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Abstract

This study, which was conducted to obtain expert and teacher opinions on the ways in which
veganism and vegetarianism are covered in children's literature, was designed with a basic
interpretive design from qualitative research methods. The opinions of 39 participants, nine of
whom were experts in children's and youth literature and 30 of whom were teachers, were
recorded through semi-structured interviews and evaluated through content analysis. The
majority of the experts and teachers think that when dealing with the subject of veganism and
vegetarianism in children's and youth literature, a propagandist approach, excessive
sentimentality that tries to arouse feelings of guilt in the reader, discriminatory language of
violence, and imposing psychological burdens on children that they cannot bear should be
avoided. According to the participants, it is natural and necessary to have works that promote
veganism and vegetarianism and inform about the existence of such lifestyles. The title with
the least consensus among the participants is about the age group of children to whom works
on veganism/vegetarianism can be read first. The findings of the study were discussed based
on the literature and some suggestions were developed.
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Children's literature takes its name from its readers. This situation is considered
an exception in terms of literary studies. Because periods, movements, centuries,
geographies, style and content are determining factors in the classification of literature
(e.g. Divan literature, Tanzimat literature, National literature, etc.). In children's and
youth literature, on the other hand, works are written by adults, but are referred to as
such because their audience is children and young people (Lukens et al., 2021). What
makes children's literature exceptional is that it carefully considers the characteristics
of its readership. It may be assumed that every author - to a greater or lesser extent -
takes into account his or her potential readers, listens to criticism and organizes his or
her works accordingly, but in the case of children's literature, expectations from the
author are expressed much more clearly and loudly. The owners of these expectations
are mostly not children but the adults who worry about them.

In the contemporary world, the source of these concerns is often information
obtained from developmental psychology research. In fact, what makes it possible to
talk about children's literature as a separate genre is the spread of formal education to
the masses after the industrial revolution, the rapid increase in prosperity in European
countries, developments in the science of psychology, and the subsequent visibility of
childhood as a social category in the last few centuries (Araz, 2013; Aries, 1962;
Turan, 2013). An important part of the theoretical studies in children's literature as a
field of research questions children's literature as a concept. This problem, which has
been the subject of long debates, has also revealed many views that oscillate between
concerns about children's mental health and aesthetic sensitivities (Sirin, 2012).

As is known, literary works are read for pleasure, to make sense of life, to
transform fictional experiences into insight, and to develop an understanding of life
(Lukens, 2021). Therefore, in order to share the basic issues of life with children and
guide them to think about these problems, an understanding that makes the child a
subject and makes him/her a partner in problem-solving processes should be adopted
(Sirin, 2022). Acting with this understanding can only be possible through an effort
to recognize and understand the reader, in other words, the child. First of all, children
in the development process are more fluid both biologically and psychologically
(Canan, 2018). Their experiences are limited. Each topic to be brought to the agenda
of children has its own dynamics and adults who will interact with children should be
minimally equipped about the topics they will talk about.

While it is relatively easy to talk about common topics such as friendship,
honesty, passion for adventure, humor, etc., talking about death, sexuality, bullying,
individuals with special needs, divorce, etc. involves some difficulties for many
adults. Most of these problems, which are examined under the title of problem-
oriented issues in children's literature (Dilidiizgiin, 2018; Isitan, 2016; Oztiirk, 2022),
have not yet been resolved in adult life. It is the hesitation arising from this unresolved
problem that forces adults to speak about these issues. How to handle problem-
oriented issues in children's literature is an important area of research. This is because
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these issues are worrisome for both parents and teachers. Many sensitive adults may
tend to keep these issues away from children.

As mentioned above, these topics are evaluated in detail in the studies published
in this research field, which is called problem-oriented children's literature (Isitan,
2016; Ozturk, 2022). In the chaotic atmosphere of contemporary life with the
influence of multiple media tools, the number of related topics is increasing day by
day. Veganism-vegetarianism, as a lifestyle that has emerged based on nutrition,
which is a vital issue for every human being, can also be evaluated within problem-
oriented children’s literature in various aspects.

What makes this issue problematic for children's literature is the discourse,
claims and accusations of vegans and vegetarians. Because some vegans and
vegetarians address this issue with concepts such as violence, exploitation and
enslavement; the projections of these concepts can be seen in the works of vegan
children's literature writers. In addition, psychological violence that vegans and
vegetarians are exposed to can also be mentioned (Giroux & Laure, 2021). This is one
of the reasons for evaluating the subject within problem-oriented children's literature.
Despite its prevalence in general literature, veganism-vegetarianism, which has
recently been brought to the agenda of children's literature but has not yet been the
subject of children's literature research in our country, is one of the important
discussion topics of contemporary life. This topic, which is also a new field of study
for children's literature research in the world, has been limited to chapters in
theoretical books (Daniel C., 2006) and articles analyzing works (Koljonen, M.,
2019).

As stated above, veganism and vegetarianism have not yet been brought to the
agenda of children’s literature researchers in Tlrkiye, but when the works of children's
literature were analyzed, 26 works containing the subject of veganism and
vegetarianism were identified (Yegin, 2022). For this reason, it needs to be
investigated. There is a need to get the opinions of teachers who know child readers
closely and experts who have a theoretical understanding of children's literature. This
study was designed to obtain the opinions of experts and teachers about the treatment
of veganism and vegetarianism in children's literature. The sub-objectives of the
research can be listed as follows:
1. To receive expert and teacher opinions on the structuring of the message of
works of children's literature on veganism and vegetarianism

2. To receive expert and teacher opinions on the characteristics of vegan and
vegetarian characters in works of children's literature on veganism and
vegetarianism

3. To receive expert and teacher opinions on illustrating works of children's
literature on veganism and vegetarianism

4. To receive expert and teacher opinions on the age groups that children's
literature on veganism and vegetarianism can address to
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5. To receive expert and teacher opinions on the possible effects of works on
veganism or vegetarianism on children's nutrition and other life habits

Method

Under this heading, information about the research model, study group, data
collection tools, ethics committee decision and data analysis are given.

Research Model

In this study, the basic interpretive design, one of the qualitative research
designs, was used. In this design, written, audio or visual data based on interviews are
collected and the pattern between them is tried to be discovered (Merriam, 2015). In
the study, the opinions of experts and teachers about the treatment of veganism and
vegetarianism in children's literature were taken. The data obtained from the
interviews with experts and teachers were analyzed through content analysis. Through
content analysis, the collected data are given a conceptual structure. Based on the
emerging concepts, they are organized consistently and themes explaining the data
are determined (Yildirim & Simsek, 2008).

In this study, the data obtained from the interviews were classified and
conceptualized by two different researchers. The classifications and
conceptualizations were compared and agreed upon.

Study Group

The participants of the study were selected among academics and authors
specialized in children's literature and preschool, classroom and Turkish teachers
responsible for the education of the target audience of these books. Purposive
sampling method was used in the selection of the study group. This method is a
sampling method in which participants who have knowledge about the subject are
included and aims to provide data richness (Yildirim & Simsek, 2008).

Nine experts in the field of children's literature, 10 preschool teachers, 10
classroom teachers, 10 Turkish teachers constitute the data sources of this study. The
group of experts consists of scientists who have a master's degree or doctorate in the
field of children's literature or who have published scientific studies on the subject. At
this point, the affinity sampling method was used, but it was tried to make the group
heterogeneous in terms of gender, age, professional experience and place of work of
the participants. Since it is known that these variables affect attitudes towards
veganism and vegetarianism, such a choice was made in order to collect as rich and
diverse data as possible (Tekten-Aksiirmeli & Besirli, 2019). Of the 9 experts, 6 were
male and 3 were female. 4 experts have 1-5 years of professional experience, 2 experts
have 5-10 years of professional experience and 3 experts have 10 or more years of
professional experience.
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Teachers were selected from preschool, classroom and Turkish branches. The
reason for this is that these branches had taken the children's literature course in their
undergraduate education. They are similar in this respect. Of the 30 teachers, 21 were
female and 9 were male. Although the ratio is not that large, Turkey's general teacher
statistics show that female teachers are in the majority (MEB, 2022). 13 teachers have
1-5 years of professional experience, 8 teachers have 5-10 years of professional
experience and 9 teachers have 10 or more years of professional experience.

Data Collection Tools

A semi-structured interview form was used in the interviews with the study
group. The questions in the form were first drafted and then organized in line with the
opinions of measurement and evaluation and field experts. The form consists of five
questions about the evaluation of veganism and vegetarianism in children’s literature.
The questions are aimed at determining the messages of children's literature works
about veganism and vegetarianism, the age group they can address, the things to be
considered in the design of illustration and characters, and whether these works will
create behavioral changes in children. The data collection process started with
identifying people with expertise in the field of children's and youth literature. Then,
a preliminary interview was conducted with the experts about the place of veganism
and vegetarianism in children's literature. After the interviews with the experts were
completed, 10 preschool teachers, 10 classroom teachers and 10 Turkish teachers were
selected to ensure diversity in opinions without paying attention to gender, experience,
and city of residence. The teachers were asked the same questions as the experts and
were asked to answer them. Considering that the experts and teachers had not come
across works on veganism/vegetarianism before, a file of identified works was shared
for them to review. All interviews were recorded with the permission of the
participants. The audio recordings were then transcribed in a computerized format.

Ethics Committee Decision

The research was approved by the Ethics Committee of Istanbul Medeniyet
University Educational Sciences Ethics Committee with the decision dated
08/05/2023 and numbered 2023/04-03.

Data Analysis

Content analysis is an analysis method that allows written and oral materials to
be systematically examined and the data obtained to be synthesized in an
understandable way (Blyukozturk et al., 2017). Content analysis aims to avoid
subjectivity in the understanding and interpretation of a bounded discourse (Bilgin,
2014, 1). For this purpose, the data subject to analysis are coded, conceptualized and
transformed into categories (Yildinm & Simsek, 2008). In this study, the audio
recordings obtained from the semi-structured interviews were transcribed, coded and
categorized in a computer environment. In analyzing the data, a coding key was
created based on the statements of experts and teachers. While creating the key, the



1006 Feyza Yagmur Yegin, Hiiseyin Oztiirk and_Lokman Turan

data set was read several times by two different researchers. Similar codes were
brought together based on repetitive statements, then the coding key prepared by two
different researchers was compared and a consensus was reached between the
researchers. The coding key is as follows.

Table 1
Coding Key
Sub Themes Codes
Message Should only introduce/ Not be directive
Vegan-vegetarians should be respected
Vegan-vegetarians should respect non-vegetarians
The neutral approach must be taken
Pay attention to language and expression
Animal rights must be respected
Reader Age Early childhood (3-6)
Second childhood (7-11)
Adolescence (12-18)
According to the child's development/in each period
There should be none
Character Positive
Versatile
Negative
Ilustration Must be appropriate to the child's developmental characteristics

Should respect those who are not vegan/vegetarian
Should respect vegans/vegetarians

Must be impartial

Must be introductory

Changing Behavior  Changes
Varies according to conditions
Does not change

Validity and Reliability

While developing the data collection tool, one measurement and evaluation
expert, one language expert and one children's literature expert were consulted.
Necessary arrangements were made in line with the opinions of the experts and the
data collection tool was finalized.

In order to analyze the data obtained from the study group in a clear,
understandable, consistent and verifiable manner, two separate researchers first made
independent coding and then compared these codings. Subsequently, necessary
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corrections and changes were made accordingly. In the findings section of the study,
direct quotations were made from the statements of the participants in the study group
to ensure the comprehensibility and confirmability of the data (Lincoln & Guba,
1985).

After the data obtained from the interviews were coded by two different
researchers, the data were reanalyzed for the codes that could not be reconciled; the
formula "Number of agreed codes / (Number of agreed codes + Number of disagreed
codes) X 100" was used to determine the agreement between the coders for the
reliability of the analysis (Kazdin, 2011, p. 104). In the first coding, 90% agreement
was achieved for the expert opinions in the study group and 80% agreement was
achieved for the teacher opinions. In the analysis conducted by the two researchers
together again, the disagreements regarding the codes were resolved and 100%
consensus was achieved.

Findings

In this section, the findings of the study will be separated according to expert
and teacher opinions and presented under two headings.

Expert Opinions

Under this heading, expert opinions are shared under the subheadings of
message, structure of the vegan-vegetarian character, illustration, reader age and
behavior change.

Message

When asked how the message of the books should be created, the opinions of
the experts based on their responses formed two separate categories. The number of
participants in each category is presented in the table below.

Table 2
Expert Opinions on the Message
Categories Experts Total
Should only introduce/ Not be directive E1,E2,E3,E4,E5,E6,E8 7
Vegan-vegetarians should be respected E7,E9 2

All experts agree on the nature of the message. Because all of the participants
pointed out that veganism/vegetarianism as a way of life should not turn into a kind
of imposition in the works. | am against propaganda and encouragement (E5), the
author should not take sides, they should only show and discuss (E9), | definitely do
not find it right to give the message by agitating, so to speak, by leaving the child
under an emotional downpour (E2), These works should not be turned into an
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advertisement for veganism (E1), etc. For this reason, the opinions of the experts who
pointed in the same direction with different expressions were evaluated in a single
category. Although the direction of the opinions is the same, there are some
differences in emphasis. These differences stem from the diversity in concerns about
various aspects and drawbacks of the imposing attitude. For example, E7, while
pointing out the danger of discriminatory attitudes especially towards non-
vegan/non-vegetarians, emphasized that the work should not approach meat-eaters
as slaughterers. On the other hand, E3 stated that an understanding that forces the
child to choose a side would tire him/her out and maybe even alienate him/her from
the book. Summarizing the views of all participants, E9 said the following: The reason
for the existence of literature is not to make us believe in something, not to make us
think like me. Therefore, veganism should not be imposed. | think the author-reader
interaction here should be like this: It should be shown as a way of life, but it should
be shown that people make choices freely within this way of life and that there is no
pressure from anyone.

Structure of the Vegan/Vegetarian Character

The table shows the answers given by the experts to the question of how
vegan/vegetarian characters should be designed in children's and youth literature
works.

Table 3

Expert Opinions about the Characters

Categories Experts Total

Versatile El, E2,E3,E4,E5,E6,E7,E8,EQ 9

Experts agree that vegan/vegetarian characters should be balanced and
believable. The experts pointed out that if these characters are all good or all bad, it
would make the work less believable; vegans and vegetarians would become one-
dimensional, simplistic characters, and pointed out the drawbacks of reducing the
main characteristic of a character to just veganism/vegetarianism. For example, E5; A
character should not have certain characteristics only because they are vegan or
vegetarian, a character's actions and emotions can change according to the flow of
events. The important thing is that this development takes place naturally, while E8
stated that it is inconvenient to show vegans/vegetarians as positive, cute, healthy and
to fictionalize those who are not in the opposite way, and that an attitude in the
opposite direction - denigrating vegans/vegetarians - would not be right. E3's opinion
is that it would not be right to openly judge the vegan/vegetarian character as good or
bad, and that the final judgment on the subject should be left to the reader. E1
summarized his thoughts with the following words: It is not right to create unnaturally
overly positive, overly good or overly heroic characters, or to create overly admired
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or overly evil characters. There has to be a balance and there is such a balance in
life. A person can be vegan, but they are not perfect in every way and they don't always
behave in a positive way. They can do bad things, make mistakes, run red lights, be
rude or break other people's hearts. Therefore, a vegan character should not always
be portrayed positively just because they are vegan. Again, E1 underlined that it
should be kept in mind that the literary genre to be preferred may force the author to
make certain choices: The genre of the work is important, if it is a fairy tale in
preschool, inevitably the character will be one-type or one-sided, perhaps in
accordance with the characteristics of the fairy tale genre. Also, since it is preschool,
it will be short. We will not get to know them very closely. In a realistic novel, the
landscape can change completely.

