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In social life, language and society have a decisive role in the linguistic
activities of individuals. This role is based on professional jargon and
provides the opportunity to explain the relationship between Language
teaching and Sociolinguistics in many ways. The basic claim of
Sociolinguistics is based on the thesis that "language is diverse and
constantly changing". In language teaching, the differences between the

taught register (official language) and the learned register (used
language) can be taught to the extent of the sociolinguistic awareness
of the instructor. What kind of relationships can be established between
Sociolinguistics and language teaching and what contributions can be
made; By considering the language within the framework of
Kevwords communicative com;?etence, social g’lass and cqltural contexts, it may be
_-LSOCiolinguistics possible to show it in uses depel?dmg on so.czal factors Sych as class,
Social Role age, gender and ethnicity. This study aims to examine how the
relationship between Sociolinguistics subjects and language teaching
can be established. In this research, qualitative research method was
used and scanning, compilation and observation methods were used. In
language teaching, it is important to recognize the situation, context,
environment and social factors that play a role in native or
second/foreign language acquisition or teaching, as well as the basic
factors affecting language choices, and to discuss how they can be used
in contemporary language teaching environments.
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Situation
Context
Language teaching

Language, as a system of communication and a tool for conveying messages, is central to social life
in all societies and is shaped according to the society in which one lives and the geographical areas
in which one resides. Language and society have the power to influence and construct each other
through mutual interaction. In other words, while language guides social interactions, social
interactions also shape language and lead to the emergence of new forms. As a tool for inter-personal
agreement, language can also serve as a means for constructing social culture and passing it down to
future generations (Gemalmaz et al., 2010).

Language learning and teaching encompass process-based diverse learning experiences that can occur
through explicit or implicit, formal or informal educational activities, and are influenced by
sociocultural contexts and linguistic variables, which affect the learner’s success. Therefore, an
instructor should not overlook the impact of sociocultural contexts of various languages and
participants in teaching native, second, or foreign languages. Especially, social and cultural contexts,
as well as societal roles, can help language learners achieve outcomes aligned with their learning
objectives.

Examining education and teaching through the lens of sociolinguistic data can provide educators with
new perspectives. Sociolinguistic data, such as language acquisition, language development,
sociocultural contexts, and language variations, offer essential frameworks for teachers and provide
opportunities to utilize linguistic phenomena and events to benefit students in the classroom. To better
understand teaching and learning activities, it is necessary to have knowledge not only of foreign
language teaching methods, approaches, techniques, and assessment but also of linguistics,
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sociolinguistics, sociology, and psycholinguistics. In this regard, the significance of the relationships
between the conditions surrounding teaching and students' motivations for language learning has been
validated in large-scale studies conducted with foreign language learners at various levels (Nansy &
Sandra, 2010).

Sociolinguistics concerns how language is produced, used, and imbued with contextual meanings in
the real world. This practical knowledge can significantly contribute to teachers' lesson delivery. Key
contributions include diversifying teaching activities with sociolinguistic data and selecting and
applying different inputs in teaching and learning processes. According to sociolinguistic approaches,
in addition to issues like nationhood, official language selection, and prestige languages, language
also has many controversial areas specific to both popular culture and academia; it is essential to
avoid such controversial areas in language teaching. Furthermore, within this framework, the problem
of defining languages and cultures around concepts such as society, state, nation, language, and terms
like subordinate language, superordinate language, receptor language, transmitter language, and
language variables should also be considered.

It is significant that researchers have pointed out that sociolinguistic data are often overlooked by
educators in the language teaching process. At this point, while educators spend more time on
teaching vocabulary, grammar, and speaking in a foreign language, sociolinguistic data can provide
opportunities for students to experience where, with whom, when, and how to speak according to
their contextual language use needs.

Theoretical Framework

Researchers point out the close relationship between language use and linguistic communities,
suggesting that the fundamental reason for linguistic variability within language is social change, as
examined through a sociolinguistic approach (Konig, 1985). Here, the shift from viewing language
merely as a structure to examining the processes and contexts causing the "phenomenon of change"
that emerges in various dimensions of language represents a transition from an individualistic to a
sociocultural perspective on the phenomenon of language.

Regardless of which language individuals learn, they ultimately undergo a process of linguistic
acquisition beyond merely learning a language. During this acquisition, it is impossible for the first
language the individual learned not to influence the new language being learned. Language and
society are two significant phenomena that continuously affect and shape each other. In other words,
"to be human is to speak, but to speak is, in many respects, to be a part of society" (Vardar, 2007).
Therefore, understanding the contextual impact of language through its "usage feature" constitutes an
important aspect for both language learners and educators.

In 20th-century linguistics, the structuralist approach of Saussure and the generative-transformational
grammar approach of Chomsky have been influential. Saussure's approach distinguishes between the
social aspect of language, which he refers to as 'langue,’ and the individual aspect of speech, which
he refers to as 'parole' (Saussure, 2000). Chomsky's focus on the conceptual dimension of sentences
and the establishment of the speech-act dichotomy (Chomsky, 1978: 14) has laid the groundwork for
the emergence of significant approaches and methods in language teaching.

In the Common European Framework of Reference for Languages (CEFR), instead of the traditional
approach of teaching structural rules of language based on standard language, the "Action-Oriented
Approach" has been adopted. This approach evaluates language as a social phenomenon connected
with external factors, taking into account the aspect of language use (Giinday, 2013). In the past,
communication in foreign languages was primarily based on written texts, but with the increase in
trade and transportation opportunities following the Industrial Revolution, there has been a growing
need for oral communication. Consequently, oral communication has gained more importance in
educational activities. Today, with the rapid development and diversification of communication tools,
oral communication has evolved into a multifaceted, multicultural, and multidimensional structure.
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Language teaching is a learning and teaching activity that progresses through teacher-student
interactions, is supported by teaching materials, and is shaped by teacher-student and student-student
interactions, encompassing certain constraints such as curriculum, time, and space. Language
education, on the other hand, is a comprehensive process that spans from "cradle to grave," without
constraints related to curriculum, time, or space. It includes learning activities experienced naturally
in various attitudes, behaviors, and linguistic intuitions/predictions within a natural environment,
recognizing and experiencing language diversity (varieties/registers), and acquiring knowledge
through natural means.

Society is a large structure composed of families. The language within this structure is learned in the
family and is referred to as the mother tongue. The area where linguistic diversity (variation) is
learned is called a sociolect. The language formed by individuals' unique choices from the national
code is referred to as personal language and is central to language acquisition.

Regardless of the social background students come from or the level of language awareness and
acquisition they have reached within their family, they all need sociolinguistic skills to become
confident, communicative, questioning, and thinking individuals. These needs aim to relate some
fundamental characteristics of sociolinguistic principles to the context of foreign language teaching
through research. Initially, the practical applications of sociolinguistic data collection related to
phonology and syntax are addressed. Then, the inconsistency between actual language use and typical
learning materials should be focused on, and finally, the goal should be to expand language learning
to include sociolinguistic research (Zhengheng, 2006).

Linguistics

Sociolinguistics, as the name suggests, focuses on the relationships between society and language.
Vardar defines sociolinguistics as a multidisciplinary field that examines the relationships between
linguistic phenomena and social phenomena, how they influence each other, and how they emerge as
variables of each other; in other words, the interchangability between these two types of phenomena
(Vardar, 2007).

According to Imer (2001), sociolinguistics is "an interdisciplinary field at the intersection of language
and society." As a subfield of linguistics, sociolinguistics seeks to answer questions about how
individuals speak, which language they use, and why they speak in particular ways. Sociolinguistics
studies the relationship between language behavior and social categories, with language as the
dependent variable and social categories as the independent variables. Sociolinguists examine more
detailed measurements of an individual's linguistic performance and explore various language
variations in conjunction with extralinguistic phenomena. The field emphasizes the multifaceted
connections between language, society, and culture.

Hymes (1972) emphasizes that, in addition to linguistic competence, language users possess an
intuitive system independent of grammatical rules. This aspect, influenced by factors such as context
and interpersonal relationships, points to the sociolinguistic competence required for teaching and
learning language. The intuitive linguistic knowledge individuals possess is referred to as
sociolinguistic competence (Huber, 2008). These linguistic attitudes lead to the emergence of social
groups, with each group creating its own language use. The standard language variables associated
with linguistic actions, such as group and professional language, gender language, youth language,
elderly language, and educational language, can be considered within a broad framework that includes
various language acquisitions.

These linguistic attitudes contribute to the formation of social groups, with each group developing its
own language use. The linguistic forms resulting from these linguistic actions are referred to as
language varieties. Language variables are classified into categories such as professional or domain-
specific language, language of women, language of men, youth language, political language, and
educational register. Fundamentally, these variables are determined by phonetic or lexical differences.
However, syntactic, pragmatic, and morphological differences can also contribute to these variables.
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As seen in these definitions, sociolinguistics examines how groups within a society differ based on
specific social variables such as ethnic origin, language, religion, politics, social status, gender, age,
and education. It also shows how individuals within these social groups use language variables
according to these variables. The study of language as a social phenomenon is a modern linguistic
paradigm (Bell, 1976). Individuals exist within society through roles that are either acquired or
learned. The education that shapes this existence creates distinct differences in individuals' language
use. Sociolinguistics is the field that examines these differences.

The core topics addressed by Sociolinguistics can be listed as follows:
1. Language types and change,
Variation and style,
Language attitudes,
Language and culture,
Language and interaction,
a) Interaction analysis,
b) Discourse analysis,
¢) Social networks and language interaction,
d) Politeness rules as a variable in speech,
Bilingualism, multilingualism, and multiculturalism,
Social class and language use,
Language theme,
Language and gender,
0. Language planning and policy,
a) Language education and second language acquisition,
b) Curriculum development,
c¢) Teacher training (Holmes, 2013).

nhkwbd

= 0 0~

The fundamental proposition of sociolinguistics is that "language is diverse and constantly changing."
As a result, language is not a uniform or fixed register; rather, it continuously varies for both
individual users and language communities. This variability is not just a part of discussions related to
sociolinguistic phenomena in language teaching but is an integral part of academic discourse. When
seeking more information about language, it must be examined in all contexts, including its
relationships, usage situations and times, sociocultural impacts, and linguistic diversity.

Sociolinguistics is the interdisciplinary research field where linguistics and sociology intersect,
examining the relationships between language and social structures. It is divided into two main areas:
macro and micro. Micro areas are fundamental to linguistics and investigate all structures of the
system referred to as language.

Generally, micro sociolinguistics focuses on:
a) The study of language phenomena within social contexts symbolized by micro factors,
including interpersonal communication,
b) The acquisition and development of communicative competence,
c¢) Language attitudes.

Additionally, broader variables such as population, language distribution, or language continuity are
examined as sociolinguistic phenomena. This includes topics like monolingualism, multilingualism,
bilingualism, language attitudes, planning, diversity, choice, accent, and other related issues (Holmes,
2013).

Language Teaching and Sociolinguistics

Language teaching is an educational activity that takes place in various dimensions, such as native,
second, or foreign language, and requires different processes. Generally, language teaching is based
on two primary foundations: philology and grammar, and psychology and educational sciences.
Historically, language teaching was grounded in philology and grammar, but our knowledge of the
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quality of the learned language has evolved to include perspectives from psychology and learning
theories (Kocaman, 1983).

Textbooks and curricula have been developed under the influence of these two foundations, and these
core foundations continue to be significant today. However, a new approach has been added, which
suggests that linguistics should be considered from a broader perspective. This perspective
emphasizes that language teaching should not only draw from areas such as phonetics, vocabulary,
and discourse but also benefit from fields like semantics, sociolinguistics, and psycholinguistics.

When considering teacher-student and student-student interactions in the learning and teaching
process, starting communication between the instructor and students in formal or informal settings,
and teaching using everyday language, can contribute to lasting learning and positive linguistic
development. This approach can directly support the development of integrated language skills and
improve learning outcomes. Functional use of language is not solely dependent on specific language
structures or grammar rules but also refers to how context is understood and whether linguistic goals
are achieved.

Since the late 1960s, sociolinguists have naturally begun focusing their attention on natural language
use. Consequently, foreign language or second language specialists have prioritized sociolinguistic
research to develop teaching methodologies and broaden the aims and scope of language education
(Scarcella et al., 1990). Especially, it has become necessary for educators to view language education
not just as detailing grammar systems, but also as a tool for learning and as a skill for adapting to
changing contexts. This perspective requires consideration of both the function of language and its
communicative uses.

Communicative Competence

The term "communicative competence”" was first introduced by American sociolinguist Hymes
(1972). This concept was partly proposed to highlight the limitations of Chomsky's notion of
linguistic competence. According to Chomsky's perspective, linguistic competence can be viewed as
an innate biological function of the mind that allows individuals to produce an infinite number of
sentences that constitute their language. However, an increasing number of researchers regard it as
an idealized concept and thus emphasize its inadequacy.

In Hymes' view, the concept of competence should include not only sentence formation but also the
use of language in communication. A speaker needs to know how to be communicatively competent
within a speech community. At this point, while linguistic competence is highly abstract,
communicative competence focuses on practicality and is more concrete. Thus, it refers to different
levels of language acquisition and use. Hymes' theory of communicative competence has profoundly
impacted the field of language teaching and challenged traditional teaching approaches (1972). In our
country, the communicative language teaching approach began to be developed in the 1960s.

Canale and Swain (1980) emphasized four fundamental areas of competence and highlighted the
importance of communicative competence. They also discussed the following types of competence:
a) Grammatical Competence: This involves mastery of phonological rules, lexical items, formal
syntactic rules, and sentence formation rules. It refers to what Chomsky termed linguistic
competence.
b) Discourse Competence: This includes the ability to combine grammatical forms and meanings
to produce coherent spoken or written texts in various genres, such as narratives, argumentative
essays, scientific reports, or business letters.
c¢) Strategic Competence: This refers to the use of verbal and non-verbal strategies to manage
communication breakdowns and enhance communication effectiveness. It also encompasses
certain linguistic attitudes and behaviors.
d) Sociolinguistic Competence: This involves understanding the requirements of communication
within its social context, including role relationships, and how individual message elements,
shared knowledge, and meaning are represented in relation to the entire discourse or text.
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While the perspectives on communicative competence are generally satisfactory, it is conceivable
that teachers may oscillate between traditional approaches and communicative approaches due to the
limited time available for focusing on grammar and vocabulary. These oscillations might result in
students succeeding in speaking and listening skills but having weak learning outcomes, with
deficiencies in using language in various contexts, information transfer, and communication
maintenance.

Educational Context

The educational context encompasses all environments where educational activities are carried out.
Research based on educational psychology defines the educational context as an integral part of
educational institutions and the environments in which learning and teaching activities take place
(Bloome & Green, 1992). In the context of foreign/second language development, the educational
context also refers to the language policy, language planning, and most importantly, the learning
opportunities provided to the second language learner. According to Kamaravadivelu (2001), it is
almost impossible to shield learning "opportunities and classroom life" from the influences of
political, educational, and social institutions. The experiences that participants bring to the classroom
are not limited to the learning and teaching elements encountered within the class but also include the
knowledge from outside the class and the social, political, economic, and educational environment in
which they grew up.

The primary goal of instructional activities is to enable linguistic (oral-written) communication. The
aim of language teaching is to create a common written language that can be used for communication
and interaction among individuals within a society. From the perspective of communication skills,
Sociolinguistic skills can be seen as language variables and their contextual uses. In language
teaching, students' use of broad codes, selection of contextually appropriate language, and awareness
of syntactic, pragmatic, and discursive uses that create semantic distinctions can be emphasized. This
educational context positions the relationship between the native language and the language of
instruction, as well as the relationship between "standard language" and "non-standard language"
variants. According to the decisions made by language teaching policymakers, learners of a second
or foreign language may choose between monolingualism or "bilingualism" while having the
opportunity to become active users of the language.

