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Oz
Giris: Meslegin ilk yillarinda edinilen tecriibeler 6zel egitim Ogretmenlerinin meslege yonelik tutumlarim
etkilemektedir. Bu nedenle 6zel egitim 6gretmenlerinin ilk deneyimlerinin ve algilariin anlagilmasi onlarin
meslege yonelik tutumlari, meslekte kalma durumlari ve basarilari igin 6nem tasimaktadir. Bu aragtirmada 6zel
egitim Ogretmenlerinin mesleklerinin ilk yilinda edindikleri deneyimleri ve bu deneyimlere iliskin basarili ve
basarisizlik algilarinin derinlemesine incelenmesi amaglanmuistir.

Yontem: Arastirma amaci dogrultusunda arastirma nitel arastirma yontemi desenlerinden fenomenoloji ile
tasarlanmistir. Arastirmanin c¢aligma grubunu 17 6zel egitim 6gretmeni olusturmaktadir. Caligma grubu amaclh
ornekleme yontemi tilirlerinden 6lciit 6rnekleme ve kartopu 6rnekleme yontemi ile belirlenmistir. Arastirma
verileri arastirmacilar tarafindan gelistirilen yar1 yapilandirilmis goériisme formlar: aracilifiyla toplanmustir.
Arastirma stlirecinde caligma grubu ile bireysel goriisme ve odak grup goriismeleri gerceklestirilmistir.
Arastirmadan elde edilen veriler tematik analiz ile tiimevarimsal bir yaklagimla analiz edilmistir. Arastirma
verilerinin tematik analizi sonucunda sekiz temaya ulasilmistir.

Bulgular: Arastirma sonuglari 6zel egitim ogretmenlerinin meslegin ilk yillarinda 6gretim stireci, kurumsal
isleyis, is birligi-iligkiler konularinda hem basarili hem de basarisiz olarak nitelendirdikleri deneyimlerin oldugunu
gostermektedir. Meslegin ilk yilinda edinilen deneyimler 6gretmenlerin mesleki hedeflerini, hislerini ve
beklentilerini etkilemektedir. Ayrica arastirma bulgulari okul ortamu, is birligi-iliskiler ve 6grenci 6zellikleri 6zel
egitim 6gretmenlerinin deneyimlerini etkiledigini gostermektedir.

Tartisma: Arastirmadan elde edilen bulgular; 6zel egitim Ogretmenlerinin meslegin ilk yila iliskin
deneyimlerinin alanyazinda yer alan pek ¢ok ¢aligma bulgusu ile tutarlt oldugunu gostermektedir.

Anahtar sozciikler: Ozel egitim dgretmeni, meslegin ilk yili, kurumsal isleyis, 6gretmenlikte basarili deneyimler,
Ogretmenlikte basarisiz deneyimler.
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Giris
Meslegin ilk yili 6zel egitim gretmenleri igin bir gecis siireci niteligi tasimaktadir. Ozel egitim
Ogretmenleri bu gecis siirecinde; lisans doneminde edindikleri teorik bilgileri uygulama ile birlestirerek,
ogrencilerinin davranis problemleri ve akademik basarilarina yonelik etkili 6gretim ve yonetim stratejilerini
gelistirmeye calismaktadir (Griffin vd., 2009). Ozel egitim dgretmenleri, 6gretim ortamindaki beklentilere ek
olarak 6gretmenlik mesleginin gerektirdigi diger rol ve sorumluluklari da yerine getirmektedir. Bu sorumluluklar;

kurum isleyisi hakkinda bilgi sahibi olma ve katkida bulunma, miifredat ve mevzuat bilgisi, meslektaglar ve aileler
ile ig birligi gibi genis bir yelpazeyi kapsamaktadir (Billingsley & Bettini, 2017; Billingsley vd., 2020).

Tiim bu beklentiler, mesleginin ilk yilindaki 6zel egitim gretmenleri i¢in gesitli zorluklar1 da beraberinde
getirmektedir. Ozel egitim 6gretmenleri meslegin ilk yilinda; sinif yonetimi ve davranis problemleri ile bas etme,
miifredat hakkinda bilgi sahibi olma ve 6grenci gereksinimine gore miifredatta uyarlamalar yapma konularinda
zorluklar yasamaktadir. Ogretmenlerin yasadigi zorluklar arasinda; etkili 6gretim ydntem ve stratejilerin
kullanimi, 6grenci geligiminin takibi, yeterli materyal destegi, davranis sagaltim siirecinin uygulanmasi ve dgrenci
hakkinda veri toplama (Boyer & Gillespie, 2000), is birligi (okul ydneticileri, genel egitim 6gretmenleri, 6zel
egitim 6gretmenleri ve aileler) (Conderman & Stephens, 2000; Whitaker, 2001) konulart da bulunmaktadir. Ek
olarak okul ortami ve isleyisi hakkinda bilgi sahibi olma, plan yapma, evrak igleri ve resmi prosediirleri takip etme
gibi konular da 6gretmenlerin meslegin ilk yilinda kars1 karsiya kaldig1 zorluklar arasindadir (Billingsley & Cross,
1991; Billingsley vd., 2004; Boyer & Gillespie, 2000; Conderman & Stephens, 2000; Ergenekon, 2005, 2009;
Griffin vd., 2003; Kilgore vd., 2003; Mastropieri, 2001).

Ozel egitim o6gretmenleri agisindan meslegin ilk yillar1 mesleki tiikenmislik acisindan da risk
olugturmaktadir. Okul iklimi (mevcut kaynaklar, personel sayisi, personel destegi, duygusal deneyimler), 6grenci
ozellikleri (yas, yetersizlik tiirii ve derecesi, davranis problemleri, 6grenci sayisi, smif ortami) ve ogretmen
ozellikleri (deneyim, egitim seviyesi, memnuniyet) Ozel egitim Ogretmenlerinin tiikenmislik diizeylerini
etkilemektedir (Park & Shin, 2020). Ozel gereksinimli ¢ocuklarla calismanin kendine dzgii giigliiklerine (6grenci
gereksinimlerinin kargilanmasi, davranis problemleri ile bas etme, 6grencilerin yavas ilerlemesi, 6gretim siirecinin
zorlugu) karsin mesleki doyumun yeterince saglanamamasi da 6zel egitim 6gretmenlerinin mesleki tiilkenmislik
diizeylerini arttirmaktadir (Brunsting vd., 2022; Brunsting vd., 2023; Ding, 2018; Girgin & Baysal, 2005; Hagaman
& Casey, 2018; Jackson & Parker, 2023; Robinson vd., 2019; Sucuoglu & Kuloglu, 1996; Yiiksel, 2009). Ozel
egitim 6gretmenligi, disiplinler arasi ¢aligma ve farkli kisilerle ig birligi yapmanin yani sira (Billingsley vd., 2020).
Ogrencilerin 6gretim ve diger siireglerine iligkin birebir veri toplama ve kaydetme, davranig sagaltim siirecini
uygulama ve takip etme, 6gretimsel igerik ile ilgili detayli bilgi sahibi olmay1 da gerektirmektedir (Brownell vd.,
2002; Lee vd., 2011). Bu durum ozel egitim Ogretmenleri i¢in Ogretmenlik roliinii daha karmagik hale
getirebilmekte ve tiikenmislik diizeylerini etkilemektedir (Garwood vd., 2018). Ozel egitim 6gretmenlerinin
calisma kosullar1 ve gereksinimleri gz oniinde bulunduruldugunda mesleki tiikenmislik yasamalari normal
kargilanmaktadir (Billingsley & Bettini, 2019; Lee vd., 2011). Burada 6zel egitim &gretmenlerinin mesleki
tiilkenmislik diizeylerini etkileyen onemli noktalardan biri de meslekte gecirdikleri siiredir. Ozel egitim
ogretmenlerinin deneyimlerinin az olmasi ve ¢alisma siireleri de tiikenmislik diizeylerini etkilemektedir (Davis &
Palladino, 2011; Dere-Cift¢i, 2015; Ding, 2018; Embich, 2001).

Meslegin ilk yillarinda karsilagilan giicliikler ve mesleki titkenmislik yasamalarina neden olan etmenler
ayn1 zamanda ogretmenlerin meslekte kalma tutumlarini da etkilemektedir (Hester vd., 2020). Ozel egitim
Ogretmenlerinin 6gretim planlamasi i¢in yeterli zamanin olmasi, miifredat desteginin saglanmasi, 6gretim
gruplarinin sayist ve Ogrenci Ozellikleri, yardimc1 personel sayisi, yonetici destegi gibi durumlarin stres ve
titkenmislik diizeylerini etkiledigi, 6gretmenlerin tilkenmislik durumlarin ise meslegi siirdiirme kararlarinm
etkiledigi bilinmektedir (Bettini vd., 2020; Fowler vd., 2019). Alanyazinda yer alan ¢aligmalar, 6zel egitim
Ogretmenlerinin isten ayrilma oraninin genel egitim 6gretmenlerinden daha fazla oldugunu (Boe vd., 1997;
Hagaman & Casey, 2018; Lee vd., 2011; Thornton vd., 2007) gdstermektedir. Ozel egitim dgretmenleri ile yapilan
calismalarda ise isten ayrilma oraninin meslegin ilk yillarinda daha fazla oldugu ve 6gretmenlerin ¢ogunlukla
mesleki memnuniyetsizlik nedeniyle ayrildiklar1 belirlenmistir (Billingsley & Cross, 1991; Billingsley, 2004;
Brownell vd., 2002; Cross & Billingsley, 1994; Lee vd., 2011). Ozel egitim 6gretmenlerinin; 6zel gereksinimli
ogrenciler ile caligmanin stresli olmasi, asir1 evrak isi, digsal ddiiller ve talepler arasinda dengenin olmamasi,
ogretmenligin kendine 6zgii i¢sel ddiillerinin yeterince alinamamast, kisisel faktorler, yogun stres ve okul ortamina
iliskin hayal kirikliklar1 gibi nedenlerden dolayr meslekten ayrildiklari goriilmektedir (Bettini vd., 2020;
Billingsley & Cross, 1991; Billingsley vd., 1995; Billingsley & Bettini, 2019; Burunsting vd., 2014; Boyer &
Gillespie, 2000; Cross & Billingsley, 1994; Gersten vd., 2001; Hester vd., 2020; Miller vd., 1999; Thornton vd.,
2007). Ozel egitim 6gretmenlerinin meslegin ilk yillarinda karsilastiklar1 zorluklarin yani sira calisma kosullari,
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okul-smif-6grenci 6zellikleri, deneyim siireleri ve almis olduklar1 destekler mesleki yipranma oranini ve meslekte
kalmaya yonelik tutumlarini etkilemektedir (Gilmour & Wehby, 2019). Meslegin ilk yilindaki 6zel egitim
Ogretmenlerine ihtiyac duyduklari desteklerin saglanmasi, Ogretmenlerin yipranma diizeyini azaltirken,
ogrencilerine sunduklari egitimin kalitesini arttirmaktadir (Billingsley vd., 2004). Yapilan ¢alismalar mesleki
tikenmislik yasayan 6zel egitim 6gretmenlerinin 6grencilerini destekleyecek bilimsel dayanakli uygulamalara
daha diisiik diizeyde ulastiklarin1 (Cumming vd., 2021; Lane vd., 2021), 6grencilerinin bireysellestirilmis egitim
planinda (BEP) yer alan amaglara ulagsmakta daha basarisiz olduklarim1 (Madigan & Curran, 2020; Wong vd.,
2017), smif iklimi ve performansinin olumsuz etkilendigini (Shen vd., 2015) gostermektedir. Bu durum 6zel egitim
ogretmenlerinin ¢alisma kosullart ve meslege iliskin deneyimlerinin incelenmesini dnemli kilmaktadir.