Only E4 stated that veganism/vegetarianism stems from the effort not to harm
living beings and that this is essentially a positive feeling, and that if it is to be done,
there should be characters who speak in a friendly language and do not show a
discriminatory attitude in accordance with this sensitivity. E4 also stated that a
balanced and consistent character should be created, but unlike the others, he
expressed his opinion that the vegan/vegetarian character should have a somewhat
cute structure through various examples.

Ilustration

When they were asked about the things to be considered when illustrating works
on veganism/vegetarianism, the answers given by the experts formed 3 separate
categories.

Table 4

Expert Opinions on Illustration
Categories Experts Total
Should be appropriate to the child's developmental E2,E4 2
characteristics
Must be impartial E5,E6,E8 3
Must be non-violent E1,E7,E3,E9 4

Responding to the question "What should be considered when illustrating works
of children’s literature on veganism and vegetarianism?", the experts mostly warned
against violent drawings that may arouse feelings of fear, remorse and horror, and
drawings that portray non-vegan or non-vegetarian people as evil, cruel and ugly. For
example, E2, one of the participants who pointed out the risks of traumatizing
violence, stated that he did not find it right to clearly show actions such as cutting,
killing, dismembering and depicting scenes where cutting and piercing tools were
used, while E5, who expressed similar thoughts, points out thw what illustrators
should pay attetion to saying: "Non-vegetarian animals should be drawn in the same
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way as how an animal is normally drawn. In other words, they should not have an
extra angry face, a wild face, or fangs or sharp teeth or sharp claws. This is actually
propagandizing through visuals. Normally, for example, if a wolf has a fingernail and
it is included there, it should be included and nothing extra should be presented. While
E6 emphasized the drawbacks of burdening children with emotional and
conscientious burdens that they cannot bear, E1 said that approaches that make non-
vegan and non-vegetarian people look ugly and bad should be avoided. She drew
attention to another dimension of the issue by stating that it is wrong to use illustration
full of blood and violence to make eating animals or consuming animal products look
bad.

Reader Age

The answers given by the experts to the question about at what age books on
veganism and vegetarianism can be presented to children formed 4 different
categories.

Table 5

Expert Opinions on the Age of Readers
Age Group Experts Total
Infancy (0-2)+ E4 1
Early childhood (3-6)+ E5,E6 2
Second childhood (7-11)+ E2,E3 2
Adolescence (12-18)+ E1,E8,E7,E9 4

The opinions of experts on the age at which veganism and vegetarianism can be
presented to readers as a theme in children's and youth literature have shown more
diversity than the previous titles. While there are those who state that
veganism/vegetarianism can be mentioned even in works for infancy (0-2 years), there
are also those who state that the appropriate period for this is early childhood (3-6),
second childhood (7-11) and even adolescence (12-18). While 1 of the participants
thinks that infancy, 2 of them think that early childhood, 2 of them think that second
childhood is a good time to start, and 4 of them think that adolescence would be a
better choice for this. This disagreement among experts seems to stem from the
differences in their opinions on developmental psychology, their thoughts on the
phenomenon of veganism/vegetarianism and their mental designs regarding the
processing of this phenomenon.

For example, the following sentences of E4, who states that infancy may be
appropriate for the beginning, are noteworthy: It can be given from the age of one or
even six months. At the beginning, it may not be called veganism or vegetarianism
directly. However, it can be explained to children at any age in accordance with their
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developmental level. If it can be explained in a way that is appropriate to the age and
developmental level of the child, these are topics worth examining at any age. It is
necessary to write very well considering the age and developmental level of the child.

According to E5, who stated that the appropriate period to start is early childhood
(3-6 years), books are a kind of toy for children in the first two years. Stating that the
process of rapid concept development begins after the age of three, the participant
stated that this subject can be included in books from this age, provided that it remains
at the introductory level. The statements of E5, who stated that even in order to
classify animal foods and non-animal foods, a certain concept development is
required, are as follows: It can be included as there is such a way of life, people have
such a way of eating. Beyond that, even if they want to, they will not be able to
understand because their cognitive development is not possible. They can learn the
concept in the introductory dimension. Like some people don't eat meat ...

Participants who stated that the second childhood period (7-12 years) is
appropriate for the beginning state that the cognitive characteristics of the pre-
operational period may invite some misperceptions, and that there is a pleasure-based
eating behavior rather than a nutritional awareness in this period, and that it is
necessary to wait at least for the concrete operations period. For example, E3
expressed this view with the following sentences: At a very young age, at 4-5-6 years
of age, the child is actually not fed. They do not have a consciousness of nutrition.
The children get pleasure. They eat chocolate, they get pleasure. Now when you tell
them that chocolate does not feed them or that it has a nutritional value, but spinach
is more important, celery is more important, this does not mean anything. From the
age of 7-8, they can become aware of this issue. I think this subject can be processed
within the frameworks we have just talked about, but it would be a bit optimistic to
assume that the child will put it into practice. When you ask them, they can mentally
tell you about plant protein, animal protein, vegan, vegetarian. But their own life is
something else. Theirs is a life that is still in the world of pleasure. Therefore, at the
age of 7-8, these topics can be taught at a conceptual level, there is no problem.

The experts who consider adolescence (12-18) as a suitable period to start
emphasize that veganism/vegetarianism is an abstract concept, and since it is an
important issue that can fundamentally change one's life, it should be saved for a
period when one can make important decisions about one's own life. The following
words of E9 explain their thoughts on this issue: It can be read at least after the age
of 14-15. First of all, for basic nutrition, there is no chance to say "I will be vegan"
when the child is 6 years old. It is not right to emotionally get into the child's emotional
veins and try to influence them at an early age. It doesn't feel right to me. When?
When they can make their own decisions, that is, after the age of 15-16. When can
they go to a restaurant? At 15 or 14. Then, in a restaurant, they can say, | will choose
lentil soup or eggplant moussaka. | don't think this is right at a very early age.
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Changing Behavior

The answers given by the experts to the question of whether children who read
works on veganism and vegetarianism change their behaviors such as eating and
drinking etc. formed 3 different categories: it changes, it varies according to the
conditions and it does not change.

Table 6

Expert Opinions on Changing Behavior
Categories Experts Total
Changes E2,E4,E5E6B,E7 5
Varies according to conditions  E1,E3,E8,E9 4

To the question "Can reading works on veganism/vegetarianism change
children's eating and drinking behaviors?" all participants answered "Yes!" under
certain conditions. According to experts, works of children's and youth literature on
veganism/vegetarianism can affect children's and young people's eating and drinking
habits at various levels depending on variables such as the way the subject is handled,
the age of the reader, the way and environment in which the book is read, the identity
and closeness of the person who gives or recommends the book to the child.

For example, E2, who insistently emphasized the importance of the way the
work deals with the subject, expressed their concerns with the following words: A
negative work of children's literature, that is, a work of children's literature that
glorifies veganism and imposes that eating meat is something very savage, can have
very serious effects on both the child's eating habits and the child's mental world. In
other words, the child may dream of dead animals, wake up screaming, their
psychological world may be affected, and they may feel hatred and hatred towards
adults. Therefore, it has very serious drawbacks.

E6, who mentions the importance of the age of the reader with the sentence 'For
preschoolers, this may create a little risk, but I think it can definitely change in every
age group', believes that certain age groups are more prone to change behavior.
Similarly, E7 points out that children of various ages may have different tendencies
from each other as follows: At an early age, children can get used to whatever you
compare them to. Adolescents may change their diet thinking that it is trendy and cool
and different from others.

The statements of E1, who emphasized the importance of the reading
environment and the approach of the person reading the book to the child, reveal
another parameter related to the subject: Preschool children are much more open to
environmental influences, and the attitudes of the child's parents are very decisive.
For example, there will be differences between a vegan parent reading this book to
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their child and a non-vegan parent reading it to their child. In other words, in what
context are these works read to children, by whom are they read, how are children's
questions answered? These are important. If the person who reads this book to the
child makes the child feel that eating meat and drinking milk are actually things to be
ashamed of, things to feel guilty about, and then shows an attitude like | don't eat
them, how would the child feel in this situation? If this attitude is present, of course it
will be effective.

Teacher Opinions

In order to present the teachers' views in an organized manner, tables were
created under each heading and the categories that emerged from the content analysis
were shared. In addition, the distribution of participants according to branches can
also be seen in the tables. Turkish teachers are indicated with the letter T, classroom
teachers with the letter C, and preschool teachers with the letter P.

Message

When teachers were asked about how the message of the books should be
created, the opinions determined based on the answers given by the teachers formed
6 different categories. The number of participants in each category is shared in the
table below.

Table 7

Teachers' Views on the Message
Categories Teachers Total
Should only introduce/ Not be directive T4, T6, T9, T10, C6, C7, C9, P1, P3, 12

P4, P7, P8

Vegan-vegetarians should be respected P10, T5, C1, C2,C5 5
Vegan-vegetarians should respect non- C3, C4, C10, P9 4
vegetarians
The neutral approach must be taken T3, T7, C8, P2 4
Pay attention to language and expression  T1, T8, P5, P6 4
Animal rights must be respected T2 1

The majority of the teachers think that the promotion of veganism as a lifestyle
should be sufficient, and that any guidance beyond this would not be healthy. A total
of 12 teachers, 5 of the preschool teachers, 4 of the Turkish teachers and 3 of the
classroom teachers, do not find it right that the messages of the works on
veganism/vegetarianism should include a clear guidance about this lifestyle. What

these concepts mean should be explained in an explanatory language. Care should be
taken to ensure that children's eating habits are not affected. T6, Especially in the
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preschool period, most children are already introduced to new tastes with new diets.
People can be made to feel that it is a personal choice. It should not be too detailed.
Like we slaughter animals and eat them. The meaning of the word veganism can be
given in an explanatory way for them. Short and clear C9.

18 teachers were relatively evenly distributed in the other categories. The second
category was formed by the views that vegan-vegetarians should be respected. Five
of the teachers argued that the lives of people who prefer this lifestyle should be
respected, not to exclude them and not to make them a subject of ridicule because of
their thoughts. For example, P10 said, Authors who cover this topic should actually
create their message at the point of respecting thoughts and lifestyles. Veganism is a
choice and the message should emphasize that other people should respect this choice.
Non-vegans and vegans should not be separated in a negative sense; T5, They should
pay attention to use a style that is free from prejudice against individuals who think in
this way and use a language that respects the mindset of these individuals; C2, First
of all, veganism and vegetarianism is a choice. It is important that they address the
issue without denigrating individuals who consume animal foods.

The third category is related to the attitude that should be adopted in statements
towards non-vegan/non-vegetarians. Participants objected to the implication that
those who do not adopt this diet and lifestyle are bad people, being portrayed as
murderers or criminals, and being portrayed with a negative image in various aspects.
In another category, the neutral approach, teachers argued that there should be no
partisanship for or against veganism when the concept of veganism or vegetarianism
is covered. According to these participants, the work should not be discriminatory for
both groups or favor one over the other. In the fifth category, some of the teachers
thought that attention should be paid to language and expression while teaching the
subject of veganism or vegetarianism. They said that the message should be given
according to the age of the child and should be created using words that the child will
understand. In the last category, there is the idea that animal rights should be taken
into consideration and the subject should be handled with this sensitivity.

Vegan/Vegetarian Character

The responses given by the teachers to the question of how vegan/vegetarian
characters should be designed in works of children's and youth literature are shown in
the table.
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Table 8
Teachers' Opinions about the Characters
Categories  Teachers Total
Positive T1,T2,T3,T4,T7, T8, T9, C1, C3,C7, C8, C9, P1, P5, P6, P7, 19
P8, P9, C5
Versatile T5, T10, C2, C4, C6, C10, P2, P3, P4, P10 10
Negative T6 1

Most of the teachers stated that vegan or vegetarian characters should be
designed positively, and a significant number of them stated that these characters
should be versatile. Only one of the teachers thought that the vegan or vegetarian
character should have negative characteristics. The common word used by most of the
teachers who stated that the character should be designed positively was ‘cute”: It
should be cute to arouse interest and attention (C3), it should be positive, dynamic
and cute (T3), it should be cute to leave a positive impression without tiring the child's
mind (P5). These sentences suggest that these opinions stem from the general
understanding that the characters to be identified with in works of children's literature
should be designed positively. It is also noteworthy that the opinion holders were
mostly preschool and classroom teachers.

Ilustration

When teachers were asked about the things to be considered when illustrating
works on veganism/vegetarianism, their responses formed 5 different categories.

Table 9

Teachers' Opinions about the Illustration

Categories Teachers Total
Must be appropriate to the child's T1, T2, T6, T8, T10, C1, C2, C3, C4, 21
developmental characteristics C5, C6, C7, C8, C9, P1, P2, P3, P5, P6,

P7, P10
Should respect those who are not T3, T7, P9, C10 4
vegan/vegetarian
Should respect vegans/vegetarians T5, T9 2
Must be impartial P3, T4 2

Must be introductory P4 1
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The responses were categorized as appropriate for the developmental
characteristics of the child, respect for non-vegan/vegetarians, respect for
vegans/vegetarians, neutral, and descriptive. 26 out of 30 teachers emphasized that
the drawings should be suitable for the developmental characteristics of the child
when illustrating the subject of veganism and vegetarianism in children's literature. A
significant portion of the teachers stated that violence should be avoided in the
illustrations and children's imaginations should be protected from traumatic content,
in line with T8's statement that scenes such as animal slaughter or scenes of violence,
fear, etc. that would harm children emotionally should never be included. In second
place, it is seen that the idea that non-vegan/vegetarian people should be respected
while illustrating this subject is adopted by the teachers. Another category is that
illustrations should be made by respecting people who are vegan/vegetarian and their
way of life. Two of the teachers thought that when illustrating the subject of veganism
and vegetarianism in children's literature, visuals that are partisan or demeaning to a
certain group should be avoided. For example; C3 It should be illustrated in an
understandable way suitable for the child's level and imagination, C4 The illustration
should be suitable for the child's age and development, C7 There should never be
scenes of violence, fear, etc. such as animal slaughter or scenes that will harm
children emotionally, C8 There should be illustration and text integrity, it should not
be too complicated, there should not be illustration that will negatively affect
emotional development, P2 Blood slaughter atrocity images should be avoided.
Agitation and drama elements should be avoided. Curiosity-inducing visuals that
include the health effects of plant-based nutrition can be used.

Reader Age

Teachers' responses to the question about at what age books on veganism and
vegetarianism can be presented to children formed 5 different categories.

Table 10

Teachers' Opinions on the Age of Readers

Age Group Teachers Total

Early childhood (3-6)+ T9, C6, P2, P10 4

Second childhood (7-11)+ T2, T5, T7, T8, Cl, C2, C3, C4, C10, 16
P1, P4, P5, P6, P7, P8, P9

Adolescence (12-18)+ T1, T4, T6, C5, C9 5

According to the child's T3, C8, P3 3

development/in each period

There should be none T10, C7 2
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Teachers' views on the treatment of veganism and vegetarianism in children's
literature vary. The majority of preschool teachers believe that the topic should be
addressed first during the second childhood period (7-11 years old). This situation is
quite remarkable. In the remaining categories, there is a close distribution among the
branches. While 4 of the teachers thought that it could be in the first early childhood
period, 16 in the second childhood period, 5 in the adolescence period, 3 in every
period according to the development of the child, 2 teachers said that it should not be
at all.

