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ABSTRACT

With the influx of migrants to our country due to the Syrian Civil War, Turkish language education as a foreign
language has begun to take on significant importance among young learners. The "Support for the Integration of
Syrian Children into the Turkish Education System Project" (PIKTES), launched in 2016 by the Ministry of
National Education in collaboration with the European Union, and the "Program for Teaching Turkish as a
Foreign Language,” prepared by the Turkish Maarif Foundation, are prominent works in the field of teaching
Turkish as a foreign language to young learners. On the other hand, the "Common European Framework of
Reference for Languages” (CEFR), first published by the Council of Europe in 2001 and updated in 2018, is
widely used in the efforts to teach Turkish as a foreign language. The CEFR comprehensively addresses the
foreign language learning processes of learners aged 15 and older. The subject of our study is the "Sample
Descriptors for Language Competencies Developed for Young Learners," prepared by the Council of Europe.
The preparation process of this selection, age arrangement, and table and diagram structure have been examined
within the scope of document analysis. In the selection, the descriptors from the CEFR 2017 have been classified
into two different age groups (7-10 and 11-15 years), and justifications for this classification have been provided.
The descriptors have been categorized according to their relevance level for the age groups of young learners.
The descriptors are concretely exemplified, taking into account the social environments and cognitive
characteristics of the age groups. It is believed that the recognition and understanding of the selection are
important for institutions and organizations that carry out foreign language teaching activities aimed at children,
stakeholders engaged in academic-level studies, and educators. Furthermore, increasing the awareness of the
selection will highlight the necessity for future programs and/or curricula prepared for students under the age of
15 to benefit from this selection rather than the CEFR.

Keywords: Common European Framework of Reference for Languages, Young Learners, Teaching Turkish as a
Foreign Language, Language Descriptors for Young Learners

1. INTRODUCTION

The teaching of Turkish as a foreign language has gained momentum over the last 30 years. Following
the outbreak of civil war in Syria in 2011, the field of teaching Turkish as a foreign language,
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primarily aimed at adult learners, has expanded its target audience to include young learners. A
different perspective on language teaching for young learners has begun to emerge. Various
institutions and organizations have initiated efforts to determine how Turkish should be taught to
children. Leading these efforts is the "Support for the Integration of Syrian Children into the Turkish
Education System Project” (PIKTES), launched in 2016 by the Ministry of National Education (MEB)
in collaboration with the European Union. PIKTES is an educational project aimed at facilitating the
inclusion of children under temporary protection into education in Turkey and continues to operate in
26 provinces across the country.

According to the MEB Lifelong Learning General Directorate (2022) report, there are 1,365,884
individuals of school age (ages 5-17) in Turkey, of which 935,731 were enrolled in education as of
January 2022. The numbers of foreign students by nationality are as follows: 730,806 Syrian students,
68,760 Iraqi students, 47,118 Afghan students, 12,666 Iranian students, 7,938 Azerbaijani students,
6,444 Egyptian students, 6,751 students from the Russian Federation, 5,051 Uzbek students, 4,996
Kazakh students, 3,426 Turkmen students, 3,677 Palestinian students, 3,702 Jordanian students, 2,858
Chinese students, 2,935 Kyrgyz students, 2,663 German students, and 2,650 Somali students. In terms
of educational levels, there are 53,170 preschool (5 years) students, 387,037 primary education (grades
1-4) students, 335,198 secondary education (grades 5-8) students, and 105,379 high school (grades 9-
12) students, while other students are enrolled in preparatory high schools, open schools, etc. (MEB,
Lifelong Learning Directorate, 2022). When considering the numerical data in the report, as of
January 2022, the foreign population in MEB institutions consists mainly of students in primary and
secondary education, with Syrian, Iragi, and Afghan students being the most numerous by nationality.

Abroad, the Turkish Maarif Foundation (TMV), the Yunus Emre Institute (YEE), the Ministry of
National Education, and the Presidency for Turks Abroad and Related Communities are engaged in
efforts to teach Turkish as a foreign language. The TMV, which conducts activities for teaching
Turkish as a foreign language to the school-age population, has been the only body authorized to open
educational institutions abroad on behalf of the Republic of Turkey, excluding MEB, since 2016.
Currently, the TMV operates 490 educational institutions abroad with 49,950 students (TMV, 2021
Activity Report). The foundation's students learn Turkish with varying class hours according to the
country in which the institution is located at the K-12 level.

Efforts in teaching Turkish as a foreign language to children have intensified in recent years; however,
the number of studies (Ak, 2019; Aslan, 2020; Bagkaya, 2019; Celik & Cangal, 2021; Diindar, 2019;
Gir, 2019; Hafiz, 2015; Kurt, 2019; Kurt, 2021; Kurt, 2022; Morali, 2020) is still not sufficient to fully
understand the field. On the other hand, the "Program for Teaching Turkish as a Foreign Language"
(TYDOP), published by the TMV in 2019, has contributed to efforts to teach Turkish as a foreign
language to a wide age range of children and adults. The protocol signed between the TMV and the
MEB accepted that the TYDO Program would be used in teaching Turkish to foreigners in formal and
non-formal education both domestically and abroad. The program is fundamentally based on the
Common European Framework of Reference for Languages, and it is also grounded on the essential
values found in the European Qualifications Framework, 21st Century Skills, and the Turkish
Language Course Curriculum (2019) (TYDOP, 2020, p. 12). Balct and Melanlioglu (2020, p. 174)
state that the D-AOBM is fundamental in ensuring teaching standards in institutions and organizations
conducting foreign language teaching activities.

The D-AOBM, a widely utilized and significant resource in the field of foreign language teaching, was
first published in full text in 2001. The D-AOBM's conceptual framework remains valid, and the D-



AOBM Companion Volume was published in 2018. The Framework supports the view that
foreign/second language education offers opportunities in educational, social, and professional fields
and acts as a tool for success (D-AOBM, 2020, p. 31).

The Council of Europe prepared the Common European Framework of Reference for Languages for
learners aged 15 and older. For young learners, the first volume of the "Sample Descriptors for
Language Competencies Developed for Young Learners was published for ages 7-10, and the second
volume for ages 11-15. The Sample Descriptors for Young Learners is a compilation of the descriptors
identified in the 2017 edition of the Common European Framework of Reference for Languages that
relate to young learners. It has been noted that the TYDO Program and the theses conducted in the
area of teaching Turkish as a foreign language to children (Ak, 2019; Kurt, 2019) primarily utilize the
Common European Framework of Reference prepared for learners aged 15 and older. Therefore, the
aim of this study is to contribute to the field by introducing the Sample Descriptors for Young
Learners to institutions and organizations engaged in foreign language teaching activities for children,
stakeholders conducting academic-level studies, teacher trainers, publishers, and educators.

2. METHOD

The "Sample Descriptors for Language Competencies Developed for Young Learners, Volume | and
II" have been selected as the subject of this study. The research was conducted using the document
analysis technique, which "involves the analysis of written materials that contain information about the
phenomenon or phenomena to be investigated" (Yildirim & Simsek, 2005, p. 187). Within the scope
of the study, the pre-publication preparation process and justifications for the development of Volumes
I and Il of the Selection, along with their steps and methodology, were discussed. Following this,
information was provided regarding the organization of Volumes | and Il by age groups, the levels
covered, descriptors according to the levels, and the structural design, along with the justifications for
these arrangements. The aim was to guide the use of the Selection’s Volumes I and II in line with their
objectives.

3. FINDINGS

3.1 Preparation Process of the Sample Descriptors for Language Competencies Developed for
Young Learners

The European Language Portfolio and the Common European Framework of Reference for Languages
(CEFR) have been interconnected in terms of both development and application since their
establishment based on the proposals presented at the Riischlikon Symposium in 1991. As a result of
the Council of Europe's efforts, the CEFR for learners aged 15 and older was published in 2001. For
young learners, example descriptors related to the CEFR were compiled from existing approved
sources in 2014. Following studies conducted between 2014 and 2016, suitable example descriptors
were selected from the Extended CEFR descriptors in 2017, leading to the publication of the "Sample
Descriptors for Language Competencies Developed for Young Learners, Volume I" (ages 7-10) and
Volume 1l (ages 11-15) by the Council of Europe in 2018 (Sample Descriptors for Young Learners,
2018, p. 9).