This educational context positions the relationship between the native language and the language of
instruction, as well as between "standard" and "non-standard" language variants. Based on decisions
made by language teaching policymakers, learners of a second or foreign language often have to
choose between being active users of a monolingual or bilingual environment.

Researchers acknowledge the presence of acquisition in both native and foreign languages. In second
language acquisition, the 'Identity Theory' argues that learners' identities are central to second
language learning. This acquisition is socially constructed through unequal power relations that
change over time and in different contexts, and can exist in potentially conflicting ways within a
single individual (Norton, 2010). During second language acquisition, individuals may maintain their
native language while simultaneously developing proficiency and confidence in their second
language, potentially leading to a gradual loss of their first language. This situation reflects the
complex interplay of power, status, and identity and signifies a speaker status without access to native
language resources. While these perspectives are fundamentally different, various field studies and
research have shown that they are inextricably linked. Based on the above explanation, it has been
demonstrated that individual factors play a decisive role in triggering and enhancing learners' mastery
of the language.

Sociocultural Context

Social factors significantly contribute to the diversification of languages. Social groups use language
in ways that are unique to them, creating distinct forms of communication that set them apart from
others. These variants, stemming from social reasons, can be described within a dialectological
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hierarchy as group languages (sociolects) or local languages (zonelects), reflecting the social use of
languages within groups or social strata (Imer, 2001).

Social Context in Language Teaching
In language teaching, the social context refers to a range of language acquisition/learning
environments such as home, neighborhood, classroom, and broader societal settings. Recent research
indicates that the transition from a native language to a foreign language involves more than just
psycholinguistic abilities; it is also connected to historical, political, and social forces. Social context
is highlighted as a crucial variable in examining foreign language development as a result of linguistic
diversification (Bybee, 1983; Fillmore, 1989). Additionally, the norms of social context include:

a) Motivation for learning a foreign language,

b) The purpose of learning a foreign language,

c) Expected functions of the foreign language and performing linguistically in the community,

d) Availability of input for the learner,

e) Diversity of input,

f) What is considered acceptable proficiency for the speaking community.

Research by Fillmore (1989) explores how social contexts can create opportunities for both learners
and proficient speakers to achieve effective communication and maximize learning potential. The
social context in which an educational activity is presented, along with the discourse context, plays a
role in facilitating linguistic development and enhancing cognitive skills.

In the context of Turkish language teaching, Kahraman (2019) compared the societal contexts of
language teaching centers and Turkish language courses outside Turkey, as well as Turkish Studies
departments at universities, from a sociolinguistic perspective. He found that the outcomes in these
three different social contexts varied significantly. Specifically, he noted that conditions in foreign
countries, which facilitate the emergence of various communicative competencies and functions,
negatively impacted the development of the language’s communicative ability.

Communicative Context

In the communicative context, the language used encompasses standard/formal language, high-
register language, lower-register variants, and variations, which are studied under dialectology and
language diversity (Aktas, 2005). In an educational setting, the ways in which participants address
each other, make requests, express thanks, and other speech acts differ. The language used in
education is referred to as "layered languages" and is examined in terms of narrow code and broad
code contexts (Bertstein, cited in Imer, 2001).

In this context, regardless of which layer of language the students possess, the aim should be to elevate
them to a higher level of language proficiency during education. Teachers, in language teaching, not
only impart vocabulary and grammar but also teach the principles of communication, incorporating
cultural background and various social factors. Introducing culture is crucial in language teaching
because it is directly related to the appropriateness of students' language use. To learn a language
successfully, one must thoroughly understand its social and cultural background. Thus, it is possible
to say that learning a language is essentially a process of understanding its culture.

For individuals to effectively utilize their communication skills, the communication tool,
communication environment, and communication context are crucial. In the communication
environment, the triad of sender, receiver, and context is influenced by fundamental factors such as:

a) The social identity of the speaker,

b) The social identity of the listener,

¢) The linguistic diversity of the context (Calvet, 2012).

In linguistic analysis, language variations are categorized into three types:
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a) Standard Varieties: These are forms of language that do not change according to individuals
or social environments and serve as the common communication tool for society. The standard
language is the official and uniform form used in formal contexts.

b) Local Varieties: These are language forms specific to particular geographic areas or
communities, reflecting regional linguistic features influenced by local social and cultural
characteristics.

¢) Social Varieties: These are language forms used within specific social groups, influenced by
factors such as social status, profession, and age. Social varieties reflect the linguistic
characteristics associated with social identity and interactions.

In society, since the general goal of individuals speaking a common language is to convey their
messages, errors made during speech become less significant, and these errors are often tolerated with
leniency. There is usually no special effort to correct them. For example, when a person learning
Turkish as a foreign language asks for bread at the bakery by saying, "Ben iki ekmek ver-" (correctly,
"Can you give me two loaves?"), they are likely to get the bread without being told, "You made a
mistake." This tolerance is valid for self-directed language learning in natural settings. However, in
language teaching, the prevailing view is that immediate feedback is a correct and effective learning
method. In this context, feedback is essential when language is used incorrectly. Feedback can
encourage individuals to express themselves accurately and improve. Language learning achieves its
goal when it is applied in connection with and concretized by real life. Therefore, immediate feedback
and correction are necessary for effective language learning, though this should be done with a
tolerant approach and suitable style to encourage the student to learn the language.

Cultural Context

Culture is defined as "what must be known and believed" by members of a society in order to engage
in acceptable activities and use them in any context (Wardhaugh, 2013). In terms of the relationship
between language and culture, language is defined as a social sign that encompasses culture (Cakir,
2011, citing Ditmar). What individuals must know and believe is acquired socially, learned as
behavioral patterns, and does not come from any genetic code. We learn language as a skill and culture
as knowledge. Therefore, culture represents the behavioral patterns that a person needs to fulfill their
daily life tasks and adds strength to communicative competence in language use. In fact, education
serves as a tool for cultural assimilation and aims to teach individuals scientific, linguistic, and social
behavioral patterns in the classroom. Education in the context of language and culture can be defined
as reaching a level where individuals can create value for themselves and their surroundings. Tanilli
(2004) defines it as "developing the human capabilities that everyone possesses." He views education
as the process of nourishing one's personality or as an investment in human capital. Based on these
definitions, education is one of the tools for transmitting revised values, knowledge, and skills, as
well as social heritage to new generations. On the other hand, as Fidan and Erden (1996) also point
out, education is a type of "desired cultural assimilation" process. The reciprocal relationship between
language and culture is based on a reality emphasized by many scholars.

The Relationship Between Sociolinguistics and Language Teaching

Huber (2008), who discusses the relationship between sociolinguistics and language teaching, refers
to the different manifestations of language use as ‘language varieties.” Kasap (2020) suggests that in
language teaching, it is important to consider "socio-cultural contexts and linguistic variations" both
when teaching and learning the target language. Sociolinguistics attempts to explain how language
varies from one context to another and how people in one context communicate with those in another.
In essence, socio-cultural contexts focus on how students transition from one context to another and
how they can communicate effectively. Sociolinguistics also views language learning and teaching
as tendencies to facilitate such transitions between different contexts. Wardhaugh (2013) discusses
the existence of anthropological linguistics, which examines how language and culture are related,
how language is transferred to and used in different social contexts, and recommends the study of
formal and social variables of language.
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Sociolinguistics involves studying the language in conjunction with its socio-cultural context,
including cultural norms, expectations, and context, focusing on any part or all aspects of society in
relation to language use (Hornberger 2011). During the transfer of culture in language teaching, it is
important to foster the perception that no culture is superior or inferior, and to make students aware
of intercultural differences. Bringing this relationship and awareness into the educational
environment, within the teacher's knowledge, can lead to positive outcomes.

Sociolinguistics and Language Teaching

Sociolinguistics is the branch of linguistics that investigates the impact of society on language and
the influence of language on society, focusing on its theories. Sociolinguistics views language
varieties within specific boundaries, considering them as patterns where meaning is comprehensively
understood in spontaneous communication environments (Ferguson, 1972). This perspective
encompasses how linguistic messages reach the recipient and how various content is realized as
communicative value. It also touches on the traditional values of a language that may remain
incomprehensible or unknown to an individual. This interaction forms an integral part of researching
the impact of a common language and society on language and constitutes a significant portion of the
field of language studies.

Recently, it has been observed that teachers, during language instruction, often fail to perceive
communication as a whole, focusing more on words, grammar, and text contents, while neglecting
essential skills and cultural values necessary for teaching the target language. One of the primary
reasons for students’ inability to speak fluently in the target language is the disregard for language
varieties. Just as languages are used differently in various contexts, by different people, and for
different purposes, different structures are also employed in the context of language learning for
various reasons. The fundamental aim of language teaching is to establish effective communication
with others. Although this may seem like a complex term in this academic field, having some
awareness of sociolinguistic topics can help language learners understand the nature of language as a
social structure, thereby facilitating more effective use of the language in communication and
interaction.

Sociolinguistics has been prominently highlighted through the work of scholars such as William
Labov (1972/1983) from the United States, Basil Bernstein (2000) from England, and Ditmar (1976).
Post-2000 developments in foreign language teaching have examined bilingualism, multilingualism,
and multiculturalism from a sociolinguistic perspective (Giinday, 2013). Initially, the social aspects
of language were explored under the umbrella of linguistic anthropology. Early sociolinguistics
primarily focused on exotic cultures and languages, while the use and functions of language in
educational contexts were often overlooked.

One area that has been somewhat neglected in linguistic research is the social dimension of language
within sociolinguistics. In other words, it involves understanding how individual and group language
use, differences in language, and changing attitudes towards language are influenced by societal
dynamics. Education is one such field. For example, differences in the ways men and women speak,
word and discourse choices, and variations in speech among children, teenagers, and even the elderly
reflect communication differences among social classes. Being unaware of social politeness rules can
lead to deficiencies and awkward situations for language learners. For instance, in our country,
pointing at something (person or object) with a finger is considered rude and impolite. Additionally,
using slang and offensive language in society is associated.

Language is the system of subjective signals used by different linguistic communities through sounds,
gestures, and expressions, as well as written symbols, to convey thoughts and emotions. On the other
hand, society is a community or large social group that shares the same geography and living space,
is subject to the same political authority and dominant cultural expectations, and is related to each
other through enduring relationships. In this context, in a linguistic perspective, the relationship
between language teaching and society is increasingly highlighted by language use and language
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diversity. Non-linguistic "factors" such as profession, social status, age, gender, geography, social
class, and occupational roles play a decisive role in language teaching, and these non-linguistic factors
have been addressed and examined under the following headings.

Age Factor

There is a direct connection between language use and a person's age. This connection manifests in
various ways: the first is related to a person’s physiological development and the operational capacity
of the "language acquisition device" (e.g., critical period, attrition). The second connection pertains
to vocabulary. The third connection involves language use and its variability, which can differ from
one society to another. For instance, when focusing on the relationship between language use and
respect, in Turkish culture, children do not address their parents by their first names. However in
European cultures, a child might address their father by his first name, such as Benjamin (Demirci
2014). Generally, it is believed that the age at which students begin learning a second or foreign
language affects their ultimate grammatical abilities. Hornberger (2011) argues that languages are
best learned before adolescence, and that after this period, individuals face limitations in language
development. While it is more advantageous for adolescents, he notes that the second language
development processes of children and adults can indeed be different. Particularly, individuals use
their innate abilities in second language acquisition as they do in first language acquisition, followed
by the engagement of problem-solving skills. Thus, the developmental trajectory of mental and
physical growth also takes into account the different effects of age.

Ethnicity Factor

Ethnicity refers to a group of people living within certain geographic boundaries who have distinct
linguistic and cultural practices from others (Holmes, 2013). In our country, individuals from different
ethnicities use the national common code in communication environments, but when addressing
someone from their own ethnicity, they may use both the national code and the ethnic code in a mixed
manner. This phenomenon is referred to as code-switching and code-mixing in Sociolinguistics.
Individuals use a different language associated with their ethnic identity. When there is a choice of
language for communication, individuals are observed to opt for their ethnic language. In situations
where full communication in an ethnic language is not possible, people may use short expressions
like “Benim (papa) eve yok™ or verbal fillers or language markers like “tak/Tax” used by Russian
students that indicate their ethnic background. Consequently, interactions that appear to be in Turkish,
such as “iye solay/uo comaii/evet dyle,” may contain linguistic signals of the speakers’ ethnic identity.

Ethnic origin can lead to significant linguistic differences (Holmes, 2001). The adaptation of
sentences and grammatical structures from the second language to the first language symbolizes the
language of many ethnic minorities. Studies on language variation due to colonization generally
conclude with the theory that the vocabulary of the dominant group’s language provides the greatest
evidence in places where two languages blend to create a pidgin, and the subordinate group’s
language provides the least evidence (Fishman, 1998). Some researchers identify a linguistic common
ground referred to as "interlanguage." The term “interlanguage” is used to describe the state where
the speaker becomes proficient in the second language following the first language-second language
competition. However, the idea that “interlanguage” is always temporary and represents the
simplification of the second language is open to debate. Labov (1972) shows that language can have
continuous sub-dialect variations; in his study of Black youth in New York, he notes that while their
language use is inconsistent and against grammatical rules, it is nonetheless consistent and effective.
In other words, the communication system is adequate; its rules differ from any standardized language
but serve the same function. In summary, history and politics can affect language development, but
they are not always clear and predictable. Language communities use language intentionally to
maintain and define their differences. Language teaching should be aware of such language variations
and ensure that this awareness is reflected in the teaching activities, even if only at the level of
awareness.
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Gender Factor

The gender factor encompasses more than the simple biological distinction between male and female.
The status of being male or female, and the associated meanings attached to being a boy or girl, begin
with roles assigned to women and men. In fact, biological differences among individuals transform
into variations shaped by gender roles, which in turn take on a social identity directed by education
(Sarag, 2013). The concept of gender generally refers to the biological differences between men and
women (Wardhaugh, 2013). However, in Sociolinguistics, there are two types of gender: biological
and social gender (Colak, 2019).

There are noticeable differences in how men and women use language. These differences can be
observed in various linguistic variables. Lakoff’s (1975) observations suggest that women are
considered to be less competent linguistically. Nonetheless, regardless of the value placed on
language skills in society, there is a persistent tendency to perceive men as possessing these skills and
women as lacking them. The core issue might be that societies have different expectations of genders.
These differences are not limited to lexical and grammatical variations but are also clearly evident in
certain behavioral patterns. Corbett (2005) categorizes 256 languages into five groups based on the
number of gender categories:

a) Languages with no gender: 144,

b) Languages with a binary gender system: 50,

c) Languages with a trinary gender system: 26,

d) Languages with a quaternary gender system: 12,

e) Languages with five or more gender categories: 24.

Languages show significant variation in marking gender differences. For instance, German uses three
types of gender markers: masculine, feminine, and neuter. In contrast, French marks gender with a
binary system: masculine and feminine. Another group, the Altaic language family, lacks gender
categories. It is clear that instructors aware of these details can subtly incorporate this awareness into
their teaching, even at a level of subtlety.