The teachers who think that the first period in which the subject of veganism and
vegetarianism can be covered in children's literature is the early childhood period (3-
6) expressed their opinions as follows C6 In order to create an interactive reading
and listening environment with children, it can be started from the age of 5, 010 At
the age of 3-4, children can perceive stories that have a unity; animals and nature. |
do not think that the level of abstract perception is needed to explain veganism and
vegetarianism in general framework, so | think that veganism and vegetarianism can
be given in stories in young age groups. 4 years old may be appropriate. The second
childhood period was the most accepted developmental period among the teachers in
terms of the topic. Some Turkish, classroom and preschool teachers found this period,
which covers the ages of 7-11, appropriate in terms of the processing of the subject.
For example; T7 Nutrition starts from the first moment a person is born. Children
need the help of their parents in meeting their basic needs. Since nutrition is also met
through parents, the family begins to instill in the child the food culture required by
culture and society. I am not sure when a child is old enough to choose what they
want to eat. But | think we can start giving information to children at the age of 7 and
above in order to show that we respect the preferences and thoughts of the child. Some
teachers argued that the issue should first be addressed during adolescence. T6, one
of the teachers in this category, expressed her thoughts as follows: 14-15 years old is
more suitable for children who can comprehend the concepts of veganism and
vegetarianism.

In response to this question, two of the teachers said that there should not be any
limitations and that this situation may vary according to the child, since the
developmental characteristics of each child are different from each other. For example
T3, This is a situation that varies from person to person. The developmental age of
children should be considered very well and decisions should be made accordingly,
P3 Actually, I am not sure to what extent it would be right to address this issue in
early childhood. It is very important that their development is supported and their
nutrition is balanced. Considering that children learn many things by imitation at an
early age, 1 do not see the need to explain this subject until the middle school period.
However, if the child hears, reads and is curious, it can be explained in an appropriate
way.

Two of the teachers think that the subject of veganism and vegetarianism should
not be covered at all in children's literature. They stated that this topic should not be
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covered at all until adulthood, thinking that children will easily connect with the book
and therefore it is not possible for them not to be affected. The opinions of the teachers
are as follows: T10, | think it should not be in preschool. Children are quickly
influenced by book heroes. At a time when nutrition is so important for their
development, the book should not emphasize veganism. In fact, they should not
emphasize this at all, C7 | think it should not be shared with any age group.

Changing Behavior

The answers given by the teachers to the question of whether children who read
works on veganism and vegetarianism change their behaviors such as eating and
drinking etc. formed 3 different categories: changes, varies according to the conditions
and does not change.

Table 11

Teachers' Views on Changing Behavior
Categories Teachers Total
Changes T2, T3, T4, T6, T7, T8, T10, C1, C2, C3, C5, C7, 22

C10, P1, P2, P3, P4, P5, P6, P7, P8, P10

Varies according to T5, C4, C6, C8, C9, P9 6
the conditions

Does not change T1,T9 2

22 out of 30 teachers think that reading a book about veganism and
vegetarianism can change the behavior of a child. Yes, at that age, children are very
much influenced by books and especially connect with the characters. Therefore, |
think that it will affect their eating habits and it will not be a healthy message for
children in that age group T3. It can change. But | don't think it is right to consciously
keep them away from this subject just because it will be like this T7, Children from
non-vegetarian families may not want to eat meat because it will encourage them and
this may be reacted by their families C1. Some of the teachers stated that certain
conditions must be met for behavioral change to occur in children who read works on
veganism and vegetarianism in children's literature. | think it would not be correct to
say that it may or may not change behavior because the style and approach in these
works will be the main criterion that determines this. If our authors adopt an
encouraging tone towards veganism or vegetarianism, of course children will tend to
change their behavior in this direction. This issue should be presented and reflected
as a completely neutral opinion, C4 This situation may change according to the age
group it addresses T5. Children of families who prefer this way of life at a young age
will naturally change with books, and family attitudes will also be important in this
regard C8.
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Two teachers think that children who read works on veganism and vegetarianism
will not change their behavior and that the works will not affect them. | don't think it
will change them because it takes a long time for veganism and vegetarianism to
become a way of life T1. It may affect them to some extent, but it cannot change them
completely. Because mom and dad set up the diet and they make the choices T9.

Discussion, Conclusion and Suggestions

Under this heading, the results regarding the message of the books, the qualities
of the characters and illustrations, and their possible effects on the readers are
discussed in comparison with the studies in the literature.

A significant number of the participants think that it is wrong to try to impose
veganism or vegetarianism as a way of life on children with an imposing approach.
They also pointed out that books on veganism/vegetarianism should not leave heavy
emotional effects on children. According to them, works should share certain life
situations with children, taking into account their developmental characteristics.
Veganism and vegetarianism should be considered in this context. These exist in life,
and children can be told about them, but this should be done without ignoring the fact
that the child has their own world of thought and imagination. When talking about the
dangers of a narrative that turns into a kind of advertisement or propaganda, experts
have often emphasized the drawbacks of an understanding that objectifies the child
by preventing them from being a subject.

These views of experts and teachers seem to be in line with the opinions and
approaches of various researchers in the field. For example, Neydim (2002) states that
putting the text in front of the child as an absolute authority is a form of violence.
Turan (2023) also confirms that this authoritarian attitude is a form of violence.
Similarly, Cer (2016, p.23) emphasizes that an overbearing, exhortative approach and
a commanding attitude are incompatible with the nature of children; therefore, they
cannot find a place in children's and youth literature. Kaminski's (2016, p. 151)
sentences listing the questions to be asked about quality children's literature books are
in line with the opinions of experts and teachers that an imposing and directive attitude
should be avoided by respecting both vegan/vegetarian and non-vegetarian readers:
"Does the book fulfill the child/young person's need to discuss problems? Does the
text help the reader to understand himself/herself better?" Because both these
sentences and the opinions of the participants point to the wrongness of an attitude
that passivizes the child.

The majority of teachers think that it is sufficient to introduce veganism and
vegetarianism as a lifestyle in children's literature and that it is not healthy to go
beyond this. They also stated that people who do not adopt a vegan/vegetarian lifestyle
should not be portrayed as evil, murderers, cruel, etc.; however, vegans or vegetarians
should not be marginalized; experts also stated that the issue should be handled in a
sensitive and sensitive manner. These ideas are in line with Sever's (2021) mission of
constructing experiences that will enable children to get to know life. Similarly,
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Lukens (2021) argues that children's literature provides children with the opportunity
to develop an understanding of life. All this points to the fact that children's literature
that implies the message in a way that allows for reflection and activates the child,
rather than explicitly revealing and imposing it, will be acceptable.

As a result, the messages of books offer children certain choices about how to
respond to life, and their choices can have an impact on their social identity. It should
not be forgotten that veganism or vegetarianism is closely related not only to nutrition
but also to social identity (Reclus, 2017; Meyer, 2023). As Kanter (2014, p. 569)
states, "...it should not be overlooked that children's literature, which has not only a
psychological but also a sociological background, plays a mediating role in the
construction of children's identities and the regulation of their social relations."”

Experts agreed that vegan/vegetarian characters should be believable and
balanced. They think that characters should not stand out only because they are
vegan/vegetarian. They do not think it is right to show characters in a one-dimensional
way, only positively or negatively. They also emphasize that the literary genre chosen
by the authors will also affect the characters.

Experts' warnings about multidimensionality, believability and balance can be
found in different expressions in the literature. For example, Ural (2013, p. 47) says
that the characters in children's books should not be unattainable and perfect, but
should be real people with their shortcomings and weaknesses as in real life, while
Cer (2016, p. 138) points out that the characters that children will identify with should
be characters who are open to change rather than characters who believe in the
absolute truth of their own thoughts. Experts agreed that the illustrations in children's
literature on veganism and vegetarianism should not be violent in a way to evoke
feelings of fear, remorse and terror. Participants also added that drawings that portray
non-vegan and non-vegetarian people as evil, cruel and ugly should be avoided and
underlined the drawbacks of emotionally and conscientiously burdening children.
They also emphasized that it is wrong to use illustration that contain blood and
violence when explaining the processes of eating meat and consuming animal
products. Experts think that drawings suitable for children's developmental
characteristics should be preferred. Most of the teachers also had similar opinions on
this issue.

Experts and teachers are also in consensus on the idea that it is necessary to avoid
showing elements such as violence, blood, sharp piercing tools in a shocking way in
visuals. Reflections of this consensus can be seen in the studies in the literature. For
example, Kanter (2014, p. 572) says the following about the cost of visual violence
for children: The perception that violent cartoon images may cause may have a
destructive effect on the child subject's expectations and “cognitive development" in
the face of life. Such an effect would not only postpone a reality that is woven with
aesthetic concerns, but also lead to the erasure of ethical elements. However, rather
than turning ethics or aesthetics into a choice, both of these phenomena should be
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melted in a state of balance in works written for children and one should not be
excluded for the sake of the other.

Experts have expressed various opinions on the age at which veganism and
vegetarianism can be first presented to readers in children's and youth literature. Based
on their opinions, possible age groups were categorized as early childhood (3-6),
second childhood (7-11), adolescence (12-18). One of the experts stated that any
period, including infancy, would be appropriate for the beginning of the program,
while 3 of them found the early childhood, 2 of them found the second childhood
period appropriate for the beginning, and 3 of them stated that the adolescence period
would be healthier for the beginning. The fact that the experts expressed such different
opinions from each other can be considered natural when it comes to problem-oriented
children’s literature. This is because the experts need to make a comparison between
their knowledge of the cognitive development process and their knowledge and
experience of veganism/vegetarianism and come to a decision on this issue. However,
since each of them has different experiences on the subject, it is likely that they have
constructed different works in their minds and made judgments according to that
fiction.

Experts and teachers gave various answers to the question about the age group
in which veganism and vegetarianism should be primarily addressed in children's
literature. The idea that children in the same age group will enjoy all the books
recommended for that age group stems from an understanding that perceives children
as one type. Akbayir (2010, p. 128) points out that there are still disputes about which
texts should be read in which age group. The opinions of teachers and experts among
the participants who think that this subject can be covered in every period according
to the developmental course of the child justify this determination.

When asked whether reading works on veganism or vegetarianism can change
children's eating and drinking behaviors, experts answered "Yes, under certain
conditions!". According to experts, it is possible to see a behavioral change in children
depending on variables such as the approach of the work to the reader, the age of the
reader, the reading environment, and the degree of closeness of the person reading the
book to the child. However, some experts also expressed their opinions that the subject
of veganism and vegetarianism, which is encouraged and covered in children's
literature, may have some negative effects: These include nightmares, antipathy
towards adults and food aversion. Experts found a close correlation between reading
and being influenced by books and the age of the child, noting that some age groups
are more susceptible to changing behavior than others. In summary, they explained
that books are effective in changing behavior, but due to the multiplicity of parameters
that can have this effect, exaggeration that would open the door to censorship should
be avoided. There is a consensus among experts on this issue. Most of the teachers
also stated that the works can be effective in changing behavior. Based on this study,
it is difficult to determine whether the works examined in this study will indeed create
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behavioral change and to reach a definite conclusion in this regard, but it is not
excluded.

When we look at the literature, it is possible to find reviews and comments in
this direction. For example, Daniel (2006), in a detailed study on the presentation of
food in children's literature, examined the work The Web of Love in the context of
veganism. The researcher, in line with the opinions of experts and teachers, believes
that the work in question can change children's behavior. "Undoubtedly, some
children who read The Web of Love do not eat meat, at least for a while." (p. 31) The
reason for this is the idea that eating the meat of an animal that speaks, expresses
emotions, and exhibits humanoid characteristics is against cultural food rules.
According to Daniel, there is a subjectification of talking animals in the work. For this
reason, it is possible to perceive their meat as human meat and it is no longer ethically
edible. In the story The Web of Love, child readers know that Wilbur the pig will be
slaughtered and according to the researcher, this situation arouses a natural sense of
discomfort in them. Since they read the thoughts of the pig that is planned to be
slaughtered, the thoughts of other animals, and the words and behaviors of people
throughout the book, it seems reasonable for them to empathize with animals by
forming an attitude towards adults (Daniel, 2006).

It is not possible to make a clear judgment - based on this study - on whether
works of children's and youth literature on veganism/vegetarianism will create
behavioral changes in children. It may be possible to answer this question through
long-term interviews, observations and case studies. Turan (2013), who deals with
such a complicated issue as behavioral change in the context of violence, points out
that critical reading education is an important solution against all kinds of annoying
consequences. On the one hand, Turan states that it is necessary to be skeptical about
the fact that books incite children to violence, on the other hand, he states that children
and young people who read can be exposed to the violence of authoritarian discourse
in books. Indeed, it is a qualified critical reading education that will strengthen the
hands of children and young people against discriminatory attitudes that do not allow
for thinking and authoritarian discourses that try to passivize the reader.

Suggestions

Based on the opinions of experts and teachers, the following can be suggested to
authors and illustrators, teachers and parents, and finally to researchers in children's
and youth literature.

Suggestions for Children and Youth Literature Writers and Illustrators

e When constructing works of children's and youth literature on veganism and
vegetarianism, a propagandist authoritarian approach that objectifies the
reader from being a subject should be avoided.

e Rather than an imposing attitude in favor of or against veganism or
vegetarianism, a non-discriminatory, non-exclusionary attitude should be
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adopted that acknowledges the existence of people who accept these
lifestyles as a choice.

Descriptions that make non-vegan or non-vegetarian characters look ugly,
rude, aggressive, humiliating and belittling should be avoided, as well as
sarcastic and offensive discourses that hurt vegans or vegetarians.

A sensitive, balanced and careful expression should be preferred according
to the age and developmental characteristics of the target audience, avoiding
overly emotional, agitated fictions that burden children with conscience
burdens they cannot bear.

The drawings should avoid images of blood and violence that may arouse
feelings of horror, and should avoid creating a heavy pessimistic atmosphere
that may lead children to despair.

It should be taken into account that books read throughout childhood,
especially in pre-school, can influence children and young people's dietary
and other life habits and social identities.

Suggestions for Teachers and Parents

When selecting and recommending books for children and young people, it
should be taken into account whether works about veganism and
vegetarianism contain explicit propaganda for a particular lifestyle, and it
should not be overlooked that works with this approach may have negative
effects on mental health, nutrition and other life habits.

Teachers and parents who read books on veganism and vegetarianism to
children, especially in preschool and primary school age, should be prepared
for children's questions on the subject. For this reason, they should carefully
read and evaluate the relevant works themselves and develop an insight into
the subject before reading them to children.

When reading books on veganism and vegetarianism in pre-school and
primary school, it should be avoided in a discriminatory and antagonizing
manner; it should be stated that people may have different dietary and
lifestyle preferences.

When choosing books on veganism and vegetarianism, the illustrations
should be carefully examined; works that contain drawings that expose
violence and bloodshed and that may cause damage to children's imagination
should be avoided.

Suggestions for Researchers

Research can be conducted to follow the projections of veganism and
vegetarianism, which have become increasingly widespread and visible
worldwide, in children's and youth literature.
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Without disregarding ethical principles, reader-centered, applied research
can be conducted with children and young readers to determine children's
perceptions of works of children's and youth literature on veganism and
vegetarianism.

The development of vegan and vegetarian characters in children's and youth
literature can be evaluated from a narratological perspective.

