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Abstract

Misconceptions are encountered in the field of accounting education as in

every field. Since misconceptions in the field of education will affect the

student's future life, these misconceptions should be identified and

eliminated in advance. This study aims to determine the misconceptions

of accounting education students about accounting education. For this

purpose, the Misconceptions Analysis in Accounting Education (MAAE)

scale was applied to the students who continue their education in the

departments of business administration, business administration and

accounting/tax practices at the undergraduate and associate degree level

of state universities in TRB 1 region. The data collected within the scope

of the research were analysed in SPSS 22 programme. According to the

GPEN 8ACCESS results of the research, it was determined that the perceptions of
= misconceptions about accounting of students studying accounting
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it is expected that the difficulties experienced by the students in
accounting courses and the misconceptions they have acquired will be
identified and will help to eliminate the mistakes that will be experienced
in the name of accounting in the future. It is extremely important to
eliminate these misconceptions in order to have a positive impact on the
department that students choose as a profession, which will affect their
future lives. Eliminating these misconceptions will undoubtedly
contribute to increasing the quality of accounting education. It is thought
that the results of the study will attract the attention of all academicians
interested in accounting education, contribute to the way accounting
academicians handle the course and contribute to the misconceptions in
the literature.
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1. INTRODUCTION

An effective education is achieved through a comprehensive understanding of science concepts.
Failure to understand or misunderstand the concepts will also lead to misunderstanding of the
information intended to be given in education. Accounting education can be defined as educating
students in determining, collecting, recording, summarizing, reporting, analyzing and auditing data that
will guide decisions in the business (Ay, 2011). In order to have a positive impact on students' lives after
education, it is necessary to identify the misconceptions about accounting education and to eliminate

this misconception.

In many studies conducted to date, technology in accounting education (Morris et al., 2016),
(Helfaya, 2019), curriculum in accounting education (Yiiksel & Kayali, 2021), learning approaches in
accounting education (Effah et al., 2021), student profile in accounting education (Senol & Tiifekgi
2007), expectations from accounting education (Akpinar & Cevik 2021), etc., there are many studies.
However, it is seen that studies on misconception in accounting education are quite limited. In the study
of Demirel Utku and Erol (2015), in which they focused on the misconceptions that occurred in the
financial accounting course, it was observed that the students were faced with misconceptions in subjects
such as account transactions and accounting logic. Yildiz and Ulkii (2017) in their study on
misconceptions in accounting education; They stated that since the expressions used by students in daily
life are similar in accounting education, they cause misinterpretation when using them in accounting
education. As an example, they stated that expressions such as debt - credit, buyers - sellers are very
confused. Akpinar and Yildiz (2018) tried to identify the metaphors for accounting perceptions of
students taking accounting education. According to the authors, students see accounting as a difficult,
boring and complex course. The results obtained in the study by Ay and Altin (2019) in which they
analyzed the misconceptions of 4th grade students in the Department of Business Administration at
Karamanoglu Mehmetbey University in accounting education are similar to the studies of Yildiz and
Ulkii (2017). Ay et al., (2020) in their study investigating misconceptions in accounting education, stated
that 45% of students have misconceptions. According to the authors, this misconception complicates the
understanding of accounting courses. Higyorulmaz and Akdogan (2023) analyzed the misconceptions
of students studying accounting at public and foundation universities. According to the results obtained;
it was stated that the misconception levels of students in accounting education were the same and there
was no relationship between demographic characteristics and accounting misconceptions. The limited
number of studies on the related field in the aforementioned literature is the most important reason for
the preference of this subject. This study is important in terms of identifying students' misconceptions
about accounting education and suggesting solutions in order to put accounting education on solid
foundations. The aim of the study is to identify the misconceptions of students about accounting
education and to try to prevent these misconceptions by meeting with the relevant stakeholders. The

study only expresses the misconceptions of students studying accounting in TRB 1 region. In this
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respect, in order to make a general assessment, it is important to draw attention to the importance of the
subject by making misconception analyzes of students studying accounting in different provinces and

regions in future studies.

1.1. Purpose and Importance of the Research

The aim of this study is to determine the misconceptions that arise in accounting education and
to determine whether the misconception levels of accounting students show a significant difference
according to demographic characteristics. When both international and national studies on
misconceptions in accounting education are examined in the literature, it is seen that the studies
conducted in this field are insufficient. Misconceptions in accounting education cause students to
perceive the course as difficult and make it difficult to understand the course. In addition,
misconceptions in accounting education cause students to develop prejudice towards the course and
negatively affect student achievement. For this reason, it is thought that studies should be carried out to
prevent these misconceptions. This study is important in terms of determining students' misconceptions
about accounting education and suggesting solutions in order to put accounting education on a healthy
basis. This study, which focuses on misconceptions in accounting education, is important in terms of
targeting the correct understanding of accounting, considering that all accounting courses are a chain,
since the subject in one course will affect the other. In addition, it is important in terms of determining
what is misexplained or misunderstood in the accounting education given in the future, making

corrections and increasing the quality of students receiving accounting education.