Geographical Factor

In all languages, geographical factors indicate a great deal of diversity (Holmes, 2013). Regional
differences can manifest as strong or weak dialectal features (see Variationist Linguistics). The
underlying causes of geographical mobility include migration, invasion, political pressure, or poverty.
In societies where this situation is prevalent, the issue becomes even more complex. Some languages
have such strong regional differences that they become problematic enough to hinder understanding
(e.g., Northern and Bavarian German). It is important to distinguish between "dialects," which refer
to regional variations in vocabulary and grammar (Regional Dialects; Holmes, 2013), and
"accent/diction," which refers to pronunciation. In practice, these two factors often combine to create
what most people recognize as a regional variation. Various studies have shown that people often
respond less positively to those with different accents. Pronunciation changes due to geographical
location (Labov, 1976). A teacher working in the Turkish Studies department in Germany or India
may face difficulties due to accent differences in teaching Turkish. However, these difficulties can be
more easily overcome as students encounter the language use of native speakers. Nevertheless, native
speakers in their own country need to pay more attention and effort to overcome regional dialect
features and reach the standard language. Additionally, among speakers of contemporary Turkic
languages, geographical/regional accent differences are a major source of difficulty in language
learning and teaching activities, with secondary issues arising from quoted words, such as the example
of "yedi/jeti," which pose problems in both pronunciation and meaning. For example, in our classes
with speakers of contemporary Turkic languages (between 1996 and 2004), we observed that
incorporating "language variables" based on Sociolinguistic variation into the teaching activities
positively contributed to more successful learning.
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Social Class Factor

Society is composed of social classes, and the languages used by these classes have been studied in
recent years through the lens of variation theory, focusing on social environments and contexts. Labov
(2001/2010) identified the "universal laws of linguistic change and variation" in his studies, and
researchers such as Kiesling (2011), Serrano (2011a), and Tagliamonte (2006) have made various
additional findings. According to these findings, observable differences across social boundaries in a
language are always evident. Just as higher social groups in everyday life use standard language to
distinguish themselves, some groups intentionally use lower-register or informal structures to separate
themselves from standard language users. It is assumed that members of the upper strata of society
label language as "correct," which is then referred to as the "standard" form by government,
educational institutions, and the media. In contrast, members of the lower strata are considered to
label language as "incorrect." The non-standard or substandard language variations mentioned here
meet the communication needs of individuals (see Theory of Separation) but are considered to lack
prestige. Individuals using non-standard or substandard language forms maintain their distinctiveness
from other groups as long as they adhere to these forms, even under political, social, and economic
pressures. In first language instruction, members of lower strata (migrants, minorities, refugees, and
those from ghettos and suburbs) who use non-standard variations may exhibit varying degrees of
effort, resistance, or detachment while learning the country's official language, which can have
significant effects on their educational experience. However, in foreign language teaching, having
instructors with Sociolinguistic awareness and a tolerant approach to negative feedback can be a
crucial strategy to engage such individuals. If not managed carefully, these students may find excuses
to disengage from the educational environment. Instructors with Sociolinguistic skills can evaluate
the class, educational environment, students, and teaching materials within the context of both macro
and micro linguistic structures.

Occupational and Role Factors

Individuals can have different roles based on their abilities, education, and professions, in addition to
the biological characteristics of race and gender acquired at birth. Within a society, individuals take
on various roles, which can be categorized into ascribed and achieved roles. The choice of language
appropriate to the role an individual assumes in their life is viewed as a social acquisition. Variations
in language, which occur in everyday events, relate to the functionality of language variations
according to need and context. A commonly overlooked point here is the "principle of language
variability." Language variations emerging from a speaker's profession or social relationships
manifest as communicative acquisitions. Achieved roles refer to professions and expertise that
individuals obtain through education. People take on roles such as clergyman, advertiser, journalist,
doctor, politician, or taxi driver depending on their work, and nowadays, many individuals shape their
languages according to the professions they practice and the jobs they earn money from (Imer, 2001).
Consequently, it is observed that there are noticeable differences in the use of language among people
from various professions. In this context, regional language, gender, and class characteristics are often
akin to the clothes one "puts on" in the morning and "takes off" at the end of the day. The language
spoken can establish new meaning relationships based on profession-specific roles and the contexts
in which it is used.

Teaching Turkish involves specialized language (i.e., Turkish for specific purposes) and educational
activities related to various professions such as doctors, engineers, bankers, etc. This aspect also
emerges as a significantly activity-based experience due to practical variations in language teaching.
People from various professions require different language skills and guidance in language education.
This need is not limited to professions with formal or technical differences like law or science but
should cover all aspects of life. The effect of roles is evident in the language used by groups such as
teachers, engineers, workers, students, salespeople, as well as politicians and sports commentators.
Of course, the effects of roles are not independent of the situations created by context and
environment. When individuals assume roles such as mother, sibling, neighbor, or customer in social
life, the behaviors associated with these roles also influence language. Sociolinguistic studies can
provide new perspectives on learning by emphasizing "the learning of language alongside phenomena
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and events." Indeed, the fundamental proposition of Sociolinguistics is the thesis that "language is
diverse and constantly changing," which points to the diversity and continuous change of learning
units. Consequently, language systems are neither uniform nor fixed records. Therefore, individual
language preferences occur as language variations according to situation, context, society, and the
environment in which they are used. These language variations, which deserve to be researched,
should also be evaluated in educational activities.

Based on the fundamental proposition of Sociolinguistics—that language is diverse and constantly
changing—Ilanguage teaching should include appropriate language uses that align with roles
influencing language, thought, and even behavior, rather than relying solely on uniform, fixed
records.

Sociolinguistics and Teaching of Foreign Language Tests (YDT)

Teaching Turkish as a Foreign Language has begun to appear on global language learning needs lists
relative to our country's political, social, and economic power. The functionality of the language
learned depends on its ability to meet personal or professional needs in the individual’s society,
qualify for education abroad, and work in international companies. Individuals need to learn a foreign
language to communicate with colleagues in professional environments, compete, travel, and prepare
for their careers. To understand this need, it is crucial to have specific knowledge about the processes
of native language acquisition, second language acquisition or foreign language teaching,
sociolinguistics, linguistics, psycholinguistics, foreign language teaching techniques, and assessment
and evaluation methods. Additionally, information produced in the field of sociolinguistics aids
teachers at various levels in teaching YDT (Foreign Language Test), while students have the
opportunity to become aware of and use different language variables depending on the target
language, its purpose, and context, thus acquiring and appropriately applying different variables
within the communication system while learning basic language skills.

In contemporary language teaching, the focus is on four fundamental language skills, while linguistic
competence and performance, communicative skills, language diversity, and the concept of register
are emphasized. Linguistic abilities pertain to vocabulary, phonology, and syntax knowledge, skills,
and the use of language as a system, relating to the macro aspects of linguistics (Council of Europe,
2001). Teaching Turkish as a Foreign Language (YDT) involves teaching Turkish to speakers of other
languages. For example, in Bosnia and Herzegovina, which consists of three ethnicities, the first
language is Bosnian, and the second language is Serbian. Similarly, for a Serbian student, the first
language is Serbian, and the second language is Bosnian; for a Croatian student, the second language
might be Bosnian/Serbian. Language teaching classes can consist of children or adults with different
abilities, language levels, and cultures. The key is to organize classes according to language levels.
On the other hand, grouping students based on the same ethnicity, culture, or geographic criteria may
not yield positive results. Based on our 28 years of experience in teaching Turkish as a foreign
language, we can say that creating ethnically-based classes definitely leads to delays in students'
speaking proficiency in the target language.

Bayburt (2013) examined the importance of Sociolinguistics in foreign language teaching from three
dimensions:

a) Attitudes towards learning a foreign language,

b) The inclusion of culture in foreign language classes,

¢) The contribution of language planning to foreign language education.

Curricula and instructional arrangements can be designed to encourage positive attitudes towards the
foreign language to be learned and the nationalities associated with the language. Incorporating
cultural elements into the curricula of teaching Turkish as a Foreign Language (YDT) can help
students understand the concepts of the newly learned language while providing new contexts for its
correct usage. The theoretical framework and practical context of Sociolinguistics can enrich foreign
language education with a rich social content. For example, when considering language teaching in a
course or lesson context, elements such as dialect, gender variables, ethnicity, and language variation
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can easily be integrated into the lesson, alongside the basic components of the language (Holmes,
2013). In teaching Turkish as a foreign language, incorporating formal and informal structures related
to the functions of communication into the classroom environment and applying them can contribute
to the development of linguistic skills and the transformation of other acquired skills into lasting
learning.

When teaching Turkish as a foreign language, using Turkish in ways that are appropriate for social
and societal contexts can add vibrancy, diversity, and interest to the lesson. If this is achieved, students
will not only be able to express themselves but will also have the ability to determine the correct
expression for different social contexts, such as class, social layer, age, and gender, based on the
appropriate situation, context, and usage features.

Conclusion, Discussion and Recommendations

In this article, the relationships between sociolinguistics and language teaching are examined in terms
of language use and language diversity in different contexts, considering factors such as age, gender,
ethnicity, geography, and class as subcomponents of sociolinguistics. The potential contributions of
these factors to the classroom environment and in-class activities are analyzed. The historical
development of sociolinguistics and its relationship with education are then addressed (Bernstein,
2000; Ditmar, 1976). While the social aspects of language are approached from an anthropological
perspective, focusing on historical anthropology as language and culture, the use and functions of
language in the educational field have been overlooked. In contrast, this study discusses the
educational and cultural dimensions of language use and functions.

It can be said that sociolinguistics generally considers learning as a part of skill acquisition and
enculturation. In parallel with the statement by Bagki (2006:218) that "we learn language as a skill,
we learn culture as knowledge," in the classroom environment, while students learn linguistic skills,
the accompanying cultural values manifest themselves as verbal skills. Many verbal skills are shaped
in the dimension of language use. The variability in the use of language is also examined by
sociolinguistics. As Bayburt (2013) stated, "the main subject of sociolinguistics is verbal
communication among people,” which emerges in the classroom environment as verbal
communication skills through the use of pragmatic skills during language use, with factors such as
the speaker's choice of language according to their interlocutors, context-appropriate syntactic
preferences, and language variables such as gender and age being decisive. In the language teaching
environment, these kinds of variables flow from the teacher to the learner, and in the stages of
selection and sequencing within the teaching/learning hierarchy, accuracy and acceptability at the
knowledge level; morality, discipline, and life skills at the cultural level play a determining role.

Starting from the point that sociolinguistics can make significant contributions to language teaching,
the focus is placed on linguistic communication and contextual content. In society, there are positive
and negative attitudes and behaviors towards various uses of language. For example, during a lesson,
interrupting the teacher and speaking without permission are considered negative behaviors.
Language provides a context/environment that contributes to the formation of speakers' attitudes
about themselves and others. From an anthropological perspective, culture is a system consisting of
shared beliefs, ideas, values, traditions, behaviors, and artistic values (Bates and Plog, 1991). Within
this view, culture is a static concept transmitted from generation to generation. However,
sociolinguists have a more dynamic perspective: culture is continuously reconstructed according to
the knowledge and experiences gained from interactions in different contexts (Baker, 2009). Studies
on linguistic attitudes, behaviors, and diversity, which are indicators of the connection between
language and society, offer various possibilities for learning and teaching. In language learning, the
appropriate use of language can provide suitable experiences and practices in the communication
environment and societal context, with the appropriate choice of language varieties.

Ko6nig (1991) emphasizes the phenomenon of variability in language, drawing attention to individuals'
preferences among language types during communication. In this sense, transitions between language
types are possible with good sociolinguistic competence. This is because individuals who have
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acquired sociolinguistic skills know communication strategies and communicate by considering the
"receiver-sender and context." For instance, teachers and students can understand the significance of
someone speaking when the other is silent or interpreting compliments and apologies through "speech
act theory."

According to Bagaran (1982), the educational environment is the setting where educational activities
take place, bringing together elements such as personnel, tools, facilities, and organization for
educational communication and interaction. This environment is the classroom that considers
individual differences and presents the practice of language in different contexts. In language classes,
instructors may not focus on how to speak fluently in lessons; however, there is a need to experience
skills such as taking turns appropriately, interrupting correctly, and concluding conversations. Indeed,
an instructor's sociolinguistic awareness can provide these and demonstrate that merely knowing
vocabulary and grammar is not enough for real communication; understanding and conveying
communicative language, culture, and context are necessary for achieving fluency in a foreign
language.

As Colak (2019) states, "language varieties are used in different contexts, by different people, for
different reasons.”" In language teaching classrooms, if language varieties are presented alongside
fundamental language skills, students can gain and effectively use features that will help them
communicate effectively with others. This opportunity can allow teachers in language teaching to
determine all aspects of a language's oral or written use and provide opportunities to experience
different uses such as raising one's voice appropriately, addressing others softly, and speaking to both
adults and children. Consequently, if sociolinguistic data are used in language teaching environments,
it allows students to form knowledge, observations, and experiences regarding linguistic diversity,
contextual differences, and content references.

Recommendations

e A functional link should be established between sociolinguistics and educational science and
learning materials.

e The sociolinguistic knowledge and awareness levels of instructors should be increased.

e Rather than expecting to develop sociolinguistic competence in a short time, process-based
approaches should be adopted.

e (Contextual relationships and social and cultural factors of language use should be regularly
considered during presentations and activities (in lessons), with more emphasis on daily
language uses (suitable to environment and context).

e The goal should be to increase the sociolinguistic knowledge, skills, and awareness of
students.

e Language uses should not be presented as disconnected/remote activities and applications
from life, but rather as activities and applications based on sociolinguistic data.

e In-class activities, practices, and examples should be presented in a manner appropriate to
the social environment, culture of the language being learned, and lifestyle.

e Fach theme addressed should become part of daily linguistic activities as a verbal
communication system.

e When selecting lesson materials, care should be taken to ensure they have qualities that will
help students discover or raise awareness of the existence of linguistic diversity and variables
(spoken and written language, slang, formal language).
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Derleme Makalesi

Toplum Dil Bilimin Dil Ogretimiyle iliskisi Uzerine

Mehmet Kahraman'

Ozet
Makale Hakkinda Toplumsal yasamda, dil ve toplum bireylerin dilsel etkinliklerinde
belirleyici role sahiptir. Bu rol mesleki jargona dayanir ve dil 6gretimi ile
Gelis Tar.: 17.11.2022 toplumdilbilim arasindaki iliskiyi bir¢ok yonden aciklama imkani verir.
Kabul: 01.10.2024 Toplum dil bilimin temel iddiasi, *‘dilin cesitli oldugu ve siirekli degistigi”’
Yayin: 25.10.2024 tezine dayanmaktadir. Dil ogretiminde, ogretilen kayit (resmi dil) ile

ogrenilen kayit (kullanilan dil) arasinda olusan farklar, ogreticinin
Toplum dil bilimsel farkindaligi nispetinde 6gretilebilir. Toplum dil bilim
ile dil 6gretimi arasinda ne gibi iliskiler kurulabilecegini ne gibi katkilar
sunulabilecegini; dili iletisimsel yeterlik, toplumsal simif ve kiiltiirel
baglamlar ¢ercevesinde ele almak suretiyle sinif, yas, cinsiyet, etnik
koken gibi sosyal etkenlere bagh kullanimlarda géstermek miimkiin

dAnahtar Ke{zmeler olabilir. Bu ¢alisma Toplum dil bilim konulart ile dil 6gretimi arasindaki
Toplumdilbilim e o .

iliskinin  nasil  kurulabilecegini incelemeyi amaglamaktadir. Bu
Toplumsal Rol . .. .

arastirmada nitel arastirma yontemi kullanilmig, tarama, derleme ve
Durum . . . AT .
Baglam gozlem yontemlerinden yararlanilmistir. Dil ogretiminde ana dil veya

ikinci/yabanct dil edinimi veya 6gretiminde rol oynayan durum, baglam,
ortam ve sosyal etkenler ile dil secimlerini etkileyen temel faktorleri
tammak ve ¢agdas dil ogretim ortamlarmmda nasil kullanilabilecegini
tartismak onemlidir.

