
of students in online lessons”

(QS16)

“The online education process was a
difficult process in terms of
classroom management. Because
student-teacher communication can
be interrupted more than face-to-
face education.”(QS13)

“there are still many teachers who
have not taken technology into their
lives and only use books as a
material. We see that the more
diverse we are materially, the more
the student's interest in the lesson

EURASIA JOURNAL OF TEACHER EDUCATION, 2021, 2(3), 196-227



BELIEFS OF EFL PRE-SERVICE TEACHERS DURING COVID-19 PANDEMIC 216

increases and the lesson becomes
more efficient.” (SE16)

“In a classroom, teachers can have
students do the activities and
observe them if they're working on.
However in online classes it is not
possible at all. At first, I thought that
if we guide and give instructions
well, they can all do the activities. As
far as I have seen in the online
classes, I realized that students
mostly enjoy speaking, listening
activities and grammar,
vocabularies activities integrated
with the games. I must say that
students become more selective
about activity choices and this is
whatI found as a challenge through
my existing traditional beliefs.”

(Qs9)

“They are absolutely different from
each other... it is a great tool to teach
private classes or maybe small
group but for a class its very hard to
stay in charge... discipline and
keeping the authority is the hardest
yet the most important part that
teachers need to keep” (QS17)

“Teachers should be aware of new
classroom management strategies,
because the digital platform we are
using is our classroom actually.
Distance learning also puts a
distance between behavioral
methods (reward and punishment,
physical interaction between
students - teacher), so teachers
must be working on cognitive &
psychological approaches instead.
Teacher should be aware of how
everything he/she does will affect
students, because in most
conditions the teacher won't be
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seeing their students' faces because
of technological restrictions.”

(QS18)

“In my opinion, one of the most
important features is to be able to
manage a classroom. Some teachers
may have difficulty in classroom
management in online teaching.
Because we can not be sure if our
students are really engaged. Some of
them do not want to participate in
the activities. These situations affect
both teachers and students.” (QS38)

“In my observations during this
lesson, I noticed that classroom
management is much more difficult
in this system. In face-to-face
education [ was warning my
students with non-verbal signals.
For example, if a student is not
listening to my instructions, [ would
make eye contact with the student
or go to that student’s desk and let
him know my presence. That way
students would get the message.
However, these methods are not
possible in the online lessons and
verbal warnings are I believe
ineffective because students are
used to hear them a lot and do not
pay attention to them.” (SE29)

T
Teacher role Teacher as “Online teaching experience affected (n=4)

change emotional my mentoring identity towards
counsellor and students. [ gave both information
mentor about second language acquisition

and ideas of self monitoring and
awareness to my students” (QS19)

“In some ways it is not that different
from the “normal “ education but we
must pay extra attention to
students' feelings and
understandings. Communication
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must be always clear and reachable”

(Qs26)

“Another behavior that the teacher
should have in his identity is that he
should try to take into account the
psychological conditions of the
students as well as their academic
success throughout the process.
Because, in this context, students
are separated from their familiar
school life, teachers and friends;
Especially those of game age cannot
go out and play games and cannot
communicate with the environment.
For this reason, teachers in 'The
New Normal' should discover how
to support their students in relation
to this process without even coming
face to face. The guidance aspect of
the teacher emerges at this point.”
(SE3)

“Covid-19 affected our teaching
process and beliefs. For example; [
believe a teacher has a variety of
identities such as input provider,
facilitator, or observer. But now, |
have changed my mind. In my
opinion, firstly a teacher should
have an identity as a mentor. Being a
mentor is very important...being a
mentor” is to be aware of how well
students are progressing with their
task by supervising. For this
identity; as a teacher you should
have reflective thinking and self
awareness” (520)

Teachers as “In distance education caused by I (n=1)
collaborator Covid19, cooperation with the
student is one of the most important
behaviors in the identity of the
teacher.” (SE3)
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Teacher as good “A successful online instructor will (n=1)
observer be a guider and a good observer, I

believe. She should observe

students process and help them

when they need” (QS9)

I T T
Teacher as “You have to be a teacher and atthe  (n=2)

technician same time a technician if it is
necessary. Dealing with many
positions in online classes makes
the things harder when we compare
with f2f classes” (QS20)

“A teacher who will teach in a
virtual classroom environment
should have full knowledge of the
application and its functions.”