1.2. Limitations of the Research

As the most important limitation of the study, it can be said that the data were collected only
from the departments of business administration, business administration and accounting/tax practices,
which provide the most accounting education. The reason for collecting data only from these
departments is that they can give more opinions about accounting education since they have more
accounting courses compared to other departments in faculties and colleges. In addition, the data were
collected from the students who continue their education in the departments of business administration,
business administration and accounting/tax practices of public universities in TRB 1 provinces, not
throughout the country. Therefore, the limited sample limits the generalizability of the study. The results
of this study are limited to the period between 24 March 2022 and 5 May 2022, the period in which the
research was conducted. The reason why the study was conducted in this time interval is that the ethics
committee approval was obtained on 24 March, and the data collection started on this date. In addition,
the time interval before the end of the semester courses, when the students were at school intensively,
was taken into consideration. For this reason, the research data were completed between 24 March and
5 May.
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1.3. The Hypotheses of the Research
The hypotheses created for the purpose of the study are as follows:

Hi: The misconceptions of accounting education students about accounting education show a
statistically significant difference according to age.

H: The misconceptions of the students who receive accounting education about accounting

education show a statistically significant difference according to the department.

Hs: The misconceptions of the students who receive accounting education about accounting

education show a statistically significant difference according to the class.

Hs: The misconceptions of students who receive accounting education about accounting
education show a statistically significant difference according to their desire to work in the accounting

profession.

Hs: The misconceptions of accounting education students about accounting education show a

statistically significant difference according to their liking for accounting.

He: The misconceptions of the students who receive accounting education about accounting
education show a statistically significant difference according to the reason they like accounting.

2. METHODOLOGY

In the research, the survey method, which is one of the primary data collection methods, was
used in order to overcome the constraints such as time, cost and feasibility in data collection. Ethics
committee approval for the study was obtained from the Firat University Ethics Committee on March
24, 2022, with document number 06-13. The survey study consists of two parts. In the first part, there
are 9 demographic questions for the participants. In the second part, there is the Misconception Analysis
in Accounting Education (MAAE) Scale. Information about the scale is given below.

2.1. Misconception Analysis in Accounting Education (MAAE) Scale

In the study, the “Misconceptions Analysis in Accounting Education (MAAE) Scale” developed
by Y1lmaz (2022) was used to measure students' misconceptions in accounting education. The Cronbach
Alpha reliability coefficient of the scale was calculated as 0.85. In the research, a 5-point Likert scale
was used. The statements in the scale are (strongly disagree, disagree, neither agree nor disagree, agree,

strongly agree). The MAAE scale consists of 28 items in 8 different dimensions.

In the study, normality analysis of the MAAE scale was performed. The results related to the

analysis are given in Table 1.
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Table 1. Analysis of Normality

Scale N Skewness Kurtisos
MAAE Scale General 332 -.079 -.309
General Accounting Misconception 332 -.996 .691
Misconception About the Relationship Between Accounting Courses and

o 332 077 -.624
Sub-Disciplines (other courses)
Misconception About Who Accounting Education is for 332 -.081 -.868
The Mlscqnceptlon that Accounting Courses are Directly Related to 332 _318 =922
Mathematics
The Misconception that Accounting Lessons are Based on Memorization 332 -.010 -.970
Theory and Practice are Very Different Misconception 332 -132 -.007
The Misconception that Accounting is for Tax 332 -.166 -.453
The Misconception that it is the Accounting Registration Process 332 -.975 .386

According to the results given in Table 1, it was determined that the kurtosis and skewness
values for the scale and its sub-dimensions showed normal distribution, since the Skewness (S) and
Kurtosis (K) values were between -2 and +2 (George and Mallery, 2010). As the data showed a normal
distribution, parametric tests were preferred in the study. In the study, the analysis of the data was made
with the SPSS-22 program. In the analysis of the data, descriptive statistics, factor analysis, reliability

analysis, and One-way analysis of variance analysis methods were used.
In Table 2, the explanatory factor analysis and reliability analysis for the MAAE scale is given.

According to the factor analysis findings for the MAAE scale in Table 2, the KMO value was
realized as .774. This data shows that the sample size is sufficient to be able to perform factor analysis
on the scale. Factor loads vary between .516 and .913. The total variance, on the other hand, was
calculated as 71,726. As a result, the factor analysis findings for the MAAE scale support the factor
structure and validity of the scale in question (Biiyiikoztiirk, 2012p. 169).

In the study, Cronbach's Alpha Reliability Coefficient was used in the evaluation of the
reliability of the scale and its sub-dimensions.. When Table 2 is examined, it is seen that the scale and

its sub-dimensions have medium and high reliability. (Kilig, 2016p. 48; Diisiikcan et al, 2019p. 437).
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Table 2. Factor and Reliability Analysis