Since the development processes of the Sample Descriptors for Young Learners VVolume | (ages 7-10)
and Volume Il (ages 11-15) are the same, sections related to how the study was conducted

! The "Sample Descriptors for Language Competencies Developed for Young Learners™ will be referred to as the "Sample Descriptors for
Young Learners" or simply "the Selection" in this article, with the belief that it will facilitate understanding for the reader.
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(preparation process, age range arrangement, table and diagram structure) are identical, while the
descriptors have been classified according to age. According to the information regarding the
preparation process of the selections, empirical calibration methodology was applied in the
development of example descriptors for adults in the CEFR, but the same methodology was not used
for the selections prepared for young learners. It is stated in the selection that not conducting empirical
calibration for young learners was a conscious decision. The justification for this decision is presented
as the impracticality of initiating a large-scale project to conduct empirical calibration multiple times
for different age groups, along with the anticipated challenges.

For the Sample Descriptors for Young Learners, a decision was made to collect a representative
sample from existing approved descriptors and assessment descriptors developed by language experts
across member states. As can be seen, the methodology of the prepared text has been explained in
detail, including potential issues that may arise during the process. The design phases of the young
learners project are presented in Diagram 1:
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Diagram 1. Development Design of the Young Learners Project (CEFR, 2020, p. 248)

3.1 Preparation Process of the Sample Descriptors for Young Learners

Upon examining Diagram 1, it can be seen that the project consists of preparation work, development,
qualitative validation, and final stages. In the preparation phase, it is observed that resources from
different age groups were compiled, classified, and clarified through expert opinions. In the
development, qualitative validation, and final stages, necessary descriptors were added, and required
updates were made. As seen, all steps in the design process were taken in accordance with scientific
research methods. The inclusiveness of the sample in the text is also noteworthy. It has been stated
that 35 sources compiled from 19 member countries were evaluated according to certain criteria
during the preparation phase of the study. The criteria are presented in the Sample Descriptors for
Young Learners (2018, p. 12) as follows:

i. Selection of Accredited and Approved Documents/Programs: Sources were chosen from the
European Language Portfolio Self-Assessment Descriptor Bank (2004) and accredited
documents/programs from 2001 to 2010 (e.g., Slovenia, Ministry of Education and Sports, model for
students aged 6-10 (accredited); Turkey, British Educational Affairs (BEDAF), European Language
Portfolio, Turkish for Young Learners (ages 6-12) (registered)).

ii. Creation of a Healthy Sample Size: During the compilation process, it was understood that the
majority of accredited young learner portfolios covered the age range of 6 to 15 years.

iii. Healthy Geographical Mix: A conscious decision was made to avoid the predominance of
English-written descriptors, and sources were compiled from 19 member countries.

The above-mentioned criteria can be evaluated as the fundamental requirements and standards of the
projects under review being officially met, reflecting the majority of age ranges and representing
geographical diversity.

The reasons for preparing a separate text for young learners in the selection have also been included.
Considering the numerous parallel applications of the European Language Portfolio since 2001, there
is a need for experience sharing and information transfer among Council of Europe member countries
for young learners. It is believed that such a compilation could serve as a valuable reference source for
educators developing language learning curricula for young learners in the age groups of 7-10 and 11-
15 (Sample Descriptors for Young Learners I, 2018, pp. 10-11). In other words, a framework has been
designed according to age groups, particularly to guide teachers working with young learners.

3.2 Organization of the Sample Descriptors for Young Learners by Age Groups

The text, consisting of two volumes, is divided into two broad age groups: 7-10 years and 11-15 years.
The primary reason for this division is to show the diversity of samples from learners attending
"primary school™ and "post-primary school” during the design phase of the text (Sample Descriptors
for Young Learners I, 2018, p. 12). Therefore, descriptors are created based on age range rather than
making distinctions between primary and secondary school levels.

Another criterion considered in the arrangement of age groups is Jean Piaget's theory of cognitive
development. It has been observed that the age range indicated for the concrete operational and formal
operational stages of Jean Piaget's cognitive development theory roughly corresponds to the ages of 7
and 11. Both the characteristics of the samples taken from countries and developmental psychology



have influenced the determination of age groups. Descriptors for students aged 6 and under 15 were
not specifically included in the selection. In explaining this situation, it is stated that the intention was
not to "exclude" learners aged 6, the lower threshold of the primary school group, but rather that "7
years is more appropriate for decisions applicable to the majority of primary education systems,” and it
is noted that the text prepared for learners over the age of 15 is suitable (Sample Descriptors for
Young Learners, 2018, pp. 13-14).

When examining the section related to the organization of age groups in the text, various differences
in age across educational systems and schools in different countries, along with Piaget's theory of
cognitive development, are highlighted. Furthermore, it has been mentioned that the Council of
Europe may plan to conduct a separate study for preschool age groups in the future.

3.3 Structure of the Tables in the Sample Descriptors for Young Learners

The structure of the tables, which includes levels, age information, and descriptors, is presented with a
sample from the selection in Table 1 to emphasize points to consider in the use of the selection.

Table 1

Example of General Verbal Concept Related to the Structure of the Sample Descriptors for Young
Learners (Volume 1) (p. 24)

CEFR Descriptor  Relevance Accredited/Registered ADP Capability Statements
(2017 Extended Level for

Set) Ages 7-10

Al

Can follow Related Can understand a simple description related to a room (e.g., my
speech that is classroom, my room).

VernyIITW and Can understand a very simple description of an object (e.g., its
car.e utly ) size, color, location).

articulated, with

long pauses to aid Can follow a short story with a few listens and looks.
comprehension Can understand when people speak slowly, clearly, and with

pauses, giving me time to understand what is said.

Can understand simple, short songs and poems (e.g., songs and
poems learned at school).

Can understand someone talking in simple, short sentences about
animals (e.g., A tiger lives in the forest).

Can understand someone talking in simple, short sentences about
the weather (e.g., It is cold today and it is snowing).

Can understand a simple and short reenactment (e.g., a dialogue
between a teacher and a puppet).

Can understand a simple, illustrated, and short story (e.g., a story
about animals).




Table 2

Example of Creative Writing Competence Related to the Structure of the Sample Descriptors for
Young Learners (Volume I) (p. 72)

CEFR Relevance Accredited/Registered ADP Capability Statements
Descriptor (2017 Level for Ages
Extended Set) 7-10

A2 and A2+
Can write short,  Partially | can create a story using ideas, images, or words provided by
simple relevant; With  the teacher.
:Jr_naglnat:y d age- ] I can write short dialogues, for example, in speech bubbles,
_|ograp 1es an appropriate illustrated stories, or comic strips.
simple poems tasks (e.g.,
about people. stories) and | can write a short illustrated story using the given words.
provided | can describe a person using simple sentences with specific
support and words, such as their appearance and hobbies.
guidance (e.g., . . . .
pictures I can write a simple story using the provided words, for
' example, a fairy tale | know.
speech
bubbles) I can write short stories about a picture or a series of pictures.

When examining Tables 1 and 2, it can be seen that the descriptors compiled from the CEFR (2017,
Extended Set) are located in the first column. This table is presented as an example of a descriptor for
general verbal comprehension at the Al level. The left column of the table specifies the can-do
statement. In the second column, titled "Relevance Level for Ages 7-10," the term "relevant™ is used.
The right column contains example descriptors that demonstrate how it can be adapted within context.
A descriptor is considered relevant if it could potentially represent a learning outcome for the specified
age group. In Table 2, the term "partially relevant" indicates that the nature of the tasks mentioned in
the descriptor may be limited or that they can only be applied to the upper range of the specified age
group. Descriptors deemed "non-relevant” are not included in the selection to avoid unnecessary
burden on the text, even though they are considered cognitively or socially challenging (Sample
Descriptors for Young Learners I, 2018, p. 18). When examining the structure of the tables containing
the descriptors, it is observed that the descriptor statements from the 2017 Extended CEFR are
included, and these statements are then categorized as relevant or partially relevant according to
specific age levels. Additionally, it is noteworthy that example expressions that can concretize the
descriptors have been added. The selection contains descriptors categorized by levels for young
learners. These levels are presented in Table 3.



Table 3

Levels of the Sample Descriptors for Young Learners

e Forages 7-10 e Forages 11-15
e Pre-Aland Al e Pre-Aland Al
e A2and A2+ e A2and A2+
e BlandBl+ e BlandBl+
e B2and B2+ e B2and B2+
e (C1 e C1

o (2

When examining Table 3, it is observed that in the Sample Descriptors for Young Learners, levels Al
Pre/Al, A2/A2+, B1/B1+, and B2/B2+ are presented together, without separating the levels and plus
levels. The same example descriptors are found in both the level and plus levels. Additionally, it is
noted that the C2 level is included only for the 11-15 age group. This situation is explained by the fact
that the "C" levels are considered to be "relevant” to the 7-10 age group to a very limited extent, and
most C level descriptors are found to be minimally relevant or irrelevant given the cognitive and social
maturity of this age group. Therefore, C2 level descriptors have not been included for the 7-10 age
group (Sample Descriptors for Young Learners I, 2018, p. 15). The descriptors at the C2 level in the
CEFR expect students to not only understand implicit meanings in texts but also to grasp the
sociocultural structure of the language and comprehend long texts. Considering their cognitive levels,
it can be said that C2 level descriptors are not deemed appropriate for the 7-10 age group.