(SE13)
I T T
Online Teacheras “For me to be a successful online (n=1)
only Information  teacher, [ just need to have enough
provider devoid knowledge on what I will teach. I
of social think that's enough. [ don't need to
connection have good social skills to be a

successful online teacher”(QS31)

I T T
21st Century “Some of the roles that a teacher (n=3)

presents when dealing with the
students are like learner, facilitator,
assessor, manager and evaluator. In
the 21st century, as Teachers we
have more than these kinds of
qualifications in our classrooms.We
provide our students to have Higher
order thinking skills, Effective
communication skills and
knowledge of technology that
students will need for 21st-century
careers and a globalized
environment.” (SE17)

“With the online teaching process,
realize the real power of technology
in terms of teaching materials. The
more you use the technology, the
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better you will reach the 21st
century kids..” (QS20)

“This corona period showed exactly
how important 21st century skills
are, and made it clear that teachers
should be very close to technology
and the changes brought about by
technology.” (SE15)

Feedback

Feedback in
online education

“In a virtual environment, it is not
easy to convey feedback directly
when the atmosphere is
considered.” (QS19)

“In some ways, classrooms are alive
and social places that offer direct
responses from students and
immediate feedback. But now, I
understand that teaching is far
beyond from classes. (SE21)

| (n=2)

Technology
integration

Effective ways of
technology
integration

Effective use of
technological
tools

“The students had an opportunity to
improve their technology skills. For
instance, they learned word
processing skills with the help of the
assignments given by the teachers.
They learned how to prepare a good
presentation through Powerpoint,
how to write an e-mail to their
professor as the computer assisted
learning developed.” (SE1)

“I was capable of learning any digital
tool heuristically, and [ also believe
digital tools are more economic than
traditional materials. I believe the
online experience will be for my
benefit because they are easier for
me to have control over. For
example, it is very hard to mute a
crowded class when you lose
control, but with the help of online
tools, you can simply "mute all

' (n=3)
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participants”. (QS18)

During the pandemic, [ understood
the importance of online education
tools better. Although [ am
particularly tech savvy, I learned
many tools and sites. I used Canva to
spice up my university
presentations and discovered how
to better capture the attention of
younger students thanks to the
beautiful background designs. |
learned that with "Educaplay” or
"H5p" I could combine
entertainment and education, and I
learned how useful applications like
"Kahoot", which I already knew, can
be in the classroom. (SE30)

“First of all, it is understood that
technology is significant for both
teaching and learning. We learn how
to integrate technology in the
learning process effectively. Besides,
it has provided us with the
opportunities to enrich the learning
environment through games, songs,
beneficial websites such as Kahoot,
Quizizz etc.” (QS38)

“I realized that with the technology,
you can reach a student from the
edge of the world. We are living in a
globalizing world, and online
teaching will be the key element in
future. Reaching the information is
no longer a hardship to humanity.”

(Qs20)

“Before online teaching, I really care
about making contact with the
students in the classroom. Without
making a healthy connection, [
thought that teaching was hugely
affected negatively. When I started
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teaching online, [ saw that these
kinds of beliefs were too old
fashioned. We are in a technological
era and the definition of making
contact is really changed. Even in
the virtual classroom, sending an
emoji or playing an online game
with a whole class matters If you
want to make contact with students

(Qs20)

»

Acknowledgemen
t of technology
and e-learning
and teaching in
their future
practices

“Initially, i did not think that modern
techniques or methods including
usage of technology are not crucial
tools for teaching or a teacher,
which proved i was wrong” (QS14)

“It assures me that my knowledge
and experience of technology will
surely help me in my future teaching
endeavours.” (QS22)

“I have seen that online tools should
be integrated into our teaching
practises, there are hundreds of
apps, websites and tools to make the
teaching and learning process
funnier and more effective.” (QS16)

“I have experienced online lesson
before and once [ understood that in
the future it can be possible to give
online lesson and take precautions,
be prepared for any thing by
predicticting and thinking”(QS30)

“Creating an engaging, collaborative
atmosphere, triggering multiple
skills, reinforcing high order
thinking skills are the norms of
teaching which shouldn’t be
abandoned. With proper usage of