Interviews with children's and youth literature authors who have written
books on veganism and vegetarianism can be conducted to reveal their
approaches to the subject.
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Cocuk edebiyati adin1 okurundan alir. Bu durum, edebiyat arastirmalari
acisindan istisna sayilir. Ciinkii edebiyata iligskin siniflandirmalarda donemler,
akimlar, yilizyillar, cografyalar, tislup ve igerik belirleyici faktorlerdir (6rnegin, Divan
edebiyati, Tanzimat edebiyati, Milli edebiyat vb.). Cocuk ve genglik edebiyatinda ise
eserler yetigkinler tarafindan yazilir fakat okuyucu kitlesi ¢ocuklar ve gengler oldugu
i¢in bu sekilde adlandirilir (Lukens vd., 2021). Cocuk edebiyatini miistesna kilan,
okur Kitlesinin 6zelliklerini dikkatle g6z oniinde bulundurmasidir. Belki her yazarin -
az ya da ¢ok- muhtemel okurlarim hesaba katarak hareket ettigi, elestirilere kulak
vererek eserlerini bunlara gore diizenledigi diisiiniilebilir ancak ¢ocuk edebiyati s6z
konusu oldugunda yazardan beklentiler ¢ok daha agik bir bigimde ve yiiksek sesle dile
getirilir. Bu beklentilerin sahipleri de ¢ogunlukla ¢ocuklar degil onlar igin kaygilanan
yetiskinlerdir.

Cagdas diinyada bu kaygilarin kaynagi ¢ogu zaman gelisim psikolojisi
aragtirmalarindan elde edilen bilgilerdir. Zaten ayr1 bir tiir olarak ¢ocuk edebiyatindan
bahsetmeyi miimkiin kilan da sanayi devrimi sonrasit Orglin egitimin kitlelere
yayilmasi, Avrupa iilkelerindeki refahin siiratle artisi, psikoloji bilimindeki gelismeler
ve bunlar miiteakip toplumsal bir kategori olarak c¢ocuklugun son birka¢ yiizyil
icerisinde gorunlr hale gelmesidir (Araz, 2013; Ariés, 1962; Turan, 2013). Bir
arastirma alani olarak ¢ocuk edebiyatindaki kuramsal ¢aligmalarin 6nemli bir boliimii
de bir kavram olarak ¢ocuk edebiyatini sorgular. Uzun tartismalara konu olmus bu
sorun, ¢ocuk ruh sagligina iligkin kaygilarla estetik duyarliliklar arasinda gidip gelen
pek cok goriisii de ortaya ¢ikarmistir (Sirin, 2012).

Bilindigi iizere edebi eserler; zevk almak i¢in, yagsamdan anlamlar ¢ikarabilmek
i¢in, kurgusal deneyimleri bir i¢ goriiye doniistiirmek igin, yagama dair bir kavrayis
gelistirmek i¢in okunur (Lukens, 2021). O halde hayatin temel meselelerini ¢ocuklarla
paylagmak ve onlarin bu sorunlar iizerine diisiinmelerine rehberlik edebilmek igin
¢ocugu 6zne hiline getiren, onu problem ¢ézme siireglerine ortak eden bir anlayigla
hareket edilmelidir (Sirin, 2022). Bu anlayisla hareket etmek ise okuru, bir bagka
deyisle ¢ocugu tanima ve anlama cabasiyla miimkiin olabilir. Her seyden evvel
gelisim siirecindeki ¢ocuklar, gerek biyolojik gerekse psikolojik olarak daha akiskan
bir yapidadir (Canan, 2018). Deneyimleri sinirlidir. Cocuklarin giindemine taginacak
her bir konu, kendine 6zgll dinamiklere sahiptir ve ¢ocuklarla etkilesim kuracak
yetiskinler, konusacaklari konular hakkinda asgari diizeyde donanimli olmalidirlar.

Arkadaglik, diirtistlik, macera tutkusu, mizah vb. gibi islenen genel geger
konular hakkinda s6z sOylemek gorece kolayken oOliim, cinsellik, zorbalik, 6zel
gereksinimli bireyler, bosanma gibi konularda konusmak pek ¢ok yetiskin agisindan
birtakim zorluklar i¢ermektedir. Cocuk edebiyatinda sorun odakli konular
(Dilidiizgiin, 2018; Isitan, 2016; Oztiirk, 2022) bashg: altinda incelenen bu
problemlerin biiylik bir boliimii, yetiskin hayatinda da heniiz ¢6ziimlenmemistir.
Yetiskinleri bu konular hakkinda s6z sdylerken zorlayan da bu ¢dziimlenmemislikten
kaynaklanan tereddiittiir. Sorun odakli konularin ¢ocuk edebiyatinda nasil islenecegi
ise Oonemli bir arastirma alamidir. Zira bu konular gerek ebeveynler gerekse
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Ogretmenler agisindan kaygilandiricidir. Pek ¢ok duyarli yetiskin bu konulari
cocuklardan uzak tutma egilimi gdsterebilmektedir.

Yukarida da ifade edildigi tizere sorun odakli gocuk edebiyati olarak adlandirilan
bu aragtirma alaninda yaymlanmis ¢alismalarda bu basliklar ayrintili bir bigimde
degerlendirilmektedir (Isitan, 2016; Oztiirk, 2022). Coklu medya araglarinin da
etkisiyle ¢agdas yasamin kaotik atmosferinde ilgili bagliklarin sayist her gegen giin
artmaktadir. Her bir insan i¢in hayati bir mesele olan beslenme bigimlerinden
hareketle ortaya ¢ikan bir yasam tarzi olarak veganlik-vejetaryenlik de cesitli
yonleriyle sorun odakli cocuk edebiyati igerisinde degerlendirilebilir.

Bu konuyu ¢ocuk edebiyati agisindan sorun odakli héle getiren; vegan ve
vejetaryenlerin sOylem, iddia ve ithamlaridir. Zira birtakim vegan ve vejetaryenler, bu
konuyu siddet, somiirii ve kolelestirme gibi kavramlarla ele almakta; vegan ¢ocuk
edebiyatt yazarlarinin eserlerinde bu kavramlarin izdiistimleri goriilebilmektedir.
Ayrica veganlarin ve vejetaryenlerin maruz kaldiklart psikolojik siddetten de soz
edilebilir (Giroux & Laure, 2021). Bu da konuyu sorun odakli ¢ocuk edebiyati
icerisinde  degerlendirmeyi  gerektiren sebeplerdendir. Genel edebiyattaki
yayginligina ragmen g¢ocuk edebiyatinin giindemine yakin zamanda tasinan fakat
iilkemizde heniiz ¢ocuk edebiyati arastirmalarina konu olmayan veganlik-
vejetaryenlik, cagdas yasamin onemli tartisma konularindan biridir. Dinya ¢ocuk
edebiyati aragtirmalart i¢in de yeni bir ¢aligma alani olan bu konu, kuramsal kitaplarda
bdliimler (Daniel C., 2006) ve eser inceleyen makalelerle (Koljonen, M., 2019) sinirh
kalmistir.

Yukarida da ifade edildigi iizere veganlik ve vejetaryenlik, iilkemizde heniiz
cocuk edebiyat1 aragtirmacilarinin giindemine taginmamustir fakat ¢ocuk edebiyati
eserleri incelendiginde 26 adet veganlik ve vejetaryenlik konusunu igeren eser tespit
edilmistir (Yegin, 2023). Bu sebeple arastirilmaya mubhtagtir. Cocuk okurlari
yakindan taniyan 6gretmenlerin ve kuramsal anlamda ¢ocuk edebiyatina hakim olan
uzmanlarin gorislerinin alinmasi bir ihtiyagtir. Arastirma, cocuk edebiyatinda
veganlik ve vejetaryenligin islenisi hakkinda uzman ve &gretmenlerin goriislerini
almak amaciyla tasarlanmigtir. Aragtirmanin alt amagclart su sekilde siralanabilir:

1. Veganlik ve vejetaryenlik konulu ¢ocuk edebiyati eserlerinin iletisinin
yapilandirilmasi ile ilgili uzman ve 6gretmen goriislerini almak

2. Veganlik ve vejetaryenlik konulu ¢ocuk edebiyati eserlerindeki vegan ve
vejetaryen karakterlerin tasimasi gereken ozellikler hakkinda uzman ve 6gretmen
goriislerini almak

3. Veganlik ve vejetaryenlik konulu c¢ocuk edebiyatt eserlerinin
resimlendirilmesine yonelik uzman ve dgretmen goriiglerini almak

4. Veganlik ve vejetaryenlik konulu c¢ocuk edebiyatt eserlerinin hitap
edebilecegi yas gruplarina iliskin uzman ve 6gretmen goriislerini almak

5. Veganlik veya vejetaryenlik konulu eserlerin ¢ocuklarin beslenme ve diger
yasam aligkanliklari tizerindeki olast etkileri ile ilgili uzman ve 6gretmen goriislerini
almak
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Yontem

Bu baslik altinda arastirmanin modeli, calisma grubu, veri toplama araclari, etik
kurul karar1 ve verilerin analizi hakkinda bilgiler verilmistir.

Arastirma Modeli

Bu arastirmada nitel arastirma desenlerinden temel yorumlayict desen
kullanilmigtir. Bu desende goriismeye dayali yazili, sesli veya gorsel veriler
toplanarak aralarindaki oriintli kesfedilmeye ¢alisilir (Merriam, 2015). Arastirmada
uzmanlar ve 6gretmenlerin gocuk edebiyatinda veganlik ve vejetaryenligin islenmesi
ile ilgili goriisleri alinmigtir. Uzmanlarla ve 6gretmenlerle yapilan goriismelerden elde
edilen veriler icerik analizi yontemiyle incelenmistir. icerik analizi sayesinde,
toplanan veriler kavramsal bir yapiya kavusturulur. Ortaya ¢ikan kavramlar temel
almarak tutarli bir sekilde diizenlenir ve veriyi agiklayan temalar belirlenir (Yildirim
& Simsek, 2008).

Bu ¢aligmada da goriismelerden elde edilen veriler iki ayr1 aragtirmaci tarafindan
siniflandirilmis  ve  kavramlastirilmigtir.  Smiflandirma ve  kavramlastirmalar
karsilastirilarak tizerlerinde uzlagilmistir.

Calisma Grubu

Arastirmanin katilimeilari, ¢cocuk edebiyatinda uzman akademisyen ve yazarlar
ile bu kitaplarin hedef kitlesinin egitiminden sorumlu okul 6ncesi, sinif ve Tiirk¢e
Ogretmenleri arasindan seg¢ilmistir. Calisma grubunun se¢iminde, amacli 6rnekleme
yoéntemi kullanilmustir. Bu yontem, konu hakkinda bilgi sahibi olan katilimcilarin
dahil edildigi 6rnekleme yontemidir ve veri zenginligini saglamay1 amaglamaktadir.
(Yildirim & Simsek, 2008).

Cocuk edebiyati alaninda uzman 9 kigi, 10 okul 6ncesi dgretmeni, 10 simnif
Ogretmeni, 10 Tiirkce 6gretmeni bu galismanin veri kaynaklarini olusturmaktadir.
Uzmanlar grubu ¢ocuk edebiyati alaninda yiiksek lisans veya doktora yapmis ya da
konuyla ilgili bilimsel ¢aligmalar yaymlamis bilim insanlarindan olugmaktadir. Bu
noktada benzesik 6rneklem yontemi kullanilmigtir ancak katilimceilarin cinsiyet, yas,
mesleki deneyim ve gorev yeri bakimindan grubun heterojen olmasina ¢alisilmistir.
Bu degiskenlerin veganlik ve vejetaryenlik hakkindaki tutumlari etkiledigi bilindigi
icin miimkiin oldugunca zengin ve gesitli veri toplamak amaciyla boyle bir tercihte
bulunulmustur (Tekten-Aksiirmeli & Besirli, 2019). 9 uzmandan 6’s1 erkek 3’i
kadindir. 4 uzman 1-5 yil arasinda, 2 uzman 5-10 yil arasinda ve 3 uzman 10 veya
daha fazla y1l mesleki tecriibeye sahiptir.

Ogretmenler okul &ncesi, siif ve Tiirkge branslarindan secilmistir. Bunun
nedeni, ilgili branglarin lisans 6greniminde ¢ocuk edebiyati dersini almis olmalaridir.
Onlar da bu bakimdan benzesiktirler. 30 6gretmenden 21’1 kadin 9’u erkektir. Aradaki
oran bu denli biiyiik olmamakla birlikte Tiirkiye’nin genel 6gretmen istatistikleri de
bu duruma paralel sekilde kadin dgretmenlerin ¢ogunlukta oldugunu gdstermektedir
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(MEB, 2022). 13 6gretmen 1-5 yil arasi, 8 6gretmen 5-10 yil arasi ve 9 6gretmen 10
veya daha fazla y1l mesleki tecriibeye sahiptir.

Veri Toplama Araglari

Calisma grubuyla gergeklestirilecek goriismelerde yari yapilandirilmig gériisme
formu kullanilmistir. Formdaki sorular, 6nce taslak haline getirilmis sonra dlgme
degerlendirme ve alan uzmanlariin goriisleri dogrultusunda diizenlenmistir. Form,
cocuk edebiyatinda veganlik ve vejetaryenligin degerlendirmesi hakkinda bes sorudan
olugsmaktadir. Sorular, veganlik ve vejetaryenligi konu edinen c¢ocuk edebiyati
eserlerinin iletileri, hitap edebilecegi yas grubu, resim ve karakterlerin tasarimda
dikkat edilmesi gerekenler ile bu eserlerin ¢ocuklarda davranis degisikligi yaratip
yaratmayacagiyla ilgili diisiincelerini belirlemeye yoneliktir. Veri toplama slrecine
cocuk ve genglik edebiyati alaninda uzmanligi olan kisileri saptamakla baslanmistir.
Daha sonra uzmanlar ile Veganiik ve Vejetaryenligin Cocuk Edebiyatindaki Yeri
konulu 6n goriigme yapilmistir. Uzmanlarla goriismelerin tamamlanmasinin ardindan
10 okul oncesi 6gretmeni, 10 siif dgretmeni ve 10 Tirkce Ggretmeni cinsiyet,
tecriibe, yasanilan sehir gibi ozelliklere dikkat edilmeksizin goriislerde cesitliligi
saglamak amaciyla segilmistir. Ogretmenlere, uzmanlara sorulan sorularin aynilar:
sorulmus ve cevaplandirmalari istenmistir. Uzman ve Ogretmenlerin daha Once
veganlik/vejetaryenlik konulu eserlere rastlamadiklart g6z 6ninde bulundurularak
incelemeleri amactyla tespit edilen eserlerden olugan bir dosya paylasiimistir. BUtln
goriismeler -katilimcilarin izniyle- kayit altina alimmistir. Ses kayitlar1 daha sonra
bilgisayar ortaminda yazili héle getirilmistir.

Etik Kurul Karar

Arastirma Istanbul Medeniyet Universitesi Egitim Bilimleri Etik Kurulu,
08/05/2023 tarihi ve 2023/04-03 say1li karar ile etik kurulu tarafindan onaylanmustir.

Verilerin Analizi

Icerik analizi, yazili ve sdzlii materyallerin sistematik olarak incelenmesine ve
elde edilen verilerin anlagilir bir sekilde sentezlenmesine olanak saglayan analiz
yontemidir (Biiyiikoztiirk vd., 2017). Ierik analizi, sinirlan belirlenmis bir séylemin
anlagilmasinda ve yorumlanmasinda Oznellikten sakinmak amacii tasimaktadir
(Bilgin, 2014, 1). Bu maksatla incelemeye konu olan veriler kodlanir,
kavramsallastirtlir ve kategorilere donistiiriilir (Yildinm&Simsek, 2008). Bu
calismada da yar1 yapilandirilmis goriismelerden elde edilen ses kayitlari bilgisayar
ortaminda yazili hale getirilerek kodlanmis ve kategorilere ayrilmistir. Verilerin
incelenmesinde uzman ve 6gretmenlerin ifadelerinden hareketle bir kodlama anahtar
olusturulmustur. Anahtar olusturulurken veri seti iki ayr1 arastirmaci tarafindan birkag
kez okunmustur. Tekrar eden ifadelerden hareketle benzer kodlar bir araya
getirilmistir sonrasinda iki ayr1 arastirmacinin hazirladigi kodlama anahtari
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kargilagtirilmis ve aragtirmacilar arast uzlasma saglanmistir. Kodlama anahtari
asagidaki gibidir.