Factor Substance Factor Loads Expl_ained Cronbach’
S 1 2 3 4 5 6 7 8 Variance sAlpha
s2 .823
sl .827
General Accounting Misconception s3 .765 24.256 .834
s5 .690
s4 564
Misconception About the Relationship Between s6 831
Accounting Courses and Sub-Disciplines (Other 12571 174
Courses) s7 800
s10 .841
Misconception About Who Accounting Education is s8 Ja77 10.237 812
for s9 742
s11 .562
The Misconception that Accounting Courses are  sl12 913 6.206 867
Directly Related to Mathematics s13 .838 ' )
s16 .856
The Misconception that Accounting Lessons are Based ~ s15 793 5794 854
on Memorization s14 792 ' '
s17 776
s21 .849
s19 729
Theory and Practice are Very Different Misconception 518 .646 4.629 773
s22 .583
520 516
525 .828
. . A s26 .820
The Misconception that Accounting is for Tax 24 ‘811 4516 .853
523 .650
The Misconception that it is the Accounting s28 .750 3517 791
Registration Process 527 .552 ' )
Overall 71.726 .879

KMO: .774; Bartlett K. T.: Chi-square: 5152.978 df: 378; p: .000

2.2. Participants

The research population was determined as the students who continue their education in the
departments of business administration, business management and accounting/tax practices of state
universities in TRB 1 (Elazig, Malatya, Tunceli and Bingal) provinces in the 2021-2022 academic year.
The reason why these departments are preferred is that the variety of accounting courses in the
curriculum is higher than other departments. Yilmaz (2022) conducted the MAAE scale on 38
universities in his study. Since TRB 1 region universities were not included among these universities,
TRB 1 region universities were preferred as the study population. The fact that this region was chosen
as the study population is important in terms of the fact that a study on misconceptions in accounting
education will be applied to this region for the first time and contributes to the generalisability of the
research results. According to the Higher Education Institution YOK Atlas Application data (yokatlas,
2022); it was determined that there are 2,073 students enrolled in the departments of business
administration, business management and accounting/tax practices of state universities in the TRB 1
region provinces (Elazig, Malatya, Tunceli and Bingal) in the 2021-2022 academic year. The study was

conducted on this population.
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In order to determine the most appropriate sample size for the purposes of the study, Cochran
Formula was used, where n is the sample size, N is the volume of the universe, t is the table value of the
reliability level, p and q are the probability of occurrence and non-occurrence of the event of interest,

and d is the sensitivity level (Hayran, 2012):

In order to determine the most suitable sample size for the purposes of the study; n is sample
size; N is the volume of the universe; Cochran Formula was used, where t is the table value of the
reliability level, p and q are the probability of occurrence and absence of the event of interest, and d is
the sensitivity level (Hayran, 2012):

Sample Size
n=N.(t2.p.q) / (d2.(N-1) + (t2.p.q)

When the population size (N) is taken as 2073, the sample size should be at least (n) 324
according to the above formula, also known as Cochran Formula. It can be said that a sample of this size
will have the power to represent the universe at 95% confidence level. The study was conducted with
the participation of 332 students. From Firat University, 156 students (115 at associate degree level
and 41 at undergraduate level) participated in the study. 94 students from Inonu University, 56 at
associate degree level and 38 at undergraduate level, participated in the study. From Bingol University,
52 students (39 at associate degree level and 13 at undergraduate level) participated. From Tunceli

Munzur University, 30 students participated only at the associate degree level.

3. FINDINGS
Table 3 shows the demographic findings of the participants.

As seen in Table 3, 66% of the students who received accounting education were female and
34% were male. It was observed that the majority of the students were composed of participants between
the ages of 21-24. 39.2% of the students continue their education in the accounting and tax applications
program, 33.1% in the business administration program and 27.7% in the business department. 38.3%
of the students are in the 1st grade, 56.3% in the 2nd grade, 3.9% in the 3rd grade and 1.5% in the 4th
grade. A great majority of the students, such as 47.6%, think of working in the field of accounting.
However, 25.6% of them are undecided and 26.8% of them do not have the idea of working in the field
of accounting. It was observed that 42.7% of the students liked accounting, but 38.9% were undecided.
A majority of the students, such as 49.7%, stated that they like accounting itself. As the first accounting
course taken, the majority of the students stated that they took General Accounting / General Accounting
I / General Accounting Il courses. These results show that the students are mostly between the ages of

21-24, they like accounting and they are thinking of working in the field of accounting in the future.
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Table 3. Demographic Findings

PARTICIPANT PROFILE

Gender F %
Female 219  66.0
Male 113 34.0
Age F %
18-20 130 39.2
21-24 183 55.1
25-28 14 4.2
29and above 5 15
Department F %
Business 92 27.7
Accounting/Tax Applications 130 39.2
Business Management 110 33.1
Grade F %
1st Grade 127  38.3
2nd Grade 187 56.3
3rd Grade 13 3.9
4th Grade 5 1.5
Working in the Field of Accounting F %
I Never Think 29 8.7
| Don't Think 60 18.1
What I'm Thinking What I'm Not Thinking 85 256
I am Thinking 125 37.7
I'm Definitely Thinking 33 9.9
Interest in Accounting F %
I don't like at all 29 8.7
I do not like 32 9.6
What I Like What | Don't Like 129  38.9
I love 117  35.2
I love so much 25 7.5
The Reason to Love Accounting F %
The Accounting itself 165 49.7
Lecturers in the Courses 34 10.2
Method of Teaching the Lessons 88 26.5
Other 45 13.6
First Accounting Lesson Taken F %
General Accounting / General Accounting | / General Accounting |1 274 825
Accounting Introduction 43 13.0
Accounting / Accounting | / Accounting 11 10 3.0
Introduction to Accounting Science 3 0.9
Introduction to Financial Accounting 2 0.6

Arithmetic means were taken into account in the evaluation of the scale mean scores. The criteria

ranges taken into account in the evaluation are given below (Tekin, 2017).