I (n=11)
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technological materials, every
teacher can apply these norms in
their virtual classroom” (SE21)

“My perspective on the teaching
profession has changed enormously
since the pandemic started, because
I saw the other side of the coin. Now,
I realize my capacity as a teacher
about creativity, the power of my
sources and materials and the
enormous facilities [ have. Ifa
teacher wants to teach, I believe he
or she can teach everywhere at any
circumstances.” (SE21)

“Even after the online teaching, [ am
planning to use the online teaching
materials and sources in my real
classes” (QS20)

“I believed that traditional materials
were more beneficial than the
technological ones. However, |
learned how to adapt them on
technological platforms. In addition
to that, technology always works
well in doing activities in terms of
time management and effectiveness.
So, this changed my traditional
belief on choosing the appropriate
material for my students.”(QS38)

“I feel like I'm not prepared enough
for traditional teaching because of
this situation. However, it is
expected that online education will
become more common in the future.
So knowing that ['ve got a headstart
in this eases my mind.” (QS35)

“After this pandemic occurred and
we were in lockdown, I understood
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that technology is now an
indispensable concept of our life
comprehension because we do not
only use technology, we need it
desperately” (SE9)

T T T T
Inefficacy of online  Distrust towards  “I believed that utilizing technology — (n=2)

environment for the efficacy of e-  in our classrooms is a must if we are
learm.ng and learning to stay current and effective. But I
teaching environment never thought that students would

have to take only online classes for a
whole year. So much potential is lost
in teaching when you don’t have
access to the classroom atmosphere.
Even though the current tools we
have for online teaching are good
and even amazing at times, nothing
can replace the way a teacher
moves, talks, and uses all the tools
he has in his hands.” (SE17)

“Unfortunately, I realized that
distance learning is so distant to
learning... We are not aware of how
to use technology in education, we
just use it for having fun or
communication.” (SE10)

T
Disapprobation “Yes, it is different because in the (n=6)

/Jor refusal of classroom you use body language
online teacher and you can't mute students with a
identity button. I cant be successful in online

teaching.” (QS29),

“Whatever a teacher does in front of
the cameras, [ don't think it will be
as impressive as in the classroom
because the teacher was the people
who could understand what their
students were thinking and how
they felt, even from their students'
eyes or facial expressions.” (SE14)
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“As I mentioned at the beginning,
the teacher-student relationship has
been shaken a bit, in my opinion,
since the "classroom" environment
dominated by teachers is no longer
present, most things started to seem
unlimited.” (SE12)

“Now, thanks to Covid, I am on a
very different path professionally.
While I normally think academically,
I now have great reluctance on this
subject and [ don't want to see
anything more about education.”
(SE11)

“I realized teachers are meant to
teach face to face.” (QS39)

“In a hard way:. I really hated online
system....I don't want to be teacher
anymore.”(QS15)