Tablo 1
Kodlama Anahtari
Alt Temalar Kodlar
[leti Tanitmakla yetinmeli/ Yénlendirici olmamali
Vegan-vejetaryenlere saygi duymali
Vegan-vejetaryen olmayanlara saygi duymali
Tarafsiz yaklagim sergilemeli
Dil ve anlatima 6zen gostermeli
Hayvan haklarma dikkat edilmeli
Okur Yast i1k cocukluk dénemi (3-6)
Ikinci gocukluk dénemi (7-11)
Ergenlik dénemi (12-18)
Cocugun gelisimine gore/Her donemde
Hi¢ olmamali
Karakter Olumlu
Cok yonlu
Olumsuz
Resim

Cocugun gelisim 6zelliklerine uygun olmali
Vegan/vejetaryen olmayanlara saygt duymali
Vegan/vejetaryenlere saygt duymali

Tarafsiz olmali

Tanitict olmali

Davranig Degistirme Degistirir
Sartlara gore degiskenlik gosterir
Degistirmez

Gecerlik ve Gilvenirlik

Veri toplama araci gelistirilirken bir 6lgme degerlendirme uzmanindan, bir dil
uzmanindan, bir de ¢ocuk edebiyati uzmanindan goériis alinmigtir. Uzmanlarin
goriisleri dogrultusunda gerekli diizenlemeler yapilarak veri toplama aracina son hali
verilmistir.

Calisma grubundan elde edilen verilerin agik, anlasilir, tutarli ve teyit edilebilir
bi¢cimde analizi i¢in iki ayri arastirmaci 6nce birbirlerinden bagimsiz kodlamalar
yapmig; sonra bu kodlamalar karsilagtirmiglardir. Akabinde bu dogrultuda gerekli
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diizeltme ve degisiklikler yapilmistir. Arastirmanin bulgular bélimiinde g¢alisma
grubunda yer alan katilimcilarin ifadelerinden dogrudan alintilar yapilarak verilerin
anlagilirligi ve onaylanabilirligi saglanmistir (Lincoln ve Guba, 1985).

Goriismelerden elde edilen veriler, iki farkli arastirmaci tarafindan kodlandiktan
sonra uzlagilamayan kodlar i¢in veriler tekrar analiz edilmis; analizlerin giivenirligi
icin kodlayicilar arasindaki uyumu belirlemek iizere “Uzlasilan kod sayis1/ (Uzlagilan
kod sayis1 + Uzlagilamayan kod sayis1) X 100” formiilii kullanilmistir (Kazdin, 2011,
s. 104). Ik kodlamada ¢alisma grubunda yer alan uzman goriisleri icin %90 ve
ogretmen goriisleri icin %80 uzlasi saglanmustir. Iki arastirmacimin birlikte tekrar
gerceklestirdigi analizde kodlara iliskin uzlagsmazliklar giderilerek %100 uzlasi
saglanmistir.

Bulgular

Bu boliimde ¢aligmanin bulgulari uzman ve 6gretmen goriislerine gore ayrilarak
iki baslik altinda sunulacaktir.

Uzman Goriisleri

Bu baglik altinda uzman goriigleri ileti, vegan-vejetaryen karekterin yapisi,
resim, okur yasi ve davranis degistirme alt basliklartyla paylasiimistir.

1leti

Kitaplarin iletisinin nasil olusturulmasi gerektigi kendilerine soruldugunda
uzmanlarin verdikleri yanitlardan hareketle tespit edilen goriisler iki ayr1 kategori
meydana getirmistir. Her bir kategoride ka¢ katilimcinin yer aldig1 asagidaki tabloda
paylasilmigtir.

Tablo 2

lleti Hakkinda Uzman Goriigleri
Kategoriler Uzmanlar Toplam
Tanitmakla yetinmeli/ Yonlendirici olmamali U1,U2,U3,U4,U5,U6,U8 7
Vegan-vejetaryenlere saygt duymali u7,u9 2

[letinin niteligi konusunda biitiin uzmanlar uzlas1 halindedir. Zira katilimcilarin
tamami, bir yasam bicimi olarak veganligin/vejetaryenligin eserlerde bir tiir
dayatmaya doniismemesi gerektigine isaret etmistir. Propaganda ve Ozendirmeye
karstyim (US), Yazar taraf olmamali, sadece gostermeli ve tartismali (U9), Cocugu
duygusal saganak altinda birakarak -tabiri cdizse- bir ajitasyon yaparak iletinin
verilmesini kesinlikle dogru bulmuyorum (U2), Bu eserler veganlhigin reklamina
doniistiiriilmemeli (U1) gibi birbirinden farkli ifadelerle aymi yone isaret eden
uzmanlarin goriigleri bu sebeple tek bir kategori halinde degerlendirilmistir.
Goriiglerin yonii ayn1 olsa da vurgularda birtakim farkliliklar goériilmektedir. Bu
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farkliliklar da dayatmaci tutumun gesitli yonlerine ve birtakim sakincalarina yonelik
kaygilardaki cesitlilikten kaynaklanmaktadir. Ornegin U7, 6zellikle vegan/vejetaryen
olmayanlara yonelik ayrigtirict tutumun tehlikesine isaret ederken eserin et yiyenlere
katliam yapiyor gdziiyle yaklasmamasi gerektiginin altini ¢izmistir. Ote yandan U3
de ¢ocugu taraf secmeye zorlayan bir anlayisin onu yoracagmni, belki kitaptan bile
sogutabilecegini dile getirmistir. Biitiin katilimcilarin goriislerini 6zetler sekilde U9,
su ciimleleri kurmustur: Edebiyatin varlik nedeni bizi bir seye inandirmak degil,
benim gibi diistindiirmek degil. Onun i¢cin veganlik da dayatilmamali. Buradaki yazar-
okur etkilesimi bence séyle olmali: Bu da bir yasam bi¢imi diye gésterilmeli ama bu
yasam bi¢iminin iginde kigilerin ozgiirce tercihlerde bulundugu, kimsenin baskisi
olmadigi gosterilmeli.

Vegan/Vejetaryen Karakterin Yapisi

Cocuk ve genclik edebiyati eserlerinde vegan/vejetaryen karakterlerin nasil
tasarlanmast gerektigi sorusuna uzmanlar tarafindan verilen yanitlar tabloda
gorilmektedir.

Tablo 3

Karakterler Hakkinda Uzman Goriisleri
Kategoriler Uzmanlar Toplam
Cok yénlu U1, U2,U3,U4,U5,U6,U7,U8,U9 9

Uzmanlar, vegan/vejetaryen karakterlerin dengeli ve inandirict olmasi
gerektiginde uzlagmislardir. Bu karakterlerin biitliniiyle iyi yahut kotii olmasinin eseri
inandiriciliktan uzaklastiracagini; veganlari ve vejetaryenleri tek boyutlu, yalinkat
karakterler haline getirecegini belirten uzmanlar, bir karakterin temel 6zelliginin
veganliga/vejetaryenlige indirgenmesinin sakincalarma isaret etmislerdir. Ornegin
US5; Bir karakter yalnizca vegan yahut vejetaryen oldugu igin belli dzelliklere sahip
olmamalidir, olaylarin akisina gore bir karakterin eylemleri ve duygular: degisebilir.
Onemli olan bu gelisimin dogallikla gerceklesmesidir, sozleriyle bu konudaki
goriislerini agiklarken U8, veganlari/vejetaryenleri salt olumlu, sevimli, saglikl
gosterip olmayanlar1 da zidd1 sekilde kurgulamanin sakincali oldugunu belirttikten
sonra aksi yonde -veganlari/vejetaryenleri kotileyen- bir tavrin da dogru
olmayacagini dile getirmigtir. U3’lin goriisii de vegan/vejetaryen karakteri iyi-koti
biciminde agik¢a yargilamanin dogru olmayacagi, konuyla ilgili nihai yarginin okura
birakilmasi lazim geldigi yoniindedir. U1 ise su sozlerle diigiincelerini 6zetlemistir:
Dogal olmayan bir sekilde asir1 pozitif, asiri iyi veya aswrt kahraman karakterler
yaratmak ya da asirt takdir edilen ya da aswrt kétii karakterler yaratmak dogru
degildir. Bir denge sarttir ve hayatta da béyle bir denge mevcuttur. Bir insan vegan
olabilir ancak her yoniiyle harika degildir ve her zaman olumlu davramislar
sergilemez. Kotiiliik yapabilir, hata yapabilir, kirmizi isikta gegebilir, kaba olabilir
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veya baskalarvmin kalbini kirabilir. Bu nedenle, vegan bir karakter sadece vegan
oldugu icin siirekli pozitif gosterilmemelidir. Yine UL, tercih edilecek edebi tiriin
yazar1 belirli segimlere zorlayabileceginin unutulmamasi gerektiginin altin1 su
sozlerle ¢izmistir: Eserin tiirti 6nemli, okul dncesinde ise bir masalsa kacinilmaz
olarak karakter, masal tiiriiniin ézelliklerine uygun sekilde belki tek tip veya tek yonlii
olacaktir. Bir de okul dncesi oldugu igin kisa olacaktir. Cok yakindan
tantyamayacagiz. Gergekgi bir romanda manzara tamamen degisebilir.

Katilimcilardan yalmz U4, veganligin/vejetaryenligin canlilara zarar vermeme
cabasindan kaynaklandigini1 ve bunun esasinda olumlu bir duygu oldugunu, eger
yapilacaksa bu duyarliliga uygun sekilde dostane bir dille konusan ve ayristirict bir
tutum sergilemeyen karakterler olmas1 gerektigini ifade etmistir. U4 de dengeli ve
tutarl bir karakter olusturulmasi gerektigini belirtmekle birlikte digerlerinden farkli
olarak vegan/vejetaryen karakterin bir par¢a sevimli bir yapisi olmasi gerektigine
yonelik goriislini cesitli drnekler iizerinden dile getirmistir.

Resim

Veganlik/vejetaryenlik konulu eserler resimlenirken dikkat edilmesi gerekenler
kendilerine soruldugunda uzmanlarin verdikleri yanitlar, 3 ayrn kategori
olusturmustur.

Tablo 4

Resimler Hakkinda Uzman Gériisleri
Kategori Uzmanlar Toplam
Cocugun gelisim 6zelliklerine uygun olmali u2,u4 2
Tarafsiz olmali U5,U6,U8 3
Siddet icermemeli uU1,U7,uU3,u9 4

“Veganlik ve vejetaryenlik konulu ¢cocuk edebiyati eserleri resimlenirken nelere
dikkat edilmelidir?” sorusuna yanit veren uzmanlar; en ¢ok korku, vicdan azabi,
dehset duygular1 uyandirabilecek siddet igerikli ¢izimlerle vegan yahut vejetaryen
olmayanlari kotii, zalim, ¢irkin gdsteren ¢izimlere yonelik uyarilarda bulunmuslardir.
Ornegin travmatize edici siddetin risklerine isaret eden katilimcilardan U2; kesme,
6ldiirme, parcalama gibi eylemlerin agikca gdsterilmesini ve kesici, delici aletlerin
kullanildig1 sahnelerin resmedilmesini dogru bulmadigini belirtirken onunla benzer
distinceleri dile getiren U5; Normalde bir hayvan nasil ¢iziliyorsa vegan olmayan
hayvanlar da o sekilde ¢izilmeli. Yani ekstra onlara bir kizgin surat vahsi bir surat ya
da sivri dis ya da sivri penge falan eklenmemeli. Bu da aslinda gorsel yoluyla
propagandasini yapmaktir. Normalde zaten drnegin bir kurdun tirnagi varsa ve orada
buna yer veriliyorsa vermeli ekstra bir sey sunulmamali. sOzleriyle gizerlerin dikkat
etmesi gereken noktalara isaret etmistir. U6 ¢ocuklarin kaldiramayacagi duygusal
vicdani yiikleri onlara yiiklemenin sakincalarini vurgularken U1, vegan ve vejetaryen
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olmayanlari ¢irkin ve kotii gosterecek yaklasimlardan kaginilmalidir. Hayvan yemeyi
veya hayvansal iiriinleri tiiketmeyi kotii gostermek amaciyla kan ve siddetle dolu
resimler kullanmak yanhgtir seklindeki ifadeleriyle konunun bir baska boyutuna
dikkat ¢cekmistir.

Okur Yast

Veganlik ve vejetaryenlik konulu kitaplarin hangi yasta ¢ocuklarin karsisina
c¢ikarilabilecegine iligkin soruya uzmanlarin verdigi yanitlar 4 farkli kategori meydana
getirmistir.

Tablo 5

Okur Yas1 Hakkinda Uzman Goriigleri
Kategori Uzmanlar Toplam
Bebeklik Donemi (0-2)+ U4 1
flk gocukluk dénemi (3-6)+ U5,U6 2
Ikinci cocukluk dénemi (7-11)+ U2,U3 2
Ergenlik dénemi (12-18)+ U1,U8,u7,U9 4

Cocuk ve genglik edebiyatinda bir tema olarak veganlik ve vejetaryenligin hangi
yasta okurlarin karsisina c¢ikarilabilecegi konusunda uzmanlarin goriisleri dnceki
basliklardan daha fazla gesitlilik gostermistir. Bebeklik c¢agina (0-2 yas) yonelik
eserlerde bile veganlik/vejetaryenlikten bahsedilebilecegini ifade edenler oldugu gibi
bunun icin uygun dénemin ilk cocukluk (3-6), ikinci ¢cocukluk (7-11) hatta ergenlik
(12-18) oldugunu ifade edenler de vardir. Katilimeilardan 1’i bebeklik dénemini, 2’si
ilk ¢ocukluk, 2’si ikinci ¢ocukluk donemini baslangi¢ icin uygun bulurken 4’ de
ergenlik doneminin bu is i¢cin daha dogru bir tercih olacagini ifade etmektedir.
Uzmanlar arast bu ihtilaf; gelisim  psikolojisine iligkin  kanaatler,
veganlik/vejetaryenlik olgusuna yonelik diisiinceler ve bu olgunun islenisiyle ilgili
zihinsel tasarimlarindaki farklardan kaynaklaniyor gériinmektedir.

Mesela baslangig i¢in bebeklik ¢aginin uygun olabilecegini ifade eden U4’iin su
climleleri dikkate deger: Bir yasindan hatta alti ayliktan itibaren bile verilebilir. Basta
direkt adi koyularak veganlik, vejetaryenlik denilmeyebilir. Fakat gelisim diizeyine
uygun bicimde her yasta ¢ocuga anlatilabilir. Cocugun yas ve gelisim diizeyine uygun
bir sekilde anlatilabiliyorsa her yasta incelemeye deger konular bunlar. Cocugun yas
ve gelisim diizeyini ¢ok iyi diisiinerek yazmak lazim.

Baslangi¢ i¢in uygun dénemin ilk ¢ocukluk (3-6 yas) oldugunu ifade eden U5’e
goreyse ilk iki senede kitap cocuk icin bir tiir oyuncaktir. Ug yasindan sonra hizl
kavram geligimi siirecinin basladigin bildiren katilimci, tanitim diizeyinde kalmak
kaydiyla bu yastan itibaren kitaplarda bu konunun yer alabilecegini dile getirmistir.
Hayvansal gidalarla hayvansal olmayan gidalari siniflandirabilmek icin dahi belirli
bir kavram gelisiminin olmasi gerektigini belirten U5’in ifadeleri su sekildedir: Soyle
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bir yasam sekli var, insanlarin béyle bir beslenme bicimi var seklinde yer alabilir.
Zaten onun dtesinde istese de biligsel gelisimi miimkiin olmadigi i¢in anlayamayacak.
Tanmtim boyutunda kavrami 6grenebilir. Bazi insanlar et yemiyor gibi...