Meslegin ilk yillarinda edinilen tecriibelerin 6zel egitim 6gretmenleri {izerindeki etkilerine bakildiginda
ozel egitim Ogretmenlerinin meslegin ilk yillarinda edindikleri deneyimlerin derinlemesine incelenmesine
gereksinim duyulmaktadir. Ozel egitim dgretmenlerinin ilk deneyimlerinin ve algilarnin anlasilmasi onlarin
meslege yonelik tutumlari, meslekte kalma durumlar1 ve basarilart i¢in 6nem tasimaktadir. Erken donemdeki
algilarin 6zel egitim 6gretmenlerinin meslekte kalma ve ayrilma kararlarini etkiledigi bilinmektedir (Strogilos vd.,
2012). Ayrica 6zel egitim 6gretmenlerinin mesleklerinin ilk yillarinda edindikleri deneyimlerin anlagilmasi onlarin
giiclii ve zayif yonlerinin belirlenmesine olanak saglayacaktir. Bu sayede meslegin ilk yillarindaki 6zel egitim
ogretmenlerini destekleyecek programlarin gelistirilmesine yonelik 6nemli bir referans noktasi olusturulacagi
diistintilmektedir.

Alanyazinda 6zel egitim Ogretmenlerinin ¢aligma kosullarmin “6gretmenlerden beklenen talepler,
ogretmenlere sunulan sosyal destekler ve lojistik destekler” basliklarinda ele alindigi (Stark vd., 2023) ve son
yillarda 6zellikle odaklanilan bir konu oldugu goriilmektedir (Bettini vd., 2020; Billingsley & Bettini, 2019;
Billingsley vd., 2020; Cummings vd., 2021, Conley & You, 2017; Leko vd., 2018; Mathews vd., 2021; O’Brien
vd., 2019; Stark vd., 2023). Meslegin ilk yillarinda olan 6zel egitim 6gretmenleri ile ilgili caligmalarin ise meslegin
ilk yillarinda edinilen deneyimler, karsilagilan zorluklar ve meslege devam etme kararlarinin belirlenmesine
yonelik oldugu (Billingsley & Cross, 1991; Billingsley vd., 2004; Carter & Scruggs, 2001; Cross & Billingsley,
1994) ve nispeten daha smirl oldugu goriilmektedir. Tiirkiye’de Giileg-Aslan ve digerleri (2014), 6zel egitim
O0gretmenlerinin yasadiklart sorunlar1 ve gereksinimlerini vaka caligmasi olarak incelemis ve ¢6ziim Onerileri
sunmustur. Mesleginin ilk yilindaki 6zel egitim 6gretmenlerine yonelik ise Ergenekon (2005), mesleginin ilk
yilindaki zihin yetersizligi olan ¢ocuklarla calisan 6gretmenlerinin karsilastiklari sorunlar ve bu sorunlara yonelik
¢oziim Onerilerinin neler oldugunu aragtirmistir. Bu ¢alisma Giileg-Aslan ve digerleri (2014), tarafindan yapilan
vaka g¢alismas1 ve Ergenekon'un (2005) zihin engelliler dgretmenlerinin karsilastigi sorunlar {lizerine yaptigi
aragtirmadan farkli bir odak noktasina sahiptir. Mevcut ¢aligma dnceki ¢aligmalarda dne ¢ikan sorunlari ve ¢oziim
onerilerini ele almanin 6tesine gecerek, 6zel egitim 6gretmenlerinin meslegin ilk yillarindaki deneyimlerine
odaklanmakta ve bu deneyimleri basarili ve basarisiz yonleriyle detayl bir sekilde incelemektedir. Bu baglamda,
ogretmenlerin kendi algilarmma dayanarak edindikleri deneyimleri, basarili bulduklari yanlar1 ve karsilastiklart
zorluklar1 daha genis bir perspektiften degerlendirmekte ve mesleki gelisimlerine yonelik farkli bir bakis
sunmaktadir. Bu durumun 6zel egitim 6gretmenlerinin mesleki baslangi¢ donemlerine iligskin kapsamli bir bakis
acis1 saglayacagi diisiiniilmektedir.

Bu arastirmada o6zel egitim Ogretmenlerinin mesleginin ilk yilinda edindikleri deneyimler ve bu
deneyimlere iliskin basari-basarisizlik algilarini belirlemek amaclanmigtir. Bu temel amac¢ dogrultusunda
asagidaki sorulara yanit aranmistir:

1. Ozel egitim gretmenleri mesleklerinin ilk yilinda edindikleri deneyimleri nasil anlamlandirmaktadir?

2. Ozel egitim 6gretmenleri mesleklerinin ilk yilinda edindikleri deneyimlerin kendileri iizerindeki etkilerini
nasil yorumlamaktadir?

3. Ozel egitim 6gretmenlerine gére meslegin ilk yilinda edindikleri deneyimleri etkileyen etmenler nelerdir?
Yontem
Arastirma Deseni

Bu arastirma; 6zel egitim 6gretmenlerinin mesleklerinin ilk yillarinda edindikleri deneyimleri ve bu
deneyimlere iligkin basar1 ve basarisizlik algilarinin derinlemesine incelenmesini amaglamaktadir. Bu nedenle
aragtirmada, nitel arastirma yontemi desenlerinden fenomenoloji deseni kullanilmistir.
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Bilinci, gergek veya gercek digi tiim fenomenleri deneyimleyebilecek bir erisim araci olarak goren
fenomenolojik yaklasim, bilincin kendisini ve islevlerini nasil algiladigi tizerinde durur (Giorgi vd., 2017). Bu
baglamda fenomenolojik arastirmanin temel amaci, bir fenomenle ilgili bireysel deneyimleri evrensel nitelikteki
bir agiklamaya indirgemektir (Creswell, 2021).

Mevcut arastirmada dgretmenlerin deneyimlerinden yola g¢ikilarak “6zel egitim O6gretmeni olmak”
fenomenini nasil algiladiklari kendi agiklamalari {izerinden incelenmektedir. Bu gerekgeyle arastirmada Husserl
tarafindan deneyimleyen ve deneyimlenen arasindaki yonelimsel iliskileri incelemek igin ortaya atilan
“betimleyici fenomenoloji” tercih edilmistir (Vagle, 2018). Betimleyici fenomenolojinin ilk adiminda ilk olarak
analiz edilecek olgunun dikkatlice tanimlanmasi (betimleme) gerekir. ikinci adimda bilince dogrudan verilenler
disindaki kaynaklardan elde edilen tiim bilgilerin (arastirmacinin bireysel Onyargilari, incelenen fenomen
hakkindaki inanglar1 ve dis diinya) parantez icine alinarak bir kenara birakilmasi (indirgeme) gerekir. Aragtirmact,
somut deneyimlerin ¢ok cesitli olmasindan dolayr diger arastirmacilarla iletisim kurmak i¢in daha istikrarlt bir
sonu¢ aramaktadir. Bu nedenle de son olarak arastirmacinin hayali ¢esitlilik yontemi ile benzer deneyimlerin
orneklerini gelistirerek deneyimin 6ziinii aramasi gerekir (Giorgi & Giorgi, 2003).

Cahisma Grubu

Bu arastirmada, arastirma deseninin dogast g6z Oniine alinarak calisma grubunun amacgli 6rnekleme
yontemi tiirlerinden 6l¢iit 6rnekleme ve kartopu drnekleme yontemi ile belirlenmesi tercih edilmistir. Aragtirmanin
¢aligma grubu i¢in “6zel egitim 6gretmeni olmak” fenomenine iligkin deneyimlerinin olmasi ve mesleginin ilk iki
yili iginde olmalar1 6lgiit olarak belirlenmistir. Arastirmacilar 6nce kendi gorev yaptiklari ilde yer alan okullari
ziyaret ederek ilgili 6lgiitleri karsilayan 6zel egitim 6gretmenleri ile yiiz yiize goriismiis ve arastirma amacina
iliskin bilgi vermislerdir. Ardindan yiiz yiize goriismelerde arastirmaya katilmaya goniillii olan &gretmenler
araciligiyla olgiitleri karsilayan diger 6zel egitim Ogretmenlerine telefon yoluyla ulagilarak arastirma amaci
hakkinda bilgi verilmistir. Belirlenen 6l¢iitleri karsilayan ve goniillii olan 17 6zel egitim 6gretmeni bu arastirmanin
calisma grubunu olusturmaktadir. Caligmaya katilan 6gretmenlerle bireysel goriismeler tamamlandiktan sonra
goniillii olan 5 6gretmen ile odak grup goriigmesi gerceklestirilmistir. Arastirmanin ¢alisma grubuna iliskin
demografik 6zellikler Tablo 1°de gosterilmektedir.

Tablo 1
Katilimcilarin Demografik Ozellikleri

Bireysel goriisme Odak grup goériismesi

Ozellikler katilimcilar katilimcilar

f f

o Erkek 10 1

Cinsiyet Kadin 7 4

Ogrenim durumu Lisans 17 5

Merkez 12 2

Gorev yaptig1 yerlesim yeri Ky 5 3

Tlkokul 9 2

Gorev yaptig1 okul diizeyi Ortaokul 6 1

Lise 2 2

i § o Ozel egitim okulu 9 2

Gorev yaptigt okul tiirii Genel egitim okulu (6zel egitim sinif1) 8 3

1-4 9 4

Sinif meveudu 5-8 6 1

Hafif diizey zihin yetersizligi 5 2

. Ca Orta-ag1r diizey zihin yetersizligi 7 1
Ogrenci ozellikleri Hafif diizey otizm spektrum bozuklugu 1
Orta-agir diizey otizm spektrum bozuklugu 4
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Veri Toplama Araclari

Fenomenolojik arastirmalarda goriisme temel veri toplama teknigi olarak goriilmektedir (Ersoy, 2019).
Gorligsme teknigi; arastirmacinin aradig1 bir durumla ilgili katilimer deneyimini aslina sadik ve ayrintili bir sekilde
tanimlamasimni saglamak amaciyla kullamilmaktadir (Giorgi & Giorgi, 2003). Bu arastirmanin verileri
arastirmacilar tarafindan gelistirilen yar1 yapilandirilmig goriisme formlart araciligiyla toplanmistir. Arastirma
siirecinde c¢alisma grubu ile bireysel goriisme ve odak grup goriismeleri gerceklestirilmistir. Yapilan goriismeler
icin iki ayr1 gériisme formu kullanilmistir.

Bireysel goriisme formunda yer alan sorular arastirmacilar tarafindan detayli alanyazin (Billingsley &
Cross, 1991; Billingsley vd., 2004; Carter & Scruggs, 2001; Cross & Billingsley, 1994) taramasina dayal olarak
olusturulmustur. Goriisme formu iki kisimdan olusmaktadir. {lk kisimda katilimcilarin demografik 6zelliklerini
belirlemek i¢in 11 soru, ikinci kisimda ise katilimcilarin 6zel egitim 6gretmeni olma deneyimlerini belirlemek icin
ii¢ soru yer almaktadir. Gériisme sorularinin ilk hali olusturulduktan sonra Ozel Egitim Anabilim Dali’nda (ABD)
gorev yapan iki arastirmaciya sunularak sorularin aragtirma amacina uygunlugu, kapsami, anlasilirligi konusunda
uzman gorisii alinmistir. Uzman goriisleri dogrultusunda goriisme formuna alt sorular eklenmis ve form ii¢ temel
ti¢ alt soru olarak yeniden diizenlenmistir. Son olarak mesleginin ilk yilinda olan bir 6zel egitim dgretmeni ile pilot
uygulama yapilmistir. Pilot uygulama Zoom uygulamasi iizerinden gergeklestirilmis olup yaklasik bir saat
stirmiistiir. Pilot uygulama sirasinda katilimeinin her bir soruya iliskin, sorularin anlasilirligt ve agik olup olmadigi
konusunda goriisleri alinmistir. Pilot uygulama sonrasinda gériisme sorularinin agik-anlagilir ve aragtirma amacina
uygun oldugu diisiiniilerek degisiklige gidilmemesine karar verilmistir.