3.4 Structure of the Sample Descriptors for Young Learners

When examining the structure of the selection, descriptors are organized into three main sections for
both age groups: Communicative Language Activities and Strategies, Communicative Language
Competences, and Multilingual and Multicultural Competences. When looking at the can-do
statements, it is evident that the descriptors are presented with concrete examples for young learners.
For instance, in the speaking comprehension skills at the A2 level, the descriptor states, "Provided the
speech is clear and slow, can understand sentences and phrases related to priority areas (for example,
very basic personal information, family information, shopping, local geography, employment).”
Corresponding examples include "I can understand what foods we are allowed to bring to school," "I
can understand simple statements about animals | know, such as what cats eat," and "I can understand
a simple story, for example, about an exciting event at school." As can be seen, the text relates the
descriptors in the CEFR to events and topics that learners may encounter in their educational and
social environments.

In the selection, under the main heading of Communicative Language Activities and Strategies, it
shows reception, production, interaction, and mediation activities and strategies.



Table 4

Communicative Language Activities and Strategies

Reception Production Interaction Mediation

Reception Activities Production Activities  Interaction Activities  Mediation Activities

e Oral e Oral e Oral e Mediation of a
Comprehension Production Interaction text

e Audiovisual e \Written e \Written e Mediation of
Comprehension Production Interaction concepts

e Reading e Online e Mediation of
Comprehension Interaction communication

Reception Strategies Production Strategies  Interaction Strategies ~ Mediation Strategies

When examining Table 4, it can be seen that under the title "Reception Activities," the concepts of
Oral Comprehension, Audiovisual Comprehension, and Reading Comprehension are included; under
the title "Production Activities," there are Oral Production and Written Production; under "Interaction
Activities," there are Oral Interaction, Written Interaction, and Online Interaction; and under
"Mediation Activities," the concepts of Mediation of a Text, Mediation of Concepts, and Mediation of
Communication are present.

Upon detailed examination of the descriptors, many examples related to concretizations for young
learners are provided. For instance, the statement "Can understand short, simple texts on familiar and
concrete topics encountered frequently in daily life or work™ is assessed as relevant in the context of
"school-related" rather than "work-related.” Examples related to this descriptor include "I can read a
text about how we keep our environment clean" and "I can understand dialogues about topics such as
conversations between friends" (Sample Descriptors for Young Learners |, 2018, p. 61).

In the interaction strategies, the descriptor "Can repeat part of what someone said to confirm mutual
understanding and help continue the development of ideas” is found to be partially relevant with
statements such as "If age-appropriate tasks are given to the student, they can work in this direction
with the necessary support and guidance." An example provided is "I can repeat what the person in
front of me said in my own words or emphasize words and sentences correctly to ensure | understand"
(Sample Descriptors for Young Learners I, 2018, p. 122). As can be seen from the examples, the
selection has related the activities and strategies from the CEFR to events and topics that learners may
encounter in their educational and social environments.

In the selection, under the main heading of Communicative Language Competences, there are
Linguistic, Sociolinguistic, and Pragmatic Competences. In the first volume prepared for the 7-10 age
group, it is noted that there are no pragmatic competences at the C1 level, while descriptors are
included at the B2/B2+ levels. In the second volume prepared for the 11-15 age group, it is seen that
while linguistic competence is included at the C2 level, sociolinguistic and pragmatic competences are
absent. Both age groups have been prepared for Multilingual and Multicultural Competences, yet it is
noted that the C1 level for the 7-10 age group is not included.

o There are no mediation strategies for A1 Pre/Al levels.



o New concept explanation strategies have been added to the mediation strategies at A2/A2+
levels.

o In the B1/B1+ levels, text simplification strategies have been added as the second strategy
among mediation strategies.

e Although they were included in previous levels, there are no descriptors for reception
strategies at the B2/B2+ levels. In other words, descriptors for reception strategies were last
prepared for the B1/B1+ levels.

e At the C1 level, only oral comprehension and reading comprehension are included among
reception activities. Other activities are not included at the C1 level.

The following differences in the second volume prepared for the 11-15 age group have been noted as
significant:

e There are no mediation strategies for A1 Pre/Al levels.

o New concept explanation strategies and text simplification strategies have been added to the
mediation strategies at A2/A2+ levels.

e At the C2 level, descriptors for auditory-visual comprehension activities from reception
activities, mediation activities for communication, as well as descriptors for reception
strategies, interaction strategies, and mediation strategies are not present.

Under the title of Communicative Language Competences, there are Linguistic, Sociolinguistic, and
Pragmatic Competences. In the first volume prepared for the 7-10 age group, it is observed that there
are no pragmatic competences at the C1 level, while descriptors are included at the B2/B2+ levels. In
the second volume prepared for the 11-15 age group, while linguistic competence is included at the C2
level, sociolinguistic and pragmatic competences are absent. Although Multilingual and Multicultural
Competences have been prepared for both age groups, it is noted that the C1 level for the 7-10 age
group is not included.

4. RESULTS

Learning a new language introduces children to the traditions and values of different cultures,
enhancing their cultural sensitivity. This enables children to develop the ability to think from
different perspectives and learn to explore the world in various ways from an early age. Additionally,
children who move to a foreign country for various reasons need to learn the language used there.
This contributes to their education, allows them to gain different experiences in the host country,
and facilitates their future employment, ultimately aiding their adaptation to that country.

In the context of teaching Turkish as a foreign language, children learners have begun to play an
important role, especially following the Syrian Civil War. This situation has led to the preparation of
two significant projects: the PIKTES program, which was initiated by the Ministry of National
Education (MEB) in collaboration with the EU in 2016, and the TYDO Program prepared by the
Turkish Maarif Foundation (TMV). However, it should be noted that the TYDO Program is based on
the D-AOBM, which was developed for learners aged 15 and over.

The Council of Europe prepared the Sample Descriptors for Young Learners | and Il as a qualitative
study with a multi-stage validation process, which was presented in 2018. The selection has been



classified into two different age groups (7-10 and 11-15), and the descriptors from the D-AOBM 2017
were classified as relevant, partially relevant, or non-relevant according to these age groups.
Moreover, different descriptors were exemplified considering the social environments and cognitive
characteristics of the age groups. The selection serves as an important resource for teacher trainers and
educators developing materials for young learners. Additionally, it is thought that the selection will
guide both teaching practices and assessment applications after K-12 teachers internalize the D-
AOBM (its principles and pedagogical approach).

The Sample Descriptors for Young Learners is not a didactic text that offers clearly defined direct
outcomes; rather, it serves as a framework text. The selection acts as a guide showing what young
learners can do in their foreign language learning processes according to their age groups and will
support the updating of the existing curriculum for young learners.
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Avrupa Konseyi Tarafindan Cocuk Ogreniciler i¢in Gelistirilen Dil
Yetkinliklerine Dair Ornek Tamimlayicilar Seckileri Uzerine Bir Inceleme

Gokce MISIRLI" Irem Damla SIMSEK"