Baslangi¢ i¢in ikinci ¢ocukluk déneminin (7-12 yas) uygun oldugunu dile
getiren katilimcilar ise iglem 6ncesi donemin biligsel 6zelliklerinin birtakim yanlig
algilara davetiye ¢ikarabilecegini, listelik bu donemde bir beslenme bilincinden haz
temelli bir yeme davraniginin oldugunu bunun igin en azindan somut iglemler
donemini beklemek gerektigini belirtmektedirler. Ornegin U3 su ciimlelerle bu
goriisiinii dile getirmistir: Cocuk ¢ok kiigiik yaslarda 4-5-6 yaslarinda aslhinda
beslenmiyor. Beslenme bilincine sahip degil. Cocuk haz aliyor. Cikolata yiyor, haz
alwor. Simdi sen ona ¢ikolata seni beslemez ya da onun bir besin degeri var ama su
daha 6nemli ispanak daha 6nemli, kereviz daha onemli dedigin zaman bu onun igin
bir sey ifade etmiyor. 7-8 yaslarindan itibaren bu konunun bilincine varabilir. Bu
konu az once konustugumuz cergeveler icinde iglenebilir bence ama ¢ocugun
uygulamaya gegecegini varsaymak biraz iyimserlik olur. Sordugunuz zaman size
zihnen anlatabilir iste bitkisel protein, hayvansal protein, vegan, vejetaryenler var.
Ama kendi hayati baska bir sey. Onunki heniiz hazlar diinyast icinde giden bir hayat.
Dolayisiyla 7-8 yaslarinda kavramsal diizeyde islenebilir bu konular bir sakincasi

yok.

Ergenligi (12-18)  baslangig  igin  uygun  gdren  uzmanlarsa
veganligin/vejetaryenligin soyut bir kavram oldugunu, bunun yasami temelinden
degistirebilecek 6nemli bir mesele olmasi sebebiyle kiginin kendi yasamina iliskin
onemli kararlar1 verebilecegi bir doneme saklanmasi gerektiginin altini ¢izmektedir.
U9’un su sozleri bu konudaki diisiincelerini agiklamaktadir: En azindan 14-15
yasindan sonra okunabilir. Bir kere, temel beslenme icin ailede ¢cocuk 6 yasindayken
"Ben vegan olacagim" deme sansi yok. Erken yasta duygusal olarak ¢cocugun duygu
damarlarina girip onu etkilemeye ¢alismak ¢cok dogru degil. Bana dogru gelmiyor. Ne
zaman? Kendi kararlarini verebilecek diizeye geldiginde, yani 15-16 yasindan sonra.
Lokantaya ne zaman gidebiliyor? 15 ya da 14 yasinda gider. O zaman lokantada, ben
mercimek ¢orbasint ya da patlican musakkayr sececegim der. Ben ¢ok erken yasta
bunun ¢ok dogru olacagini zannetmiyorum.

Davranis Degistirme

Veganlik ve vejetaryenlik konulu eserleri okuyan gocuklarda yeme i¢cme vb.
davranis degisikligi olur mu sorusuna uzmanlarin verdigi yanitlar degistirir, sartlara
gore degiskenlik gosterir ve degistirmez seklinde 3 farkl kategori olusturmustur.

Tablo 6

Davranms Degistirme Hakkinda Uzman Gériisleri

Kategoriler Uzmanlar Toplam

Degistirir U2,U4,U5,U6,U7 5
Sartlara gére degiskenlik gosterir U1,U3,U8,U9 4
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Veganlik vejetaryenlik konulu eserlerin okunmasi, ¢ocuklarin yeme igme
davraniglarini degistirebilir mi?” sorusuna katilimcilarin tamami, belirli kosullar
altinda “Evet!” yanit1 vermistir. Uzmanlara gore veganlik/vejetaryenlik konulu ¢ocuk
ve genglik edebiyati eserleri; konuyu ele alig bigimi, okurun yasi, kitabin okunma
bicimi ve ortami, kitab1 cocuga veren yahut dneren kisinin kimligi ve ¢ocuga yakinligi
gibi degiskenlere gore cesitli diizeylerde g¢ocuk ve genglerin yeme igme
aligkanliklarini etkileyebilir.

S6z gelimi eserin konuyu ele alig seklinin dnemine 1srarla vurgu yapan U2, su
sozlerle kaygilarini dile getirmistir: Olumsuz bir ¢ocuk edebiyati, yani veganligi
yiicelten et yemeyi ¢ok vahsice bir sey oldugunu empoze eden bir ¢ocuk edebiyati
yapiti, ¢cocugun hem beslenme aliskanliklar: iizerinde ¢ok ciddi etkiler birakabilir,
hem de ruh diinyasi iizerinde ¢ok ciddi etkiler birakabilir. Yani, ¢ocuk riiyasinda
olmiis hayvanlar gorebilir, ¢ighk ¢ighga uyanabilir, psikolojik diinyasi bundan
etkilenebilir, yetigkinlere karsi kin ve nefret hissedebilir. Dolayisiyla ¢ok ciddi
sakincalar barindirir.

Okurun yasinin 6nemine ‘Okul éncesi i¢in bu durum biraz risk yaratabilir ama
kesinlikle her yas grubunda degistirebilecegini diisiiniiyorum’ ctimlesiyle deginen
U6, belirli yas gruplarinin davranis degistirmeye daha egilimli oldugu kanaatindedir.
Ayni sekilde U7 de ¢esitli yaglardaki ¢ocuklarin birbirlerinden farkli egilimlere sahip
olabilecegine su sckilde dikkat c¢ekmektedir: Erken yasta c¢ocuklari neyle
karsilastirirsaniz ona alisabilir. Evgenlik zamanmindaki 6grenciler ise bunun trend ve
havali oldugunu, digerlerinden farkli oldugunu diisiinerek beslenme seklini
degistirebilir.

Okuma ortaminin ve cocuga kitabr okuyan kisinin sergiledigi yaklagimin
o6nemine deginen Ul’in ifadeleri ise konu ile ilgili bir baska parametreyi agiga
cikarmaktadir: Okul oncesinde cocuklar ¢evre etkisine ¢cok daha siddetli bir bicimde
agtk, ¢cocugun ebeveyninin tutumlari ¢ok belirleyici. Mesela vegan bir anne babanin
cocuguna bu kitabt okumasiyla vegan olmayan bir ailede, okunmast arasinda farklar
olacaktir. Yani bu eserler hangi baglamda ¢ocuklara okunuyor, kimler tarafindan
okunuyor? Cocuklarin sorularina nasil yanit veriliyor? Bunlar oénemli. Eger ki
cocuga bu kitabr okuyan kisi, et yemenin, siit igmenin, ashinda su¢luluk duyulmasi
gereken, utanilacak seyler oldugunu hissettirse ve iistiine ben yemiyorum gibi bir tavir
sergilese, ¢cocuk bu durumda nasil hisseder? Bu tutum olursa tabii ki etkili olur.

Ogretmen Goriisleri

Ogretmen goriislerinin derli toplu sunulabilmesi icin her bir baslikta tablolar
olusturulmus ve icerik analizinde ortaya c¢ikan kategoriler paylagilmistir. Ayrica
katilimcilarin  branglara gore dagilimi da tablolarda goriilebilmektedir. Tirkge
ogretmenleri T, smif Ogretmenleri S, okul Oncesi Ogretmenleri O harfiyle
gosterilmistir.
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Tleti

Kitaplarin iletisinin nasil olusturulmasi gerektigi kendilerine soruldugunda
Ogretmenlerin verdikleri yanitlardan hareketle tespit edilen goriigler 6 ayr1 kategori
meydana getirmistir. Her bir kategoride kag katilimcinin yer aldig1 asagidaki tabloda
paylasiimustir.

Tablo 7
Ileti Hakkinda Ogretmen Goriisleri
Kategoriler Ogretmenler Toplam
Tanitmakla yetinmeli/ Yonlendirici olmamali T4, T6, T9, T10, S6, S7, S9, 12
01, 03, 04, 07, 08,
Vegan-vejetaryenlere saygi duymali 010, T5, S1, S2, S5 5
Vegan-vejetaryen olmayanlara saygi duymali S3, S4, 510, 09 4
Tarafsiz yaklagim sergilemeli T3,T7, S8, 02 4
Dil ve anlatima 6zen gdstermeli T1, T8, O5, 06 4
Hayvan haklarina dikkat edilmeli T2 1

Ogretmenlerin biiyiik bir ¢ogunlugu; bir yasam tarzi olarak veganhigin
tanitimiyla yetinilmesi gerektigi, bunun dtesine gegen bir yonlendirmenin saglikli
olmayacagi kanaatindedir. Okul o6ncesi 6gretmenlerinin 5°i, Tiirk¢e dgretmenlerinin
4t ve smf Ogretmenlerinin 3’4 olmak {izere toplam 12 &gretmen;
veganlik/vejetaryenlik konusunu isleyen eserlerin iletilerinin bu yasam tarzina iliskin
acik bir yonlendirme icermesini dogru bulmamaktadir. Bu kavramlarin ne demek
oldugu aciklayici bir dille anlatilmalidir.Cocuklarin beslenme aligkanliklarinin
etkilenmemesine dikkat edilmelidir 76, Ozellikle okul oncesi dénemde cocuklarin
cogu zaten yeni beslenme sekli ile yeni tatlarla tanisiyor. Insanlarin kisisel bir tercihi
oldugu hissettirilebilir. Cok detaya girilmemelidir. Yani hayvanlari kesip yiyoruz gibi.
Veganlik kelimesinin anlami onlar i¢in agiklayict bir anlatimla verilebilir. Kisa ve net
S9.

18 dgretmen, diger kategorilerde gorece dengeli bir sekilde dagilmustir. Ikinci
kategori, vegan-vejetaryenlere saygi duyulmasi gerektigine iligkin goriislerin
olusturdugu bir kategoridir. Ogretmenlerden 5’i bu yasam bigimini tercih eden
insanlarin hayatina saygi duyulmasi gerektigini, onlar1 diglamamak ve diisiinceleri
dolayisiyla alay konusu hiline getirmemeyi savunmuslardir. Omegin 010, Bu
konuyu isleyen yazarlar aslinda diisiinceye ve hayat tarzina saygi duyma noktasinda
iletisini olusturmalidir. Veganlik bir tercihtir ve iletide diger insanlarin bu tercihe
saygt duymasi gerekliligi on planda tutulmaldir. Vegan olmayan bireylerle vegan
olan bireyler olumsuz anlamda ayristirilmamalidir; T5, Bu tarz diisiinen bireylere
karst on yargidan uzak bir iislup kullanmaya ve bu bireylerin diisiince yapisina saygi
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gosteren bir dil kullanmaya dikkat etmelidirler; S2, Oncelikle veganlik ve
vejetaryenlik bir tercihtir. Hayvansal gidalar tiiketen bireyleri kétiilemeden konuyu
ele almalar: o6nemlidir sozleriyle goriiglerini ifade etmistir.

Uciincii kategori, vegan/vejetaryen olmayanlara yonelik ifadelerde takinilmasi
gereken tutuma iliskindir. Katilimcilar bu beslenme ve yasam tarzini
benimsemeyenlerin kotii insanlar olduklarinin ima edilmesi, katil yahut cani seklinde
betimlenmesi, ¢esitli yonlerden olumsuz bir imajla yansitilmasma karst ¢ikmaktadir.
Bir diger kategori olan tarafsiz yaklagimda 6gretmenler, vegan veya vejetaryenlik
kavrami islenirken veganligin lehine veya aleyhine taraftarlik olmamasi gerektigini
savunmugtur. Bu katilimcilara gore eser her iki kesim igin de ayristirict olmamali veya
birini digerinden istlin tutmamalidir. Besinci kategoride Ogretmenlerden bazilart
veganlik veya vejetaryenlik konusu islenirken dil ve anlatima &zen gdsterilmesi
gerektigini diigiinmiislerdir. ileti gocugun yasina gore verilmeli ve onun anlayacagi
sozciikler kullanilarak olusturulmalidir, demislerdir. Son kategoride ise konu
islenirken hayvan haklarmin g6z 6niinde bulundurulmasi ve bu hassasiyetle konunun
ele alinmasi gerektigi diigiincesi vardir.

Vegan/Vejetaryen Karakter

Cocuk ve genglik edebiyati eserlerinde vegan/vejetaryen karakterlerin nasil
tasarlanmas1 gerektigi sorusuna oOgretmenler tarafindan verilen yanitlar tabloda
gorilmektedir.

Tablo 8
Karakterler Hakkinda Ogretmen Goriisleri
Kategoriler Ogretmenler Toplam
Olumlu T1,T2,T3,T4,T7, T8, T9, S1, S3,S7, S8, S9, 01, 05, 06, 19
07, 08, 09, S5
Cok yonlu T5, T10, S2, S4, S6, S10, 02, 03, O4, 010 10
Olumsuz T6 1

Ogretmenlerin biiyiik bir boliimii vegan veya vejetaryen karakterlerin olumlu
tasarlanmasi1 gerektigini, 6onemli bir kismi da bu karakterlerin ¢ok yonlii olmast
gerektigini belirtmistir. Ogretmenlerden yalnizca biri, vegan veya vejetaryen olan
karakterin olumsuz 6zellikte olmasi gerektigini diigiinmiistiir. Karakterin olumlu
tasarlanmas1 gerektigini ifade eden 6gretmenlerin biiyiik bir boliimiiniin ortaklasa
kullandiklan: kelimeyse ‘sevimli dir: flgi ve dikkat uyandirmasi icin sevimli olmalidir
(S3), olumlu, dinamik ve sevimli olmalr (T3) ¢ocugun zihnini yormadan olumlu bir
izlenim birakmasi icin sevimli olmalidir (05). Bu climleler, s6z konusu goriislerin
genel anlamiyla c¢ocuk edebiyati eserlerindeki 6zdesim kurulacak karakterlerin
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olumlu tasarlanmasi gerektigine iliskin anlayistan kaynaklandigini diistindiirmektedir.
Goriis sahiplerinin ¢ogunlukla okul dncesi ve sinif 6gretmenlerinden olusmast da
dikkate degerdir.

Resim

Veganlik/vejetaryenlik konulu eserler resimlenirken dikkat edilmesi gerekenler
kendilerine soruldugunda Ogretmenlerin verdikleri yamitlar, 5 ayr kategori
olusturmustur.