Odak grup goriismesi i¢in kullanilacak olan goriigme formu bireysel goriismelerden elde edilen veriler
analiz edildikten sonra hazirlanmistir. Odak grup goriismesi i¢in bireysel goriismelerden elde edilen verilerde yer
alan frekansi yiiksek olan kod, tema ve alt temalar {izerinden yeni bir yar1 yapilandirilmis goériisme formu
olusturulmustur. Odak grup goriismesinde kullanilacak olan goriigme formu yedi sorudan olusmaktadir. Gorligme
sorular1 belirlendikten sonra Ozel Egitim ABD’de gorev yapan iki arastirmactya sunulmus ve sorularmn arastirma
amacina uygunlugu, kapsami, anlasilirhigi konusunda uzman goriisii alinmistir. Uzmanlar arastirma sorularinin
acik, anlasilir ve arastirma amacina uygun oldugu dogrultusunda goriis belirttiklerinden goériisme sorularinda
degisiklige gidilmemesine karar verilmistir.

Veri Toplama

Aragtirmanin katilimcilart farkli illerde gorev yapan 6zel egitim Ogretmenlerinden olugmaktadir.
Aragtirmacilarin gorev yerleri ve ulagimla ilgili giigliikler g6z Oniine alinarak arastirma verilerinin uzaktan
toplanmasina karar verilmistir. Arastirma verilerinin internet iizerinden toplanmasi arastirmacilar igin ulagim
zorluklarint ve maliyeti azaltmasimin yani sira katilimcilara da zaman ve yer esnekligi saglamakta, bu sayede
katilimecimin sorgulanan bilgiyi daha detayli diisiinmesini ve yanit i¢in daha fazla zaman kullanabilmesini
saglamaktadir (Creswell, 2021). Veri toplama siirecinin ilk asamasinda katilimcilarin belirlenen fenomen
hakkindaki goriisleri yart yapilandirtlmis goriisme formuyla e-posta araciligiyla yazili olarak alinmistir.
Katilimcilarin yanitlari incelendikten sonra katilimei teyidini saglamak amaciyla her bir katilimei ile uzaktan zoom
araciligiyla bireysel goriismeler yapilmistir. Bireysel veri toplama siirecinde (yazili - online) ayni goriisme formu
kullanilmistir. Son olarak ise belirli sayida katilime1 ile odak grup goériigmesi yapilmistir.

Bireysel Goriismeler

Bireysel goriismeler dncesinde arastirmacilarin gorev yaptigi ilde bulunan 6gretmenler ile yiiz yiize, farkl
illerde gorev yapan 0gretmenler ile telefon araciligryla goriismeler yapilmistir. Gorlismelerde arastirmanin amaci,
goriisme siireclerinin kayit altina alinacagi, katilimcilara iligkin kisisel bilgilerin arastirmacilar digindaki kisilerle
paylasilmayacagi ve aragtirmada her bir katilimci i¢in kod ad1 kullanilacagi belirtilmistir.

Aragtirmanin veri toplama siirecinin ilk asamasinda 6gretmenler ile yar1 yapilandirilmis goriisme formu
paylagilarak yazili olarak yanitlamalari ve e-posta araciligtyla arastirmacilara iletmeleri istenmistir. Ogretmenler
yazili formlari ilettikten sonra tekrar goriisiilmiis ve online goriisme yapilacak tarih ve saat planlanmistir. Yapilan
online goriismelerde dgretmenlerin yazili olarak ifade ettikleri yanitlari tekrar ele alinmis ve derinlemesine
incelenmistir. Ogretmenler ile yapilan online bireysel goriismeler yaklasik 20 ile 30 dakika arasinda siirmiistiir.

Odak Grup Goriismesi

Bireysel goriismelerden elde edilen veriler 6zel egitim dgretmenlerinin benzer temalarda hem basaril
hem basarisiz deneyimlerinin oldugunu gostermistir. Arastirmaya konu olan fenomeni derinlemesine incelemek
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ve katilimer teyidini saglayabilmek amaciyla bu aragtirmada odak grup goriismesi gerceklestirilmistir. Odak grup
goriigmesinde bireysel goriigmelerin analizlerinden elde edilen bulgular yedi temel acik uglu soru ile katilimcilara
sunulmustur. Ayn1 zamanda aragtirmacilar analizlere iliskin kendi yorumlarini da katilimcilarla paylasmislardir.
Odak grup goriigmesi katilimc teyidinin yani sira katilimcilarin gériismedeki diger iiyelerin yanitlarini kontrol
ederek kendi yanitlarini diizenlemelerini, goriisler arasindaki benzerlikler ve farkliliklar1 derinlemesine ortaya
koyabilmelerini saglamistir.

Aragtrmanin odak grup goriismesi bes katilimci ve iki moderatoér (arastirmacilarin iki tanesi) ile
yiriitiilmiistiir. Gorlisme sirasinda moderatdrlerden birisi goriisme siirecini yonetirken digeri de goriisme sirasinda
katilimc1 yanitlarina iligkin (dikkat ¢eken noktalar, daha 6nce gergeklestirilen bireysel goriismelerden farkli olan
yanitlar, net olarak agiklanmayan ifadeler vb.) notlar tutmustur. Goriisme sonunda ozellikle net olmadigt
diisiiniilen ifadeler ile ilgili katilimcilara tekrar soru yoneltilmistir. Goriisme dncesinde katilimcilar ile goriisiilerek
her katilimer i¢in uygun olan ortak bir giin ve saat dilimi belirlenmigtir. Ardindan belirlenen giin ve saatte tiim
katilimcilar ile Zoom iizerinden online olarak goriigme yapilmistir. Odak grup goriismesi 56 dakika siirmiistiir.

Zoom iizerinden yapilan tiim goriismelerde katilimcilarin kamera ve mikrofonlari agik tutulmustur.
Toplant1 baglantilar1 planlanan saatten yaklagik yarim saat dnce katilimeilara iletilmistir. Katilimcilardan gériisme
oncesinde toplanti baglantisi, mikrofon ve kameralarini kontrol etmeleri istenmistir. Goriismelerin kesintiye
ugramamasi i¢in odak grup goriismesinin 35. dakikasinda yeni bir toplanti baglantis1 olusturularak katilimcilara
tekrar gonderilmistir. Bireysel goriigme siireleri 40 dakikadan az siirdiigii i¢in ikinci bir toplant1 planlamasina
ihtiya¢ duyulmamustir.

Veri Analizi

Elde edilen tim veri setinin detayli incelenebilmesi, verilerle temalar arasinda giiclii bir iliskinin
kurulmasi adina bu calismanin verileri tematik analiz ile tiimevarimsal bir yaklasimla analiz edilmistir.
Timevarimsal yaklasimla yapilan tematik analiz tamamen veriye dayali, elde edilen veriler dnceden belirlenen bir
kodlama listesine ya da arastirmacinin konuya iliskin kuramsal ilgisine uydurmaya caligmaksizin yapilan kodlama
stirecidir (Braun & Clarke, 2019). Bu c¢alismada verilerin analiz edilmesi siirecinde Braun ve Clarke (2019)
tarafindan 6nerilen alti agamadan olusan tematik analiz basamaklar1 izlenmistir.

1. Asama: Arastirmacvun Verileri Tanimast

Verilerin diizenlenmesi; bu arastirmanin veri analiz siirecinin ilk adiminda katilimcilardan toplanan
veriler diizenlenmistir. Bu baglamda online olarak gergeklestirilen bireysel goriismeler ve odak grup gériismeleri
transkript edilmistir. Ardindan her bir katilimer i¢in ayr1 birer klasor olusturularak veriler (yazili dokiimanlar ve
online goriisme dokiimleri) bir araya toplanmistir. Okuma ve not tutma; arastirma verileri bir araya toplandiktan
sonra iki arastirmaci tarafindan pek ¢ok kez okunmus ve yanitlara iliskin notlar alinmistir.

2. Asama: ilk Kodlart Olusturma

Katilimeilarin sorulara verdikleri yanitlar incelenerek verilere dayali anahtar kelimeler belirlenmis ve
listelenmistir. Anahtar kelimeler detayli olarak betimlenmis ve kodlara doniistiiriilmiistiir. Belirlenen her bir kod
ile ilgili veriler bir araya getirilerek yeniden gozden gegirilmis ve alt temalar olugturulmustur.

3. Asama: Temalari Olusturma

Olusturulan kod ve alt temalar tekrar gozden gegirilmistir. Ardindan temalar olusturulmustur. Temalarin
kod ve alt temalar1 kapsayacak sekilde olusturulmasina dikkat edilmistir.

4. Asama: Temalar: Gozden Gegirme

Olusturulan tema ve alt temalar, kodlanan veri igerigi ile karsilastirilarak birbirleri ile uyumlu olup
olmadiklar1 kontrol edilmistir. Ardindan arastirma verileri tekrar okunarak her bir temanin veri setini dogru
yansitip yansitmadigi, gézden kacan bir kod olup olmadigi kontrol edilmistir.

5. Asama: Temalart Tanimlama ve Isimlendirme

Her bir tema kontrol edilerek sadelestirilmis, tekrara giden temalar yeniden diizenlenmis ve temalarin veri
setinin hangi kisimlarini yansittig1 gézden gegirilmistir. Cok genis kapsamli ve karmasik olan temalar aralarindaki
anlam biitiinliigli ve oriintiiler korunacak sekilde alt temalar olarak ilgili tema altinda siniflandirilmastir.
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6. Asama: Rapor Hazirlama

Temalar olusturulduktan sonra her bir temanin gecerliligini ispatlayacak dogrudan alintilar belirlenmis,
veri analizinden elde edilen sonuglar arastirma sorular ile iliskilendirilerek raporlastirilmigtir. Temalarin gorsel
sunumu NVivo 12.2 programi kullanilarak olusturulmustur. Kod anahtarinda frekansi en yiiksek olan ve alt
temalar1 olusturan kelimeler “Word Art” Web araci ile kelime bulutu olarak raporlanmustir.

Fenomenolojik bir arastirmada temel amag verilerin sayisal ifadelere doniistiiriilerek 6rneklem {izerinden
evrene genellenmesi degil, katilimcilarin deneyimlerini derinlemesine tanimlamaktir. Bu baglamda, analiz
stirecinde elde edilen verilerin kavramlar ve temalar arasindaki iliskiyi ortaya koyacak sekilde betimlenmesi
onemli bir unsurdur (Yildirnm & Simsek, 2021). Bu ¢aligmada arastirma dogast géz oniinde bulundurularak
verilere iliskin siklik/ylizdelik halinde sayisal ifadelerden ozellikle kaginilmistir. Verilerin raporlastirilmasi
stirecinde katilimcilarin deneyimleri kod, alt tema ve temalar araciligiyla derinlemesine incelenmis ve bu
deneyimler ile ilgili ek agiklamalara ve alintilara yer verilmistir.