Table 4. Scale Score Ranges

Scale Ranges Correspondence to the Scale
1.00 <mean <1.80 Strongly Disagree
1.80 <mean <2.60 Disagree
2.60 <mean <3.40 Neither Agree Nor Disagree
3.40 <mean <4.20 Agree
4.20 <mean <5.00 Strongly Agree
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Table 5. Evaluation of Professional Accountants and Average of MAAE Scale Total and Sub-Dimension Scores

Scale Mean Sd.
General Accounting Misconception 3.65 97
Misconception about the relationship between accounting courses and sub-disciplines (other courses) 291 116
Misconception about who accounting education is for 315 113
The Misconception that Accounting Courses are Directly Related to Mathematics 316 125
The Misconception that Accounting Lessons are Based on Memorization 288 115
Theory and Practice are Very Different Misconception 3.18 .89
The Misconception that Accounting is for Tax 311  1.02
The Misconception that it is the Accounting Registration Process 388 1.05
MAAE Scale General 3.24 .62

According to the evaluation of the students who received accounting education, the total mean
score of the MAAE scale is 3.244+0.62. The mean scores for the sub-dimensions were 3.65+0.97 in the
general accounting misconception, 2.91+1.16 in the sub-disciplines (other courses) misconception, and
3.15+1.13 in the misconception about who it was for. The misconception that it is directly related to
mathematics a 3.16+1.25, the misconception that memorization is weighted 2.88+1.15, the theory and
practice are very different 3.18+0.89, the misconception is that accounting is for tax 3.11+1.02 and the
misconception that it is the accounting recording process is 3.88+1.05. These results show that the
misconceptions of accounting education students about accounting education are at medium and high

levels.

The results of the one-way analysis performed to determine whether the MAAE scale scores of
the students receiving accounting education show a statistically significant difference according to the

age variable are given in Table 6 with its sub-dimensions.

According to the analysis findings in Table 6, there was a statistically significant difference
between the general MAAE scale misconception scores of the students who received accounting
education according to age (p<0.05). On the other hand, no difference was found between the
memorization-weighted misconception score. In line with this result, the H; hypothesis, which states
that the misconceptions of accounting education students about accounting education differ in terms of

age, was accepted.

When the average scores were examined, it was seen that the opinions of the students who
received accounting education about the MAAE scale in general were higher than the students aged 29
and above (mean: 3.80; sd: 0.56) than the students in other age groups. It has been observed that the
views of the misconception that it is the accounting recording process are higher for students between
the ages of 21-24 (mean: 4.01; sd: 1.01) than for students in other age groups. It was observed that the

misconceptions of all other sub-dimensions were more common in students aged 29 and over.
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Table 6. Distribution of Accounting Educational Misconceptions and Sub-Dimension Scores of the Students
taking Accounting Education by Age

Factor Age N  Mean Sd. F p
18-20 130 3.22 .62
21-24 183 3.30 .60
MAAE Scale General 9.627  .000
25-28 14 2.47 42
29 and above 5 3.80 .56
18-20 130 3.67 .98
o ) 21-24 183 371 97
General Accounting Misconception 3442 017
25-28 14 2.85 91
29 and above 5 3.48 .10
18-20 130 2.93 1.01
Misconception about the relationship between accounting 21-24 183 297 122
o 8.352  .000
courses and sub-disciplines (other courses) 2528 14 157 54

29 and above 5 4.00 1.36

18-20 130 3.04 1.12
) ) ) o 21-24 183 329  1.09
Misconception about who accounting education is for 6.553 .000
25-28 14 2.08 .80
29 and above 5 3.90 1.50
18-20 130 3.06 1.27
The Misconception that Accounting Courses are Directly 21-24 183 321 12 o o5
Related to Mathematics 2528 14 235 1.13 ' '
29 and above 5 3.80 1.64
18-20 130 3.02 1.16
The Misconception that Accounting Lessons are Based on 21-24 183 283 116 o 11
Memorization 2528 14 2.30 74 ' '
29 and above 5 2.95 .95
18-20 130 3.22 .82
) ) ) ) 21-24 183 315 .93
Theory and Practice are Very Different Misconception 3.285 .021
25-28 14 2.87 .64
29 and above 5 4.28 .98
18-20 130 2.95 .98
) ) o 21-24 183 325  1.03
The Misconception that Accounting is for Tax 7.451  .000
25-28 14 2.35 42
29 and above 5 4.30 .95
18-20 130 3.81 1.07
The Misconception that it is the Accounting Registration 21-24 183 401 101 o o
Process 25-28 14 28 109 '
29 and above 5 3.70 27

p<0.05= Accept; p>0.05= Rejection

The results of the one-way analysis performed to determine whether the MAAE scale scores of
the students receiving accounting education show a statistically significant difference according to the

department variable are given in Table 7 with its sub-dimensions.
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Table 7. Distribution of Accounting Educational Misconceptions and Sub-Dimension Scores by Departments of
the Students who received Accounting Education