Atif icin: Karaman, M. (2024). Toplum dil bilimin dil d6gretimiyle iliskisi {izerine.
MSKU  Egitim  Fakiiltesi  Dergisi  11(2), 229-260. DOI:
10.21666/muefd.1206315

Dil 6gretimi

Dil, bir iletisim dizgesi ve bildirisim araci olarak biitlin toplumlarda sosyal hayatin merkezinde yer alir
ve i¢inde bulunulan topluma ve yaganilan cografyalara gore sekillenir. Dil ve toplum karsilikli etkilesim
sonuncunda birbirlerini etkileme ve inga etme giicline sahiptir. Yani dil sosyal etkilesimlere yon verirken
sosyal etkilesimler de dili sekillendirip yeni formlarin ortaya ¢ikmasini saglar. Bireyler aras1 anlagma
araci olan dil, toplumsal kiiltiirlin insas1 ve ayn1 zamanda gelecek nesillere miras birakilmasi i¢in de
aracilik edebilir (Gemalmaz vd. 2010).

Dil 6grenimi ve Ogretimi; acik veya Ortiikk, Orgiin veya yaygm egitim-6gretim etkinlikleriyle
gerceklesebilen siireg temelli farkli 6grenmeleri kapsar ve sosyokiiltiirel baglamlar ile dil degiskeleri,
dil 6grenenin basarisinda etkili olur. Bu yiizden bir 6gretici; anadil, ikinci veya yabanci dil 6gretiminde
cesitli dillerin ve katilimcilarmn sosyokiiltiirel baglamlarm etkilerini gz ardi etmemelidir. Ozellikle
sosyal ve kiiltiirel baglamlar ile toplumsal rollerin dil dgrenenlerin 6grenme amaglarma uygun
kazanimlar1 elde etmelerine yardimer olabilir.

Genel olarak egitim Ogretime Toplumdilbilimsel veriler 15181inda bakmak Ogreticilere yepyeni bakis
acilar1 kazandirabilir. Dil edinimi, dil gelisimi ve sosyokiiltiirel baglamlar ile dilin varyasyonlar1 gibi
toplum dilbilim verileri, 6gretim elemanina gerekli altyapilar1 6nermekte ve dilsel olgu ve olaylar1 siif
ortaminda 6grencilerin lehine kullanabilme imkani vermektedir. Ogrenme ve dgretme etkinliklerini
daha iyi anlamak i¢in yabanci dil 6gretim yontem, yaklasim, teknikleri ile 6l¢me ve degerlendirmeye
yaninda dil bilimi, toplumdilbilim, sosyoloji ve ruh dil bilime iligkin bilgilere ihtiya¢ vardir. Bu agidan
ogretimi cevreleyen kosullar ile 6grencilerin dil 6grenmeye yonelik giidiilenmeleri arasindaki iligkilerin
onemi farkli seviyelerdeki yabanci dil Ogrencileri iizerinde yiiriitiilen biiyiikk ol¢ekli caligmalarda
dogrulanmistir (Nansy ve Sandra, 2010).

Toplumdilbilim dilin gercek diinyada nasil iiretildigi, nasil kullanildigi ve nasil baglamsal anlamlarin
yiiklendigi ile ilgilenir. Bu kullanimsal bilgiler, 6gretmenlerin ders sunumuna énemli katki saglayabilir.
Bu katkilarin baginda, 6gretim etkinliginin Toplumdilbilimsel verilerle cesitlendirilmesi, 6grenme
ogretme siireglerinde farkli girdi se¢imi ve uygulamalarn sayilabilir. Nitekim Toplumdilbilimsel
yaklagimlara gore ulus olma, resmi dil se¢imi, prestij dili olma sorunu yaninda dilin hem popiiler kiiltiire
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hem de akademik alana 6zgii pek ¢ok tartigmali alan1 vardir; dil 6gretiminde bu tiir tartigmali alanlardan
kacinmak gerekir. Yine bu ¢ercevede toplum, devlet, millet, dil kavramlar etrafinda; alt dil, {istdil, alict
dil, verici dil, dil degiskeleri gibi terimler iizerinden dillerin ve kiiltiirlerin tanimlanmas1 sorununu da
buraya dahil etmek gerekir.

Arastirmacilarin dil 6gretimi siirecinde Toplumdilbilimsel verilerin 6greticiler tarafindan goz ardi
edildigine isaret etmesi onemli bir veridi. Bu noktada Ogreticiler, 6gretim esnasinda yabanci dilde
sozciik, dilbilgisi ve konusma Ogretimine daha fazla zaman ayirirken 6grencilerin baglamsal dil
kullanimi ihtiyaclar1 dogrultusunda nerede, kiminle, ne zaman, nasil konusulacagini deneyimleme
firsatin1 Toplumdilbilimsel veriler saglayabilir.

Kuramsal Cerceve

Arastirmacilar, dil kullanimi ile dilsel topluluk arasindaki siki iliskiye isaret ederek, dildeki degisim
olgusuna, Toplumdilbilimsel yaklasimi uygulayarak dilin blinyesinde var olan degiskenligin temel
nedeninin sosyal degisim oldugunu ileri stirmektedir (Konig, 1985). Burada’’ dilin sadece bir yap1™’
olarak algilanmasindan &te, dilin farkli boyutlarda ortaya ¢ikan ‘‘degisim olgusu’’na neden olan siire¢
ve baglamlarin incelenmeye baglanmasi, dil olgusuna bakista bireysellikten toplumsalliga dogru bir
gecis olmustur.

Bireyler hangi dili 6grenirse 6grensin, sonugta bir dil 6grenmenin Stesinde dilsel bir edinim siireci
yasamaktadir. Bu edinim esnasinda bireyin ilk 6grendigi dilin, yeni &grendigi dili etkilememesi
miimkiin degildir. Zira dil ve toplum hi¢ durmadan birbirini etkileyen ve birbirini bi¢imlendiren iki
onemli olgudur. Baska bir deyisle “insan, demek dil demektir, ama dil demek de birgok bakimdan
toplum demektir.” (Vardar, 2007). Zira dilin baglamsal etkisini “kullanim 6zelligi” izerinden gérmek,
dil 6grenen ve 6greten bireyler agisindan 6nemli bir boyutu olusturmaktadir.

20. yy. dilbilim c¢alismalarinda yapisalct Saussauré yaklasimi ve liretici doniisiimsel dilbilgisiyle
Chomsky yaklasimi belirleyici olmustur. Ozellikle bir olgu olarak ‘dil yetisi’ i¢cinde toplumsal niteligi
‘dil’, bireysel niteligi ‘s6z’ temsil ederken (Saussaure, 2000) climlenin kavramsal boyutu ile konusma
ve yazmanin gergeklesmesi sdzce, edim-eding ikili karsithigin kurulmasi (Chomsky, 1978), dil 6gretimi
icin de onemli yaklasim ve yontemlerin ortaya ¢ikisina zemin hazirlamistir.

Avrupa Dilleri Ortak Bagvuru Metni’inde (ADOBM), geleneksel yontemlerle dilin yapisal kurallarinin
oOl¢linlii (standart) dile bagl kalinarak 6gretilmesi yaklasimi yerine, dil-toplum iliskisinden hareketle dili
dis etkenlerle baglantili toplumsal bir olgu olarak degerlendirirken dilin kullanim boyutunun 6gretimini
gozeten ‘‘Eylem Odakli Yaklagim’” benimsenmistir (Giinday, 2013). Gegmis donemlerde yabanci dilde
iletisim, yazili metinler {izerine kurulurken sanayi devriminden sonra ticaret ve ulagim imkanlarinin
artmasiyla birlikte sozlii iletisime daha ¢ok ihtiya¢ duyulmaya baslanmisg, bu nedenle de egitim-0gretim
faaliyetlerinde de daha c¢ok Onem kazanmistir. Giiniimiizde iletisim araglarinin hizli gelismesi ve
cesitlenmesiyle birlikte sozIii dilde iletisim ¢ok yonlii, ¢ok kiiltlirlii ve ¢ok boyutlu yapiya evrilmis
durumdadir.

Dil 6gretimi, plan-program, zaman-mekan gibi belli kisitlar1 kapsayan, 6gretmen 6grenci etkinligi ile
ilerleyen, 6gretim aracglan ile desteklenen, 6gretmen-6grenci, 6grenci-0grenci etkilesimiyle sekillenen
bir 6grenme ve 6gretme faaliyetidir. Dil egitimi, ‘ ‘besikten mezara kadar’’ siiren, plan-program, zaman-
mekan kisiti bulunmayan, dili dogal ortamda c¢esitli tutum, davranigs ve dilsel Onsezi/Ongoriileri
kapsayan, dil ¢esitliliginin (kesitlerin/register) farkina varilarak deneyimlenen ve dogal yolla kazanilan
Ogrenme aktivitelerinin biitiiniinii kapsamaktadir.

Toplum, ailelerden olusan biiyiik bir yapidir. Bu yapi i¢inde var olan dil, ailede 6grenilir ve anadil
olarak adlandirilir. Yine dilsel gesitliligin (varyasyon) 6grenildigi alan grup dili (sociolect) olarak
adlandirilir. Kisilerin ulusal koddan kendine 6zgii secimiyle olusan dil, bireysel dil olup dil edinimin
merkezide yer alir. Ogrenciler hangi toplumsal konumdan gelirse gelsinler ailede ne diizeyde dil bilinci
ve dil edincine ulagmis olursa olsunlar, hepsinin kendine giivenen, bildirisimde aktif olan, sorgulayan
ve diigiinen bireyler olmasi i¢in toplumbilimsel yetilere ihtiyaglar1 vardir. Bu ihtiyaglar, dil 6gretimini
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etkileyen Toplumdilbilimsel ilkelerin bazi temel 6zelliklerini iliskilendirmeye yonelik arastirmalarda,
durumlarm genel olarak yabanci dil 8gretimiyle iliskilendirilmesini amaglar. i1k énce Toplumdilbilimsel
veri toplamanin fonoloji ve sozdizimiyle ilgili pratik kullanimlar1 ele alinir, sonra gergek dil kullanimi
ile tipik 0grenme materyalleri arasindaki tutarsizliga odaklanilmali en sonunda da dil 6grenimini
Toplumdilbilim arastirmalarini igerecek sekilde genisletilmesi amaglanmalidir (Zhengheng, 2006).
Vlack (2011), Toplumdilbilim teorik yonlerine bakarak dil kullaniminin altinda yatan bazi temel
fikirlere odaklanmis, smirli sdylem analizine ve dilleraras1 edim bilime dayanarak, 6grencilerin dil
kullaniminin nasil gelistirilecegine ve 6zellikle ikinci dil ediniminde nasil degerlendirilip 6gretilecegine
dair biitlinciil bir ¢cergeve ¢izmis ve bu ¢ercevede sosyal baglamlarda dile maruz kalmalarini 6nermistir.
Boylece ikinci dil ediniminde (D2E) gerekli olan teoriler ile dil kullanimina yonelik pratikleri
birlestirmeyi 6nermistir. Ornegin farkli “formalite diizeyine” sahip kelimelerin segimi, farkli
baglamlarda dile maruz kalmalar1 i¢in 6grencilerin farkli “formalite diizeylerine” sahip kayitlarin
derslerde kullanilmasi dnerilebilir.

Dil Bilimi

Toplumdilbilim, adindan da anlasilacag: iizere toplum ile dil arasindaki iliskilere odaklanir. Vardar,
Toplumdilbilim’i dil olgulariyla toplumsal olgular arasindaki iligkileri, bunlarin birbirini etkilemesini,
birbirinin degiskeni olarak ortaya ¢ikmasini, bir bagka deyisle bu iki tiir olgu arasindaki es degisebilirligi
inceleyen karma dal olarak tanimlamaktadir (Vardar, 2007).

Imer (2001)’e gore Toplumdilbilim, ‘“dil ile toplumun kesisme noktasinda yer alan bir disiplinlerarasi
daldir’’. Dil bilimin bir alt dal1 olarak Toplum dil bilim, bireylerin nasil konustugu, hangi dili kullandigs,
neden bdyle konustugu gibi sorulara cevaplar arar. Toplumdilbilim, dil davranisi ile sosyal kategoriler
arasindaki iligkiyi incelerken bagimli degiskeni dil; bagimsiz degiskeni ise sosyal kategoriler temsil
eder. Toplumdilbilimciler, bir kisinin dilsel performansinin daha ayrintili 6l¢limlerini ele alir. Dildeki
cesitli varyasyonlar1 dil dis1 olgularla birlikte irdeler. Dil, toplum ve kiiltiir arasinda ¢ok yonlii bir baga
vurgu yapilir.

Hymes (1972), dilsel yeterlilige ek olarak, dil kullanicisinin dilbilgisi kurallarindan bagimsiz bir sezgisel
sisteme sahip oldugunu vurgular ki bu konu, durum ve insan iligkileri gibi etkenlere gore dil 6gretme ve
ogrenme Toplum dil bilimsel yeterlige isaret etmektedir. Bireylerin sahip oldugu sezgisel dil bilgisi,
Toplum dil bilimsel yetiler (Huber, 2008). So6zii edilen dil tutumlar toplumsal gruplarin ortaya
cikmasina sebep olmakta ve her toplumsal grup kendi dil kullanimim yaratmakta ve dilsel edimlere bagl
olusan standart dil degiskeleri grup ve meslek dili, cinsiyet dili, genglik, yash dili, egitimde kullanilan
dil olarak farkli dil edinimlerini de kapsayacak sekilde genis bir ¢cergevede diisiiniilebilir. Sozii edilen
dil tutumlan toplumsal gruplarin ortaya ¢ikmasina sebep olmakta ve her toplumsal grup kendi dil
kullanimin1 yaratmaktadir. Bu dilsel edimlere bagli olusan dil goriiniimleri dil degiskesi olarak
adlandirilir. Dil degiskenleri, meslek ya da alan dili, kadin, erkek dili, genglik dili, politik dil, egitimde
katman dilleri seklinde siniflandirilir. Temelde bu degiskenleri belirleyen fonetik veya sozciiksel
farklardir. Ancak kimi durumlarda s6zdizimsel, edim bilimsel ve biiriinsel farkliliklar da bu degiskelere
sebep olabilir.

Biitlin bu tanimlarda goriilecegi iizere Toplumdilbilim, bir toplumdaki gruplarin etnik koken, dil, din,
siyaset, toplumsal statii, cinsiyet, yas ve egitim gibi belirli sosyal degiskenlerle nasil farklilagtigini ve
bu degiskenlere bagli bireylerin ayni zamanda sosyal gruplar i¢inde dil degiskenini nasil kullanildigini
da gosterir. Dilin bir sosyal vaka olarak incelenmesi, bir modern dilbilim paradigmasidir (Bell, 1976).
Bireyler toplum ic¢inde edinilmis veya kazanilmis roller araciligiyla var olurlar. Bu var olusu
sekillendiren egitim bireylerin dil kullaniminda belirgin farklar yaratir. Yine bu yaratilan farklar ele
alip inceleyen Toplumdilbilimdir.