Arastirmacinin Rolii

Nitel aragtirmalarda; insanlarin davranis bigcimlerini etkileyebilecek diigiince ve duygulara neden sahip
olduklari aktarilmaya ¢alisilmaktadir. Bu baglamda arastirmacinin rolii; aragtirma katilimeilarinin duygu, diisiince
ve deneyimlerine erigmek ve katilimcilara iligkin bilgileri ve elde ettigi verileri korumaktir (Sutton & Austin,
2015). Bu nedenle arastirmacinin hem nitel arastirma yontemine hem de ilgili fenomene iligkin bilgi sahibi olmasi
gerekmektedir. Bu c¢alismanin aragtirmacilart 6zel egitim bolimiinde gorev yapmakta olan kisilerden
olugmaktadir. Arastirmacilar, daha dnce nitel arastirma deseninde ¢alisma yiiriitmiis ve ¢esitli aragtirmalarin veri
toplama siireglerinde pek ¢ok kez goriismeler yapmis kisilerdir. Ayni zamanda arastirmacilar goriisme teknigi
konusunda da deneyim sahibidir. iki arastirmaci ise daha énce fenomenoloji deseninin kullanildig1 calismalar
yuritmustur.

inandiricilik ve Etik

Nitel arastirmalarda gegerlik ve giivenirlik ile ilgili farkli bakis agilar1 ve terimler kullanilmaktadir. Bu
aragtirmada i¢-dis gecerlik, objektiflik, giivenirlik terimleri yerine Lincoln ve Guba (1985) tarafindan 6nerilen
inandiricilik, 6zgilinlilk, aktarilabilirlik, giivenilebilirlik ve onaylanabilirlik terimlerinin kullanilmasi tercih
edilmistir (Creswell, 2021).

Aktaridabilirlik

Aragtirma baglami ayrintili bir bi¢imde tanimlanmistir. Arastirmada; katilimer Slgiitleri ve belirlenmesi
stireci, katilimcilara iliskin demografik 6zellikler detayli bir bigimde betimlenmistir. Veri analiz siireci ve yontem
acik bir sekilde tanimlanmistir. Arastirmada; arastirma yontemi ve neden secildigi, veri toplama araglari, veri
toplama siireci ve verilerin analiz siireci ayrintili bir bicimde agiklanmuistir.

Giivenilebilirlik

Aragtirmaci Onyargilari; bu arastirmada {i¢ arastirmaci bulunmaktadir. Arastirmacilar nesnel bir
degerlendirme yapabilmek amaciyla arastirma verilerinin toplanmasi ve raporlastirilmas: siirecinde kisisel
deneyimlerini ve yargilarini bir kenara birakmis katilimer ve veri odakli olarak hareket etmislerdir. Gorligmeler
sirasinda katilimcilara yonelik yonlendirmelerden kaginilmis, verilerin analizi ve yorumlanmasi siirecinde
katilimcilarin yaptiklar1 betimlemeler oldugu gibi aktarilmistir.

Katilimcr Teyidi

Betimleyici fenomenoloji arastirmalarinda; arastirmacinin katilimcilarin ilgili fenomene hakkindaki
deneyimlerinden elde ettigi yorumlara iliskin katilimeilarin onayinin alinmasi énemlidir (Ersoy, 2019). Katilimci
teyidi; katilimcilarin goriigme transkriptlerinin veya aragtirmacilarin elde ettikleri verilerin analiz ve yorumlarinin
dogrulugunu (ya da yanhigsh@mi) incelemesini ve onaylamasini saglamaktadir (Bratlinger vd., 2005). Bu
arastirmada elde edilen verilerin analizi, yorumlanmasi ve sonuglarinin dogruluguna karar vermek igin yazili
veriler toplandiktan sonra katilimcilar ile online bireysel goriismeler yapilmistir. Arastirmacilar, goriisme
transkriptleri ve 6gretmenlerin “6zel egitim 6gretmeni olmak” fenomenine iliskin deneyimlerinden elde ettikleri
yorumlar1 katilimcilar ile paylasarak onaylarmi almistir. Benzer sekilde online bireysel goriismeler igin de
katilimeilarin onayr alinmistir. Bununla birlikte bireysel goriismelerden elde edilen veriler analiz edilerek
katilimcilarin bir kismi ile odak grup goériismelerinde tekrar incelenmistir. Bu sayede tekrar katilimei teyidi
saglanmistir.
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Tutarliilk

Aragtirmada bireysel ve odak grup goriismesinde kullanilacak goriisme sorularinin hazirlanmasi
stirecinde detayli alanyazin taramasi yapilmis, sorularin kapsami, anlasilirligi, netligi konularinda uzman goriisti
alinmis ve bireysel goriisme formu icin pilot uygulama yapilmistir. Uzman goriigleri ve pilot uygulama sonucunda
goriigme formlarmin son sekli olugturulmustur.

Aragtirmada gergeklestirilen goriismeler birinci yazar tarafindan yaziya dokiilmiis olup ikinci yazar
tarafindan es zamanli olarak tiim dokiimler teyit edilmistir. Arastirmanin veri analiz siirecinde tematik analiz
kullanilmis olup iki farkli arastirmaci verileri birbirinden bagimsiz olarak kodlamis, temalar ve alt temalari
belirlemislerdir. Ardindan iki aragtirmacinin yapmis oldugu analizler karsilagtirilmis ve goriis birliginde bulunulan
tema, alt tema ve kodlar belirlenmis, goriis ayrilig1 bulunulan tema, alt tema ve kodlar i¢in uzlasma saglanarak
ortak kararlar alinmistir. Elde edilen verilerin giivenirligi Miles ve Huberman’in (1994) goriis birligi ile ayriligi
formiili dikkate alinarak hesaplanmig ve tiim verilerde uzlasi saglanmis oldugundan giivenirlik katsayisi %100
olarak bulunmusgtur (Creswell, 2014).

Etik

Bu aragtirmanin etik kurul izni Sosyal Bilimlerde insan Arastirmalar1 Etik Kurulunun 04.10.2021 tarihi
ve 2021/10 sayili toplantisinda onaylanmistir. Arastirmaya katilim goniilliiliik esasina dayalidir ve etik ilkeler
geregi katilimceilar i¢in kod adi (K1, K2,...K17) kullanilmustir.

Bulgular

Bu arastirma verileri iki farkli goriisme teknigi ile toplanmistir. Odak grup goriismeleri bireysel
goriigmelerin analizinden elde edilen verilerin derinlemesine incelenmesi amaciyla gergeklestirilmis olup elde
edilen veriler bireysel goriismelerden elde edilen verilerin genisletilmis halidir. Her iki goriigme tiiriinden elde
edilen veriler kendi i¢inde tutarli ve anlamli oldugu i¢in bir biitlin olarak yorumlanmistir. Arastirmadan elde edilen
verilerin tematik analizi sonucunda sekiz temaya ulasilmigtir. Her bir tema ile ilgili olan alt tema ve o alt temalar1
olugturan kodlar katilimer goriislerinden birebir alintilar ile desteklenmistir. Aragtirma bulgularindan elde edilen
temalar Sekil 1°de gosterilmektedir.

Sekil 1

Arastirma Temalar

Ogretim Ogretim Kurumsal Kurumsal Is birligi ve Is birligi ve D imleri
siirecinde siirecinde isleyiste isleyiste iligkilerde iligkilerde Deneyimlerin oneylmiert
basarili basarisiz basgarth basarisiz basarilt basarisiz etkileri etbleylen

deneyimler deneyimler deneyimler deneyimler deneyimler deneyimler Slmemllay

Ogretim Siirecinde Basarih Deneyimler

Aragtirma katilimcilarinin deneyimlerine gore olusturulan temalardan ilki “Ogretim siirecinde basarili
deneyimler” temasidir. Bu temaya iligkin analizler sonucunda “6gretimi planlama ve gerceklestirme”, “davranig

sagaltim1”, “degerlendirme”, “materyal”, “sinif ortam1”, “zaman yonetimi” ve “aile” alt temalarina ulagilmistir.
Alt temalar kelime bulutu olarak Sekil 2°de gosterilmistir.
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Sekil 2

Ogretim Siirecinde Basarili Deneyimler Alt Temalar

Ogretim Siirecinde Bagsarili Deneyimler

Katilimcilarin 6gretim siirecine iligkin basarili olarak nitelendirdikleri deneyimlere bakildiginda ilk alt
temanin ogretimi planlama ve gerceklestirme oldugu goriilmektedir. Katilimcilara gore; uygun amag se¢imi, BEP
hazirlama, 6gretimi tamamlama ve pekistire¢ kullanma basarili sayilabilecek deneyimlerdir. Bu alt temaya iligkin
katilime1 goriislerinin bazilart su sekildedir: “K12: Ogretimsel hedeflerin gerceklestirilmesinde belirlemis
oldugum hedef davraniglar1 kazandirdim.”, “K5: Pekistire¢ kullaniminda herhangi bir problem yagsamadan amaca
uygun pekistire¢ kullaniyoruz.”

Ogretim siirecinde basarili deneyimlere iliskin bir diger alt tema davramss sagaltimidir. Katilimcilar;
onciil belirleme, uygun davranigsal amag belirleme, davranisa iliskin kayit tutma, uygun davranis sagaltim
teknigini se¢gme, otorite ile davranisi siliklestirme ve kuramsal bilgiye sahip olmay: basarili deneyimler olarak
nitelemislerdir. Bu alt temaya iliskin katilime1 goriislerinin bazilart su sekildedir: “K5: Hedef davranis belirleme,
veri toplama, kaydetme konusunda herhangi bir problem yasamiyoruz.”, “K2: Yontem teknik belirlemede sorun
yasamadim. Degerlendirmeleri de her ders sonunda yaparak ilerleme kaydettim.”

Ogretim siirecinde basarili deneyimlere iliskin bir diger alt tema materyaldir. Katilimcilara gore; materyal
hazirlama, okuldan materyal destegi alma ve teknolojik materyal kullanma basarili sayilabilecek deneyimlerdir.
Ogretim siirecinde basarili deneyimlere iliskin bir diger alt tema ise degerlendirmedir. Katilimcilar degerlendirme
alt temasinda; 6gretim sonu degerlendirme yapmay1 ve performans alimini - kaba degerlendirme yapmay1 basarilt
deneyimler olarak nitelendirmislerdir. Belirtilen alt temalara iliskin katilimc1 goriislerinin bazilari su sekildedir:
“K2: Ders sonlarinda haftalik ve aylik degerlendirmeler yaparak nerede oldugumuzu siirekli kaydettim.”, “K6:
Materyal hazirlama konusunda basarili oldugumu diistiniiyorum.”

Basarili 6gretim siireci temasina iliskin alt temalardan bir digeri sinif ortamidir. Katilimeilar; siif
yonetimi, siif i¢inde uygun bigimde ydnerge verme, etkin pekistire¢ kullanma ve farkli etkinliklerde sinif
yonetimini desteklemeyi basarili deneyimler olarak ifade etmislerdir. Bir diger alt tema ise zaman ydnetimidir.
Katilimcilara gore; ders siiresini farkli amaglara bolme ve zaman yonetimi ve planlama yapma basarili
sayilabilecek deneyimlerdir. Belirtilen alt temalara iligkin katilimci goriislerinin bazilart su sekildedir: “K4: Siif
icerisinde yaptigim yonlendirmeler agik anlasilir ve kisa. Bu da sinif i¢i karmasay1 onliiyor ve disiplini sagliyor.”,
“K2: Farkli amaglar ¢aligabiliyorum bir ders i¢inde.”

Ogretim siirecinde basarili deneyimlere iliskin son alt tema ailedir. Katilimcilara gore; aile bilgilendirme,
aile ile i birligi yapma ve aile ile iletisim kurma basarili deneyimlerdir. Aile alt temasina iligkin katilime1
goriislerinin bazilart su sekildedir: “K8: Ilgili aileler ile giizel isler yapiyoruz. Etkinlikler, dogum giinleri ve
oddevlendirmeler basarili oluyor.”, “K11: Veli ziyaretleri ve veli toplantilar1 yaparak is birligi ortamini kurdum.”