Factor Department N Mean  Sd. F p
Business 92 3.24 .61
MAAE Scale General Accounting and Tax Applications 130  3.35 .62 5.614 004
Business Administration 110 3.07 .61
Business 92 3.77 .95
General Accounting Misconception Accounting and Tax Applications 130 374 .93 5033 007
Business Administration 110 338 1.02
Business 92 285 1.16
Misconception about the relationship ] wl o
between accounting courses and sub- Accounting and Tax Applications 130  2.96 1.22 288 750
disciplines (other courses) Business Administration 110 291  1.09
Business 92 319 114
Misconception about who accounting  accounting and Tax Applications 130 328 118 2637 073
education is for ) o )
Business Administration 110 293 1.01
. . . Business 92 343 111
The Misconception that Accounting ) o
Courses are Directly Related to Accountingand Tax Applications 130  3.19 129 6865 .001
Mathematics Business Administration 110 279 127
Business 92 295 121
The Misconception that Accounting  accounting and Tax Applications 130 277 115 1021 361
Lessons are Based on Memorization . L .
Business Administration 110 296 1.07
Business 92 3.00 .82
Theory and Practice are Very Different  accounting and Tax Applications 130 346 .99 10815 000
Misconception ] o ]
Business Administration 110 3.02 .70
Business 92 3.00 97
$he Misconception that Accounting is for  accounting and Tax Applications 130 333 1.09 5052 007
ax
Business Administration 110 293 91
Business 92 389 111
The Misconception that it is the  accounting and Tax Applications 130  4.04 .93 3719 025
Accounting Registration Process . L .
Business Administration 110 3.65 112

p<0.05= Accept; p>0.05= Rejection

According to the analysis findings in Table 7, a statistically significant difference was found
between the general MAAE scale misconception scores of the students who received accounting
education according to the department (p<0.05). On the other hand, no difference was found between
the misconception of its relation with sub-disciplines (other courses), the misconception about who it is
for, and the memorization-weighted misconception. In line with this result, the H, hypothesis, which
states that the misconceptions of accounting education students about accounting education differ in

terms of department, was accepted.

When the average scores are examined, it is seen that the misconceptions of the students who
continue their education in the accounting and tax applications program (mean: 3.35; sd: 0.62) about the
general MAAE scale are higher than the students who continue their education in other departments. It

is seen that the general accounting misconception and the view that the students who continue their
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education in the department of business administration are directly related to mathematics are higher

than the students who continue their education in other programs/departments.

The results of the one-way analysis performed to determine whether the MAAE scale scores of
the students receiving accounting education show a statistically significant difference according to the

class variable are given in Table 8 with its sub-dimensions.

Table 8. Distribution of Accounting Education Misconceptions and Sub-Dimension Scores of the Students who
received Accounting Education by Class

Factor Grade N Mean Sd. F p
1nd Grade 127 3.10 .64
2nd Grade 187 3.33 .60
MAAE Scale General 3nd Grade 13 303 62 3.266  .022
4nd Grade 5 3.35 .57
1nd Grade 127 3.59 1.07
S _ 2nd Grade 187 371 .91
General Accounting Misconception 3nd Grade 13 361 73 529 .623
4nd Grade 5 3.40 1.47
1nd Grade 127 2.85 1.20
Misconception about the relationship between accounting ~2nd Grade 187~ 2.92 1.5
courses and sub-disciplines (other courses) 3nd Grade 13 3.23 .90
4nd Grade 5 3.30 1.25
Ind Grade 127 3.03 1.16
. . . o 2nd Grade 187 325 111
Misconception about who accounting education is for 3nd Grade 13 282 1.06 1.452 228
4nd Grade 5 3.35 .60

Ind Grade 127 2.88 1.33
The Misconception that Accounting Courses are Directly ~2nd Grade 187  3.38 116

.696 .592

Related to Mathematics 3nd Grade 13 2.88 1.29 4.562 004
4nd Grade 5 2.80 1.30
1nd Grade 127 2.89 1.21

The Misconception that Accounting Lessons are Based on  2nd Grade 187 285 110 702 551

Memorization 3nd Grade 13 3.05 1.30
4nd Grade 5 3.55 .83
Ind Grade 127 2.99 .81
. . . . 2nd Grade 187  3.30 .94
Theory and Practice are Very Different Misconception 3nd Grade 13 335 64 3.269 .022
4nd Grade 5 3.28 .62
Ind Grade 127 2.88 .94
) _ o 2nd Grade 187 3.25 1.07
The Misconception that Accounting is for Tax 3nd Grade 13 305 83 3.765  .011
4nd Grade 5 3.60 .37
1nd Grade 127 3.70 1.23
The Misconception that it is the Accounting Registration ~2nd Grade 187 4.02 .90
Process 3nd Grade 13 3.92 .81

4nd Grade 5 3.20 1.60

3.117  .026

p<0.05= Accept; p>0.05= Rejection
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According to the analysis findings in Table 8, there was a statistically significant difference
between the MAAE scale misconception scores of the students who received accounting education
according to the grade (p<0.05). On the other hand, no difference was found between the general
accounting misconception, the misconception of its relation with sub-disciplines (other courses), the
misconception about who it is for, and the memorization-weighted misconception. In line with this
result, the Hs hypothesis, which states that the misconceptions of accounting education students about

accounting education differ in terms of grade, was accepted.