Toplumdilbilim’in ele aldig1 temel konular su sekilde siralanabilir:
1) dil tiirleri ve degigimi,
2) varyasyon ve stil,
3) dil tutumlari,
4) dil ve kiiltiir,
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5) dil ve etkilesim,

a) etkilesim analizi,

b) sdylem analizi,

¢) sosyal ag ve dil etkilesimi,

d) konusmada bir degisken olarak nezaket kurallari,
6) iki dillilik, ¢cok dillilik ve ¢ok kiiltiirliliik,
7) sosyal sinif ve dil kullanimi1
8) dil temasi,
9) dil ve cinsiyet,
10) dil planlamas:1 ve politikasi

a) dil egitimi ve ikinci dil edinimi

b) miifredat gelistirme

¢) 6gretmen egitim (Holmes, 2013).

Toplumdilbilim’in temel 6nermesi, ‘‘dilin ¢esitli oldugu ve siirekli degistigi’’ tezine dayanir. Neticede,
dil tek tip veya sabit bir kayit (register) degil, aksine hem bireysel kullanicilar i¢in hem de dil topluluklar
icin siirekli degisiklik gosterir. Bu degisebilirlik Toplumdilbilimsel bir olgu olarak dil 6gretimiyle ilgili
tartigmalarin bir parcast degil, akademik tartigmanin bir parcasidir. Fakat dil hakkinda daha fazla bilgi
edinmek istedigimizde, onun iligki bigimlerini, kullanim durumunu ve zamanini, sosyokiiltiirel etki ile
dilsel ¢esitlilik gibi tiim baglamlarla birlikte ele alinip incelenmesi gerekir.

Toplumdilbilim, dil ve sosyal yapilar arasindaki iliskileri inceleyen dilbilim ile sosyolojinin kesistigi
ortak arastirma alani olup mokro ve mikro olmak {izere ikiye ayrilir. Mikro alanlar, dilbilimin temel
alanlar1 olup dil denilen sistemin tiim yapilarini inceler.

Genel olarak mikro Toplumdilbilim:
a) mikro faktorlerle sembolize edilen sosyal baglamda dil olgusunun incelenmesine, kisilerarasi
iletisimin kapsamina dair kisiler arasiliga,
b) iletisimsel yetkinligin edinilmesi ve gelistirilmesine,
(c) ve dil tutumlarina gonderim yapar. Buna ilaveten, daha genis degiskenler; niifus, dil dagilim1
veya dilin stirekliligi dahil olmak {izere Toplumdilbilim olgusu olarak inceleme egiliminde olup
tek dillilik, ¢ok dillilik ve iki dillilik, dil tutumlar1, planlama, ¢esitlilik, se¢im, aksan vb. konularini
da ele alip inceler (Holmes, 2013).

Dil Ogretimi ve Toplumdilbilim

Dil 6gretimi; esas olarak anadil, ikinci veya yabanci dil olmak tizere farkli boyutlarda gergeklesen, farkl
stirecler gerektiren 6grenme ve dgretme etkinligidir. Genelde dil 6gretimi, filoloji ve dilbilgisi temelli;
ruhbilim ve egitimbilim temelli olmak iizere iki temele dayanir. Bu eskiden filoloji ve dilbilgisi temelli
iken Ogrenilen dilin niteligine dair bilgilerimiz ruhbilim ve 6grenim kuramlarinin gelismesine iliskin
goriislerden olusur (Kocaman, 1983). Ders kitaplar1 ve izlenceler, bu iki dayanagin etkisinde
hazirlanirken giintimiizde de bu temel dayanaklar biiyiik 6l¢tide varligin1 korumaktadir. Ancak buna
yeni bir yaklagim boyutu eklenmis olup dilbilimin daha genis a¢idan ele alinmastyla dilbilimde sadece
ses, sozciik ve sdylem gibi dilbilim alanlarinda degil; anlambilim, Toplumdilbilim, ruh dil bilim gibi
alanlardan da yararlanilmasi gerektigi ortaya konulmustur.

Dil, 6grenme ve 6gretme siirecinde dgretmen-6grenci, 6grenci-ogrenci etkilesimi dikkate alindiginda
formel veya informel ortamlarda 6gretici ile 6grenciler arasi iletisimle baslayip gilinliik dille 6gretim
yapilacak olursa kalic1 6grenme ve olumlu dilsel gelisime katkida bulunabilir; 6grencilerin biitiinlesik
dil becerilerinin gelismesine dogrudan katki saglayabilir; 6grenme c¢iktis1 daha basarili olabilir. Dilin
islevsel kullanimi, yalmizca belirli dil yapisina veya dilbilgisi kurallarina dayanmaz, baglamin nasil
anlagildigina ve bu dilsel amagclar1 gergeklestirip gerceklestirmedigine de gonderim yapar.

1960'larin  sonlarindan itibaren toplum dilbilimciler dikkatlerini dogal olarak dil kullanimina

odaklanmaya baslamistir. Bu vesileyle yabanc1 dil veya ikinci dil uzmanlari, 6gretim metodolojilerini
gelistirmek ve dil egitiminin amag ve alanlarini genigletmek i¢in Toplum dil bilim arastirmalari ncelikli
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konu haline gelmistir (Scarcelle vd. 1990). Ozellikle egitimcilerin dil egitimini sadece dilbilgisi
sisteminin detaylandirilmasi degil, ayn1 zamanda dili bir 6grenme araci ve degisen baglamlara uygun
kullanim becerisi olarak gérmesi, dilin islevini ve iletisimsel kullanimlarimi da dikkate almay1 gerekli
kilmagtir.

Iletisimsel Baglam

Iletisimsel yeterlilik terimi ilk olarak Amerikali Toplumdilbilimci Hymes (1972) tarafindan ortaya
atilmistir. Bu terim kismen Chomsky'nin dilsel yetkinlik kavraminin ¢elisikligini ortaya koymak i¢in
ortaya atilmigtir. Chomsky'nin bakis agisina gore, dilsel yeterlilik, bireylerin kendi dillerini olugturan
siursiz sayidaki climleleri liretmelerine izin veren, zihnin dogustan gelen biyolojik bir islevi olarak
goriilebilir. Ancak giderek artan sayida arastirmact onu idealize edilmis bir kavram olarak gérmekte ve
bu nedenle yetersiz olugsuna vurgu yapmaktadir. Hymes’in goriisiine gore, yeterlilik kavrami climle
olusturmanin yani sira dil kullanimini da igermelidir ve bir konugsmacinin bir konugma toplulugunda
iletisimsel olarak nasil yetkin olacagii bilmesi gerekir. Bu noktada dilsel yeterlilik son derece soyuttur,
iletisimsel yeterlilik ise pratiklige odaklanir ve daha somuttur. Bu nedenle, farkli seviyelerde dil edinimi
ve kullanimini ifade eder. Hymes (1972)'in iletisimsel yeterlilik teorisi, dil 6gretimi alanim1 derinden
etkiler ve geleneksel dgretim yaklagimlarina meydan okur. Ulkemizde iletisimsel dil 6gretim yaklagim
1960’11 yillarda gelistirilmeye baglanmistir.

Canale ve Swain (1980), dort temel beceri alanina vurgu yapmis ve bu beceri alanlarim tanimlarken
iletisim yeterliligine dikkat cekmistir. Bunun yam sira dilbilgisi yeterliligi, sdylem yeterliligi, stratejik
yeterlilik ve Toplumdilbilimsel yeterlilikten de s6z edilir:
a) Dilbilgisi yeterliligi, sesbilgisel kurallara, sozciiksel 6gelere, bicimsel s6zdizimsel kurallara ve
climle olusturma kurallarma hakim olmay1 kapsar. Chomsky'nin dilsel yeterlilik dedigi seye atifta
bulunur.
b) Soylem yeterliligi, anlati, tartigmact deneme, bilimsel rapor veya is mektubu gibi farkl: tiirlerde
sozlii veya yazili bir metin elde etmek i¢in dilbilgisi bigimlerinin ve anlamlarin nasil
birlestirilecegine dair beceri/performanst igerir.
c) Stratejik yeterlilik, aksakliklar1 telafi etmek ve iletisimin etkisini artirmak i¢in sozlii ve sdzsiiz
stratejilere hakim olmayi ve kimi dilsel tutum ve davraniglar igerir.
d) Toplumdilbilimsel yeterlilik, rol iliskileri de dahil olmak iizere iletisimin gergeklestigi sosyal
baglamin, birbirine bagl olmalar1 agisindan bireysel mesaj dgelerinin paylasilan bilgilerin ve tim
sOylem veya metinle iligkili olarak anlamin nasil temsil edildiginin anlagilmasinin gereklerini igerir.

Temelde iletisimsel yeterlilik goriisleri tatmin edici goriinse de Ogretmenler dilbilgisi ve kelime
dagarcigi ile ugrasmak i¢in yeterli zamanlar1 olmadig: diisiiniilecek olursa, geleneksel yaklagimlar ile
iletisimsel yaklagim arasinda gidip geleceklerini diislinmek miimkiindiir. Bu gidis gelisler 6grencilerin
konusma ve dinlemede becerisinde basariliyken 6grenme ¢iktisinin zayif olmasi, dili farli baglamlarda
kullanma ve bilgi aktariminda zayif, iletisim kurma ve siirdiirmede yetersizlik s6z konusu olabilir.

Egitimsel Baglam

Egitim baglami, egitim Ogretin etkinliginin yapildigi biitiin ortamlar kapsar. Egitim psikolojisine
dayanan egitim baglami iizerine yapilan arastirmalar, egitim kurumlarimin ve 6grenme ve Ggretme
etkinliklerinin yapildig1 ortamlarin ayrilmaz bir parcasi olarak tanimlanir (Bloome ve Green, 1992).
Yabanci/Ikinci dil gelisimi baglaminda, dil politikasmm, dil planlamasini ve en énemlisi, ikinci dil
Ogrenen kisiye sunulan O0grenme firsatlarimi sekillendiren egitim baglamini da ifade etmektedir.
Kamaravadivelu (2001)’a gore 6grenme *‘firsatlarin1 ve smif yasamini’’ siyasal, egitsel ve toplumsal
kurumlarin etkilerinden korumak neredeyse imkansizdir. Derse katilimcilarin simifa getirdikleri
deneyimler, sadece sinifta karsilagtiklar1 6grenme ve 6gretme unsurlariyla sinirli degildir, sinif disindaki
bilgiler ile i¢inde biiyiidiikleri sosyal, politik, ekonomik ve egitimsel ¢evre tarafindan sunulanlar da
kapsamaktadir.

Ogretim etkinliginin birincil amaci dilsel (s6zlii-yazil)iletisim kurabilmeyi saglamaktir. Dil gretiminin

amact da toplumu olusturan bireyler arsinda iletisim ve etkilesimde kullanilabilecek ortak yazi dili
olusturmaktir. Konuya iletisim becerileri baglaminda bakacak olursak, Toplumdilbilimsel beceriler, dil
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degiskeleri ve bunlarin baglamsal kullanimlar olarak goriilebilir. Dil 6gretiminde 6grencilerin genis
kod kullanmasi, baglama uygun dil se¢mesi ile anlamsal fark yaratan s6zdizimsel, edim bilimsel,
biirlinsel kullanimlarin farkina varilmasi olarak ifade edilebilir. Bu egitimsel baglam, ana dil ile egitim
dili arasindaki, "standart dil" ile "standart dig1 dil" varyantlar1 arasindaki iligkiyi konumlandirmaktadir.
Dil 6gretim politikas1 yapicilarinin aldigi kararlar dogrultusunda ikinci veya yabanci dil 6grenenler, dilin
aktif kullanicilar1 olma firsatina sahip olduklan tek dillilik veya *’iki dillilik’” arasinda bir se¢im yapmis
olurlar.

Aragtirmacilar anadilde oldugu gibi yabanci dilde de bir edinimin varligin1 kabul ederler. Ikinci dil
ediniminde ‘6zdeslik teorisi (Identity theory)’, dgrencilerin kimliklerinin ikinci dil 6greniminin
merkezinde oldugunu savunur. Bu edinimin zaman igerisinde ve yasanilan mubhitte gore degisen,
muhtemelen tek bir bireyde c¢elisik sekillerde bir arada var olan, esit olmayan gii¢ iliskileri i¢inde
toplumsal olarak insa edilirler (Norton, 2010). Bireyler ikinci dil edinimi sirasinda anadillerini korurken,
ayn1 zamanda birinci dillerinden daha ¢ok ikinci dillerinde yeterlilik ve giliven gelistirebilirler ki burada
ilk dillerini yavas yavas kaybetme s6z konusu olabilir. Bu durum, “dilsel ve eylemsel kaynaklara
anadiliyle erisimi olmayan konusur statiisiine’’ igaret eder ve giic, statii ve kimlik arasindaki karmasik
iligkiyle sekillenir. Her iki bakis, temelde farkli kabul edilse de ¢esitli saha caligmalar1 ve aragtirmalar
bunlarin ayrilmaz ikili oldugunu gostermistir. Yukaridaki aciklamaya dayanarak, bireysel faktorlerin
Ogrenicilerin dile hakim olmalarini tetiklemede ve verimli hale getirmede belirleyici bir role sahip
oldugunu ortaya koymustur.

Toplumsal Baglam

Toplumsal etkenler dillerde 6nemli olgiide cesitlenmeye sebep olmaktadir. Sosyal gruplar, dili
kendilerine 6zgii bir bicimde kullanir. Bireyler kendi sosyal cevrelerine has, yine kendilerini
baskalarindan ayiran bir dil yaratirlar. Sosyal nedenlerden kaynaklanan bu varyantlar, diyalektolojik bir
hiyerarsi i¢inde grup dili (sosyolekt) veya yerel dil (zonelekt) olarak da tanimlanmakta, toplumsal
kullanim y6niinden grup veya ziimre dillerini ifade etmektedir (imer, 2001).

Dil o6gretiminde sosyal baglam, ev, mahalle, smif ve genel olarak toplum gibi bir dizi dil
edinme/0grenme ortamini ifade etmektedir. Son zamanlarda bilim insanlari, hareketin birinci dilden
yabanci dile dogru gecisin psikolinguistik yeteneklerden fazlasi igerdigini ve bunun ayni zamanda
tarihsel, politik ve sosyal giiglerle de baglantili oldugunu ifade etmektedir. Dilsel g¢esitlenmenin bir
sonucu olarak yabanci dil gelisimini incelemeye yonelik caligmalari 6nemli bir degiskeni olan sosyal
baglama dikkat ¢ekilmektedir (Bybee 1983; Fillmore, 1989). Yine bunlara ek olarak, sosyal baglamin
normlart:

a) Yabanci dil 6grenme motivasyonu,

b) Yabanci dil 6grenmenin amaci,

¢) Yabanci dilden beklenen islevler ve topluluk karsisinda dilsel performans sergilemek,

d) Ogrenci igin girdinin mevcudiyeti,

e) Girdideki gesitlilik,

f) S6z konusu konugma toplulugu i¢in kabul edilebilir yeterlik olarak sayilabilir.

Fillmore (1989) tarafindan yiiriitiilen arastirmalarda toplumsal baglamlarin hem 6grenenler hem de
yetkin konusurlar arasinda yetkin iletisim kurma firsatlar yaratilmasi ve 6grenme potansiyelini en iist
diizeye ¢ikarilmasi tartigilmistir. Bir 0gretim etkinliginin sunuldugu sosyal baglam ile sdylemsel
baglam, dilsel gelisimi kolaylastirma yaninda biligsel becerileri de gelistirme role sahiptir.