Ogretim Siirecinde Basarisiz Deneyimler

Aragtirma katilimcilarinin deneyimlerine gore olusturulan temalardan bir digeri “Ogretim siirecinde
basarisiz deneyimler” temasidir. Bu temaya iligkin analizler sonucunda “6gretimi planlama ve gerceklestirme”,

“davranig sagaltimi”, “degerlendirme”, “materyal”, “sinif ortami1”, “zaman yonetimi” ve “aile” alt temalarina
ulasilmigtir. Alt temalar kelime bulutu olarak Sekil 3°te gosterilmistir.
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Sekil 3

Ogretim Siirecinde Basarisiz Deneyimler Alt Temalar

Ogretim Siirecinde Basarisiz Deneyimler

Katilimcilarin 6gretim siirecinde basarisizlik olarak nitelendirdikleri deneyimlere bakildiginda ilk alt
temanin ogretimi planlama ve gergeklestirme oldugu goriilmektedir. Katilimcilar; uygun amag¢ se¢imi, uygun
O0gretim yontemini se¢gme ve uygulama, secgilen amaglara ulasma, ev ddevlerinin yapilmamasi, 6gretimi uyarlama,
okul disinda desteklenmesi gereken davranig takibi (sosyal- giinliik yasam becerileri), 6grencinin problem
davranisiin olmasi, uygun pekistire¢ belirleme ve pekistire¢ kullanmay1 basarisiz 6gretim siireci deneyimleri
olarak nitelendirmislerdir. Bu alt temaya iliskin katilimc1 goriislerinin bazilar1 su sekildedir: “K2: Daha basit
diizeyde daha ulasilabilir amag secebilirdim. Amaglar1 sonrasinda degistirdim.”, “K3: Ders plani hazirlarken
sectigim tekniklerle dersi anlatirken kullandigim tekniklerin uyusmadig1 zamanlar oldu.”

Ogretim siirecinde basarisiz deneyimlere iliskin alt temalarmdan bir digeri davranmis sagaltimidir.
Katilimcilara goére; uygun davranigsal amag belirleme, davranisa iligkin kayit tutma, uygun davranig sagaltim
teknigini se¢me, davranig sagaltim planini uygulama, davranig sagaltimimi tamamlama ve davranig sagaltimi
siirecinde aile destegi alma 6gretim siirecinde basarisiz sayilabilecek deneyimlerdir. Bu alt temaya iliskin katilimer
goriiglerinin bazilar1 su sekildedir: “K7: Uygun saglatim yontemi se¢mekte ve uygulamakta zaman zaman
zorlanma s6z konusu. Kuramsal bilgim var ama yine de uygularken zorlaniyorum &gretim siirecinde teknik
degistirmek zorunda kaliyorum.”, “K2: Problem davranis ¢aligirken tutarsiz davrantyorum.”

Ogretim siirecinde basarisiz deneyimlerin bir diger alt temas1 materyaldir. Katilimcilara gore; materyal
hazirlama, okuldan materyal destegi alma ve materyali uzun siireli kullanma bagarisiz sayilabilecek deneyimlerdir.
Ogretim siirecinde basarisiz deneyimlere iliskin bir diger alt tema ise degerlendirmedir. Katilimcilar
degerlendirme alt temasinda; dogru degerlendirme yapma ve 6gretim sonu degerlendirme yapmay1 basarisiz
degerlendirme deneyimleri olarak nitelendirmislerdir. Belirtilen alt temalara iliskin katilimc1 goriislerinin bazilart
su sekildedir: “K7: Degerlendirme siirecini daha kapsamli yapmaliyim. Ogrenci 6zelliklerini iyi tanimam
gerekiyor. Uygun dogru materyali segmekte de zorlaniyorum. Okulun materyalleri de sinirli. Materyal hazirlamak
ile ilgili zaman sikintim da var.”, “K13: Materyallerim giinliik, tek kullanimlik oldu hep yirtild1.”

Ogretim siirecinde basarisiz deneyimlere iliskin alt temalardan bir digeri simif ortamidir. Katilimelar;
siif yonetiminde zorlanma, dgrenciye yonelik tutumu ayarlama ve 6grencinin dikkatini ¢ekmeyi sinif ortamina
iliskin basarisiz deneyimler olarak ifade etmislerdir. Bir diger alt tema ise zaman yénetimidir. Katilimeilara gore;
zaman yOnetimi ve planlama, etkinlik siiresini planlama, 6gretime hazirlanacak zamani planlama ve ders siiresinin
uzun olmasi basarisiz sayilabilecek deneyimlerdir. Belirtilen alt temalara iliskin katilimer goriislerinin bazilart su
sekildedir: “K10: Zamani ve siireci ekonomik yonetmekte zorlandim. Bazen ger¢ekten etkinlik yapamadan gegen
dersler olurdu. Cocugun mesela dikkatini gekemezdim.”, “K1: Ogrenci sayis1 ve amagclarinin farkli olmasindan
kaynakli her 6grenciye esit vakit ayiramiyorum.”

Ogretim siirecinde basarisiz deneyimlere iliskin son alt tema ailedir. Katilimcilara gore; aile ile is birligi,
aile ile iletigsim, 0gretim siirecine aile katilimi1 saglama ve aile beklentileri basarisiz sayilabilecek deneyimlerdir.
Aile alt temasina iligkin katilime1 goriislerinin bazilar su sekildedir: “K5: Aileler isbirlik¢i bir tutum igerisinde
degiller. Ogrenci ile ilgili yapilan ¢aligmalarda ya kayitsiz kaliyor ya da karsi ¢ikiyorlar.”

Kurumsal isleyiste Basarih Deneyimler

Aragtirma katilimcilarinin deneyimlerine gore olusturulan bir diger tema “kurumsal igleyiste basarili

deneyimler” temasidir. Bu temaya iliskin analizler sonucunda “resmi evrak ve prosediirler”, “okul ortam1”,
“miifredat” ve “mevzuat” alt temalarina ulagilmistir. Alt temalar kelime bulutu olarak Sekil 4’te gosterilmistir.
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Sekil 4
Kurumsal Isleyiste Bagarili Deneyimler Alt Temalart

Kurumsal isleyiste Basarili Deneyimler

Katilimeilarin kurumsal isleyise iliskin basarili olarak nitelendirdikleri deneyimlere bakildiginda ilk alt
temanin resmi evrak ve resmi prosediirler oldugu goriilmektedir. Katilimcilar; evrak islerini zamaninda ve eksiksiz
yapma ve evrak islerini takip etmeyi basarili resmi evrak ve prosediir deneyimleri olarak nitelendirmislerdir. Bu
alt temaya iliskin katilimci goriislerinin bazilart su sekildedir: “K4: Evraklari zamaninda teslim ettim ve tertipli
ozenli bir sekilde hazirladim.”

Kurumsal isleyiste basarili deneyimler temasinin alt temalarindan bir digeri mevzuattir. Katilimcilara
gore; mevzuat bilgisi bu temaya iligkin basarilt deneyimlerdendir. Bir diger alt tema ise miifredattir. Katilimcilar;
miifredat1 inceleme, 6gretim siirecinde miifredati takip etme ve kaynak kitaplari incelemeyi basarili miifredat
deneyimleri olarak belirtmislerdir. Belirtilen alt temalara iliskin katilimci goriislerinin bazilar su gekildedir: “K10:
Mevzuat1 zaten biliyordum.”, “K9: Cok degisiyor 6zel egitim cocugu. Bazen 1 haftada bazen 1 ayda
Ogretiyorsunuz. Miifredata bagli gidiyorum ama ¢ocugun eksiklerine gore gidiyorum.”

Kurumsal igleyiste basarili deneyimler temasinin son alt temasi okul ortamidir. Katilimcilara gore; okul
personeli ile sosyal etkinlikler, 6gretmenler ile sosyal etkinlikler, veliler ile sosyal etkinlikler, 6grenciler ile sosyal
etkinlikler, sosyal etkinliklere katilma ve okula servis ile ulagim okul ortamina iligkin basarili deneyimlerdendir.
Okul ortami temasina iligkin katilimct goriislerinin bazilari su sekildedir: “K1: Okulda idareciler, 6gretmenler,
personeller i¢ ige ve firsat bulunan her vakitte bazen 6grencilerle kaynagma bazen de personellerle kaliteli vakit
gegirebilmek i¢in etkinlikler diizenlenir.”

Kurumsal Isleyiste Basarisiz Deneyimler

Aragtirma katilimeilarinin deneyimlerine gére olusturulan bir diger tema “kurumsal isleyiste basarisiz

CEINT3

deneyimler” temasidir. Bu temaya iligkin analizler sonucunda “resmi evrak ve prosediirler”, “okul ortami”,
“miifredat”, “mevzuat” ve “zaman ydnetimi” alt temalarina ulagilmistir. Alt temalar kelime bulutu olarak Sekil
5’te gosterilmistir.

Sekil 5

Kurumsal Isleyiste Basarisiz Deneyimler Alt Temalart

Kurumsal Isleyiste Basarisiz Deneyimler

Katilimeilarin kurumsal isleyise iliskin basarisiz olarak nitelendirdikleri deneyimlere bakildiginda ilk alt
temanin resmi evrak ve resmi prosediirler oldugu goriilmektedir. Katilimcilar; sadece problem durumlarinda resmi
yazilar1 inceleme, evraklarin amacini anlama, resmi evrak hazirlama, resmi evraklari takip etme, fazla sayida evrak
hazirlama, yoneticilerin 6zel egitim evraklar1 hakkindaki bilgisi, resmi evrak ve resmi prosediir bilgisi ve bu
stiregte destek almay1 basarisiz resmi evrak ve prosediir deneyimleri olarak nitelendirmislerdir. Bu alt temaya
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iliskin katilimer gortislerinin bazilar su sekildedir: “K2: Ben bu konuda eksik oldugumu diisiiniiyorum. Mesela
bir dilekce yazarken bile zorlandim. Miidiiriimiiz de 6zel egitimci degil, o da bize soruyor, o da bilmiyor.”

Kurumsal isleyiste basarisiz deneyimler temasinin alt temalarindan bir digeri mevzuattir. Katilimcilara
gore; mevzuat bilgisi, mevzuatt uygulama, haklarini bilme ve 6zel egitime 6zgii mevzuat olmamasi bu temaya
iliskin basarisiz deneyimlerdendir. “K6: Ik yilimda mevzuatin m’sinden haberim yoktu. Bir 6gretmenin haklarini
bilmemesi ¢ok biiyiik bir basarisizlikti.”

Bir diger alt tema ise miifredattir. Katilimcilar, miifredat bilgisi, miifredatta uyarlama yapma ve
yoneticilerin  6zel egitim miifredati hakkindaki bilgisini miifredata iliskin basarisiz deneyimler olarak
belirtmislerdir. Belirtilen alt temalara iliskin katilimc1 goriislerinin bazilar su sekildedir: “K4: Uygulamakta ve
anlamakta zaman zaman zorlandim. Bu konuda yeterli bilgi ve deneyimi tam anlamiyla edinemedim.”

Kurumsal igleyiste basarisiz deneyimler temasinin bir diger alt temast okul ortamidir. Katilimeilar; okul
personeli ile sosyal etkinlikler, 6gretmenler ile sosyal etkinlikler, veliler ile sosyal etkinlikler, 6grenciler ile sosyal
etkinlikler, etkinliklerin okul i¢i ile smirli olmast ve sosyal ve akademik destek saglanmiyor olmasini okul
ortamina iliskin basarisiz deneyimler olarak ifade etmislerdir. Okul ortami temasina iligkin katilimer gériislerinin
bazilart su sekildedir: “K6: Okulun teneffiis saatleri bize uygun degil, biz belirlenen saatlerde ders
yapamayabiliyoruz.”

Kurumsal isleyiste basarisiz deneyimler temasinin son alt temasi zaman yénetimidir. Katilimcilara gore;
teneffiis olmamast ve okul zaman planlamasina goére hareket etmek zaman yonetimine iliskin basarisiz
deneyimlerdendir. Zaman yoOnetimi temasina iligkin katilimer goriislerinin bazilar1 su sekildedir: “K7: Okulda
sosyal yasam yok. Ozel egitim okuluna uygun bir okul degil. Sosyal etkinlik vb. bize yénelik yok.”