Tablo 9

Resimler Hakkinda Ogretmen Goriisleri
Kategori Ogretmenler Toplam
Cocugun gelisim 6zelliklerine T1,T2,T6, T8, T10, S1, S2, S3, S4, S5, S6, 21
uygun olmali S7, S8, S9, 01, 02, 03, 05, 06, 07, 010
Vegan/vejetaryen olmayanlara T3,7T7,09, S10 4
saygi duymali
Vegan/vejetaryenlere saygi T5, T9 2
duymali
Tarafsiz olmali 03, T4 2

Tanitici olmali 04 1
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Yanitlar cocugun gelisim Ozelliklerine uygun olmali, vegan/vejetaryen
olmayanlara saygi duymali, vegan/vejetaryenlere saygi duymali, tarafsiz olmali ve
tanitict olmali seklinde kategorilere ayrilmistir. 30 Ogretmenden 26’s1 c¢ocuk
edebiyatinda veganlik ve vejetaryenlik konusu resimlenirken ¢izimlerin ¢ocugun
gelisim 6zelliklerine uygun olmasi gerektigini vurgulanugtir. Ogretmenlerin dnemli
bir boliimii, T8’in Hayvan kesimi gibi ya da ¢cocuklarin duygusal agidan zarar verecek
siddet, korku vs. sahnelere asla yer verilmemeli climlesindeki diisiincelerine uygun
bi¢imde resimlerde siddetten kaginilmasi gerektigini ve ¢ocuklarin hayal diinyalarini
travmatik igeriklerden korumak gerektigini belirtmistlerdir. ikinci sirada bu konu
resimlenirken vegan/vejetaryen olmayanlara saygi duyulmali disiincesinin
Ogretmenler tarafindan benimsendigi goriilmektedir. Bir diger kategori ise
vegan/vejetaryen olan insanlara ve yasama bigimlerine saygt duyularak
resimlendirmenin yapilmasidir. Ogretmenlerden ikisi cocuk edebiyatinda veganlik ve
vejetaryenlik konusu resimlenirken taraf tutucu veya bir kesimi kiigiik gosterici
gorsellerden kaginilmasi gerektigini diisiinmiistiir. Ornegin; S3 Cocugun diizeyine ve
hayal diinyasina uygun anlasilir bir gekilde resmedilmeli, S4 Resimler cocugun yagina
ve gelisimine uygun olmahidir, S7 Hayvan kesimi gibi ya da ¢ocuklara duygusal
acidan zarar verecek siddet , korku vs sahnelere asla yer verilmemeli , S8 Resim ve
metin biitiinliigliniin olmasi1 ,¢ok karmasik olmamasi ,duygusal gelisimini olumsuz
etkileyecek resimlerin olmamasi gerekir , O2 Kan kesim vahset goriintiilerinden
kaginilmalidir. Ajitasyon ve dram Ogelerinden kaginilmalidir. Bitki agirlikh
beslenmenin sagliga etkisini igeren merak tetikleyici gorseller kullanilabilir s6zleriyle
diisiincelerini ifade etmistir.,

Okur Yast

Veganlik ve vejetaryenlik konulu kitaplarn hangi yasta ¢ocuklarin karsisina
cikarilabilecegine iliskin soruya Ogretmenlerin verdigi yamtlar 5 farkli kategori
meydana getirmistir.

Tablo 10
Okur Yasi Hakkinda Ogretmen Goriisleri
Yas Grubu Ogretmenler Toplam
{1k gocukluk dénemi (3-6)+ T9, S6, 02, 010 4
Ikinci ¢ocukluk dénemi (7-11)+ T2, T5,T7, T8, S1, S2, 16
S3, 54, 510, 01, 04, 05,
06, 07, 08, 09
Ergenlik dénemi (12-18)+ T1, T4, T6, S5, S9 5
Cocugun gelisimine gore/Her donemde T3, S8, 03
Hig¢ olmamali T10, S7 2

Cocuk edebiyatinda veganlik ve vejetaryenligin islenmesi hususunda
Ogretmenlerin gortisleri ¢esitlilik gostermektedir. Okul Oncesi Ogretmenlerinin
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¢ogunlugu, konunun ilk olarak ikinci gocukluk donemi (7-11 yas arasi) sirasinda ele
almmasi gerektigine inanmaktadir. Bu durum oldukga dikkat ¢ekicidir. Geri kalan
kategorilerde branglar arasinda birbirine yakin bir dagilim s6z konusudur.
Ogretmenlerden 4’ii ilk cocukluk donemi, 16’s1 ikinci cocukluk dénemi, 5°i ergenlik
donemi, 3’ ¢ocugun gelisimine gore her donemde olabilecegini diigiiniirken 2
ogretmen de hi¢ olmamasi gerektigini soylemistir.

Veganlik ve vejetaryenlik konusunun g¢ocuk edebiyatinda ilk islenebilecegi
ddnemin ilk cocukluk dénemi (3-6) oldugu goriisiindeki 6gretmenler diisiincelerini gu
sekilde ifade etmistir: S6 Cocuklarla etkilesimli bir kitap okuma ve dinleme ortami
olusturma adina 5 yasindan itibaren baglanilabilir, 010 Cocuklar 3-4 yaslarda bir
biitiinliigii olan hikayeleri; hayvanlar: ve dogayr algilayabilebilmektedir. Veganligin
ve vejeteryanligin genel ¢ercgevesi ile anlatilmasi igin soyut algilama diizeyine ihtiyag
oldugunu diisiinmiiyorum bu sebeple kiiciik yas gruplarinda veganlik ve vejetaryanlik
konularimin hikayeler icerisinde verilebilecegi diisiincesindeyim. 4 yas uygun olabilir.
Ikinci ¢ocukluk dénemi ise konunun islenebilirligi agisindan 6gretmenler arasinda ok
kabul goren gelisim dénemi olmustur. 7-11 yas1 kapsayan bu donemi bazi Tiirkge,
sinif ve okul dncesi 6gretmenleri konunun iglenisi bakimimdan uygun bulmustur.
Omegin; T7 Beslenme insanin diinyaya geldigi ilk andan itibaren bagslar. Cocuk
temel gereksinimlerinin karsilanmasinda ailesinin yardimina ihtiya¢ duyar. Beslenme
de ebeveynler araciligi ile giderildiginden aile kiiltiir ve toplumun gerektirdigi yemek
kiiltiiriinii ¢ocuguna asilamaya baslar. Cocuk kendi yemek istedigini segebilecek yasa
ne zaman gelir, emin degilim. Fakat ¢cocugun tercihlerini ve diistincelerini saygiyla
karsiladigimizi gosterebilmek icin 7 yas ve tizerindeki ¢ocuklara bu konuda bilgi
verilmeye baslanabilir diye diisiiniiyorum, Baz1 6gretmenler ise ilk olarak ergenlik
doneminde konunun ele almmmasi gerektigini savunmustur. Bu kategorideki
ogretmenlerden T6 diislincelerini su sekilde ifade etmistir: Veganlik ve vejetaryenlik
kavramlarim idrak edebilecek yas grubundaki c¢ocuklarla yani 14-15 yas daha
uygundur.

Ogretmenlerden ikisi bu soruya cevaben herhangi bir sinirlama olmamasi
gerektigini ve her cocugun gelisim 6zellikleri birbirinden farkli olacagi igin ¢ocuga
gbre bu durumun degisebilecegini sdylemislerdir. Ornegin T3, Bu kisiden kisiye
degisen bir durum. Cocuklarin gelisim ¢agi ¢ok iyi diistiniilmeli ve ona gore karar
alinmalidir , O3 Aslinda bu konunun erken ¢ocukluk déneminde ele alinmasinin ne
olciide  dogru olacagindan emin degilim. Gelisimlerinin  desteklenmesi,
beslenmelerinin dengeli olmasi olduk¢a énemli. Erken yaslarda ¢ocuklarin bir ¢ok
seyi taklitle ogrendigini de diistiniirsek, ortaokul donemine kadar ozellikle bu konunun
anlatilmasint ihtiyag olarak gormiiyorum. Ancak ¢ocuk bir yerde duyar, okur ve
merak ederse uygun bir sekilde aciklanabilir sozleriyle diisiincelerini ifade etmistir.

Ogretmenlerden ikisi ise cocuk edebiyatinda veganlik ve vejetaryenlik
konusunun hi¢ islenmemesi gerektigini diistinmektedir. Cocuklarin kitap ile kolay bir
sekilde bag kuracagini bu sebeple etkilenmemelerinin miimkiin olmadigimi diisiinerek
bu konunun yetiskinlife dek hi¢c islenmemesi gerektigini belirtmislerdir.
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Ogretmenlerin diisiinceleri su sekildedir: T10, Bence okul éncesinde olmamall.
Cocuklar kitap kahramanlarindan ¢abuk etkileniyorlar. Beslenmenin geligimi igin bu
kadar onemli oldugu bir dénemde veganitk vurgusu olmamal kitapta. Hatta hi¢ bu
vurguda bulunmamalilar, ST Bence hi¢ bir yas grubuyla paylasilmamalidir.

Davranig Degistirme

Veganlik ve vejetaryenlik konulu eserleri okuyan ¢ocuklarda yeme igme vb.
davranig degisikligi olur mu sorusuna Ogretmenlerin verdigi yanitlar degistirir,
sartlara gore degiskenlik gosterir ve degistirmez seklinde 3 farkli kategori
olusturmustur.

Tablo 11

Davranmg Degistirme Hakkinda Ogretmen Goriisleri
Kategoriler Ogretmenler Toplam
Degistirir T2,T3,T4,T6,T7, T8, T10, S1, S2, S3, S5, S7, 22

S10, 01, 02, 03, 04, 05, 06, 07, 08, 010

Sartlara gére T5, S4, S6, S8, S9, 09 6
degiskenlik gosterir
Degistirmez T1,T9 2

30 6gretmenden 22°si veganlik ve vejetaryenlik konulu bir eser okuyan ¢ocukta
davranis degisikligi olabilecegi diigiincesindedir. Evet o yaslarda ¢ocuklar
kitaplardan ¢ok fazla etkilenir ve ézellikle karakterler ile bag kurar. O yiizden yeme
aliskanliklarina etki edecegini ve o yas grubu ¢ocuklar icin de saglikli bir mesaj
olmayacag: diistincesindeyim T3, Degistirebilir. Fakat surf béyle olacak diye bu
konudan onlart bilingli uzak tutmanin da dogru oldugunu diisiinmiiyorum T7,
Ozendirirecegi icin vejetaryen olmayan ailelerin ¢ocuklart et yemek istemeyebilir ve
bu aileler tarafindan tepki alabilir S1. Ogretmenlerden bazilar1 ¢ocuk edebiyatinda
veganlik ve vejetaryenlik konulu eserleri okuyan ¢ocuklarda davranis degisikliginin
meydana gelmesi igin belirli kosullarin olusmas1 gerektigini belirtmistir. Bu konuda
degistirebilir ya da degistirmez demek ¢ok da dogru olmaz saniyorum. Ciinkii bu
eserlerdeki iislup ve yaklasim, bunu belirleyen asil ol¢giit olacaktir. Yazarlarumiz
veganliga ya da vejetaryenlige karsi dzendirici bir iislup takimirlarsa elbette ¢ocuklar
da bu yéonde davramglarint degistirmeye meyil géstereceklerdir. Bu konu tamamen
tarafsiz bir diisiince olarak sunulmali ve yansitilmalidir, S4 Hitap ettigi yas grubuna
gore bu durum degisebilir T5. Kiiciik yaslarda bu yasama bigimini tercih eden
ailelerin ¢ocuklarinda kitaplarla birlikte dogal olarak degisme olacaktir.Bu konuda
aile tutumlart da 6nemli olacaktir S8.

Iki dgretmen veganlik ve vejetaryenlik konulu eserleri okuyan cocuklarin
davranis degistirmeyecegini, eserlerin onlar1 etkilemeyecegini diisiinmektedir. Bence
degistirmez ciinkii veganligin ve vejetaryenligin bir yasam bicimi haline gelmesi
oldukga uzun sirer T1. Bir miktar etkileyebilir ama tamamen degistiremez. Crinkii
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yemek dizenini anne ve baba kurar, secimleri de onlar vyapar TO.

Tartisma, Sonug

Bu baglik altinda sirasiyla kitaplarin iletisi, karakterlerin ve resimlerin
nitelikleriyle okurlar iizerindeki olasi etkilerine yonelik sonuglar; alan yazinindaki
aragtirmalarla karsilastirilarak tartigilmistir.

Katilimeilarin 6nemli bir bdliimii bir yasam bigimi olarak veganizmi yahut
vejetaryenligi dayatmaci bir yaklasimla ¢ocuklara kabul ettirme cabasinin yanlis
oldugunu diisiinmektedir. Ayrica veganlik/vejetaryenlik konulu kitaplarin cocuklarda
agir duygusal etkiler birakmamasi gerektigine de yer yer isaret etmislerdir. Onlara
gore eserler, ¢cocuklarin gelisim 6zelliklerini gz 6niinde bulundurarak belirli yasam
durumlarin1 ¢ocuklarla paylagsmalidir. Veganlik ve vejetaryenlik de bu baglamda
degerlendirilmelidir. Bunlar hayatin i¢inde vardir, ¢ocuklara bunlardan s6z edilebilir
fakat gocugun kendine 6zgii bir diislince ve hayal diinyas1 oldugunu goéz ardi etmeden
bunu yapmak gerekir. Uzmanlar, bir tiir reklama yahut propagandaya doéniisen bir
anlatimin tehlikelerinden s6z ederken ¢ocugu 6zne olmaktan alikoyarak nesnelestiren
bir anlayisin sakincalarina siklikla vurgu yapmislardir.

Uzman ve 6gretmenlerin bu goriisleri, alandaki g¢esitli arastirmacilarin diisiince
ve yaklagimlartyla da uyumlu gériinmektedir. Ornegin Neydim (2002), metni
cocugun karsisina mutlak bir otorite olarak koymanin bir tiir siddet oldugunu dile
getirmektedir. Turan (2023) da bu otoriter tutumun bir tiir siddet oldugunu teyit
etmektedir. Benzer sekilde Cer (2016, 5.23), tepeden bakan dgiit verici bir yaklagimin,
emir verici bir tavrin ¢ocuk dogasiyla uyumsuzluguna; dolayisiyla ¢ocuk ve genglik
edebiyatinda da kendine yer bulamayacagina vurgu yapmaktadir. Kaminski’nin
(2016, s. 151), nitelikli gocuk edebiyat1 kitaplar1 hakkinda sorulmasi gereken sorulari
listelerken kurdugu su ciimleler; uzmanlarin ve 6gretmenlerin hem vegan/vejetaryen
olanlara hem de olmayanlara saygi duyularak dayatmaci ve yonlendirmeci bir
tutumdan sakinilmasi gerektigi yoniindeki diisiinceleriyle uyumludur: “Kitap
cocugun/gencin problem tartiyma ihtiyacini gideriyor mu? Metin, okuyucuya
kendisini daha iyi anlamak konusunda yardimcr oluyor mu?” CUnki bu climleler de
katilimcilarin goriisleri de ¢ocugu edilgenlestiren bir tutumun yanlisligina isaret
etmektedir.

Ogretmenlerin  biiyiik c¢ogunlugu, ¢ocuk edebiyatinda veganlik ve
vejetaryenligin bir yagsam tarzi olarak tanitilmasmin yeterli oldugunu, bundan ileri
gitmenin saglikli olmadigini diisiinmektedir. Ayrica vegan/vejetaryen yasam tarzini
benimsemeyen insanlarin kotii, katil, cani vb. sekillerde tasvir edilmemesi; bununla
birlikte vegan yahut vejetaryenlerin de otekilestirilmemesi gerektigini belirtmisler;
uzmanlar da konunun hassas ve duyarlt bir sekilde ele alinmasi gerektigini ifade
etmislerdir. Bu diisiinceler de Sever’in (2021) ¢ocuk edebiyatina yiikledigi, cocugun
hayati tanimasina imkanlar tantyacak yasantilar kurgulama misyonuyla uyumludur.
Benzer sekilde Lukens (2021) de ¢ocuk edebiyatinin ¢ocuklar i¢in yasama dair bir
kavrayis gelistirme firsati tanidigindan s6z etmektedir. Biitiin bunlar iletiyi acikca ifsa
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edip dayatmaktansa {izerinde diisiinmeye imkan taniyacak sekilde ima eden ve gocugu
faal héle getiren bir ¢ocuk edebiyatinin makbul olacagina igaret etmektedir.