Genigletilmis Ozet

Giris

Pandemiden ¢ok 6nceki siireci de kapsayan, teknolojiye dayali bir doniisiim devam ediyor olsa da,
cevrimici 6grenmenin kapsami Covid-19 salginindan sonra daha da genislemistir ve pandeminin
sona ermesinden sonra bile egitimin ayrilmaz bir parcasi olacagi asikardir. Covid-19
pandemisinden oOnceki donemde, cevrimici egitim ve Bilgi Teknolojilerinin (BT) siniflara
entegrasyonunun yaninda e-6grenme ile ilgili olarak 6gretmen kimligini arastiran bir dizi calisma
da bulunmaktadir (0'Dowd, 2003; Warner, 2004). Yine pandemi 6ncesinde yapilan bir arastirma,
disiik seviyedeki teknik yeterlilik ve teknolojik becerilerin yabanci dil 6gretmeni kimligi tizerinde
etkisi olabileceginin altini ¢izmistir (Dusick ve Yildirim, 2000). Ayrica, yiiz yiize egitim siirecindeki
ogretmenlerle karsilastirildiginda, 6gretmenlerin e-68renmedeki roli, 6gretmenden 6grencilerin
o0grenmesine rehberlik eden ve onlar1 tesvik eden bir kolaylastiriciya sahne gecisinin oldugu
o0gretim uygulamasinda farklilik gostermektedir (Baran, Correia, Thompson, 2011; Bawane &
Spector, 2009). Ogretmen kimligiyle ilgili énceki yillardan ve énceki calismalardan farkh olarak,
o0gretmen adaylari ilk kez okul gézlemlerinde “acil” cevrimigi egitimi gozlemlemislerdir. Bozkurt
ve Sharma'nin (2020) belirttigi gibi, "uzaktan egitim her zaman 6grenenler i¢in alternatif ve esnek
bir secenek iken, acil uzaktan egitim bir zorunluluktur, bu da farkl stratejiler kullanmamiz ve
vakaya farkli o6nceliklerle yaklasmamiz gerektigi anlamina gelmektedir." Covid-19 sirasindaki
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cevrimici egitim, smif etkilesimi, motivasyon, smif yonetimi ve degerlendirme icin farkl
onceliklerin, alternatiflerin ve sorunlarin ortaya ciktig1 bir zamandir. Cevrimici egitim sirasinda
O0gretmen adaylari tarafindan gézlemlenmesi muhtemel bir dizi sorun bulunmaktadir. Bunedenle,
bu arastirma ¢alismasi, Covid-19 salgini sirasinda ¢evrimigi egitime bagh olarak degisen erken
o0gretmen kimligini ve 6gretim inanglarini anlamamiza katkida bulunacaktir.

Yontem

Arastirmaya, 6zel bir liniversitenin Egitim Fakiiltesi Ingilizce 6gretmenligi boliimiinde 6grenim
gormekte olan ve 2020-2021 giiz doneminde okullarda gozlem dersini alan 40 adet son sinif
O0gretmen adayi1 katilmistir. Nitel veri toplamak icin dncelikle ¢evrimici anket uygulanmistir. Daha
sonra, gonilli olanlardan, Covid-19 sirasinda okul deneyimleri ders gozlemlerini ve bunun ilk
o0gretmen kimligi olusumunu ve ilk 6gretme inanclarini nasil etkiledigini daha ayrintili olarak
acikladiklar1 makaleleri bireysel olarak yazmalar1 istenmistir. Hem ¢evrimici anket sonuglar1 hem
de bireysel olarak yazilan kompozisyonlar icin tematik analiz Boyatzis'in (1998) veri gidimli
yaklasimina gore yapilmistir.