Is birligi ve iliskilerde Basarih Deneyimler

Aragtirma katilimcilarinin deneyimlerine gore olusturulan temalardan bir tanesi de “is birligi ve iliskilerde
basarili deneyimler” temasidir. Bu temaya iligkin analizler sonucunda “yoneticiler”, “6zel egitim 6gretmeni”,
“genel egitim dgretmeni”, “destek egitim personeli” ve “diger personel” alt temalarina ulagilmistir. Alt temalar

kelime bulutu olarak Sekil 6’da gosterilmistir.
Sekil 6
Is Birligi ve Iliskilerde Basarili Deneyimler Alt Temalart

Isbirligi ve Iliskilerde Basarili Deneyimler

Katilimeilarn is birligi ve iligkilere iliskin basarili olarak nitelendirdikleri deneyimlere bakildiginda
yoneticiler alt temasinda; fikir alig verisi yapma, is birligi - yardim ve iletisim kurmay1 basarili deneyimler olarak
nitelendirdikleri goriilmektedir. Katilimcilarin bu temanin ozel egitim ogretmenleri alt temasinda; fikir alis verisi
yapma, i birligi - yardim ve iletisim kurmay1 basarili deneyimler olarak nitelendirdikleri goriilmektedir.
Katilimcilarin genel egitim 6gretmenleri alt temasinda; fikir aligverisi yapma, is birligi - yardim ve iletigim
kurmay1 bagarili deneyimler olarak nitelendirdikleri goriilmektedir. Katilimcilarin destek egitim personeli alt
temasinda is birligi-yardim, diger personel alt temasinda ise is birligi, iletisim ve olumlu tutumlar1 basarili
deneyimler olarak nitelendirdikleri goriillmektedir. Belirtilen alt temalara iliskin katilimcr goriislerinin bazilart su
sekildedir: “K1: Okuldaki is ve isleyis ile ilgili her durumda her konuda rahatca fikir danisabildigimiz bir idare ile
calistyorum (Yoneticiler).”, “K2: Cogu konuda is birligi i¢cinde oluyoruz. Okulumuz ilgedeki tek uygulama okulu,
hepimiz yeniyiz ve esitiz. Herhangi bir mobing olmadi (Ozel egitim &gretmenleri).”, “K3: Simf iginde eksik
malzemelerim oldugunda ellerinden geleni yapiyorlar. Tecriibe konusunda yardimlasiyoruz (Genel egitim
ogretmenleri).”, “K4: Teneffiislerde ve 6gle aralarinda is birligi igerisindeyiz (Diger personel).”
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Is birligi ve iliskilerde Basarisiz Deneyimler

Aragtirma katilimcilarinin deneyimlerine gore olusturulan temalardan bir digeri ise “is birligi ve
iligskilerde basarisiz deneyimler” temasidir. Bu temaya iliskin analizler sonucunda “yoneticiler”, “6zel egitim
Ogretmeni”, “genel egitim dgretmeni”, “destek egitim personeli” ve “diger personel” alt temalarina ulasilmistir.

Alt temalar kelime bulutu olarak Sekil 7’de gosterilmistir.
Sekil 7
Is Birligi ve Iliskilerde Basarisiz Deneyimler Alt Temalar:

isbirligi ve Iliskilerde Basarisiz Deneyimler

Katilimeilarin is birligi ve iligkilere iligkin basarisiz olarak nitelendirdikleri deneyimlere bakildiginda ilk
alt temanin yéneticiler oldugu goriilmektedir. Katilimcilara gore; 6zel egitim hakkinda (mevzuat / sinif igleyisi)
bilgi eksikligi, sinif i¢i etkinliklere miidahale, 6zel egitim sinifina kargi olumsuz tutum, iletisim ve is birligi ve
destek saglama yoneticiler ile yasanan basarisiz deneyimlerdir. Bir diger alt tema &zel egitim dgretmenleridir.
Katilimcilar; partner ile ¢alisma, sorunlara ¢6ziim iiretme, is birligi, ortak karar alma, kisisel alan1 koruma ve 6zel
egitim Ogretmeninin olmamasini basarisiz deneyimler olarak nitelendirmislerdir. Genel egitim ogretmenleri alt
temasinda ise; 0zel egitim sinifina karst olumsuz tutum, is birligi, dislanma ve 6zel egitim hakkinda bilgi
eksikligini basarisiz olarak nitelendirilen deneyimlerdir. Katilimcilara gore; destek egitim personeli alt temasinda
is birligi-yardim ve destek egitim personelinin bulunmamasi, diger personel alt temasinda ise is birligi - yardim
ve 6grencilere karsi olumsuz tutumlarin olmasi basarisiz sayilabilecek deneyimlerdir. Belirtilen alt temalara iliskin
katilimc1 goriislerinin bazilar1 su sekildedir: “KS5: Ozellikle yoneticiler ile neredeyse her konuda karsi karstya
kaldigimiz1 ve ¢ogu kez baski altinda birakildigimizi belirtmek isterim (Yoneticiler).”, “K7: Konusuyoruz aslinda
ama akademik olarak ayni seylerden muzdaribiz ¢6ziim iiretemiyoruz ¢ok bosluk birakiyoruz bizim de bir basari
olgiitiimiiz yok (Ozel egitim ogretmeni).”, “K4: Diger 6gretmenler bazen de miidiir bizim yaptigimz isi
kiigiimsiiyorlar. Ogrenci sayimiz az. Maas olarak fazlayiz. Hak etmedigimizi bos oturdugumuzu diisiinebiliyorlar
(Genel egitim 6gretmeni).”, “K9: Ozel 6grencileri anlamakta zorluk gekebiliyorlar (Diger personel).”

Deneyimlerin Etkileri

Aragtirma katilimeilarinin deneyimlerine goére olusturulan temalardan bir digeri ise “deneyimlerin

etkileri” temasidir. Bu temaya iligkin analizler sonucunda “meslek hedefleri”, “akademik kariyer hedefleri”,
“beklentiler” ve “hisler” alt temalarina ulasilmistir. Alt temalar kelime bulutu olarak Sekil 8’de gésterilmistir.

Sekil 8
Deneyimlerin Etkileri Alt Temalar

Deneyimlerin Etkileri

Deneyimlerin etkilerine iligkin alt temalara bakildiginda ilk alt temanin akademik kariyere iligkin hedefler
oldugu goriilmektedir. Katilimcilarin akademik kariyer hedefleri arasinda; farkli bir alanda lisans okuma,
akademik kariyeri erteleme ve lisansiistii egitim alma oldugu goriilmektedir. Bir diger alt tema meslege iliskin
hedeflerdir. Katilimcilar meslege iliskin hedeflerini; farkli kademe / kurum / pozisyona gegme — meslegi birakma
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ve dgretmenlige devam etme olarak belirtmislerdir. Beklentiler alt temasinda ise katilimcilar meslekte edindikleri
deneyimlerin beklentilerini degistirdigini ve degistirmedigini belirtmislerdir. Son olarak hisler alt temasinda
katilimcilar meslekte edindikleri deneyimlerin hislerini olumlu ve olumsuz etkiledigini belirtmislerdir. Belirtilen
alt temalara iligkin katilimct goriislerinin bazilart su sekildedir: “K11: Lisansiistii egitim almay1 diigiiniiyorum
(Akademik kariyer hedefi).”, “K2: Cok ilerde kendimi ¢ok yipranmis hissedersem RAM’da ¢alisma diisiincem var
(Meslege iliskin hedef).”, “K3: Meslege baslamadan énce ¢ok fazla beklentim vardi. Ogrencilerle sikinti
yasamadan seri bir sekilde egitim yapabilecegimi diisiinmiistim. Bir harf 6gretmenin ¢gok uzun zaman alabilecegini
gordiim. 10’a kadar ritmik sayma haftalar aldi (Beklentiler).”, “K2: Cok yorucu ve 6grencilerden diger 6gretmenler
gibi doniit almadigimiz i¢in hem fiziksel hem psikolojik olarak yorucu oluyor (Hisler).”

Deneyimleri Etkileyen Etmenler

Aragtirma katilimcilariin deneyimlerine gore olusturulan son tema “deneyimleri etkileyen etmenler”

temasidir. Bu temaya iliskin analizler sonucunda “6grenci 6zellikleri”, “okul ortam1” ve “ig birligi ve iliskiler” alt
temalarina ulagilmistir. Alt temalar kelime bulutu olarak Sekil 9°da gosterilmistir.

Sekil 9
Deneyimleri Etkileyen Etmenler Alt Temalari

Deneyimleri Etkileyen Etmenler

Deneyimleri etkileyen etmenlere iligskin alt temalara bakildiginda ilk alt temanin égrenci ozellikleri
oldugu goriilmektedir. Katilimcilara gore Ogrencinin yetersizlik tiirli ve derecesi deneyimlerin niteligini
etkilemektedir. Deneyimleri etkileyen bir diger alt tema okul ortamidir. Katilimeilar; okul tiirii ve kademesi ve
ogrenci sayisinin deneyimler iizerinde etkili oldugunu belirtmislerdir. Deneyimleri etkileyen etmenler temasinin
son alt temasi ise ig birligi ve iliskilerdir. Katilimcilar; aile, caligma partneri ve yoneticiler ile kurulan is birligi ve
iligkilerin deneyimleri tizerinde etkili oldugunu belirtmislerdir. Belirtilen alt temalara iliskin katilimci goriislerinin
bazilar1 su sekildedir: “K2: Ogrenci performansi ¢ok onemli, mesleki doyum yasayamiyorum (Ogrenci
ozellikleri).”, “K4: Ailenin destegi de cok dnemli. Benim iki 6grencimin velisi de hafif diizey zihin engelli, iletisim
kuramiyoruz mesela (s birligi ve iliskiler).”, “K8: Problem davranislarla ilgili hedef davranis belirliyorum ancak
smif mevcudu fazla oldugu i¢in uygulamada ¢ok fazla sorun yasiyorum. Sinif mevcudu ¢ok fazla. Orta-Agir
siifinda kontenjanin 8 olmasi bence ¢ok yanlis bir uygulama (Okul ortami).”

Tartisma

Bu arastirmada 6zel egitim 6gretmenlerinin mesleklerinin ilk yillarinda edindikleri deneyimler ve bu
deneyimlere iliskin basar1 ve basarisizlik algilari aragtirilmigtir. Arastirmaya katilan 6gretmenlerin deneyimlerine
bakildiginda; basarili ve basarisiz ¢esitli deneyimlerinin oldugu, bazi deneyimlerin ise hem basarili hem de
basarisiz olarak nitelendirildigi goriilmektedir.

Ogretim Siireci

Aragtirmanin katilimcist olan 6gretmenlerin dgretim siirecine yonelik olarak smnif i¢inde agik, anlasilir,
net yonergeler verme, etkin pekistire¢ kullanma, farkli etkinliklerde sinif yonetimini destekleme, ders siiresini
farkli amaglara bolme konularinda basarili oldugu gortilmektedir. Ancak dgretmenlerin uygun 6gretim yontemini
secme ve uygulama, sec¢ilen amaclara ulasma, 6gretimi uyarlama, okul diginda desteklenmesi gereken davranis
takibi (sosyal- giinliik yasam becerileri), etkinlik siiresini planlama, 6gretime hazirlanacak zamani planlama ve
dogru degerlendirme yapma konusunda ise basarisiz deneyimlerinin oldugu goriilmektedir. Alanyazinda bu
aragtirma bulgularmi destekleyecek cesitli calismalar bulunmaktadir.