Tiirkgenin 6gretimi, dil 6gretim merkezlerinde ve Tiirkiye disindaki YEE’’nin dil kurslarinda veya
iiniversitelerin Tiirkoloji boliimlerinde yer verilecek bilgilerin Toplumdilbilimsel goriiniimlerini
karsilagtiran Kahraman (2019), bu tii¢ farkli sosyal baglamin sonuglarmin da farli bigimlerde
goriildiigiinii ifade etmistir. Ozellikle yabanci iilkelerde cesitli iletisimsel yeterliliklerin ve islevlerin
ortaya ¢ikmasini saglayan (maruz kalma) sartlarin dilin iletisim yetisinin gelisimini olumsuz ydnde
etkiledigini belirtmistir.
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Iletisimsel Baglam

Iletisimsel baglamda kullanilan dil, él¢iinlii/resmi dil, {ist dil, alt degiske ve varyasyon degiskesi olup
diyalektoloji ve dil ¢esitliligi olarak incelenir (Aktas, 2005). Egitim ortaminda, iletisimde bildirisimin
katilimcilart birbirlerine hitap edisi, rica etme, tesekkiir etme gibi s6z edimlerinin ifade edilis bigimleri
farklilik gosterir. Egitimde kullanilan dil, katman dilleri olarak adlandirilir ve dar kod, genis kod
baglaminda ele almnip incelenir (Berstain, 1971°den aktaran Imer, 2001). Bu baglamda 6grencilerin sahip
oldugu dil, katman dillerinden hangisi olursa olsun egitim-6gretim sirasinda onu {iist katman konusuru
seviyesine ¢ikarmayi amaglamalidir. Ogretmenler dil dgretiminde, 6grencilere sadece kelime ve dil
bilgisi 6gretmekle kalmazlar, ayn1 zamanda kiiltiirel arka plan ve ¢esitli toplumsal faktorlerle bilesen
iletisim ilkelerini de ogretirler. Kiiltiirii tanitmak, dil 6gretiminde ¢ok dnemlidir, ¢iinkii bu durum
ogrencilerin dil kullaniminin uygunlugu ile dogrudan ilgilidir. Bir dili basarili bir sekilde 6grenmek igin
onun sosyal ve kiiltlirel gecmisini tam olarak anlamak gerekir. Bu nedenle bir dili 6grenmenin o dilin
kiiltiirlinii anlama siireci oldugunu séylemek miimkiindiir.

Bireylerin iletisim yetisini kullanabilmesi i¢in iletisim araci, iletisim ortami ve iletisim baglami ¢ok
onemlidir. Iletisim ortaminda, gonderici-alic1 ve baglam {igliisii:

a) Konusmaciin sosyal kimligi,

b) Dinleyicinin sosyal kimligi,

¢) Baglamin dilsel ¢esitliligi temel faktorlerdendir (Calvet, 2012).

Dilbilimsel analiz ¢caligmalarinda dil varyasyonlari:
a) Standart ¢esitler,
b) Yerel ¢esitler,
¢) Sosyal gesitler olmak tizere tige ayrilir.

Standart dil, kisi ve sosyal cevreye gore degismeyen, toplumun ortak iletisim araci olan, resm1 kullanim
sekli olan ortak dildir.

Toplumda, ortak dili konusan bireylerin genel hedefi mesajlarimi iletmek oldugu igin, konusma
esnasinda yaptiklart hatalar daha Onemsiz hale gelmekte ve toplumda bu hatalar1 hoggoriiyle
karsilamakta, hatta diizeltme i¢in de 6zel bir gayret sarf edilmemektedir. Ornegin, Tiirk¢eyi yabanci dil
olarak 6grenen bir kisi, firrndan ekmek alirken “Ben iki ekmek ver-"" (dogrusu verir misin?) dediginde,
muhtemelen iki ekmegi alabilecek ve firmei da “Sen hatali konustun.” demeyecektir. Bu durum dogal
ortamda kendi kendine dil 6grenme i¢in gegerlidir. Ancak dil 6gretiminde aninda geri bildirim yapmanin
dogru ve etkili bir 6grenme yontemi oldugu goriisii hakimdir. Bu baglamda dil yanlis kullandiginda geri
bildirim sarttir. Geri bildirim bireyi kendini dogru ifade etmeye ve kendini gelistirme tesvik edebilir.
Zaten dil 6grenimi, gercek yasam ile bagdastirilarak ve somutlastirilarak uygulamaya konuldugunda
amacina ulagmis olacaktir. Bu nedenle dogru ve hizli bir dil 6grenimi i¢in aninda geri bildirim ve
diizeltme yapilmali; tabi ki bu, 6grenciyi dil 6grenmeye 6zendirecek hosgoriilii bir yaklasim ve uygun
bir iislup ile gerceklesmelidir.

Kiiltiirel Baglam

Kiiltiir, toplumun tyeleri tarafindan kabul edilebilir bir faaliyet gostermek ve bunu herhangi bir
baglamda kullanmak i¢in ‘‘bilmek ve inanmak zorunda olunan sey’’dir (Wardhaugh,2013). Dil, kiiltiir
iligkisi noktasinda, dil, kiiltiirii iginde barindiran sosyal gosterge olarak tanimlanir (Ditmar’dan aktaran
Cakar, 2011). Bireylerin bilmek ve inanmak zorunda oldugu seyler sosyal olarak edinilir, davranis
kaliplar1 olarak 6grenilir ve herhangi bir kalitsal koddan gelmezler. Bizler, dili beceri olarak, kiiltiirii ise
bilgi olarak 6greniriz. Bu nedenle kiiltiir, bir kisinin gilinliik yasamsal gérevlerini yerine getirmek i¢in
sahip olmas1 gereken davranig kaliplari olup dil kullanimi i¢in iletisimsel yeterlige giic katar. Aslinda
egitim, bir kiiltiirlenme araci olup sinifta de bireylere bilimsel, dilsel ve toplumsal davranis kaliplar
ogretmeyi hedefler. Dil, kiiltiir baglaminda egitim, bireylerin kendisi ve ¢evresi i¢in deger yaratabilecek
diizeye gelme olarak tanimlanabilir. Tanilli (2004), ‘‘herkesin kendisinde tasidigi insan olma
yeteneklerini gelistirmek’’ olarak tanimlar. Egitimi, insanin kisiligini besleme siireci veya insan
sermayesine yapilan yatirim olarak goriir. Bu tanimlara bakarak egitim, gézden gecirilmis degerlerin,
bilgi ve becerilerin, toplumsal mirasin yeni nesillere aktarilmasim saglayan araglardan biridir. Diger
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yandan Fidan ve Erden (1996) nin de isaret ettigi gibi egitim bir tiir bireylerin ‘istendik kiiltiirlenme’’
stirecidir. Dil ve kiiltiir arasindaki karsilikli iliski bir¢ok aydin tarafindan vurgulanan bir gergeklige
dayanmaktadir.

Toplumdilbilimle dil 6gretimi arasindaki iliskiye deginen arastirmacilardan Huber (2008), dil
kullaniminin farkl goriiniimlerine ‘dil degiskesi’ adini verir. Kasap (2020), dil 6gretiminde hedef dil,
ogretilirken de Ogrenilirken de ‘‘sosyokiiltiirel baglamlar ile dil farkliliklari’’nin dikkate alinmasini
onerir. Toplum dil bilim, cografi sinirlar boyunca bir baglamdan digerine nasil farklilagtigin1 gésteren
ve bir baglamdaki insanlarm diger baglamdaki insanlarla nasil iletisim kurdugunu agiklamaya caligir.
Aslinda sosyokiiltiirel baglamlar, 6grencilerin bir baglamdan digerine nasil gectikleri, nasil iletisim
kurabildiklerine odaklanir. Toplumdilbilim, dil 6grenme ve 6gretmeyi de bu tiir baglamlar aras1 gegisleri
gergeklestirme egilimi olarak ele alir. Wardhaugh (2013), dil ve kiiltiiriin nasil iligkili oldugunu, dilin
farkli sosyal baglamlara nasil tagindigini ve kullanildigini inceleyen antropolojik dilbilimin varligindan
s0z eder; dilin bigcimsel ve sosyal degiskelerinin incelenmesini onerir.

Toplumdilbilim, dilin sosyokiiltiirel baglamiyla birlikte incelenmesi, kiiltiirel normlar, beklentiler ve
baglam da dahil olmak iizere toplumun herhangi bir kismmi ya da tiim ydnlerinin dilin kullanim
boyutuyla incelenmesidir (Hornberger, 2011). Dil 6gretiminde hedef dile ait kiiltiir aktarim1 sirasinda
higbir kiiltiiriin iyi ya da kotii olamayacag: gibi iistte veya altta olamayacagi algisint olusturmak ve
kiiltiirleraras1 farkliliklarin varligini 6grencilere hissettirmek onemlidir. Bu iliski ve o6zelliklerin
Ogreticinin bilgisi ddhilinde farkindalik yaratmak i¢in egitim ortamina taginabilmesi olumlu sonuglar
dogurabilir.

Toplumdilbilim ve Dil Ogretimi

Toplumdilbilim, toplumun dil {izerindeki etkisini, dilin de toplum iizerindeki etkisini aragtiran ve bunun
teorisiyle ilgilenen dilbilim dalidir. Toplumdilbilim, dil tiirlerini belirli smirlar ¢ercevesinde,
bildirisimin kendiliginden gergeklestigi ortamlarda anlamin eksiksiz anlasildig1 kaliplar olarak ele alir
(Ferguson, 1972). Bu her tiirlii iletisim ortaminda dilsel gonderimlerin aliciya ulagsmasi ve bildirigim
degeri olarak ¢esitli icerigin gerceklesmesi olarak goriilebilir. Bu yoniiyle, bir dilin birey i¢in anlagilmaz
hatta bilinmez kalacak olan geleneksel degeriyle de temas kurulur. Bu temas, ortak dilin ve toplumun
dil tizerindeki etkisinin arastirilmasinin ayrilmaz bir pargasi olup dil ¢alisma alanlarinin da 6nemli bir
kismini olusturur. Son zamanlarda 6gretmenlerin dil 6gretimi esnasinda iletisimi bir biitlin olarak
algilamamalari, daha ¢ok kelimelere, dilbilgisine ve metin igeriklerine odaklandigi, hedef dili 6gretirken
en gerekli beceri ve kiiltiirel degerleri dikkate alamadiklar1 bilinmektedir. Ogrencilerin hedef dilde akici
konusamama durumunu ortaya g¢ikaran sebeplerin basinda dil kesitlerinin de dikkate alinmamasi
gelmektedir. Her dil, farkli baglamlarda, farkli insanlar tarafindan ve farkli amaglar i¢in kullanildig: gibi
dil 6grenim baglaminda da farkli nedenlerle farkli dizgeler kullanilir. Dil &gretiminin temel amact
baskalariyla etkili iletisim kurmaktir. Bu akademik alana ait karmasik bir terim gibi goriinse de her dil
ogrenenin Toplumdilbilim konular1 hakkinda biraz olsun farkindaliginin olmasi, iletisim kurma ve
etkilesim yaratma dilin dogas1 geregi sosyal bir yap1 olarak anlagilmasini saglarken dili daha etkili
kullanmay1 da saglayabilir.

Toplumdilbilim, &zellikle kita Amerika’sindan William Labov (1972/1983) ile Ingiltere’den Basil
Bernstein (2000)’in ve Ditmar (1976), ¢alismalariyla 6ne ¢ikmiglardir. 2000 sonras1 gelismeler yabanci
dil 6gretiminde iki veya gokdillilik ve cok kiiltiirliliik Toplumdilbilimsel boyutuyla incelenirken
(Giinday, 2013), dilin sosyal taraflar1 ilk olarak dilsel antropoloji basligi altinda ele alinip incelenmistir.
Onceleri tarihsel antropoloji gibi, daha egzotik kiiltiirler ve diller, toplum dilbilimcilerin birincil calisma
alani olustururken, dilin egitim alaninda kullanimi ve islevleri géz ardi edilmistir.

Dilbilim arastirmalarinda arka planda kalan konulardan biri Toplumdilbilim dilin sosyal tarafina mercek
tutar. Diger bir deyisle, bireysel ve grup dili kullanimindan, dildeki farkliliklardan ve dile kars1 degisen
tutumlardan toplumsal dinamiklerden nasil etkilendigini anlama cabasi olarak goriilebilir. Egitim alan1
da bunlardan biridir. Ornegin, bireylerin dil kullanimlar1 baglaminda erkek ve kadimlarin konusma
bigimleri, sdzciik ve sdylem segimleri, cocuklarin, genglerin hatta yaslilarin konusma big¢imleri farkli
sosyal siniflarin iletisim bigimleri arasindaki farklar1 igerir. Burada sosyal nezaket kurallarindan
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habersiz olmak, dil 8grenenler igin bir eksiklige ve komik durumlara diismeye neden olabilir. Ornegin,
iilkemizde bir seyi (kisi veya nesneyi) parmak isaretiyle gostermek kaba ve ayip kabul edilir. Yine
toplum i¢inde argo ve kiifiirlii dil kullanmanin cahillik ve kabalik anlamina geldigi bilinmelidir. Tiirkge
Ogrenen birisinin bu tiirden edimsel/davranigsal dil tercihlerini dikkate almasi gerekir. Yine selamlagma,
hal hatir sorma basliginda, ‘nasilsin? Sorusuna tag gibi, turp gibi, aslan gibi drnekleri kullanir ama hedef
dil Tiirkge 6grenen bir Rus bu baglamda “‘ay1 gibiyim’’ diyebilir ¢iinkii Rus kiiltlirlinde ‘ay1’ iyi, glizel
ve sans anlaminda kullanilmaktadir.

Dil, farkli dil topluluklari tarafindan kullanilan ses, jest ve mimik ile yazili semboller gibi 6znel sinyaller
sistemi aracihigiyla diisiince ve duygularm iletilmesidir. Ote yandan toplum, aym siyasi otoriteye ve
baskin kiiltiirel beklentilere tabi olan, ayn1 cografya ve yasam alanin1 paylasan, kalici iliskiler yoluyla
birbirleriyle iligkili topluluk veya biiyiik sosyal gruptur. Bu baglamda Toplumdilbilimsel perspektifte
dil 6gretimiyle iligkilerin belirlenmesinde dil kullanimi ve dil ¢esitliligi biraz daha 6ne ¢ikmaktadir. Bu
baglamda meslek, toplumsal statii, yas, cinsiyet cografya, sosyal sinif ve mesleki roller gibi dil dis1
“‘etkenler’” dil 6gretiminde belirleyici bir role sahiptir ve bu dil dis1 etkenler asagidaki basliklar altinda
ele alinip incelenmistir.

Yas Etkeni

Dil kullanimi ile insanin yas1 arasinda dogrudan baglanti vardir. Bu baglantinin farli gériintimleri vardir;
ilk baglant1 insanin fizyolojik gelisimiyle ilgili olup ‘‘dil edimim cihaz1’’ isleyis kapasitesi (kritik esik,
korelme vb.) yasla ilgilidir. Ikinci baglanti sdzciik dagarcigiyla ilgili, iigiincii baglanti toplumdan
topluma farklilik gosterebilen “dil kullanimi ve dil degiskesidir. Ornegin dil kullanimi ve saygr iliskisine
odaklandigimizda, Tiirk kiiltiiriinde anne ve babaya adiyla hitap edilmez. Ama Avrupa kiiltiirlerinde bir
cocuk babasina Benjamin diye adiyla hitap edebilir (Demirci, 2014). Genel olarak &grencilerin ikinci
veya yabanci dili 6grenmeye basladiklar1 yasin, dil bilgisel yeteneklerin nihai kazanimlarii etkiledigine
inanilmaktadir. Hornberger (2011), dillerin en iyi ergenlikten Once 6grenildigini ve bundan sonra
herkesin dil gelisiminde kisitlamalarla kars1 karsiya kaldigini savunur. Genglerin lehine daha iyi olmakla
birlikte, cocuk ve yetigkinlerin ikinci dil gelisiminin ashinda farkli siiregler igerebilecegini
belirtmektedir. Ozellikle bireyler, cocuklarin ana dil ediniminde oldugu gibi ikinci dil ediniminde de
dogustan gelen yetilerini kullanirlar; ardindan problem ¢6zme becerileri devreye girer. Bdylece zihinsel
gelisim ile fiziksel gelisim ¢izgisi yasin farkli etkilerini de hesaba katmis olur.