When the average scores were examined, it was seen that the 4th grade students who received
accounting education had higher views on the MAAE scale (mean: 3.35; sd: 0.57) than the students in
other classes. It has been observed that the 2nd grade students' misconceptions that accounting is directly
related to mathematics, and that their theory and practice are very different, are higher than the students

in other classes.

The results of the one-way analysis performed to determine whether the MAAE scale scores of
the students receiving accounting education show a statistically significant difference according to the
variable of working in the field of accounting are given in Table 9 with its sub-dimensions.

The MAAE scale misconception scores of the students who received accounting education,
according to their working status in the field of accounting (p<0.05). On the other hand, no difference
was found between the misconception of its relation with sub-disciplines (other courses), the
misconception that it is directly related to mathematics, and the memorization-weighted misconception.
In line with this result, the Ha hypothesis, which states that the misconceptions of accounting education

students about accounting education differ in terms of working in the field of accounting, was accepted.

When the average scores are examined, it is seen that the opinions of the students who stated
that they definitely want to work in the field of accounting (mean: 3.56; sd: 0.57) about the MAAE scale

were higher than those who stated other statements about working in the field of accounting.

Table 9: Distribution of Accounting Educational Misconceptions and Sub-Dimensional Scores of the Students
Taking Accounting Education by Working Status in the Field of Accounting

Working in the Field of

Factor Accounting N  Mean Sd. F p
I Never Think 29 3.15 .64
I Don't Think 60 3.07 .62
MAAE Scale General What I'm Thinking What'm 85 314 .78 553 g
Not Thinking
I am Thinking 125 331 51
I'm Definitely Thinking 33 3.56 57
I Never Think 29 3.53 .92
I Don't Think 60 3.39 91
General Accounting Misconception What I'm Th|nI_<|ng What I'm 85 3.34 112 8.621  .000
Not Thinking
I am Thinking 125  3.87 .88
I'm Definitely Thinking 33 4.24 54
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(Table 9 Cont.)

Working in the Field of

Factor Accounting N Mean  Sd. F p
I Never Think 29 284 152
. . . . I Don't Think 60 3.00 1.08
Misconception a_bout the relationship What I'm Thinking What I'm 85 295 106
bgtvyee_n accounting courses and sub- Not Thinking 1.069 .372
disciplines (other courses) | am Thinking 125 278 114
I'm Definitely Thinking 33 3.21 1.25
I Never Think 29 325 118
I Don't Think 60 313 105
Misconception about who accounting What I'm Thinking What I'm 85 294 121
o 3 3.744 005
education is for Not Thinking
I am Thinking 125 311 1.04
I'm Definitely Thinking 33 3.81 1.15
I Never Think 29 329 116
. . . I Don't Think 60 294 120
The Misconception that Accountin , N .
Courses  are P Directly  Related tg What | r:lc;l;h'll'?lli(l’llrll(?n\é\/hat r'm 8 310 12 .829 .507
Mathematics I am Thinking 125 324 124
I'm Definitely Thinking 33 3.31 1.54
I Never Think 29 2.66 1.16
I Don't Think 60 281 114
The Misconception that Accounting ~ What I'm Thinking What I'm 85 297 122 2309 058
Lessons are Based on Memorization Not Thinking ' '
I am Thinking 125  3.03 1.06
I'm Definitely Thinking 33 242  1.23
I Never Think 29 3.10 .64
I Don't Think 60 2.96 .67
Theory and Practice are Very Different ~ What I'm Thinking What I'm 85 3.17 91 2 467 045
Misconception Not Thinking ' '
I am Thinking 125  3.23 .83
I'm Definitely Thinking 33 354 135
I Never Think 29 3.00 .96
I Don't Think 60 2.80 .96
The Misconception that Accounting is for What I'm Thinking What I'm 85 3.15 .99 2 865 023
Tax Not Thinking ' '
I am Thinking 125  3.16 97
I'm Definitely Thinking 33 3.50 1.30
I Never Think 29 3.60 1.19
I Don't Think 60 3.75 .87
The Misconception that it is the Accounting What I'm Thinking What I'm 85 3.58 111
L s 6.094  .000
Registration Process Not Thinking
I am Thinking 125  4.06 1.03
I'm Definitely Thinking 33 4.45 .82

p<0.05= Accept; p>0.05= Rejection

The results of the one-way analysis performed to determine whether the MAAE scale scores of
the students receiving accounting education show a statistically significant difference according to the

variable of liking accounting are given in Table 10 with its sub-dimensions.