Tematik analiz yotemiyle, verilerin analizinden ii¢ tema c¢karilmistir: (1) Ogretmen
kimliginin ve ¢evrimici egitimdeki roliiniin tanimindaki degisiklik, (2) Ogretmen kimligi gelisimi
icin temel bir bilesen olarak teknolojinin kullaniminin ve entegrasyonunun éneminin kavranmasi,
(3) E-6grenme ortamlarinin etkinligine karsi glivensizlik nedeniyle cevrimici 6gretmen kimliginin
onaylanmamasi veya reddedilmesi. Sonuglar, Covid-19 salgini sirasinda 6gretmen adaylarinin
gerceklestirmis olduklari okul gozlemlerinin kendilerine farkl bir bakis agisi verdigini, 6gretme
inanclarini degistirdigini, 6gretmen kimliginin kosullara gore degisebilecegini ve bu nedenle
yapmis olduklar1 gézlemlerin 6ngoriilmesi giic durumlara dahi hazirlikli olmalarinin gerekliligini
anlamalarini sagladigini gostermistir. Birinci tema altinda, 6gretmen adaylar1 bir 6gretmenin
cevirimici 0gretimde cesitli rollere sahip oldugunu dile getirmislerdir. Onlara gore, Covid-19
salgin doneminde yapilan online 06gretmenlik farkli boyutlarda donanimli olmay1
gerektirmektedir. Hem aday 6gretmen hem de 6grenci géziinden bu roller: duygusal danisman ve
akil hocas1 6gretmen, isbirlik¢i 6gretmen, iyi gdzlemci 6gretmen ve teknisyen 0gretmen olarak
gruplanmistir. Hatta, bazi 6gretmen adaylar1 i¢in cevrimici 6gretmen olduk¢a olumsuz
cagrisimlara sahiptir. Cevrimici 6gretmenlik, “sosyal beceriden ziyade yeterli bilgiye sahip olmak”
olarak tamimlanmustir. ikinci tema kapsaminda, 6gretmen adaylari, teknolojinin éneminin
yanisira nasil efektif sekilde teknoloji kullanilacaginin 6neminin daha da farkina varip
kavramislardir. Bunun sonucunda, 6gretmen adaylari kendi gozlemlerine dayanarak, “Teknolojiyi
nasil etkili kullanirim?”, “Ogrenci katihmini (yiizeysel olmayan sekilde) égrenci aktif ve motive
olacak sekilde nasil saglarim?”, “Teknolojiyi sinif i¢ci yonetim i¢in nasik kullanirim?”, “Uzaktan
egitiminde etkilesimi ve iletisimi nasil saglarim?” gibi sorulara odaklanmaya baslamistir. Bu
diisiince sistemi onlarin erken 6gretme inanglarini da etkilemis ve 68retmen adaylari ileride bu
diistince ile bu sorulara cevap bulmaya c¢alisarak 6gretmenlik yapmak istediklerini belirtmislerdir
¢lnkii cevirimici 6gretim onlar i¢in farkli sorunlar ve sorular1 beraberinde getirmis, dolayisiyla
bu durum onlara farkh bakis agilari icin kapilar agmustir. Uciincii tema altinda ise 6gretmen
adaylarinin ¢evrimici 6gretimi ile birlikte bu rolii onaylamalar1 ve reddetmeleri tlizerine olan
gorigsleri verilmistir. Ogretmen adaylarinin bazilan ileride 6gretmenlik yaptiklarinda eger
cevrimici olarak yaparlarsa buna hazir hissettiklerini, bazilari ise buna asla hazir olmadiklarini ve
meslekten bu donem boyunca soguduklarini belirtmislerdir. Burada su goéze carpmaktadir;
o0gretmen adaylarinin bir kismi 6z-yeterlilik inanci agisindan olumlu gelismis , ancak digerleri ise
cevrimici 6gretmenlige karsi olumsuz bir tutum gelistirmis ve bu da 6z-yeterlilik inanglarini
derinden sarmistir. Bu durum, sadece cevrimici 6gretmenlik 6zelinde degil, yiiz ylize egitim olsa
dahi bu meslegi yapmama karari alma fikrine sahip olmalarina neden olmustur. Bu kesin reddedis
durumun vahametini gostermektedir.

Bu calismada elde edilen veriler dogrultusunda 6gretmen egitiminde yiiz yiize 6gretime ek
olarak cevrimici 6gretmenlik konusunda 6gretmen adaylarini yetistirme gerekliliine ve bu
nedenle o6gretmen egitimi programina c¢evrimici 6gretmenlik konusunun dahil edilmesi
gerektigine ulagsmak miimkiindiir. Ogretmen adaylari, ¢evrimici egitim icin farkh 6gretim
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becerileri ve yontemlerin kullanilmasi gerektigini dile getirmislerdir. Onlara gore, 6grenci
motivasyonu, katilimi ve sinif yonetimi yiiz ytlize derslerden farklidir. Ancak mevcut 6gretmenlik
programi bu durumla ilgili teorik ve pratik bilgiyi sunmadig icin 6gretmen adaylar tarafindan
yetersiz gorilmektedir. Ayrica, 6grencilerin bu dénemde c¢aresizce ihtiya¢ duyduklar: duygusal
danismanlik ve rehberlik gibi ¢evrimici egitimle gelen degisen 6grenci ihtiyaclarinin 6gretmen
egitimlerinde mutlaka vurgulanmasnin gerekliligi dile getirilmistir. Bu nedenle, arastirmadaki
o0gretmen adaylarinin degerlendirmelerine dayanarak, 0gretmen egitiminde sosyo-duygusal
beceriler konusu tizerinde durulmalidir. Buna ilaveten, 6gretmen adaylar1 ¢evrimici sinif
yonetiminde davranis¢1 yaklasimdan ziyade bilissel ve duyussal yaklasimin 6ne ¢iktigini dile
getirmislerdir. Bu nedenle 6gretmen adaylar1 igin iki egitim ortaminin farklarina odaklanan
yontemlerle ilgili farkindalik saglayacak bir egitimin saglanmasi gerekliliginden bahsetmek
miimkiindiir.
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