Etnisite Etkeni

Etnisite, belli cografi sinirlar igerisinde yasayan ve diger insanlardan dilsel ve kiiltiirel olarak farkli
pratiklere sahip bir grup insami tamimlamak igin kullanildigimi belirtmektedir (Holmes, 2013).
Ulkemizdeki her etnisite mensubu bireyler iletisim ortaminda ulusal ortak kodu kullanirken, muhatabi
kendi etnisitesinden ise hem ulusal kodu hem de etnik kodu karigik kullanabilirler. Buna
Toplumdilbilim’de kod degistirme (code change), kod karigtirma (code mixing) denmektedir. Bireyler
etnik kimlikleriyle baglantili farkli bir dil kullanir. iletisim igin bir dil se¢iminin mevcut oldugu
durumlarda, bir bireyin etnik dilini kullanmay1 sectigi goriiliir. Etnik bir dilde tam bir konugma miimkiin
olmadig1 durumlarda da insanlar etnik kdkene isaret eden ‘Benim (papa) eve yok’’ gibi kisa ifadeler ya
da Rus 6grencilerin ‘tak/rax’ gibi sozlii dolgular veya dil etiketleri kullanabilirler. Bu nedenle, Tiirkge
gibi goriinen etkilesimler ‘‘iye solay/ua comnaii/evet 0yle’’ gibi, konugmacilarin etnik kimliginin dilsel
sinyallerini igerebilir.

Etnik koken, 6nemli dilsel farkliliklara neden olabilir (Holmes, 2001). Ikinci dildeki tiimcelerin ve
gramer yapilarmin birinci dile uyarlanmasi, bir¢ok etnik azinhigin dilini simgelemektedir.
Somiirgelesmeye baglh dil varyasyonu ¢aligsmalari, iki dilin pidgin olusturmak i¢in harmanlandigi yerde,
baskin grubun dilinin kelime dagarciginda en biiyiik kanit oldugu ve tabi grubun dilinin en fazla kanit
oldugu teorisinin genel olarak kabul edilmesiyle sonug¢lanir (Fishman, 1998). Kimi arastirmacilar, “ara
dil” olarak adlandirilan bir dilsel ortak yol belirlerler. “Ara dil” terimi, ikinci dilin konugurunun birinci
dil-ikinci dil rekabetinin sonunda konugurun ikinci dilde yetkin hale gelmesini ifade etmek igin
kullanilir. Ancak “ara dilin” her zaman gegcici oldugu ve ikinci dilin basitlestirilmesini temsil ettigi fikri
tartigmaya aciktir. Dilin stirekli alt dil degigkeleri olabilecegi gosterir ki Labov (1972), New York'taki
sehrindeki siyahi genglerle ilgili ¢alismasinda, dil kullanimlarinin 6zensiz ve gramer kurallara aykir
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olmakla beraber, tutarli ve etkili oldugunu belirtir. Yani iletisim dizgesi yeterli, kurallar1 herhangi bir
olgiinlii dilden farkli ama islevi aymdir. Ozetle, tarih ve siyaset, dilin gelisimini etkileyebilir, ancak her
zaman belirgin ve 6ngoriilebilir degildir, dil topluluklar1 kendi ayriliklarini korumak ve tanimlamak igin
kasith olarak dili kullanirlar. Dil 6gretilerinin bu tiir dil degiskelerin farkinda olmali ve 6gretim etkinligi
icinde hi¢ olmazsa farkindalik diizeyinde bile olsa derslere yansimasini bilmelidir.

Cinsiyet Etkeni
Cinsiyet etkeni, fizyolojik farkliliklara sahip basit eril, disil ayrimindan daha fazla alamlar tagimaktadir.
Erkek ve kadin olma durumu, kiz ve erkek cocuk olma durumuna yiiklenen anlamlar araciligiyla
edinilmis roller, kadinlara ve erkelere bicilen rollerle baslar. Aslinda insanlar arasindaki biyolojik
farkliliklar, toplumsal cinsiyet rolleriyle sekillenen farkliliklara doniisiip egitimle sosyal hayata yon
veren bir hiiviyete biirinmektedir (Sarag, 2013).  Cinsiyet (gender) kavrami, genel olarak kadin ve
erkler arasindaki biyolojik farkliliklar1 ifade eder (Wardhaugh, 2013). Ancak Toplum dil bilimde
biyolojik ve toplumsal cinsiyet olmak {izere iki tiir cinsiyetten soz edilir (Colak, 2019).  Erkek ve
kadinlarin dili kullanma sekillerinde dikkat ¢ekici farkliliklar mevcuttur. Bu farkliliklar, bir dizi dilsel
degiskende gozlemlenebilir. Lakoff (1975)’un gozlemleri, kadinlarin dilsel olarak daha az yeterli
olduklarimi fikrini belirtir. Bununla birlikte toplumda dil becerileri ne kadar degerli olursa olsun,
toplumun erkekleri bu becerilere sahip, kadinlar1 eksik olarak algilama egilimi hep mevcuttur. Asil
mesele, toplumlarin cinsiyetlerden farkli beklentilere sahip olmasi olabilir. Bu farkliliklar sozciiksel ve
dilbilgisel farkliliklarla smirli olmayip, kimi davranis kaliplarinda da agikg¢a goriilmektedir. Corbett
(2005), cinsiyet baglaminda ele aldig1 256 dili cinsiyet kategorisinin sayisina gore bes grupta inceler.
Bunlar:

a) Cinsiyet bulunmayan diller: 144,

b) Ikili cinsiyet kategorisi bulunan diller: 50,

¢) Uglii cinsiyet kategorisi bulunan diller: 26,

d) Déortlii cinsiyet kategorisi bulunan diller: 12,

e) Bes ve daha fazla sayida cinsiyet kategorisi bulunan diller: 24 tiir.

Diller, cinsiyet farkliliklarinin isaretlenmesinde onemli Olgiide farklilik gosterdigi bilinmektedir.
Ornegin Almancada cinsiyet eril, disil, yansiz olmak iizere iic tiir dilsel isaret kullanilir. Buna karsin
Fransizcada eril-disil olmak tizere ikili cinsiyet isaretlenmektedir. Bir diger grup Altay dil ailesi
iiyelerinin cinsiyet kategorisi yoktur. Bu bilgilere sahip olan 6greticilerin cinsiyeti farkindalik diizeyinde
de olsa ders igerisinde sezdirim yoluyla verilebilecegi agiktir.

Cografi Etken

Tiim dillerde cografi etken cok cesitliligi isaret eder (Holmes, 2013). Bolgesel farkliliklar diyalektolojik
olarak giiclii veya zayif agiz ozellikleri olabilir (Bkz. Varyasyon dilbilim). Cografi hareketliligin
temelinde goc, istila, politik baski veya yoksulluk vardir. Bu durumun yaygin oldugu toplumlarda
mesele daha da karmagiktir. Baz1 diller, anlamay1 giiclestirecek derecede bir sorun haline gelecek kadar
giiclii bolgesel farkliliklara sahiptir (6rnegin Kuzey ve Bavyera Almancasi gibi). Standart dilin
sozciiksel ve dilbilgisel varyasyonlarina atifta bulunan “agiz” olarak bilinen bdlgesel varyasyon
(Regional Dialects; Holmes, 2013) ile telaffuz tiirline atifta bulunan “aksan/diksiyon” arasinda ayrim
yapmak onemlidir. Uygulamada, bu iki faktdr ¢ogu insanin tanimabilir bir bolgesel varyasyon olarak
kabul ettigi seyi olusturmak i¢in siklikla birlesir. Cesitli arastirmalar, insanlarin aksanlar1 kendilerinden
farkli olan kisilere genellikle daha az olumlu tepki verdigini gostermistir. Cografi konum nedeniyle
telaffuz degisir (Labov, 1976). Almanya’da veya Hindistan’da Tiirkoloji boliimiinde gorev yapan bir
ogretici, Tirkge 0gretiminde 0grencilere aksan farkindan dolay1 kimi zorluklar yasayabilir. Ama bu
zorluklar anadil konusurlarinin dil kullanimiyla kars1 karsiya kalindik¢a daha kolay asilabilir. Ne var ki,
anadil konusurlarinin kendi {ilkesinde bolgesel agiz (Regional Dialects) 6zelliklerini agma ve standart
dile ulagsma ¢aligmasinda daha fazla dikkat ve daha fazla ¢aba gdstermesi gerektirmektedir. Yine ana
Tiirk¢enin kollarini olusturan ¢agdas Tiirk dilleri konusurlarinin kendi aralarindaki dil 6grenme ve
ogretme etkinliklerinde ortaya ¢ikan giicliiklerin baginda cografi/ bolgesel aksan farklar1 gelmekte ve
yedi/jeti 6rneginde oldugu gibi ikincil olarak alintilanan sozciikler hem telaffuz hem anlam yoniinden
sorunlar ¢ikarmaktadir. Ornegin gagdas Tiirk dilleri konusurlar1 ile yapilan derslerimizde (1996-2004
yillar1 arasinda) bu sorunlar1 agmak i¢in Toplumdilbilimin dil varyasyonlarina bagh ‘dil degiskeleri’ nin
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ogretim etkinligine katilmasi 6grenmeyi daha basarili kilmaya olumlu katkilar verdigi tarafimizca
gbzlemlenmistir.

Sosyal Sinif Etkeni

Toplum, sosyal simiflardan olusur; bu siniflari kullandig: diller, varyasyon kurami aracilifiyla son
yillarda dil degiskeleri sosyal ortam ve baglam yonleriyle arastirilmaktadir. Labov (2001),
calismalarinda “‘dilsel degisim ve varyasyonun evrensel yasalarmi’’ tespit etmis, ardindan Kiesling
(2011), Serrano (201 1a), Tagliamonte (2006) gibi arastirmacilar da farkl tespitlerde bulunmuslardir. Bu
tespitlere gore bir dilde, toplumsal smirlar1 asan goézlemlenebilir farkliliklar her zaman goriilebilir.
Giinliik hayatta nasil ki daha yiliksek sosyal gruplar kendilerini ayirt etmek i¢in standart iist dili
kullaniyorsa, bazi gruplar da kendilerini standart dil kullanicilarindan kendilerini ayirmak i¢in kasith
olarak alt degiskeleri ya da informal yapilar1 kullanirlar. Toplumlarin tist katman tyeleri dili “dogru”
olarak etiketledikleri varsayilir ve hiikiimet, egitim kurumlar1 ve medya tarafindan “standart” bigim
olarak refere edilir. Buna karsin, toplumlarin alt katman iiyeleri dilleri “yanlis” olarak etiketledigi kabul
edilir. Burada s6zii edilen standart dis1 veya standart alt1 olarak goriilen dil degiskeleri bireylerin iletisim
ihtiyacim karsilar (Bkz. Ayrilik kurami) ama prestij dis1 dildir. Standart dis1 veya alt1 olarak goriilen bu
dili kullanan bireyler, kendilerini diger gruplardan ayirt etmenin bir yolu olarak bu formlara sadik
kaldikga, siyasi, sosyal ve ekonomik baskilar altinda bile varliklarini siirdiirtirler. Anadil 6gretiminde
iilke icinde standart dis1 degiske kullanan alt katman (g¢menler, azinliklar, siginmacilar ve getto ve
varos) iiyeleri iilkenin resmi dilini 6grenirken gosterdikleri kimi zaman g¢aba, kimi zaman direng, kimi
zaman da ayriks1 olma tutmalari, onlarin egitim hayatini etkileyecek boyutta sonuglara yol agmaktadir.
Ancak YDT o6gretiminde bu tiir bireyleri kazanmak adima 6greticinin Toplumdilbilimsel farkindaligi
olmas1 ve ders etkinliklerinde olumsuz doniitlerde hosgoriili davranmasi bile 6nemli bir yaklagim
olabilir. Ciinkii dikkat edilmezse, bu tiir 6grenciler kolaylikla egitim-6gretim ortamindan uzaklagacak
bahaneler bulabilirler. Toplumdilbilimsel yetiler kazanmig 6greticiler dilbilimin makro ve mikro
yapilarin1 gozeterek sinifi, egitim ortamini, 6grencileri ve ders araglarini baglamsal gerceklik icinde
degerlendirebilirler.

Meslek ve Rol Etkeni

Bireyler, dogumla edinilen 1rk ve cinsiyet gibi biyolojik 6zellikler yaninda yeteneklerine, egitimlerine,
mesleklerine gore farkli rollere sahip olabilmektedir. Toplum iginde bireyler ¢esitli roller iistlenirler. Bu
roller edinilmis ve kazanilmis roller olmak {izere ikiye ayrilir. Bireylerin yasantisinda iistlendigi role
uygun dil tercihi, toplumsal eding olarak goriiliir. Gilindelik bir olay olan dildeki tiim varyasyonlar
arasinda ihtiyaca ve ortama gore gidip gelmeler, dil degiskelerinin islevselligi ile ilgilidir. Burada en
cok gozden kacirilan nokta ‘‘dilin degisebilirligi ilkesi’’dir. Konusurun meslegi veya toplumsal
iligkileriyle ortaya ¢ikan dil degiskeleri iletisimsel eding olarak kendini gosterir. Kazanilmis roller,
bireylerin egitim yoluyla elde ettikleri meslek ve uzmanliklardir. Bireyler toplumlarda yaptiklari iglere
gore din adami, reklamci, gazeteci, doktor, politikact ya da taksi soforii rollerine biiriiniirler, hatta
giliniimiizde binlerce insan, dillerini ger¢eklestirmekte olduklar1 meslek ve para kazandiklar islere gore
sekillendirir (Imer, 2001). Neticede ¢esitli mesleklere mensup kisiler tarafindan kullanilan dilin
kullaniminda bariz farkliliklar oldugu goriilir. Bu baglamda bolgesel dil, cinsiyet ve sinifsal 6zellikler
genellikle sabah ige giderken “giyilen” ve giiniin sonunda “¢ikarilan” elbise gibidir. Konusulan dil,
meslege 6zgii roller ile kullanildig1 baglamlara gore yeni anlam iligkileri kurabilir.

Tiirkge 6gretimi, 6zel dil (yani belirli bir amag¢ igin Tiirk¢e), doktorlar, miithendisler, bankacilar,
miihendisler vb. gibi farkli mesleklerle baglantili egitim etkinliklerini kapsar. Bu goriiniim ayn1 zamanda
dil 6gretiminin pratik varyasyonlar1 nedeniyle énemli 6lgiide etkinlik temelli bir deneyim olarak ortaya
cikar. Cesitli mesleklerden insanlar, ¢esitli dil bilgilerine ve dil egitimi ve yonlendirmesine ihtiyag
duyarlar. Bu farkliliklar1 hukuk ya da bilim gibi bigimsel ya da teknik farkliliklar1 olan mesleklerle sinirl
degil, hayatin her alanin1 kapsayacak bigimde 6gretmek gerekir. Roliin etkisi, 6gretmenler, miihendisler,
isciler, 6grenciler ve tezgahtarlarin yam sira politikacilar ve spor yorumcularindan olusan gruplarin
dilinde ¢ok belirgin farklar goriiliir. Elbette roliin etkileri, baglam ve ortamim meydana getirdigi
durumlardan bagimsiz degildir. Bireyler toplumsal yasamda anne, kardes, komsu, miisteri gibi rolleri
iistlenirken, roliin igerdigi iligkilere uygun davraniglar da dili etkiler. Toplumdilbilim ¢aligmalari, ‘‘dilin
olgu ve olaylarla birlikte 6grenilmesi’’ 6grenmeye dair yeni bakis agilar1 gelistirilmesini saglayabilir.
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Nitekim Toplumdilbilim n temel 6nermesi, ‘dilin ¢esitli oldugu ve siirekli degistigi’ tezi 6grenme
birimlerinin de ¢esitliligine ve siirekli degisimine isaret etmektedir. Neticede dil dizgeleri tek tip veya
sabit bir kayit da degildir. Bu yiizden bireysel dil tercihleri durum, baglam, toplum ve kullanildigi ortama
gore dil degiskeleri olarak gerceklesir. Bu dil degigkeleri olarak arastirilmay:1 hak ettigi gibi egitim
etkinliklerinde de degerlendirilmesi gerekmektedir.