OZET

Suriye I¢ Savasi’yla birlikte {ilkemize gerceklesen gdcler sonucu Tiirkcenin yabanci dil olarak &gretiminin hedef
kitlesinde ¢ocuk &greniciler dnemli bir yer tutmaya baglamistir. Milli Egitim Bakanligi’nin 2016 yilinda Avrupa
Birligi ile isbirligi sonucunda baglattigi ‘Suriyeli Cocuklarin Tirk Egitim Sistemine Entegrasyonunun
Desteklenmesi Projesi’ (PIKTES) ve Tiirkiye Maarif Vakfi tarafindan hazirlanan ‘Tiirk¢enin Yabancit Dil Olarak
Ogretimi Program1’, cocuk dgrenicilere yabanci dil olarak Tiirkce 6gretimi alaninda 6ne ¢ikan ¢alismalardandar.
Diger yandan Avrupa Konseyi'nin ilk olarak 2001°de yayimladig: ve 2018’de giincelledigi “Diller I¢in Avrupa
Ortak Basvuru Metni’ (D-AOBM) yabanci dil olarak Tiirk¢e 6gretimi ¢alismalarinda yayginca kullanilmaktadir.
D-AOBM, 15 yas istii Ogrenicilerin yabanct dil 6grenme siireclerini kapsamli sekilde ele almaktadir.
Calismamizin arastirma nesnesi, Avrupa Konseyi’nin ¢ocuk dgreniciler icin hazirladig1 ‘Cocuk Ogreniciler I¢in
Gelistirilen Dil Yetkinligine Dair Ornek Tanmimlayicilar Seckisi’dir. Bu seckinin hazirlanma siireci, yas
diizenlemesi, tablo ve sema yapist ¢alismamiz kapsaminda dokiiman analizi yontemi ile incelenmistir. Seckide
D-AOBM 2017°deki tanimlayicilar, iki farkli yas grubuna (7-10 ve 11-15 yas) siniflandirilmis ve bunun
gerekgeleri sunulmustur. Tanimlayicilar, cocuk dgrenicilerin yas gruplarina gore alakalilik diizeyine gore tasnif
edilmistir. Yas gruplart i¢in sosyal g¢evreleri ve bilissel 6zellikleri goz oniinde bulundurularak tanimlayicilar
somut sekilde 6rneklendirilmistir. Seckinin taninmasi ve anlasilmasinin ¢ocuklara yonelik yabanci dil dgretimi
faaliyeti siirdiiren kurum ve kuruluslarin g¢aligmalari, akademik diizeyde calismalar yapan paydaslar ve
egitimciler i¢in 6dnem tasidig1 diisiiniilmektedir. Ayrica seckinin bilinirliginin artmasi 15 yas alt1 6grenciler igin
hazirlanacak program ve/veya miifredatlarda D-AOBM’den degil, seckiden faydalanilmasi gerektigini ortaya
koyacaktir.

Anahtar Kelimeler: Diller igin Avrupa ortak basvuru metni, ¢ocuk Ogreniciler, yabanci dil olarak Tiirkce
6gretimi, gocuk dgreniciler igin dil tanimlayicilari.

1. GIRIS

Tiirk¢enin yabanci dil olarak 6gretimine yonelik ¢alismalar son 30 yilda ivme kazanmistir. Hedef
kitlesi agirlikla yetigkin Ogreniciler olan yabanci dil olarak Tiirkge 6gretimi alani, 2011 yilinda
Suriye’de i¢ savasin baslamasiyla birlikte hedef kitlesini genisleterek ¢ocuk 6grenicileri de igine
almistir. Cocuk oOgreniciler i¢in dil 6gretiminde bu anlamda farkli bir bakis agisi kazanilmaya
baslanmistir. Tirk¢enin ¢ocuklara nasil dgretilmesi gerektigi hususunda c¢esitli kurum ve kuruluslar
caligmalarin1 baglatmistir. Bu ¢alismalarin basinda 2016 yilinda Milli Egitim Bakanligi’'nin (MEB)
Avrupa Birligi ile isbirligi sonucunda yiiriirliige konulan Suriyeli Cocuklarin Tiirk Egitim Sistemine

* 0000-0002-6221-3998, Doktora Ogrencisi, Istanbul Universitesi, Sosyal Bilimler Enstitiisii, Yabanci Dil Olarak Tiirk¢e Egitimi Anabilim
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Entegrasyonunun Desteklenmesi Projesi (PIKTES) gelmektedir. PIKTES, gecici koruma altindaki
cocuklarin Tiirkiye’deki egitime dahil edilmelerine katkida bulunmak amacryla yiiriitiilen bir egitim
projesidir ve proje hala {ilkemizin 26 ilinde devam etmektedir.

MEB, Hayat Boyu Ogrenme Genel Miidiirliigii (2022) raporu, 2021-2022 verilerine gére Tiirkiye’de
egitim caginda olan 1.365.884 (5-17 yas) kisi bulunmaktadir ve 2022 Ocak itibariyle bu niifusun
935.731°1 egitim-0gretime dahil edilmistir. Uyruklarina gore yabanci 6grenci sayilar1 Suriye uyruklu
730.806 &grenci, Irak uyruklu 68.760 ogrenci, Afganistan uyruklu 47.118, Iran uyruklu 12.666,
Azerbaycan uyruklu 7.938, Misir uyruklu 6.444, Rusya Federasyonu uyruklu 6.751, Ozbekistan
uyruklu 5.051, Kazakistan uyruklu 4.996, Tiirkmenistan uyruklu 3.426, Filistin uyruklu 3.677, Urdiin
uyruklu 3.702, Cin uyruklu 2.858, Kirgizistan uyruklu 2.935, Almanya uyruklu 2.663, Somali uyruklu
2.650 ogrenci seklindedir. Egitim kademelerine gore okul oncesi (5 yas) Ogrencisi sayist 53.170,
ilkdgretim (1,2,3,4. smif) Ogrencisi sayisi 387.037, orta dgretim (5,6,7,8. smif) Ogrencisi sayisi
335.198, lise (9,10,11,12. simif) 6grencisi sayist 105.379 iken diger Ogrenciler lise hazirlik, agik
okullara vb. kayithdir (MEB, Hayat Boyu Ogrenme Miidiirliigii, 2022). S6z konusu rapordaki sayisal
veriler dikkate alindiginda Ocak, 2022 itibariyle Tiirkiye’de MEB kurumlarinda yabanci uyruklu niifus
en fazla ilkdgretim ve orta 6gretim kurumlarindaki 6grencilerden olusurken uyruk itibariyle sirasiyla
en fazla Suriye, Irak ve Afganistan uyruklu 6grencilerden olugmaktadir.

Yurt diginda Tiirkiye Maarif Vakfi (TMV) , Yunus Emre Enstitiisii (YEE), Milli Egitim Bakanligi,
Yurt Dis1 Tiirkler ve Akraba Topluluklar Bagkanligi yabanci dil olarak Tiirkge &gretimi alaninda
calismalar yiriitmektedir. Egitim ¢ag1 niifusu i¢in yabanci dil olarak Tiirk¢e Ogretimi faaliyetleri
stirdiiren TMV, 2016 yili itibariyle Tiirkiye Cumhuriyeti adina MEB hari¢ yurt disinda egitim kurumu
acabilen tek merciidir ve TMV’nin bugiin yurt disinda 490 egitim kurumunda 49.950 Ogrencisi
bulunmaktadir (TMV, 2021 Faaliyet Raporu). Vakfin o6grencileri K-12 diizeyinde, kurumun
bulundugu iilkeye gore Tiirkge dersi saatlerinin farklilik gostermek suretiyle Tiirkge Ogrenimi
gormektedir.

Cocuklara yonelik yabanci dil olarak Tiirkge 6gretimi alaninda yapilan caligmalar son birkag¢ yilda
yogunlagsmistir, fakat calisma sayisi (Ak, 2019; Aslan, 2020; Baskaya, 2019; Celik ve Cangal, 2021;
Diindar, 2019; Gir, 2019; Hafiz, 2015; Kurt, 2019, Kurt, 2021; Kurt, 2022; Morali, 2020) alan
tanimak igin heniiz yeterli sayida degildir. Ote yandan TMV’nin 2019°da yayimladigi ‘Tiirkgenin
Yabanci Dil Olarak Ogretimi Programi’ (TYDOP), genis bir yas araligindaki ¢ocuklara ve yetiskinlere
yonelik yabanci dil olarak Tiirkge 6gretimi ¢aligmalarina katki sunmustur. TMV ile MEB arasinda
imzalanan protokolle TYDO Programi’nin yurt i¢i ve dis1 drgiin ve yaygin egitimde yabancilara
Tiirkge 6gretimi caligmalarinda kullanilacak program olmasi taraflarca kabul gérmiistiir. Programin
temel dayanagmin Diller i¢in Avrupa Ortak Basvuru Metni oldugu ifade edilmis ayrica TYDOP;
Avrupa Yeterlikler Cercevesi, 21. Yiizyil Becerileri, Tiirkiye Yeterlikler Cergevesi ve Tiirkce Dersi
Ogretim Programi’nda (2019) yer alan esas degerler temeline dayandirilmistir (TYDOP, 2020, s. 12).
Balc1 ve Melanlioglu (2020, s. 174) ise, Tiirkgenin yabanci dil olarak Ogretimi faaliyetleri yiiriiten
kurum ve kuruluglarda 6gretim standardi saglanmasinda D-AOBM’nin temel alindigini belirtmistir.

Birgok iilkede yabanci dil 6gretimi alaninda yayginca yararlanilan ve yabanci dil 6gretimi baglaminda
onem teskil eden bir kaynak olan D-AOBM; tam metin haliyle ilk kez 2001 yilinda yayimlanmistir. D-
AOBM’nin (2001) kavramsal ¢ergevesi gegerliligini koruyan D-AOBM Tamamlayici Cilt ise 2018’de
yaymmlanmistir. Bagvuru Metni yabanci/ikinci dilin egitimsel, sosyal ve mesleki alanlarda imkanlar
sunan ve basari araci kullanilmasi gériisiinii benimsemektedir (D-AOBM, 2020, s. 31).