Mesleginin ilk yillarindaki 6zel egitim 6gretmenlerine odaklanan ¢aligmalara bakildiginda 6gretmenlerin
kavramsal bilgiyi uygulamaya doniistiirme, 6gretim siirecinde karsilasabilecek zorluklara hazirlikli olma, gergekei
beklentiler belirleme (Whitaker, 2001), 6grenciden yeterli doniit alma , bireysel farklardan 6tiirii tek bir ¢ocukla
calisma (Lloyd vd., 2000), sinif yonetimi BEP’te yer alan amaglari takip etme (Boyer & Gillespie, 2000),
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Ogretimsel yoOnetim, zaman yonetimi ve organizasyon (Griffin vd., 2003) konularinda sikintilar yasadiklari
goriilmektedir. Bununla birlikte meslegin farkli doneminde olan 6zel egitim dgretmenleri ile yapilan caligmalarda
da 6gretmenlerin bu arastirmadakilere benzer giigliikler yasadiklari belirtilmistir. Giileg-Aslan ve digerleri (2014),
6grencinin performansini belirleme, hedeflenen amact belirlenen siirede tamamlama, 6grenciyi degerlendirme,
yontemi uygulama siire¢lerinde yasanan giigliikkler ve birbirinden farkli 6zelliklere sahip dgrencilerle ¢alisma
nedeniyle 6zel egitim dgretmenlerinin 6gretim siireglerinin olumsuz etkilendigini belirtmistir. Farkli diizeyde
ogrenme Ozelliklerine sahip ¢ocuklarla ¢alismanin ve 6grencilerin bireysel ihtiyaglarini kargilamanin 6zel egitim
ogretmenleri i¢in zorlayici bir unsur oldugu ve basarisiz hissetmelerine neden oldugu da bilinmektedir (Hester vd.,
2020; O’Brien vd., 2019). Zaman yo6netimi konusunda ise g¢esitli ¢alismalarda bu ¢alisma sonuglart ile benzer
sekilde 6zel egitim 6gretmenlerinin dersi planlamak i¢in yeterli zamanlarinin olmadig1 (DeMik, 2008; Fowler vd.,
2019; Hester vd., 2020; Stelitano vd., 2019; Vannest & Hagan-Burke, 2010) belirtilmistir. Ogretmenlik mesleginin
ilk yillar1 lisans 6greniminde edinilmis olan teorik bilgilerin dogrudan uygulamaya aktarildig1 zamanlardir. Ozel
gereksinimli 6grencilerin bireysel 6zellikleri, gereksinim ve ilgilerinin birbirinden farkli olmasi ve &grenme
stirecini etkileyen pek cok degiskenin olmasinin, 6zel egitim 6gretmenlerinin dgretim siireclerinde basarisiz
deneyimler yasamasina neden olabilecegi diisiinilmektedir.

Katilimer 6gretmenler, materyal hazirlama ve okuldan materyal destegi alma konusunda hem bagarili hem
basarisiz deneyimlerinin oldugunu belirtmistir. Ancak hizli, pratik, soyut kavramlari somutlastiran ve konuya
uygun materyal hazirlama konularinda basarisiz deneyimlerini paylasan Ogretmenlerin daha fazla oldugu
goriilmektedir. Ogretim siirecinin bir pargasi olarak materyal hazirlama konusunda da zel egitim 6gretmenlerinin
¢ok yonlii diisiinerek materyal hazirlamasi gerekmektedir. Bu noktada ihtiyag duyulan materyallere erisim 6zel
egitim 6gretmenleri i¢in olduk¢a 6nemlidir. Alanyazinda yer alan ¢esitli caligmalar da 6zel egitim 6gretmenlerinin
materyal hazirlamakta zorlandigini, gerekli materyallere sinirli erisim sagladiklarini ve istedikleri zaman
ulasamadiklarmi (Billingsley vd., 2004; Carter & Scruggs, 2001; Griffin vd., 2003; Griffin vd., 2009; Stelitano
vd., 2019), teknolojik ve teknolojik olmayan materyallerin sinirli oldugunu, materyallerin 6grenciler i¢in uygun
olmadigin1 ve &grenciler tarafindan amaci disinda (1sirma, vb.) kullanildigini, materyal hazirlamanin maliyetli
oldugunu ve yeterli zaman bulamadiklarini (Giileg-Aslan vd., 2014) gostermektedir. Kilgore ve digerlerine (2003)
gore, 0zel egitim 6gretmenlerinin miifredat ile ilgili sorumluluklar1 diger alanlardaki 6gretmenlere gore cok daha
fazladir. Bu dogrultuda 6zel egitim 6gretmenleri, daha genis bir yas araligi ve daha genis bir konu araliginda, farkli
gelisimsel o6zelliklere sahip olan ¢ocuklara hitap edecek sekilde materyallere ihtiyag duymakta ve bu ihtiyag
onlarin mevcut kaynaklarinin 6tesinde bulunmaktadir. Yeterli materyal destegi alma ve planlama siiresine sahip
olmanin 6zel egitim 6gretmenlerinin meslekte kalma tercihlerine etkisi diisliniildiigiinde (Albrecht vd., 2009;
Bettini vd., 2019) bu arastirmadan elde edilen bulgular 6nemli goriilmektedir.

Smif i¢inde problem davranisa sahip Ogrencilerin olmasi o&gretim siirecini etkileyen Onemli
degiskenlerden bir tanesidir ve problem davraniglar ile basa ¢ikabilme, 6zel egitim &gretmenlerinin dZretim
stirecine iliskin deneyimlerinin yani sira onlarin mesleki yetkinlik ve tiikenmisligini de etkilemektedir (Dere-
Ciftci, 2015; Garwood vd., 2018; Yiiksel, 2009). Bu arastirmadaki dgretmenlerin davranis sagaltimi ile ilgili hem
basarili hem basarisiz deneyimlere sahip oldugu goriilmiistiir. Bununla birlikte 6gretmenlerin 6nemli bir kisminin
davranis sagaltim planini uygulama ve davranig sagaltimimni tamamlama konusunda basarisiz deneyimlerinin
olmasi bu arastirmanin dikkat g¢ekici bulgular1 arasindadir. Alanyazinda da 6zel egitim Ogretmenlerinin
mesleklerinin ilk yillarinda problem davranislar ile ilgili veri toplama ve takip etme (Boyer & Gillespie, 2000),
yogun problem davranisi olan ¢ocuklarla ¢alisma, problem davranislarla bas etme (Billingsley vd., 2004; Griffin
vd., 2003; Griffin vd., 2009) konularinda giigliikler yasadigini belirten galigmalar mevcuttur.

Aragtirmanin katilimeisi olan 6gretmenlerin, aile ile is birligi ve iletisim konusunda hem basarili hem
basarisiz deneyimlerinin oldugu gériilmiistiir. Ogretmenlerin aile bilgilendirme konusunda basarili, egitim
stirecine aile katiliminin saglanmasi ve aile beklentilerinin gocugun performansi ile eslesmesi konusunda basarisiz
deneyimlerinin oldugu ortaya cikarilmistir. Aileler ile iletisim ve is birliginde yasanan giigliiklerin 6zel egitim
ogretmenleri i¢in meslegin ilk yillarinda karsilagilan 6nemli zorluklardan oldugu (Conderman & Stephens, 2000;
Griffin vd., 2003; Rossenberg vd., 1997), ailelerin ¢esitli nedenlerle dzel egitim 6gretmenleri ile ¢ok az is birligi
yaptiklari ya da hi¢ yapmadiklar (Giileg-Aslan vd., 2014) bilinmektedir.

Ozel egitim ogretmenlerinin 6gretim siireclerine iliskin benzer temalarda basarili ve basarisiz
deneyimlerinin oldugu goriilmektedir. Bu arastirmaya katilan 6zel egitim 6gretmenlerinin 6gretim siireclerinde
edindikleri deneyimler goz oniinde bulunduruldugunda, 6gretmenlerin ozellikle karar verme siireclerinde
zorlandiklar1 ve karar vermelerini gerektiren durumlarda olumsuz deneyimler yasadiklari ortaya ¢ikarilmis olup
elde edilen bu bulgu olduk¢a dnemli goriilmektedir. Karar verme siireci teorik bilginin yani sira deneyim ile de
gelisen bir siirectir. Bu konuda da dgretmenlerin bir kismi (K9, K10) zamanla gelistiklerini belirtmistir. Ayrica
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aragtirma bulgular1 6zel egitim 6gretmenlerinin dgretim siireglerine iliskin yapmis olduklari ¢alismalarin uygun /
dogru (yontem-teknik ve pekistire¢ se¢imi, degerlendirme, materyal) ve uygulanabilir (davranis sagaltim planini
uygulama ve tamamlama, belirlenen hedeflere ulagma, uyarlamalar yapma) bir sekilde olmasi konusunda basarisiz
deneyimlerinin oldugunu gostermektedir.

Kurumsal Isleyis

Kurumsal isleyis ile ilgili arastirma bulgular1 kapsaminda 6zel egitim 6gretmenlerinin dnemli bir kismi
resmi evrak hazirlama konusunda zorlandiklarini, ¢ok fazla sayida ve gereksiz sayilabilecek evraklar
hazirladiklarini ve bu durumun 6gretim siireglerini sekteye ugrattigini belirtmistir. Evrak hazirlama 6gretmenlerin
ig yikiinii arttirmakta ve basarisiz deneyimlerinin olmasina neden olmaktadir. Billingsley ve digerlerinin (2004)
yapmis oldugu ¢calismada meslege yeni baslayan 6zel egitim 6gretmenlerinin 6nemli bir kismi, evrak islerini fazla
buldugunu, is yiikiinii arttirdigint ve bu durumun 6gretim siirecini engelledigini belirtmistir. Bu durum mevcut
aragtirma sonuclarmi desteklemektedir. Bir baska ¢alismada da benzer olarak 6zel egitim evraklarinin oldukca
fazla ve degisken oldugu, bu nedenle 6zel egitim 6gretmenlerinin 6grencilere odaklanmak yerine evrak isleri ile
zaman kaybettikleri ve bu durumun 6gretmenlerin meslege baghiligini etkiledigi belirtilmektedir (Davis &
Palladino, 2011).

Mevzuat ile ilgili ise 6gretmenlerin ¢gogunlugu mevzuat bilgisinin olmadigini ve mevzuati uygulama,
haklarini bilme konusunda basarisiz deneyimlerinin oldugunu belirtmistir. Miifredat konusunda da 6zel egitim
o0gretmenlerinin miifredati inceleme ve takip etme konusunda basarili, kendilerinin ve yoneticilerin miifredat
bilgisi ve miifredatta uyarlama yapma konusunda basarisiz deneyimlerinin oldugu gériilmektedir. Ogretmenlerin
kurumsal isleyis ile ilgili deneyimlerine bakildiginda belirgin bir bigimde bilgi eksikliklerinin oldugu ve bu
durumun da basarisiz deneyimler yasanmasina neden oldugu goriilmektedir. Ozel egitim 6gretmenlerinin miifredat
bilgisi (Griffin vd., 2003; O’Brien vd., 2019), miifredat: uyarlama, uygulama ve degerlendirme sistemini siirdiirme
(Boyer & Gillespie, 2000) konusunda yasadiklar1 giigliikler alanyazin tarafindan da desteklenmektedir.