Toplumdilbilim’in temel 6nermesi, dilin ¢esitli oldugu ve siirekli degistigi tezinden hareketle, dili tek
tip sabit kayitlar iizerinden degil, stirekli degisen, gelisen materyaller {izerinden Ggretilirken dile,
diistinceye ve hatta davraniglara yon veren rollere uygun dil kullanimlar1 da egitim etkinliklerine dahil
edilebilir.

Toplumdilbilim ve YDT Ogretimi

Yabanci Dil Olarak Tiirkge Ogretimi, iilkemizin siyasi sosyal ve ekonomik giicii nispetinde diinyada dil
ogrenme ihtiyaci listelerine girmeye baslamistir. Ogrenilen dilin islevselligi, bireylerin yasadiklart
toplumda kisisel veya mesleki ihtiyaclarina cevap verecek, yurtdisinda egitim-6gretim almaya yetecek,
uluslararas1 sirketlerde is yapacak nitelikte olmasiyla miimkiiniidiir. Bireyler, is ortamlarinda
meslektaslari ile iletisim kurmak, rekabet etmek, seyahate ¢gikmak ve meslege hazirlanma durumlarinda
yabanci bir dil 6grenmeye ihtiya¢ duyarlar. Bu ihtiyac1 anlamak i¢in anadil edinimi siireci, ikinci dil
edinimi veya yabanci dil 6gretimi, Toplumdilbilim, dilbilim, ruh dil bilim ve yabanci dil 6gretim
teknikleri ve 6lgme ve degerlendirme yontemlerine iliskin 6zel bilgiler ¢ok 6nemlidir. Bunun yaninda
Toplum dil bilim alaninda iiretilen bilgiler de YDT 6gretiminde 6greticiye ¢esitli diizeylerde yardimci
olurken, 6grencilerin de temel dil becerilerini 6grenirken hedef dili, kullanim amaci ve ortama baglh
farkli dil degiskelerinin de farkina vararak iletisim dizgesinde yer alan farkli degiskeleri edinme ve yerli
yerinde kullanma imkan1 bulmus olurlar.

Glinlimiizde dil 6gretimi dort temel dil beceri lizerine odaklanirken, dilsel eding ve edim, iletisimsel
beceriler ile dil cesitliligi ve register kavramlar1 6n plana ¢ikmaktadir. Dilsel yetiler sozciiksel,
sesbilimsel ve sozdizimsel bilgi, beceriler ve bir sistem olarak dil kullanimi, dilin makro dilbilim
boyutlariyla ilgilidir (Council of Europe, 2001). Yabanci Dil Olarak Tiirkce 6gretimi (YDT), diger
dillerin konusurlarina Tiirkge dgretmeyi kapsar. Ornegin {i¢ etnisiteden olusan Bosna Hersek te birinci
dil Bosnakga, ikinci dil Sirpgadir. Ayn1 sekilde Sirp 6grenci icin birinci dil Sirpga, ikinci dil Bognakga;
Hirvat 6grenci icin de ikinci dil Bosnakga/Sirpga 6rnegi verilebilir. Dil 6gretimi siniflari, farkh
yeteneklere, farkli dil seviyelerine ve farli kiiltiirlere sahip ¢ocuk veya yetiskinlerden olusabilir. Burada
asil olan smiflan dil seviyelerine gore diizenlemektir. Onun diginda ayni etnisite, ayni kiiltlir veya ay1
cografya Olciitlerinden hareketle 6grencileri bir sinifa toplamak olumlu sonuglar vermeyebilir. 28 yillik
YDTO smif tecriibemize dayanarak sdyleye biriz ki etnisite bazli sinif olusturma kesinlikle dgrencileri
hedef dilde konusma geriligine sebep olmaktadir. Bayburt (2013), yabanci dil 6gretiminde Toplum Dil
Bilim’in 6nemini ii¢ boyutta incelemistir:

a) Yabanci dil 6grenmeye yonelik tutumlar,

b) Yabanci dil derslerinde kiiltiiriin yer almas1 ve

¢) Dil planlamasimin yabanci dil egitimine katkisi.

Ogrenilecek yabanci dile ve dil ile iliskilendirilen milliyetlere kars1 olumlu tutumlar1 tesvik etmek icin
miifredat ve 6gretim diizenlenebilir. Kiiltiirel unsurlarmm YDT &gretimi miifredatlarina dahil edilmesi,
ogrencilerin yeni 0grenilen dilin kavramlarimi anlamalarina yardimer olabilirken dogru kullanim igin
yeni bir baglamlar sunabilir. Toplum Dil Bilim’in kuramsal ¢ercevesi ve uygulama baglami, yabanci dil
egitimine zengin bir toplumsal igerik kazandirabilir. Ornegin, bir kurs veya ders baglaminda dil gretimi
diistiniildiigiinde, dilin temel bilesenlerinin yam sira diyalekt, cinsiyet degiskeni, etnisite, dil degisimi
gibi dil dis1 ogeler kolaylikla derse dahil edilebilir (Holmes, 2013). Tiirk¢enin yabanci dil olarak
ogretiminde iletisimin islevleriyle ilgili olarak forlmel ve informel yapilarin ders ortamina taginmasi,
uygulanmasi dilsel becerilerin gelistirilmesinde ve edinilen diger becerilerin kalic1 6grenmeye
donilismesine katki verebilir.

Tiirkgeyi yabanci dil olarak ogretirken, Tiirk¢enin sosyal ve toplumsal baglamlara uygun kullanim
sekilleri derse canlilik, gesitlilik ve ilgi ¢ekicilik katabilir. Bunlar yapilabilirse 6grenciler sadece ifade
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etmekle kalmazlar, ayn1 zamanda uygun durum, baglam ve kullanim 6zelliklerini simif, katman, yas,
cinsiyet gibi sosyal baglam i¢in de dogru ifadeyi belirleme becerisine de sahip olmalari miimkiin olabilir.

Sonug, Tartisma ve Oneriler

Bu makalede Toplumdilbilim ile dil 6gretimi arasindaki iligkilerin belirlenmesinde farkli baglamlardaki
dil kullanimi ve dil ¢esitliligi yaninda yas, cinsiyet, etnisite, cografya, sinif faktorleri Toplumdilbilimin
alt bilesenleri olarak ele alinip sinif ortaminda ve ders ici etkinliklerde ne gibi katkilar sunabilecegi
incelenmistir. Ardindan Toplum dil bilimin tarihi gelisimi ve egitimle iliskisine deginilmis (Bernstein,
2000; Ditmar, 1976), dilin sosyal yonleri antropolojik bakis ¢er¢evesinde ilk kez tarihsel antropoloji dil
ve kiiltiir olarak meseleye yaklasirken dilin egitim alaninda kullanim1 ve islevleri goz ardi edilmistir.
Buna karsin bu ¢aligmada dilin egitsel, kiiltiirel boyutlar1 ile kullanimi ve islevleri tartisilmastir.

Toplumdilbilimin genel olarak 6grenmeyi beceri kazanma ve kiiltiirlenmenin bir pargas1 olarak ele
aldigini soyleyebiliriz. Baskan (2006) 1 ifade ettigi ““dili beceri olarak 6greniriz, kiiltiirii ise bilgi olarak
Ogreniriz.”’ ifadesine paralel olarak smif ortaminda 6grenciler dilsel becerileri 6grenirken ona eslik eden
kiiltiirel degerler sozel beceri olarak kendini gosterir. S6zel becerilerin pek ¢ogu dillin kullanim
boyutunda sekillenir. Dilin kullanim boyutundaki degiskenligi de Toplumdilbilim ele alip inceler.
Bayburt (2013)’un ifade ettigi ‘ ‘sosyolinguistik’in temel konusu insanlar arasindaki sozlii iletisim’” sinif
ortaminda sozel iletisim becerileri olarak bireylerin dil kullanimi sirasinda pragmatik beceriler
yardimiyla ortaya c¢ikar ve konusmacilarim muhataplarina gore dil se¢imi, baglama uygun s6zdizimi
tercihi ve cinsiyet ve yas gibi dil degiskeleri belirleyici olur. Dil 6gretim ortaminda bu tiir degiskeler
Ogreticiden Ogreniciye dogru bir akis izlerken segme ve siralama basamaginda 6gretme/0grenme
hiyerarsisi iginde bilgi diizeyinde dogruluk, kabul edilebilirlik; kiiltiir diizeyinde ahlak, terbiye ve yasam
becerileri belirleyici role sahiptir.

Meseleye toplumdilbilimin dil dgretimine 6nemli katkilar saglayacagi noktasindan hareketle dilsel
iletisim ve baglamsal icerige odaklanilmistir. Toplumda dilin ¢esitli kullanimlarina yonelik
olumlu/olumsuz tutum ve davranislar vardir. Ornegin ders sirasinda 6grenciler tarafindan 6greticinin
soziinii kesmek, izin almadan konugsmak olumsuz bir tutundur. Dil, konusmacilarin kendileri ve
baskalar1 hakkindaki tutumlarinin olusumuna katkida bulunan bir baglam/ortam sunar. Antropolojik bir
bakis acisindan kiiltlir, paylasilan inanclar, fikirler, degerler, gelenekler, davranislar ve sanatsal
degerlerden olusan bir sistemdir (Bates ve Plog, 1991). Bu goriis cercevesinde, kiiltiir nesilden nesile
aktarilan statik bir kavramdir. Ancak sosyolinguistler daha dinamik bir bakis agisina sahiptir: kiiltiir,
farklh baglamlardaki etkilesimler sonucunda edinilen bilgi ve deneyimlere gore siirekli olarak yeniden
inga edilir (Baker, 2009). Dil ve toplum arasindaki baglantinin gostergesi olan dilsel tutum, davranis ve
cesitlilik incelemeleri 6grenme ve dgretmeye dair farkli imkanlar sunmaktadir. Dil 6grenmede, dilin
uygun kullanimi iletisim ortami ve toplumsal baglam ile dil gesitlerinin tercihinde uygun deneyim ve
kullanimlar sunulabilir.

Konig (1991), dildeki degiskenlik olgusuna vurgu yaparken iletisim sirasinda bireylerin dil tiirleri
arasindaki tercihlerine dikkat ¢eker. Bu anlamda dil tiirleri arasinda gegisler, iyi bir Toplumdilbilimsel
yeterlilige sahip olmakla miimkiindiir. Cilinkii Toplumdilbilim becerilerini kazanmig bireyler iletigim
stratejilerini bilmekte ve “‘alici-verici ve baglami’” gozeterek iletisim gergeklestirmektedirler. Mesela
ogretmen ve Ogrenciler bu anlamda birisi sustugunda digeri konusur; birisine iltifat ettiginde ve oziir
dilediginde ne anlama geldigini ‘s6zdimi ve sdzeylem kurami’ndan hareketle yorumlayabilir.

Basaran (1982)’a gore egitim ortami, egitim etkinliklerinin olustugu alan, personel, arag-gereg, tesis ve
organizasyon gibi Ogelerin egitsel iletisim ve etkilesim i¢in bir araya getirildigi ¢evredir. Bu gevre
bireysel farkliliklar1 gozeten, farkli baglamlarda dilin pratigini sunan siif ortamidir. Dil simiflarinda
ogreticiler derslerde akici bicimde nasil konusulacagina odaklanmayabilirler; ama uygun yerde, uygun
sekilde s6z alma, s6zii kesme, konusmay1 sonlandirma gibi becerileri deneyimlemeye ihtiyag vardir.
Nitekim 6greticinin Toplum Dil Bilimsel farkindalig1 bunlar1 saglayabilir ve gercek iletisim i¢in sadece
kelime ve dilbilgisini bilmenin yeterli olmayacagini, iletisimsel dil, kiiltiir ve baglam gibi yonlerinin
kavranmasi/kavratilmasiyla yabanci dilde akici konusma gerceklestirilebilir.
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Colak (2019)’1n belirttigi ““dil tiirleri (gesitleri), farkli baglamlarda, farkli insanlar tarafindan farkl
nedenlerle kullanilir.”” Dil 6gretim siniflarinda, temel dil becerileri yaninda dil tiirleri de bu becerilerle
birlikte sunulmasi halinde 6grencilerin bagkalartyla etkili iletisim kurmaya yarayacak ozellikleri
kazanmas1 ve bunlar1 etkili kullanmasi miimkiin olabilir. Nitekim bu imkan dil 6gretiminde
ogretmenleri, bir dilin szlii veya yazili kullanimina iliskin tiim yonleri belirlemek ve uygun zeminde
sesini yiikseltmek, kisik sesle hitap etmek, biiyiik ve kiigliklere seslenmek gibi farkli kullanimlar
deneyimleme firsat1 sunabilir. Netice itibariyle toplum dil bilimsel veriler dil 6gretim ortamlarinda
kullanilmas1 durumunda, 6grencilerin dilsel ¢esitlilige, baglamsal farklara, iceriksel gonderimlere dair
bilgi, gbzlem, deneyimlerinin olugsmasini saglar.

Oneriler
e Toplum Dil Bilim ile egitimbilim ve 6grenme materyalleri arasinda mutlaka islevsel bir bag
kurulabilmeli,

e Ogreticilerin Toplum dil bilimsel bilgi ve farkindalik diizeyleri artirilmals,

e Toplum Dil Bilimsel yeterliligi kisa stirede gelistirmeyi beklemek yerine siire¢ temelli yaklagimalar
benimsenmeli,

e Dil kullamim1 baglamsal iliski, sosyal ve kiiltiirel etkenler diizenli olarak (ders i¢inde) sunum ve
etkinlikler esnasinda gozetilerek giinliik dil kullanimlarina (ortama ve baglama uygun degiskelere)
daha ¢ok yer verilmeli,

e Ogrencilerinin Toplum dil bilimsel bilgi, beceri ve farkindaliklarin artirilmasi hedeflemeli,

e Dil kullanimlar1 yasamdan kopuk/uzak etkinlik ve uygulamalar seklinde degil, Toplum Dil
Bilimsel verilere dayanan etkinlik ve uygulamalara yer verilmeli,

e Ders i¢i etkinlik, uygulama ve drnekler sosyal ortama, 6grenilen dilin kiiltiiriine, yasam tarzina
uygun sekilde sunulmali,

e Ele alinan her tema, sozlii iletisim dizgesi olarak giinliik dilsel etkinligin bir parcasi haline
gerilmeli,

e Ders materyali se¢ciminde, 6grencilere dil cesitliligi ve dil degiskenlerinin varligin1 kesfettirecek
veya farkindalik yaratacak niteliklere (sozlii ve yazil dil, argo dil, resmi dil) sahip olmasina 6zen
gosterilmelidir.
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