Avrupa Konseyi, Diller icin Avrupa Ortak Bagvuru Metni 15 yas iistii 68reniciler i¢in hazirlanmistir.
Cocuk odgreniciler icin ise Avrupa Konseyi tarafindan ‘Cocuk Ogreniciler Igin Gelistirilen Dil
Yetkinligine Dair Ornek Tanimlayicilar Seckisi’nin® birinci cildi 7-10 yas ve ikinci cildi ise 11-15 yas
araligindaki dgrenicilere yonelik olarak yayimlanmistir. Cocuk Ogreniciler i¢in Ornek Tanimlayicilar
Seckisi, Diller i¢cin Avrupa Ortak Bagvuru Metni’nin 2017 basimmin cocuk &grenicilerle alakali
oldugu tespit edilen 6rnek tamimlayicilarindan harmanlanmistir TYDO Programi’nda ve cocuklara
yonelik yabanci dil olarak Tiirk¢e d6gretimi alaninda yapilan tezlerde (Ak, 2019; Kurt, 2019) ise ¢ocuk
Ogreniciler i¢in esasen 15 yas iistii 0greniciler i¢in hazirlanan Diller ig¢in Avrupa Ortak Basvuru
Metni’nden faydalamldig: tespit edilmistir. Bu sebeple Avrupa Konseyi, Cocuk Ogreniciler i¢in Ornek
Tanimlayicilar Seckisi’nin ¢ocuklara yabanci dil 6gretimi faaliyeti siirdiiren kurum ve kuruluslara,
akademik diizeyde ¢alismalar yapan paydaslara, 6gretmen yetistiricilerine, yayincilara ve egitimcilere
tanitilmasiyla alana katki saglamak bu ¢alismanin amacidir.

2. YONTEM

Cocuk Ogreniciler I¢in Gelistirilen Dil Yetkinligine Dair Ornek Tammlayicilar Segkisi 1. ve II. Cilt,
bu caligmanin arastirma nesnesi olarak sec¢ilmistir. Caligma, “arastirilmasi hedeflenen olgu veya
olgular hakkinda bilgi igeren yazili materyallerin analizini” (Yildinnm ve Simsek, 2005, s. 187)
kapsayan dokiiman inceleme teknigi ile yiiriitilmiistir. Calisma kapsaminda Seckinin I. ve IL
Cildi’nin yaymm oncesi hazirlik calismasi ve gelistirilmesinin gerekgeleri, adimlari, metodolojisi ele
almmustir. Sonrasinda ise Secki 1. ve II. Cildi’nin yas gruplarina goére diizenlenisi, kapsadig: diizeyler,
diizeylere gore tanimlayicilar ve sema yapisina dair bilgi verilmis ve bu diizenlemelerin gerekgeleri
aktarilmigtir. Bu bilgilerin diizenlenisinde Sec¢ki’nin 1. ve II. Cildi’nin amacina goére kullanilmasinda
kilavuzluk etme hedefi gozetilmistir.

3. BULGULAR

3.1 Cocuk (")greniciler Icin Gelistirilen Dil Yetkinligine Dair Ornek Tammlayicilar Segkisi’nin
Hazirhik Siireci

Avrupa Dil Portfolyosu (The European Language Portfolio) ve D-AOBM, 1991 yilinda Riischlikon
Sempozyumu'nda sunulan Oneriler dogrultusunda olusturulmalarindan bu yana hem gelistirme hem
uygulama agisindan baglantili ¢alismalardir. Avrupa Konseyi ¢aligmalari sonu 15 yas iistii 6greniciler
i¢in Diller I¢in Ortak Basvuru Metni (D-AOBM) 2001 yilinda yayimlanmustir. Cocuk dgreniciler igin
ise 2014 yilinda D-AOBM o6rnek tanimlayicilan ile ilgili mevcut onaylanmis kaynaklardan 6rnek
tanimlayicilar harmanlanmigtir. 2014-2016 yillar1 arasinda yapilan ¢aligmalar sonras1 2017
Genisletilmis D-AOBM tanimlayicilarindan uygun 6rnek tanimlayicilar secilerek 2018 yilinda Avrupa
Konseyi, Cocuk Ogreniciler I¢in Gelistirilen Dil Yetkinligine Dair Ornek Tanimlayicilar Segkisi Cilt I
(7-10 yas) ve Cilt I (11-15 yas) yayimlanmustir (Cocuk Ogreniciler icin Ornek Tanimlayicilar Seckisi,
2018, 9). Ayrica Cocuk Ogreniciler Igin Gelistirilen Dil Yetkinligine Dair Ornek Tammlayicilar
Seckisi Cilt I (7-10 yas) ve Cilt II’nin (11-15 yas) gelistirilme siirecleri ayni oldugundan ¢alismanin
nasil yiiriitiildiigiine dair boliimler (hazirlik siireci, yas aralig1 diizenlemesi, tablo ve sema yapisi) ayni
iken tanimlayicilar yasa gore tasnif edilmistir. Seckilerin hazirlanma siirecine dair bilgilere gore Diller
[cin Ortak Basvuru Metni yetiskinler icin &rnek tamimlayicilarin gelistirilmesinde deneysel
Olciinlestirme (emprical calibration) metodolojisi uygulanmis, fakat ¢cocuk Ogreniciler i¢in hazirlanan

! Cocuk Ogreniciler Igin Gelistirilen Dil Yetkinligine Dair Ornek Tanmlayicilar Segkisi okura kolaylik saglayacag diisiincesiyle bu
makalede “Cocuk Ogreniciler igin Ornek Tanimlayicilar Segkisi” ya da “Segki” olarak amlacaktir.



Gokce MISIRLI, irem Damla SIMSEK

seckilerde ayn1 metodolojiyle calisiimamistir. Cocuk Ogreniciler i¢in deneysel Olgilinlestirme
yiiriitiilmemesinin bilingli bir karar oldugu se¢kide belirtilmektedir. Bu kararin gerekgesi ise, farkli yas
gruplart i¢in birden ¢ok kez deneysel Olciinlestirme uygulamak igin biiyiik 6lgekli bir projeye
baslamanin mantikli olmayacagi ve birtakim zorluklarin 6ngoriildiigii olarak sunulmustur. Cocuk
Ogreniciler I¢in Ornek Tanimlayicilar Segkisi igin iiye devletler genelinde dil uzmanlari tarafindan
geligtirilen mevcut onaylanmig ADP'lerden ve degerlendirme tanimlayicilarindan temsili bir 6rnek
toplama karart alinmigtir. Gorildiigii lizere hazirlanan metnin metodolojisi tafsilatli bir sekilde
aciklanmig ve siirecte karsilasilabilecek sorunlar da dahil olmak bu agiklamaya dahil edilmistir. Sema
1’de ¢ocuk dgreniciler projesinin gelistirme tasarimi agamalariyla sunulmustur:

Gecerlenmis ADP ve |:> Kaynaklarin |:> Uzman goriis
Hazirhk |:> degerlendirme simiflandiriimasi: ahsverisi:
calismasi tammlayicilarin ilk Yas grubuna gore Kesinlesen ilgili
derlemesi: 19 iiye uyumlanmis yas gruplart
iilkeden derlenen 35 kaynaklar
kaynagm son listesi
. 2001 6rnek Uyumluluk
Gelistirme . (;rne larwvl Derleme formatinin kz/rarlarl la
E> .la nllm e a:ly ! yonlendirme enisletillblllis kiime
rettt yaus‘ma arm komitesi tarafindan &

] degerlendirilmesi: . . . tamumhiyicilarinin
Gegerlenmis Cocuk degerlendirilmesi: eklenmesi: Her yas
ovg Lt : | |:> D-AOEM I:> rubu icin uygunluk
d"grenlc:l .anmi ayiel genisletilmis dizi f \sin dzn veu

e ertme o uzman yazar grubu di“erlendirilen
ana arastirmact iyeleri tarafindan g. S
tarafindan genisletilmis
v tanimlayicilar

Uzman goriis ahsverisi :Cocuk Yeniden ¢alisma/ uzman

|:> 6grenci tanimlayict
uyumlamasinin ve uyumluluk |:>
diizeyine iligkin kararlarin