Table 10. Distribution of Accounting Educational Misconceptions and Sub-Dimension Scores of the Students who
received Accounting Education by their Love for Accounting

Factor Interest in Accounting N Mean  Sd. F p
| don't like at all 29 3.09 .69
I do not like 32 3.16 .67
MAAE Scale General What | leii\li\éhat | Don't 129 3.19 .59 2974 020
I love 117 3.28 .58
| love so much 25 3.60 .75
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Factor Interest in Accounting N Mean  Sd. F p
| don't like at all 29 3.28 1.23
| do not like 32 3.18 .78
General Accounting Misconception What | L'kﬁi\é\éhat | Don't 129 3.51 98 9.060 .000
| love 117 3.89 .80
| love so much 25 4.32 1.01
I don't like at all 29 2.94 1.31
. . . . | do not like 32 2.90 .94
Mlscongeptlon about the relat[on:shl'p between What I Like What | Don't 129 591 107
accounting courses and sub-disciplines (other Like .019 .999
courses) I love 117 290 122
| love so much 25 2.96 1.47
I don't like at all 29 3.21 1.25
| do not like 32 3.10 1.15
Misconception about who accounting education ~ What | Like What | Don't 129 3.14 1.07
. . .063 .993
is for Like
I love 117 3.18 1.05
I love so much 25 3.11 1.60
I don't like at all 29 2.82 1.40
I do not like 32 3.68 .86
The Misconception that Accounting Courses are  What | Like What | Don't 129  3.18 1.09 5591 000
Directly Related to Mathematics Like ' '
| love 117 2.91 1.35
I love so much 25 3.92 1.33
| don't like at all 29 3.03 1.24
I do not like 32 2.72 1.22
The Misconception that Accounting Lessons are  What | Like What | Don't 129  2.87 1.07 389 816
Based on Memorization Like ) '
| love 117 2.87 1.14
I love so much 25 3.04 1.44
I don't like at all 29 291 .86
I do not like 32 3.28 1.01
Theory and Practice are Very Different Whatl Like WhatlDont 129  3.15 .87 1.903 110
Misconception Like ' '
I love 117 3.19 .87
| love so much 25 3.55 .81
I don't like at all 29 2.96 .84
| do not like 32 3.03 a7
The Misconception that Accounting is for Tax What | L'kii\lghat | Don't 129 3.08 96 1549 .188
I love 117 3.16 1.14
| love so much 25 3.54 1.10
| don't like at all 29 3.56 1.27
| do not like 32 3.87 1.15
The Misconception that it is the Accounting What I Like What | Don't 129  3.79 1.08 2 866 023
Registration Process Like ' '
| love 117 3.94 .96
I love so much 25 4.46 12

p<0.05= Accept; p>0.05= Rejection

According to the analysis findings in Table 10, a statistically significant difference was found
between the MAAE scale general misconception scores of the students who received accounting
education, according to their liking for accounting (p<0.05). In line with this result, the Hs hypothesis,
which states that the misconceptions of accounting education students about accounting education differ

in terms of liking accounting, was accepted. When the average scores are examined, it is seen that the
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misconceptions of the students who stated that I love accounting very much about the MAAE scale were
higher than the students who stated other statements about the state of liking accounting.

Table 11. Distribution of Accounting Educational Misconceptions and Sub-Dimensional Scores of the Students
who received Accounting Education by the Reason for Loving Accounting

Factor The Reason to Love Accounting N Mean  Sd. F p
The Accounting Itself 165 3.23 .68
Lecturers in the Courses 34 3.47 .60
MAAE Scale General Method of Teaching the Lessons 88 3.23 51 2.382 069
Other 45 3.10 .60
The Accounting Itself 165 368 1.01
. ) ) Lecturers in the Courses 34 3.86 .80
General Accounting Misconception Method of Teaching the Lessons 88 358 94 872 456
Other 45 355 1.03
The Accounting Itself 165 321 125
Misconception a_bout the relationship Lecturers in the Courses 34 311 77
3%;?% e:c(:g?huer;tlcr;%rsr;cgrses and - sub- Method of Teaching the Lessons 88 2.63 105 5213 002
Other 45 257  1.09
The Accounting Itself 165 329 111
Misconception about who accounting Lecturers in the Courses 34 297 1.08 2994 031
education is for Method of Teaching the Lessons 88 3.16  1.09 ' '
Other 45 276 121
The Accounting Itself 165 3.10 1.38
The Misconception that Accounting Lecturers in the Courses 34 395 .85
Eﬁ:ﬁiﬁaﬁge Directly  Related  to Method of Teaching the Lessons 88 3.07 102 5211 002
Other 45 3.05 124
The Accounting Itself 165 283 119
The Misconception that Accounting Lecturers in the Courses 34 344 N4 3159 005
Lessons are Based on Memorization Method of Teaching the Lessons 88 284 111 ' '
Other 45 273 114
The Accounting Itself 165 3.10 .94
Theory and Practice are Very Different Lecturers in the Courses 3 348 & 077 103
Misconception Method of Teaching the Lessons 88 3.27 .82 ' '
Other 45 311 .82
The Accounting Itself 165 3.09 1.14
The Misconception that Accounting is for Lecturers in the Courses 34 314 86 182 909
Tax Method of Teaching the Lessons 88 3.09 .95 ' '
Other 45 321 .76
The Accounting Itself 165 374 114
The Misconception that it is the Lecturers in the Courses 34 408 .96 4176 006
Accounting Registration Process Method of Teaching the Lessons 88 4.17 .83 ’ '
Other 45 3.68 1.07