Sonug itibartyla kitaplarin iletileri ¢ocuklara yasam karsisinda nasil bir tavir
alacaklar1 hususunda belirli segenekler sunar ve secimleri onlarin sosyal kimligi
iizerinde etkili olabilir. Veganligin ya da vejetaryenligin yalnizca beslenmeyle degil
sosyal kimlikle de yakindan ilgili oldugu unutulmamalidir (Reclus, 2017; Meyer,
2023). Kanter’in (2014, s. 569) de ifade ettigi gibi “...sadece psikolojik degil aym
zamanda sosyolojik bir arka plam bulunan ¢ocuk edebiyatinin, ¢ocuklarin
kimliklerinin inga siirecinde ve toplumsal iliskilerini diizenlemede araci bir rol
oynadigi da gozden kagmamalidir.”

Uzmanlar vegan/vejetaryen karakterlerin inandiric1 ve dengeli olmasi gerektigi
konusunda uzlagmislardir. Karakterlerin yalnizca vegan/vejetaryen olmalariyla 6ne
cikmamasi gerektigini diistinmektedirler. Karakterlerin tek boyutlu olarak yalnizca
olumlu veya olumsuz sekilde gosterilmesini dogru bulmamaktadirlar. Ayrica
yazarlarin sectikleri edebi tiiriin de karakterleri etkileyecegini vurgulamaktadirlar.

Uzmanlarin yaptig1 ¢ok boyutluluk, inandiricilik ve denge uyarilarina alan
yazininda da farkli ifadelerle rastlamak miimkiindiir. Ornegin Ural (2013, s. 47),
cocuk kitaplarindaki karakterler, erisilemez ve kusursuz olmamali, gercek yasamdaki
gibi eksikleri, zaaflariyla birlikte sahici kisiler olmalidir derken Cer (2016, s. 138),
¢ocugun 6zdesim kuracagi karakterlerin kendi diisiincelerinin mutlak dogruluguna
inanan karakterlerden ziyade degisime agik karakterler olmasi gerektigine isaret
etmektedir. Uzmanlar, veganlik ve vejetaryenlik konulu ¢ocuk edebiyati eserlerinde
resimlerin korku, vicdan azabi, dehset duygulari uyandiracak sekilde siddet igerikli
olmamasi gerektiginde hemfikirdirler. Vegan ve vejetaryen olmayanlar kotii, zalim
ve cirkin gosteren cizimlerden kacgimilmasi gerektigini de ekleyen katilimcilar;
cocuklara duygusal ve vicdani olarak yiiklenmenin sakincalarinin israrla altini
cizmislerdir. Ayrica et yeme ve hayvansal {iriin tiiketme siiregleri anlatilirken kan ve
siddet iceren resimlerin kullanilmasinin yanlis oldugunu da vurgulamiglardir.
Uzmanlar c¢ocuklarin gelisim 6zelliklerine uygun ¢izimlerin tercih edilmesi
gerektigini diisiinmektedirler. Ogretmenlerin cogu da bu konuda benzer diisiincelere
sahiptir.

Uzmanlar ve 6gretmenler gorsellerde siddet, kan, kesici delici aletler gibi
unsurlarin sarsict bir sekilde gosterilmesinden kacinmak gerektigi diisiincesinde de
uzlagi halindedir. Alan yazmindaki caligmalarda da bu uzlasinin izdistimleri
goriilebilir. Oregin Kanter (2014, s. 572), gérsel siddetin ¢ocuklar agisindan maliyeti
hakkinda sunlar soyler: siddet icerikli ¢izgi resimlerin yol agacagi algi, ¢ocuk
oznenin yagam karsisindaki beklentilerinde ve “biligsel gelisiminde” yikici bir etkiye
yol acabilir. Boyle bir etki, estetik endiselerle oriilmiis bir gercekligi oteledigi gibi
etik unsurlarin da silinmesine yol agar. Oysa etik ya da estetigin bir secime
doniigtiiriilmesinden ziyade, soz konusu iki olgunun da ¢ocuklara yénelik yazilan
eserlerde bir denge halinde eritilmesi ve birisinin digeri ugruna diglanmamasi
gerekir.
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Uzmanlar, ¢ocuk ve genglik edebiyatinda veganlik ve vejetaryenligin ilk olarak
hangi yasta okurlara sunulabilecegi konusunda ¢esitli diisiinceler ifade etmislerdir.
Onlarin goriiglerinden hareketle olasi yag gruplari; ilk ¢ocukluk (3-6), ikinci cocukluk
(7-11), ergenlik donemi (12-18) olarak kategorilere ayrilmistir. Uzmanlardan 1’
bebeklik donemi dahil her déonemde, 371 ilk ¢ocukluk, 2’si ikinci gocukluk donemini
baslangi¢ i¢in uygun bulurken 3’1 de ergenlik doneminin baslangi¢ i¢in daha saglikli
olacagimi dile getirmistir. Uzmanlarin birbirlerinden bunca farkli goriisler dile
getirmeleri, sorun odakli ¢gocuk edebiyatt s6z konusu oldugunda, dogal sayilabilir.
Zira uzmanlarin biligsel gelisim siirecine iliskin bilgileriyle veganlik/vejetaryenlik
konusuna iligkin bilgi ve deneyimleri arasinda bir karsilastirma yapmalart ve bu
hususta bir karara varmalar1 gerekir. Ancak her birinin konuya iliskin tecriibeleri
farkli oldugundan zihinlerinde birbirlerinden farkli eserler kurgulamis ve o kurguya
gore yargida bulunmus olmalari muhtemeldir.

Uzmanlar ve 6gretmenler, ¢ocuk edebiyatinda veganlik ve vejetaryenligin
oncelikle hangi yas grubunda islenebilecegine yonelik soruya cesitli yanitlar
vermislerdir. Ayni yas grubunda bulunan ¢ocuklarin ilgili yas grubu i¢in tavsiye
edilen butun kitaplardan hoglanacaklari diigiincesi, g¢ocugu tek tip algilayan bir
anlayistan kaynaklanmaktadir. Akbayir (2010, s. 128) hangi metnin hangi yas
grubunda okunacagina iligkin ihtilaflarn  devam ettigine isaret etmektedir.
Katilimeilar arasinda ¢ocugun geligim seyrine goére bu konunun her dénemde
islenebilecegini diisiinen &gretmen ve uzmanlarin goriisleri de bu tespiti haklh
¢ikarmaktadir.

Veganlik veya vejetaryenlik konulu eserlerin okunmasi ¢ocuklarin yeme igme
davraniglarint degistirebilir mi sorusuna uzmanlar ‘Belli kosullar altinda evet!’
cevabint vermislerdir. Uzmanlara goére eserin okura yaklagimi, okuyucunun yasi,
okuma ortami, kitab1 ¢ocuga okuyan kisinin yakinlik derecesi gibi degiskenlere bagl
olarak ¢ocuklarda bir davranis degisikligi goriilmesi miimkiindiir. Bununla birlikte
baz1 uzmanlar ¢ocuk edebiyatinda tesvik edilerek islenen veganlik ve vejetaryenlik
konusunun bazi olumsuz etkileri olabilecegi konusunda da fikirlerini dile
getirmiglerdir: Bu etkiler arasinda kabus gérme, yetiskinlere antipati ve gidalara karsi
rahatsizlik duygusunu saymislardir. Eserleri okuyup etkilenmenin ¢ocugun yasi ile
yakin iligkisini ortaya koyan uzmanlar, bazi yas gruplarinin digerlerinden daha fazla
davrams degistirebilmeye acik olduklarimi dile getirmistir. Ozetle kitaplarm
davranislari degistirmede etkili olduklarini fakat bu etkiyi uyandiracak parametrelerin
coklugu dolayisiyla sansiire kapi aralayacak bir abartidan da uzak durulmasi
gerektigini agiklamislardir. Bu konuda uzmanlar arasinda bir uzlasi vardir.
Ogretmenlerin ¢cogu da eserlerin davranis degistirme konusunda etkili olabilecegini
dile getirmistir. Bu ¢alismadan hareketle incelenen eserlerin gercekten de davranig
degisikligi yaratip yaratmayacagini belirlemek, bu hususta kesin bir sonuca ulasmak
zordur fakat ihtimal dis1 degildir.

Alan yazinma bakildiginda da bu ydnde inceleme ve yorumlar bulmak
mimkdndur. Mesela Daniel (2006) ¢ocuk edebiyatinda yemegin sunumunu detayli
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olarak inceledigi bir ¢aligmasinda veganlik konusu baglaminda Sevgi Ag1 adli eseri
ele almistir. Aragtirmaci, uzman ve Ogretmenlerin diisiincesine paralel olarak so6z
konusu eserin ¢ocuklarda davranis degistirebilecegi goriisiindedir. "Siiphesiz Sevgi
Agi’'mt okuyan bazi ¢ocuklar en azindan bir siireligine et yemezier.” (s. 31) Buna
sebep olarak konusan, duygularii ifade eden, insansi Ozellikler sergileyen bir
hayvanin etini yemenin kiltiirel yemek kurallarina aykiri oldugu disilincesini
gostermektedir. Daniel’e gore eserde konusan hayvanlarin Gznelestirilmesi s6z
konusudur. Bu sebeple onlarin etinin insan eti gibi algilanmasi miimkiindiir ve etik
olarak yenilebilir bir tarafi kalmamistir. Sevgi Ag1 adl1 hikayede ¢ocuk okurlar domuz
Wilbur’un kesilecegini bilmektedir ve arastirmaciya gére bu durum, onlarda dogal bir
rahatsizlik duygusu uyandirmaktadir. Kitap boyunca hem kesilmesi planlanan
domuzun hem diger hayvanlarin diisiincelerini hem de insanlarin s6z ve davraniglarini
okuduklart i¢in yetiskinlere karst bir tutum olusturarak hayvanlarla empati kurmasi
makul goriinmektedir(Daniel, 2006).

Veganlik/vejetaryenlik konulu ¢ocuk ve genglik edebiyati eserlerinin cocuklarda
davranis degisikligi yaratip yaratmayacagi meselesinde -bu calismadan hareketle-
acik bir yargiya varmak miimkiin degildir. Bu sorunun uzun siireli goériismeler,
gozlemler, vaka incelemeleriyle aragtirilarak yanitlanmasi miimkiin olabilir. Davranis
degisikligi gibi netameli bir konuyu siddet baglaminda ele alan Turan (2013), her
tiirden can sikict sonuca karsi elestirel okuma egitiminin énemli bir ¢6ziim adresi
olduguna isaret etmektedir. Turan, bir taraftan kitaplarin ¢ocuklart siddete sevk
etmeleri konusuna siipheyle yaklasmak gerektigini ifade ederken diger taraftan
okuyan c¢ocuk ve genglerin kitaplardaki otoriter sOylemin siddetine maruz
kalabildigini dile getirmektedir. Gergekten de diisiinmeye imkan tanimayan ayristirict
tutumlar, okuru edilgenlestirmeye ¢alisan otoriter sdylemler karsisinda ¢ocuklarin ve
genglerin elini giiglendirecek olan da nitelikli bir elestirel okuma egitimidir.

Oneriler

Uzman ve dgretmenlerin goriislerinden hareketle yazar ve gizerlere, 6gretmen
ve ebeveynlere, son olarak ¢ocuk ve genclik edebiyati arastirmacilarina sunlar
onerilebilir.

Cocuk ve Genglik Edebiyati Yazar ve Cizerlerine Oneriler

e Veganlik ve vejetaryenlik konulu gocuk ve genglik edebiyati eserleri
kurgulanirken okuru 6zne olmaktan g¢ikarip nesnelestiren propagandact otoriter bir
yaklagimdan kag¢inilmalidir.

e Veganligin veya vejetaryenligin lehinde yahut aleyhinde dayatmaci bir
tutumdansa bu yasam tarzlarim bir tercih olarak kabul eden insanlarin varligindan
haberdar eden ve ayristirici, dislayict olmayan bir tutum sergilenmelidir.
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e Vegan veya vejetaryen olmayan karakterleri ¢irkin, kaba, saldirgan gésteren,
asagilayict ve kiiclimseyici betimlemelerden kaginildigi gibi veganlart yahut
vejetaryenleri incitecek, alayci ve saldirgan séylemlerden de uzak durulmalidir.

e Agi duygusal, ajitatif, cocuklara kaldiramayacaklart vicdani yiikler
yiikleyen kurgulardan uzak durularak hedef kitlenin yasina ve gelisim &zelliklerine
gore duyarli, dengeli, dikkatli bir ifade bigimi tercih edilmelidir.

e (Cizimlerde dehset duygulari uyandirabilecek kan, siddet goriintiilerinden;
cocuklar1 umutsuzluga siiriikleyebilecek agir karamsar bir atmosfer yaratmaktan
sakinilmalidir.

e Okul oncesi basgta olmak iizere ¢ocukluk déneminin tamaminda okunan
kitaplarin ¢ocuklar ve genglerin beslenme ve diger yasam aligkanliklarini ve sosyal
kimliklerini etkileyebilecegi géz 6niinde bulundurulmalidir.

Ogretmen ve Ebeveynlere Oneriler

e Cocuklar ve gencler igin kitap secerken ve onlara Kitap dnerirken veganligi
ve vejetaryenligi konu alan eserlerin, belirli bir yasam tarzinin agik propagandasini
icerip igermedigi goz Onilinde bulundurulmali; bu yaklagima sahip eserlerin ruh
saglhigl, beslenme ve diger yasam aligkanliklar1 {izerinde olumsuz etkiler
yaratabilecegi gdz ardi edilmemelidir.

e Ozellikle okul éncesinde ve ilkokul ¢aginda veganlik ve vejetaryenlik konulu
kitaplari ¢ocuklara okuyan Ogretmen ve ebeveynler, ¢ocuklarin konuyla ilgili
sorularina hazirlikli olmalidirlar. Bu sebeple ilgili eserleri cocuklara okumadan 6nce
kendileri dikkatle okumali, degerlendirmeli ve konuya iligkin bir i¢gdrii
gelistirmelidirler.

e Okul dncesi ve ilkokulda veganlik ve vejetaryenlik konulu kitaplar: okurken
ayristiric ve diismanlastirict bir tutumdan uzak durmali; insanlarin birbirinden farklt
beslenme ve yasam bigimi tercihleri olabilecegi ifade edilmelidir.

e Veganlik ve vejetaryenlik konulu kitaplari segerken resimler dikkatle
incelenmeli; siddeti ve kani ifsa eden ¢izimleri i¢eren; ¢ocuklarin hayal diinyasinda
tahribat yaratabilecek eserlerden sakinilmalidir.

Arastirmacilara Oneriler

e Dinya capmnda giderek yayginlasan ve goriiniir hdle gelen veganlik ve
vejetaryenligin ¢cocuk ve genclik edebiyatindaki izdiisiimlerini takip eden
aragtirmalar gergeklestirilebilir.

e Etik ilkeler goz ard1 edilemeden ¢ocuk ve geng okurlarla okur merkezli,
uygulamali arastirmalar yiiriitiilerek ¢ocuklarin veganlik ve vejetaryenlik
konulu cocuk ve genglik edebiyati eserleri hakkindaki algilar1 tespit
edilebilir.

e Cocuk ve genglik edebiyatinda vegan ve vejetaryen karakterlerin gelistirilme
stirecleri anlatibilimsel acidan degerlendirilebilir.
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e Veganlik ve vejetaryenlik konulu kitaplar kaleme alan ¢ocuk ve genglik
edebiyat1 yazarlartyla gorligmeler yiiriitiilerek onlarin konuya yaklagimlar
aciga cikarilabilir.
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