Nitel

atolyesi :Uyumlamalarin
gecerleme y yu

uygunluk kararlarinin ve

yorumlarin giincellenmesi
meslektas degerlendirilmesi

Her yas grubu i¢in Son giincellemeler:
ayr1 basvuru: Giris Genigsletilmis D-

Final |:> bolimii tanimliyicilarin |:> AOBM o6rnek Geng
dlgek yerine seviyeye tammlaylar I:> direnciler
gore yeniden dizisindeki icin yeni bir
diizenlenmesi gegerlenmis
.. o q . tamimlayici
Olgege gore degisikleri derlemesi

diizenlenmis her iki yas yansitmak i¢in nihai

grubuyla tutulan arsiv belge siiriimlerinde
strimii yapilan
diizenlemeler

Sema 1. Cocuk 6greniciler projesinin gelistirme tasarimi (D-AOBM, 2020, s. 248)

37  TURKOPHONE



Sema 1 incelendiginde projenin hazirlik calismasi, gelistirme, nitel gecerleme ve final asamalarindan
olustugu goriilmektedir. Hazirlik calismasinda farkli yas gruplarindan kaynaklarin derlendigi,
simiflandirildigir ve uzman goriislerince netlestirildigi goriilmektedir. Gelistirme, nitel gegerleme ve
final asamalarinda ise gerekli tamimlayicilarin eklendigi ve gerekli giincellemelerin yapildig
belirtilmistir. Goriildiigii iizere tasarim siirecindeki tiim adimlar bilimsel aragtirma yontemlerine uygun
bir sekilde atilmistir. Metnin 6rnekleminin kapsayiciligi da dikkat cekicidir. Calismanin hazirlik
asamasinda 19 iiye lilkeden derlenen 35 kaynagin belli 6l¢iitlere gore degerlendirmeye alindigi ifade
edilmistir. Cocuk Ogreniciler I¢in Ornek Tamimlayicilar Seckisi’nde (2018, s. 12) bu dlgiitler
sunulmustur:

i. Akredite edilmis ve onaylanmis belgelerin/programlarin segilmesi: Kaynak olarak Avrupa Dil
Portfdyleri Oz Degerlendirme Tanimlayicilart Bankasi'ndan (2004) ve 2001'den 2010'a kadar akredite
edilmis belgeler/programlar (Ornegin; Slovenya, Egitim ve Spor Bakanlig1, 6-10 yas &grenciler icin
model (akredite edilmis); Tiirkiye, British Educational Affairs (BEDAF), Avrupa Dil Portfolyosu,
Cocuk Ogreniciler (6-12 yas) (kayitli)”.

ii. Saglikli bir 6rneklem biiyiikligi olusturulmasi: Kaynaklarin derlenmesi siirecinde akredite edilmis
¢ocuk ogrenici portfoyleri drneklerinin gogunlugunun 6 ile 15 yas araliklarini kapsadigi anlagilmustir.

iii. Saglikli bir cografi karisgim: Ingilizce yazilmis ADP'lerin hikimiyetinden kaginmaya y&nelik
bilingli bir karar alinarak kaynaklar 19 iiye iilkeden derlenmistir.

Yukarida bahsedilen dlgiitleri; incelemeye alinan projelerin temel gereklilikleri ve standartlari resmi
olarak karsilamasi, yas araliklarinin ¢ogunlugunu yansitacak sekilde olmasi ve cografi cesitliligi
yansitmasi olarak degerlendirmek miimkiindiir.

Seckide ¢ocuk Ogreniciler i¢in ayr1 bir metin hazirlanmasina dair sebeplere de yer verilmistir. 2001
yilindan bu yana Avrupa Dil Portfolyosu'nun ¢ok sayida kosut uygulamasi g6z Oniinde
bulunduruldugunda Avrupa Konseyi iiye iilkeleri arasinda ¢ocuk &greniciler i¢in deneyim paylasimi
ve bilgi aktarimi ihtiyact bulunmaktadir. Cocuk 6greniciler i¢in boyle bir harmanlamanin 7-10 ve 11-
15 yas gruplarindaki ¢ocuk ogreniciler i¢in dil 6grenme miifredatina yonelik hedefler gelistiren
egitimcilere yararli bir referans kaynagi olabilecegi diisiiniilmiistiir (Cocuk Ogreniciler I¢in Ornek
Tanimlayicilar Seckisi I, 2018, s. 10-11). Bagka bir deyisle, 6zellikle ¢cocuk Ogrenicilerle c¢alisan
Ogretmenlere yol gostermesi amaciyla yas gruplarina gore bir ¢cergeve tasarlanmustir.

3.2. Cocuk (")greniciler icin Ornek Tammlayicilar Segkisi’nin Yas Gruplarmma Gore
Diizenlenmesi

Iki ciltten olusan metin 7-10 ve 11-15 yaslar olmak iizere iki genis yas grubuna ayrilmistir. Bunun ilk
sebebi olarak metnin tasarimi agamasindaki “ilkokul” ve “ilkokul sonrasi” okullarda egitim goren
ogrenicilerin yas gruplarindaki drneklem cesitliligi gosterilmesidir (Cocuk Ogreniciler Icin Ornek
Tanimlayicilar Seckisi I, 2018, s. 12). Dolayisiyla ilkokul ya da ortaokul diizeyinde ayrim yapmak
yerine yas araligina gore tanimlayicilar olusturuldugu goriilmektedir.

Yas gruplarinin diizenlenmesinde g6z oniinde bulundurulan diger bir kriter, Jean Piaget'in biligsel
gelisim teorisi olmustur. Jean Piaget'in bilissel gelisim teorisinin sirasiyla somut operasyonel (concrete
operational) ve bicimsel operasyonel (formal operational) asamalar i¢in gosterdigi yas araliginin
yaklasik olarak 7 ve 11 yas siirlarina karsilik geldigi goriilmistiir. Yas gruplarinin belirlenmesinde
hem {ilkelerden alinan 6rneklemlerin 6zellikleri hem de gelisim psikolojisi etkili olmustur. Seckiye 6
yas ve 15 yas listii 6grencilere dair tanimlayicilar 6zellikle dahil edilmemistir. Bu durum agiklanirken
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“IIkdgretim grubunun alt esigi olan 6 yasindaki 6grenicileri ‘dislamak’ amaci giidiilmedigi, ilkdgretim
sistemlerinin ¢ogunluguna uygulanabilecek kararlarda 7 yasin daha uygun” oldugu ifadeleri
kullanilmis ve 15 yas istii ile ilgili olarak da yetiskinler i¢in hazirlanan metnin uygun oldugu
belirtilmistir (Cocuk Ogreniciler i¢in Ornek Tanimlayicilar Seckisi, 2018, s. 13-14).

Metnin yas gruplarina iligskin diizenlenmesiyle ilgili bolimii incelendiginde ¢esitli iilkelerdeki egitim
sistemleri ve okullardaki yas farkliliklari, Piaget’in biligsel gelisim teorisi 6n plana g¢ikmaktadir.
Bununla birlikte Avrupa Konseyi’nin okul dncesi yas gruplarina yonelik ayr1 bir ¢alisma yapmasinin
ilerleyen zamanlarda planlanabilecegi belirtilmistir.

3.3. Cocuk Ogreniciler i¢in Ornek Tanmimlayicilar Seckisi’nin Tablolarin Yapisi

Diizey, yas bilgisinin ve tanimlayicilarin yer aldigi tablolarin yapisi, segkinin kullaniminda dikkat
edilmesi noktalara dikkat gekmek amaciyla segkiden bir 6rnekle Tablo 1’de sunulmustur.

Tablo 1.

Cocuk ogreniciler icin ornek tammlayicilar seckisi (I. Cilt) tablo yapisina dair genel soézlii
kavramadan ornek (s. 24)

D-AOBM 7-10yas  Akredite/kayith ADP yapabilirlik ifadeleri
Tanimlayicisi (2017 icin
Genisletilmis Set) alakalilik
diizeyi

Al
Anlami kavramasi igin ~ Alakali Bir oda ile ilgili basit bir betimlemeyi anlayabilirim (6rn.:
uzun aralar ile ¢ok sinifim, odam).
yavas ve é').z?nle Bir nesne ile ilgili ¢ok bir basit betimlemeyi anlayabilirim
gergeklestirilen e et o .

i (6rn.: biyiikligi, rengi, konumu).
konusmay1 takip
edebilir. Birkag kez dinlemek ve bakmak kosuluyla kisa bir hikayeyi

takip edebilirim.

Insanlar yavas, acik ve araliklarla konustugunda anlayabilirim,
bdylece sdylenilenin anlamini anlamak i¢in zamanim olur.

Basit, kisa sarkilar ve siirleri anlayabilirim (6rn.: okulda
ogrendigim sarki ve siirler).

Hayvanlar hakkinda basit, kisa climlelerle konusan birini
anlayabilirim (6rn.: Kaplan ormanda yasar).