p<0.05= Accept; p>0.05= Rejection

The results of the one-way analysis performed to determine whether the MAAE scale scores of
the students receiving accounting education show a statistically significant difference according to the

variable of the reason for liking accounting are given in Table 11 with its sub-dimensions.
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According to the analysis findings in Table 11, there was no statistically significant difference
between the MAAE scale general misconception scores of the students who received accounting
education, according to the reason for liking accounting (p>0.05). In line with this result, the Hg
hypothesis, which states that the misconceptions of accounting education students about accounting

education differ in terms of the reason for liking accounting, was rejected.

4. RESULTS, DISCUSSION AND RECOMMENDATIONS

Misconception in education is one of the most important issues that should be considered in
meaningful and effective learning. This study, which deals with the misconceptions in accounting
education, was carried out with 332 students studying accounting at public universities in Elazig,
Malatya, Tunceli and Bingol, which are the provinces of TRB 1 region. In the light of the findings

obtained in the research, the following conclusions were reached.

Among the factors in the MAAE scale of the students studying accounting, the highest
misconception average of 3.88 is the perception that accounting is a registration process. The second
highest misconception average of 3.65 belongs to the general accounting factor. According to the
expressions in this factor, students; They perceive the general accounting course as a course in which
general information about accounting will be given and they have the perception that the general
accounting course should be given before the financial accounting course. (Y1lmaz, 2022) drew attention

to a similar result in his study.

A relationship was found between the age of the students and their misconceptions about
accounting education. In this case, it was observed that students aged 29 and over had higher
misconceptions. The highest misconception of the students in this age group belongs to the factor that
accounting is for tax. According to the expressions in this factor, students; accounting has the perception
that it produces information for the tax payable to the state. It has been observed that the students
studying in the 4th class have the same perception. Albrecht and Sack (2001) stated in their study that
students associate accounting with tax. The second highest misconception belongs to the factor that the
theory and practice of accounting are very different. According to this factor, students have the
misconception that the theoretical knowledge learned in accounting courses and accounting practices in

business life are different from each other. Temelli (2018) also reached a similar conclusion in her study.

A relationship has been determined between the department that the students study and their
misconceptions about accounting education. In this case, it was seen that the misconception perceptions
of the students studying in the accounting and tax applications department at the associate degree level
were higher. The highest misconception of the students studying in this department belongs to the factor
of accounting registration process. At the same time, it belongs to the factor of accounting record
keeping process, which is the highest misconception of students who want to work in the field of

accounting after graduation. Likewise, when they evaluate the lessons they have taken as a whole, it is
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seen that the highest misconception perception of the students who state that they love accounting very
much belongs to the factor of accounting recording process. According to the expressions in this factor,
students; In short, it is seen that accounting has the perception of being a recording process. Akpinar
and Yildiz (2018) stated in their study that when people think of accounting, a prescriptive and boring
concept usually comes to mind, and the reason for this is the thought and perception that accounting
only imposes some duties and responsibilities on people who are interested in this profession, such as
keeping book records and dealing with repetitive accounting transactions. The second highest perception
of misconception belongs to the general accounting factor. According to this factor, students; perceives
the general accounting course as a course in which general information about accounting will be given.
Demir and Cam (2006) stated in their study that the most important reason for failure, according to

students' opinions, is that the course is taught with the idea that they have basic accounting knowledge.

In this study, which was carried out using the MAAE scale, the following suggestions can be
made in order to prevent misconceptions in accounting education and to make accounting education

more effective:

The high rate of misconceptions regarding the general accounting factor suggests that there is a
misconception arising from the name of this course. In this respect, as Giil and Aksu (2022) stated in
their studies, a standard should be provided for course names that are taught under different names

among universities but have similar contents.

In order to eliminate the misconception about the factor of accounting is the recording process,
it is necessary to determine whether this perception arises from the way the lesson is taught or whether

it is due to the work of the members of the profession.

It is thought that the factor that states that the theory and practice of accounting are different,
causing high misconceptions on students, is due to the fact that accounting education includes practice-
oriented knowledge. Especially during the internship period, students who meet the intense work tempo
in accounting have this perception towards accounting. However, the student should be taught that
accounting does not only consist of practice and that the application will be inadequate without

theoretical knowledge.

It is thought that the factor indicating that accounting is directly related to mathematics causes
misconceptions on students, due to the use of too many numbers and formulas in accounting.
Accounting, of course, needs mathematics, numbers, calculations, and four operations. However, there
is a logic that can be expressed verbally in the infrastructure and basis of accounting. Accounting
operates on the basis of this logic. The numerical aspect of accounting never takes precedence over the

verbal aspect.
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With this study, it was tried to determine the misconceptions of the students about accounting
education. Concentrating on the causes of these misconceptions in future studies will undoubtedly

contribute to increasing the quality of accounting education.
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