Hava durumu hakkinda basit, kisa climlelerle konusan birini
anlayabilirim (6rn.: Bugiin hava soguk ve kar yagiyor).

Basit ve kisa bir canlandirmay1 anlayabilirim (6rn.: 6gretmen

ve kukla arasindaki bir diyalog).

Resimli basit ve kisa bir hikayeyi anlayabilirim (6rn.: hayvanlar
hakkinda bir hikaye).
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Tablo 2.

Cocuk ogreniciler igin ornek tamimlayicilar seckisi (1. Cilt) tablo yapisina dair yaratict yazma

yeterliliginden ornek (s. 72)

D-AOBM 7-10 yas i¢in Akredite/kayithh ADP yapabilirlik ifadeleri
Tanimlayicisi alakalilik
(2017 diizevi
e uzeyl
Genigsletilmis Set)
A2 ve A2+
Insanlar hakkinda Kismen Ogretmenin verdigi fikirleri, resimleri veya kelimeleri
kisa, basit hayali  alakali: kullanarak bir hikaye olusturabilirim.
bly?gl’?fl ler ve yasa uygun Kisa diyaloglar yazabilirim; 6rnegin konugma balonlarinda,
basit siirler . T .
bil gorevlerle resimli hikayelerde, ¢izgi romanlarda.
yazabollir. .
((?m. Verilen kelimelerden kisa bir resimli hikdye yazabilirim.
hikayeler) ve

verilen destek
ve rehberlikle
(6rn. resimler,

Bir kisiyi, 6rnegin goriiniis ve hobiler gibi belirli kelimeleri
kullanarak basit ciimlelerle tanimlayabilirim.

Verilen kelimeleri kullanarak basit bir hikdye yazabilirim,

konusma
baloncuklar1)

Ornegin bildigim bir masali.

Bir resim veya bir dizi resim hakkinda kisa hikayeler
yazabilirim.

Tablo 1 ve 2 incelendiginde D-AOBM’dan (2017, Genisletilmis Set) harmanlanmig tanimlayicilarin
ilk siitunda yer aldig1 goriilmektedir. Bu tablo, Al seviyesi i¢in genel sozlii kavramaya yonelik bir
tamimlayiciya Ornek olarak sunulmustur. Tablonun sol siitununda yapabilirlik ifadesi (can-do
statement) belirtilmistir. 7-10 yas igin alakalilik diizeyi bashikli ikinci siitunda alakali (releveant)
ifadesi yer almaktadir. Sagdaki siitunda ise baglam i¢inde nasil uyarlanabilecegini gosteren Srnek
tanimlayicilar yer almaktadir. Bir tanimlayici, belirtilen yas grubu i¢in muhtemel 6grenme ¢iktisi
olabilecegi durumlarda alakali (releveant) olarak degerlendirilmektedir. Tablo 2’de ise kismen alakali
(partially relevant) ibaresi ise tamimlayicida belirtilen gorevlerin niteligini sinirlamakta ya da yalnizca
belirtilen yas grubunun {ist bir arali§ina uygulanabildigine isaret etmektedir.

Alakasiz  (nom-relevant) olan tamimlayicilar, Dbiligsel olarak zorlayici olarak

degerlendirilmekle birlikte bu tanimlayicilara seckide gereksiz yiik yaratmamak amaciyla metinde yer

veya sosyal

verilmemistir (Cocuk Ogreniciler I¢in Ornek Tanimlayicilar Segkisi I, 2018, s. 18).

Tanimlayicilarin  yer aldigi tablolarmn yapisi incelendiginde 2017 yilindaki genisletilmis D-
AOBM’daki tamimlayici ifadelere yer verildigi ve sonrasinda bu ifadelerin belirli yag diizeylerine gore
alakali ya da kismen alakali olarak nitelendirildigi goriilmektedir. Bunun yani sira tanmimlayicilar
somutlastirabilecek 6rnek ifadelerin eklenmis olmasi dikkat cekmektedir.

Seckide cocuk Ggreniciler i¢in diizeylere gore tanimlayicilar yer almaktadir. Bu diizeyler Tablo 3’°te
sunulmustur.
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Tablo 3.

Cocuk ogreniciler icin ornek tammlayicilar seckisi 'nin diizeyleri

e 7-10yasigin e 11-15yasigin
e Al Oncesive Al e Al Oncesive Al
o A2ve A2+ o A2ve A2+
e BlveBl+ e BlveBl+
e B2ve B2+ e B2veB2+
e Cl e C1
e C2

Tablo 3 incelendiginde Cocuk Ogreniciler i¢in Ornek Tanimlayicilar Seckisi’'nde Al Oncesi/Al,
A2/A2+, B1/B1+, B2/B2+ seviyelerine beraber yer verildigi, seviyeler ile art1 seviyelerin ayrilmadigi
goriilmektedir. Seckilerde bu seviye ve arti seviyelerde ayni Ornek tanimlayicilar bulunmaktadir.
Bununla birlikte C2 diizeyinin yalnizca 11-15 yas grubu i¢in yer aldigi goriilmektedir. Bu durum ‘C’
diizeylerinin, 7-10 yas grubuyla ¢ok sinirli denilebilecek sekilde “alakali’ olmasiyla agiklanmis ve C
diizeyi tanimlayicilarindan ¢ogu, bu yas grubunun biligsel ve sosyal olgunlugu géz 6niine alindiginda
cok az alakali ya da alakasiz bulunmustur. Bu nedenle 7-10 yas grubu icin C2 seviyesi
tammlayicilarina yer verilmemistir (Cocuk Ogreniciler I¢in Ornek Tanimlayicilar Segkisi I, 2018, s.
15). D-AOBM tanimlayicilarinda C2 diizeyinde 6grencilerden metinlerdeki ortiik anlam ile dilin
sosyokiiltiirel yapisini kesfedebilmenin yani sira uzun metinleri anlayabilmeleri beklenmektedir. Bu
durumda biligsel diizeyleri géz 6niinde bulunduruldugunda C2 diizeyine iliskin tanimlayicilarin 7-10
yas grubu i¢in uygun goriilmedigi sdylenebilir.

3.4. Cocuk Ogreniciler i¢in Ornek Tamimlayicilar Seckisi’nin Sema Yapisi

Segkinin sema yapisi incelendiginde her iki yas grubu igin Iletisimsel Dil Etkinlikleri ve Stratejileri,
Iletigimsel Dil Yetkinlikleri ve Cogul Dilli ve Cogul Kiiltiirlii Yetkinlikler olmak iizere ii¢ ana boliimde
seviyelere gore tanimlayicilar yer almaktadir. Yapabilir ifadeleri (can do statements) incelendiginde
tammlayicilarin ¢ocuk Ogreniciler i¢in somut Orneklerle sunuldugu goriilmektedir. Ornegin; A2
diizeyine ait sozIii alimlama becerilerinde “Konusmanin agik ve yavas bir sekilde gergeklestirilmesi
kosuluyla, oncelikli alanlarla (6rnegin cok temel kisisel bilgiler ve aile bilgileri, aligveris, yerel
cografya, istihdam) ilgili ciimleleri ve ifadeleri anlayabilir.” tanimlayicisimin karsisinda “Okula hangi
yiyecekleri getirmemize izin verildigini anlayabiliyorum.”, “Bildigim hayvanlarla ilgili basit ifadeleri
anlayabiliyorum, 6rnegin kedilerin ne yedigini.” ve “Basit bir hikdyeyi anlayabilirim, 6rnegin okuldaki
heyecan verici bir olay hakkinda.” ornekleri verilmistir. Goriildiigli iizere metin D-AOBM’deki
tammlayicilart 6grenicilerin egitim ve sosyal cevrelerinde karsilagabilecekleri olaylar ve konularla
iliskilendirmistir.

Seckide letisimsel Dil Etkinlikleri ve Stratejileri ana baghginda alimlama, iiretim, etkilesim ve aracilik
etkinlikleri ve stratejileri gostermektedir.

41  TURKOPHONE



Avrupa Konseyi Tarafindan Cocuk Ogreniciler icin Gelistirilen...

Tablo 4.

Iletisimsel Dil Etkinlikleri ve Stratejileri

Alimlama Uretim Etkilesim Aracilik

Alimlama Etkinlikleri Uretim Etkinlikleri Etkilesim Etkinlikleri ~ Aracilik Etkinlikleri

e Sozli Kavrama e Sozlii Uretim e Sozlii e Bir
e Isitsel-gorsel e Yazili Uretim etkilesim metne

kavrama e Yazh aracilik etme

e Okudugunu etkilesim e Kavramlara
Kavrama e Cevrimici aracilik etme

etkilesim e {letisime

aracilik etme

Alimlama Stratejileri Uretim Stratejileri Etkilesim Stratejileri Aracilik Stratejileri

Tablo 4 incelendiginde Alimlama Etkinlikleri bashginda Sézlii Kavrama, Isitsel-gérsel kavrama,
Okudugunu Kavrama; Uretim Etkinlikleri bashginda Sozlii Uretim ve Yazili Uretim; Etkilesim
Etkinliklerinde Sozlii etkilesim, Yazili Etkilesim ve Cevrimici Etkilesim ve Aracilik Etkinliklerinde ise
Bir Metne Aracilik Etme, Kavramlara Aracilik Etme ve lletisime Aracilik Etme kavramlarinin yer
aldig1 gortilmektedir.

Tanimlayicilar ayrintili olarak incelendiginde ise ¢ocuk 6greniciler i¢in somutlastirmalara dair birgok
ornek verildigi goriilmektedir. Ornegin “Giinliik veya isle ilgili siklikla karsilasilan bilindik ve somut
konularda kisa, basit metinleri anlayabilir.” ifadesi “isle ilgili yerine okulla ilgili baglamda” alakali
olarak degerlendirilmistir. Bu tanimlayict ile ilgili Ornekler arasinda “Cevremizi nasil temiz
tuttugumuz ile ilgili bir metni okuyabilirim.” ve “Arkadaglar arasinda gecen bir konusma gibi konulu
diyaloglar1 anlayabilirim.” ifadeleri yer almaktadir (Cocuk Ogreniciler i¢cin Ornek Tanimlayicilar
Seckisi [, 2018, s. 61).

Etkilesim stratejilerinde “Karsilikli anlamay1 teyit etmek ve fikirlerin gelisimini devam ettirmeye
yardime1 olmak igin birinin sdylediklerinin bir kismini tekrarlayabilir.” tanimlayicis1 “Ogrenciye yasa
uygun gorevler verilirse gerekli destek ve rehberlikle bu dogrultuda ¢alisabilir.” ifadeleriyle kismen
alakali bulunmus ve 6rnek olarak “Karsimdaki kisinin soylediklerini kendi sozlerimle tekrarlayabilir
veya anladigimdan emin olmak i¢in kelimeleri ve climleleri dogru bir sekilde vurgulayabilirim.”
ifadesine yer verilmistir (Cocuk Ogreniciler I¢in Ornek Tammlayicilar Seckisi I, 2018, s. 122).
Orneklerden anlasilacag iizere seckide D-AOBM’deki etkinlikler ve stratejiler temele alinarak yas
gruplarinin biligsel durumlart ve sosyal cevreleri géz oOniinde bulundurularak gerekli agiklamalar
yapilmigtir. Bunun yani sira 7-10 yag grubu ile 11-15 yas grubu metinlerinde birtakim farkliliklar
bulunmaktadir. 7-10 yas grubu icin hazirlanan birinci ciltte dikkat ¢eken farkliliklar su sekilde
siralanabilir:

e Al o6ncesi/Al seviyeleri i¢in aracilik stratejileri yer almamaktadir.

e A2/ A2+ seviyelerinde aracilik stratejilerinden yeni bir kavram agiklama stratejileri
eklenmistir.
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e BI1/Bl+ seviyelerinde aracilik stratejilerinden  bir metni basitlestirme stratejileri iKinci
strateji olarak eklenmistir.

e Onceki seviyelerde yer almasma karsin B2/B2+ seviylerinde alimlama stratejileri icin
tanimlayici bulunmamaktadir. Bagka bir deyisle, alimlama stratejileri tanimlayicilart en son
B1/B1+ diizeyleri i¢in hazirlanmistir.

e (1 diizeyinde alimlama etkinliklerinden yalnizca sozlii kavrama ve okudugunu kavramaya
yer verilmistir. Diger etkinlikler, C1 diizeyinde yer almamustir.

11-15 yas grubu iizerine hazirlanan ikinci ciltteki su farkliliklar 6nemli bulunmusgtur:
e Al Oncesi/Al diizeylerinde aracilik stratejileri yer almamaktadir.

e A2/ A2+ diizeylerinde aracilik stratejilerinde yeni bir kavram agiklama stratejileri ve bir
metni basitlestirme stratejileri eklenmistir.

e (2 diizeyinde alimlama etkinliklerinden isitsel-gorsel kavrama etkinliklerine, aracilik
etkinliklerinden iletisime aracilik etmeye; ayrica alimlama stratejileri, etkilesim stratejileri ve
aracilik stratejilerine dair tanimlayicilar bulunmamaktadir.

Iletisimsel Dil Yetkinlikleri bashgmda Dilbilimsel, Toplumdilbilimsel ve Edimsel Yetkinlikler yer
almaktadir. 7-10 yas grubu igin hazirlanan birinci ciltte C1 diizeyinde edimsel yetkinlige yer
verilmedigi ve B2/ B2+ seviyelerinde tanimlayicilar yer aldig1 gortilmektedir. 11-15 yas grubu i¢in
hazirlanan ikinci ciltte C2 diizeyinde dilbilimsel yetkinlige yer verilirken toplumdilbilimsel ve edimsel
yetkinligin yer almadig1 goriilmektedir. Cogul dilli ve ¢cogul kiiltiirlii yetkinliklerin her iki yas grubu
i¢cin hazirlanmakla beraber 7-10 yas grubunun C1 seviyesinde yer almadigi goriilmektedir.

4. SONUC

Yeni bir dil 6grenme ¢ocuklart farkli kiiltiirlerin gelenek ve degerleriyle tanistirir ve onlarin kiiltiirel
duyarliliklarini gelistirir. Bu sayede ¢ocuklar farkli bakis acgilariyla diigiinme becerisi kazanabilir ve
erken yasta diinyay1 farkli yonlerle kesfetmeyi dgrenirler. Bunun yani sira farkli sebepler yabanci bir
iilkeye tasinan cocuklar da orada kullanilan dili 6grenmeleri gerekmektedir. Bu onlarin egitim
almalarini, ev sahibi iilkede farkli deneyimler kazanmalarim ve gelecekte istthdamda yer almalari,
kisacasi o iilkeye uyum saglamalarina katkida bulunmaktadir.

Tiirkgenin yabanci dil olarak ogretiminin hedef kitlesinde Suriye I¢ Savasi’ndan sonra ¢ocuk
Ogreniciler 6nemli bir yer tutmaya baslamistir. Bu durum farkl ihtiyaglara cevap vermek amaciyla
2016 yilinda MEB’in AB ile yiiriittiigii PIKTES ve TMV tarafindan hazirlanan TYDO Programi
olmak iizere iki bilyiik ¢alismanin hazirlanmasini saglamistir, fakat TYDO Programi’nda 15 yas alti
Ogrenenler i¢in 15 yas iistii 6grenenler igin hazirlanan D-AOBM esas alinmigtir.

Avrupa Konseyi tarafindan ise Cocuk Ogreniciler icin Ornek Tamimlayicilar Seckisi 1 ve II ¢ok
asamali gecerlemesi olan nitel bir arastirma olarak hazirlanmig ve 2018 yilinda sunulmustur. Segki iki
farkli yag grubuna gore (7-10 ve 11-15) simiflandirilmis ve D-AOBM 2017°de halihazirda yer alan
tanimlayicilar bu yas gruplarina gore alakali, kismen alakali ya da alakasiz olarak tasnif edilmistir.
Bunun yani sira farkli tanimlayicilar yas gruplarinin sosyal ¢evreleri ve biligsel 6zellikleri goz oniinde
bulundurularak &rneklendirilmistir. Secki, 6gretmen yetistiricileri ve ¢ocuk &greniciler igin materyal
gelistiren egitimciler igin 6nemli bir kaynak 6zelligi tasimaktadir. Bunun yani sira seckinin, K-12
Ogretmenlerinin D-AOBM’ni (ilkelerini, pedagojik yaklasimini) igsellestirmesinin ardindan hem



Ogretim uygulamalar1 hem de O6lgme degerlendirme wuygulamalarinda yol gosterici oldugu
diisiiniilmektedir. Cocuk Ogreniciler I¢in Ornek Tammlayicilar Seckisi, smirlar1 kesin olarak
belirlenmis dogrudan kazanimlar sunan didaktik bir metin degil; bir ¢erceve metin ozelligi
tagimaktadir. Secki, ¢cocuk Ogrenicilerin yas gruplarina gore yabanci dil 6grenim siireclerinde neler
yapabilecegini gosteren bir rehber niteligindedir ve var olan 6gretim programinin ¢ocuk Ogrenicilere
gore giincellenmesinde destek saglayacaktir.
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