Ozel egitim 6gretmenleri meslegin ilk yilinda, meslegin gerektirdigi beklentileri karsilamanin yani sira
icinde bulunduklart ¢evreye uyum saglamaya da calismaktadir. Meslegin ilk yillarindaki &zel egitim
ogretmenlerinin, ¢alistiklart bolge ve okul hakkinda bilgi edinme, okul ekibinin bir {iyesi olma ve etkinliklere
katilmada giicliikler yasadigi bilinmektedir (Boyer & Gillespie, 2000). Bu nedenle meslegin ilk yillarinda 6zel
egitim Ogretmenlerine sunulan destekler olduk¢a 6nemlidir. Ancak bu galisma bulgulari 6gretmenlere yonelik
cesitli destekler sunulsa bile sinirli kaldigr ve 6gretmenlerin bu konularda basarisiz deneyimlerinin oldugu
yoniindedir. Benzer bir ¢alismada da 6zel egitim 6gretmenlerine, meslegin ilk yillarinda okul ortaminda saglanan
sosyal destegin sinirli oldugu ve 6gretmenlerin kendilerini okulun bir pargasi olarak hissetmedikleri belirtilmistir
(Billingsley vd., 2004). Okul ortam1; paydaslar arasindaki etkilesim biciminden etkilenmektedir. Ozel egitim
ogretmenlerinin, meslegin ilk yillarinda edindikleri deneyimlerin incelendigi Griffin ve digerlerinin (2009)
caligmasinda, okul iklimini en énemli sorun olarak goéren 6zel egitim 6gretmenlerinin diger meslektaslar: ile
iligkilerinin daha az destekleyici oldugu ortaya g¢ikartlmistir. Elde edilen bulgunun bu ¢alismanin sonuglarini
destekledigi, bu calismadaki 6zel egitim ogretmenlerinin de okuldaki diger paydaslarla basarisiz deneyimler
yasadig1 gortilmektedir.

Is Birligi ve Mliskiler

Meslektas destegi ve is birligi 6zel egitim 6gretmenlerinin meslekte kalma durumu (Miller vd., 1999)
tikenmiglik diizeylerini (Garwood vd., 2018) etkilemektedir. Carter ve Scruggs (2001), 6zel egitim
o0gretmenlerinin ilk ¢alisma yillarinda meslegin kendine 6zgii giicliikleri ile bir sekilde bag edebildiklerini, onlar1
en ¢ok zorlayan konunun meslektaglardan destek gorememek oldugunu belirtmistir. Bu arastirmadaki 6zel egitim
o0gretmenleri; yoneticiler, genel egitim 6gretmenleri ve diger personel ile fikir aligverisi yaptiklarini, dolayisiyla is
birligi ve iletisim konusunda basarili deneyimlerinin oldugunu belirtmistir. Bununla birlikte 6zel egitim hakkinda
bilgi eksikligi, sinif i¢ci miidahale ve olumsuz tutumlar nedeniyle miidiir ve genel egitim 6gretmenleri ile basarisiz
deneyimler yasadiklarini belirten 6gretmenler, zaman zaman dislandiklarini, destek egitim personeli olmamasi ve
diger personelin 6grencilere yonelik olumsuz tutumlarinin basarisiz deneyimlere yol agtigini ifade etmislerdir.
Alanyazinda bu bulguyu destekler ¢alisma sonuglar1 bulunmaktadir (Ergenekon, 2005; Griffin vd., 2009; Hester
vd., 2020). Ek olarak bu galismada 6zel egitim Ogretmenleri, teneffiislerinin olmamasini olumsuzluk olarak
degerlendirmislerdir. Bu durumun onlarin diger meslektaglar ile bir arada bulunmalari, ortak sosyal ortami
paylasmalar1 ve etkilesim firsati yakalamalarinda smirliliga neden oldugu, dolayisi ile iletisim ve iliskilerini
etkiledigi diistinilmektedir.
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Calisilan okul tiirtiniin okul ortaminda is birligi ve iligkileri etkileyebilecek bir diger durum olabilecegi
diigiiniilmektedir. Bu calismaya katilan dgretmenlerin yartya yakii 6zel egitim okullarinda, digerleri ise genel
egitim okullarinda calismaktadir. Ozellikle is birligi ve iliskiler konusunda 6zel egitim okulunda calisan
ogretmenlerin deneyimlerini daha basarili bulduklari, dislanma - olumsuz tutumlar gibi nedenlerle basarisiz
deneyimler yasayan Ogretmenlerin ise genel egitim okullarinda calistiklar1 goriilmektedir. Genel egitim
okullarinda farkli branslarda ve alanlarda calisan Ogretmenlerin 6zel egitim hakkindaki bilgileri smirlilik
gosterebilmektedir. Bu nedenle &zel egitim smiflarina ve Ogretmenlerine yonelik olumsuz tutuma sahip
olabilecekleri diisiiniilmektedir. Bu gibi durumlarda 6zel egitim 6gretmenlerinin kapsayicilik ve 6zel gereksinimli
¢ocuklara yonelik hak savunuculugu rollerini istlenmelerinin genel egitim Ogretmenleri ile catigmalar
yasamalarina ve desteklerinden mahrum kalmalarina neden olabilecegi bilinmektedir (Mathews vd., 2021). Bu
diisiince ile paralel olarak calismaya katilan dgretmenlerin 6nemli bir kismi okul iginde en fazla iletisim ve is
birligi kurulan grubun diger 6zel egitim dgretmenleri oldugunu belirtmistir. Griffin ve digerleri (2009), tarafindan
yapilan calisma sonuglarina gére de 6zel egitim dgretmenleri, meslegin ilk yilinda en fazla destegi 6zel egitim
ogretmenlerinden, en az destegi ise genel egitim dgretmenlerinden almaktadir. Bu aragtirmanin katilimcilart en
fazla destegi Ozel egitim Ogretmenlerinden aldigini belirtmekle birlikte partnerle c¢alisma, ortak karar alma,
problem durumlarina ¢6ziim iiretme ve kisisel alan1 koruma gibi konularda basarisiz deneyimlerinin oldugunu
ifade etmislerdir. Burada birlikte ¢alisan 6gretmenlerin birbirinden farkli kisisel 6zellik ve deneyime sahip
olmalarinin etkili olabilecegi diisiiniilmektedir.

Yoneticiler ve diger meslektaslar 6zel egitim dgretmenlerine somut bir destek saglamasalar bile onlarin
rollerini kabul ettiklerinde ve etkilesime girdiklerinde okul i¢indeki uyumsuzluklar ve stres azalmaktadir (Gersten
vd., 2001). Davis ve Palladino (2011) tarafindan yapilan ¢aligmada da idareden ve meslektaslarindan destek alan
ozel egitim dgretmenlerinin isbirlik¢i bir ekip iginde ¢aligtiklari, stres diizeylerinin daha az oldugunu ve meslekte
kalma olasiliklarinin arttig1, buna karsin destek alamayan 6gretmenlerin ise okul degistirmek ve/veya meslegi
birakmak istedikleri belirtilmistir. Benzer sekilde Ansley ve digerleri (2019) tarafindan yapilan ¢alismada da
yoneticilerin 6zel egitim Ogretmenlerinin ¢alisma kosullar1 ve is deneyimlerini biiyiik dl¢lide etkiledigini
belirtmislerdir. Dolayisiyla okul ortaminin ilimli olmasi ve is birligi saglanmasi konusunda yoneticilerin kritik
oneme sahip oldugu diisiiniilmektedir. Yoneticilerden alinan olumlu destegin 6zel egitim dgretmenlerinin daha az
tikenmiglik yagamalarina ve meslege daha gii¢lii baglanmalarina katki sagladig: bilinmektedir (Conley & You,
2017; Gersten vd., 2001). Ancak mevcut caligma bulgulari 6zel egitim hakkinda bilgi eksikliginin olmasi, destek
saglamama ve is birligi yapmama nedeniyle 6zel egitim 6gretmenlerinin yoneticiler ile basarisiz deneyimler
yasadigint gostermektedir. Caligmanin bulgulart ile tutarli olarak Billingsley ve digerleri (2004) de 6zel egitim
ogretmenlerinin yaptiklari isin kimi zaman yoneticiler tarafindan anlasilmadigi ve bu durumun c¢esitli zorluklar
olugturdugu belirtmistir. Hester ve digerleri (2020) tarafindan yapilan ¢alismada ise yoneticilerin 6gretmenler i¢in
onemli bir stres unsuru oldugu ve dgretmenlerin gesitli kaynak eksikliklerini karsilayamadiklar: belirtilmistir.

Deneyimlerin Etkileri

Meslegi siirdiirmeye iligkin olarak dgretmenlerin dnemli bir kisminin meslegi birakmay1 ya da farkli
kurum veya pozisyona ge¢meyi diisiindiikleri, meslekte kalmay1 hedefleyen 6gretmenler olmasina ragmen onlarin
da bir kisminin ilerleyen yillarda farkli bir pozisyon ya da kuruma gegmek istedikleri goriilmektedir. Ozel egitim
ogretmenlerine duyulan ihtiya¢ diisiiniildiginde arastirmadan elde edilen bu bulgu son derece Onemli
goriilmektedir. Alanyazindaki pek cok arastirmanin sonucunda, meslegin ilk yillarinda edinilen olumsuz
deneyimlerin 6zel egitim 6gretmenlerinin meslekten ayrilmalarina sebep oldugu goériilmektedir (Billingsley &
Cross, 1991; Billingsley vd., 1995; Billingsley, 2004; Boyer & Gillespie, 2000; Cross & Billingsley, 1994;
Gilmour & Wehby, 2019; Miller vd., 1999). Billingsley ve Cross (1992) tarafindan yapilan ¢alismada, 6zel egitim
ogretmenlerinin %51.5’inin, genel egitim Ogretmenlerinin de %23.2’sinin mesleki doyum saglayamadiklar
gerekgesiyle alandan ayrildiklar: belirtilmistir. Boe ve digerleri (1997) yaptiklar1 ¢caligmada, 6zel egitim ve genel
egitim 6gretmenlerinin meslekte kalma durumlarini incelemistir. Calismanin sonuglari, ilk yildan sonra 6zel egitim
ogretmenlerinin meslekte kalma oraninin, genel egitim 6gretmenlerinden énemli dlglide daha diisiik oldugunu
gostermektedir. Ek olarak ¢alismaya katilan ve bir ile ii¢ y1l arasinda deneyimi olan 6zel egitim 6gretmenlerinin
%28’1nin, ilk y1li sonunda gorevden ayrildig1 ve deneyimin meslekte kalma agisindan 6nemli bir degisken oldugu
belirtilmistir. Gilmour ve Wehby (2019) 6zel egitim 6gretmenlerinin meslekte kalma durumlarini ii¢ y1l boyunca
incelemis ve her yil 6gretmenlerin yaklasik %15° inin okul degistirdigini ya da meslegi biraktigini belirtmistir.
Calisma sonuclar1 problem davranisa sahip Ogrencisi olan, derse hazirlik igin yeterli zamani olmayan
dgretmenlerin meslegi birakma oranlarmin daha yiiksek oldugunu da gostermistir. Ozel egitim dgretmenlerinin
meslekte kalma tutumunu etkileyecek dnemli bir degiskenin deneyim oldugu diisiiniilmektedir. Ozel egitim
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ogretmenlerinin meslegin ilk yillarinda mesleki tiikenmislik diizeyinin ¢ok daha fazla oldugu (Ding, 2018) ve
deneyim siiresi arttikga meslekte kalma niyetlerinin de arttig1 (Cross & Billingsley, 1994) bilinmektedir.

Ozel egitim ogretmenlerinin edindikleri deneyimlerin etkilerine bakildiginda, beklentiler agisindan
¢ogunlugun beklentilerinin degistigi, hisler agisindan ise hem olumlu hem de olumsuz etkilerin oldugu
goriilmektedir. Hislerinin olumlu ydnde degistigini belirten 6gretmenler fazla olmakla birlikte daha sabirl,
hosgoriilii oldugunu, olumsuz yonde degistigini belirten 6gretmenler ise meslegin ¢ok yorucu ve yipratici
oldugunu belirtmistir. Ozel egitim dgretmenlerinin 6zel gereksinimli ¢ocuklara yonelik metaforik algilarmi
inceleyen bir ¢aligmada da 6zel egitimin ¢esitli zorluklart ve sabir gerektiren bir meslek oldugu ortaya ¢ikarilmigtir
(Efilti vd., 2011).

Deneyimleri Etkileyen Etmenler

Calismaya katilan Ogretmenler; mesleki doyum saglayamadigini, Ogrenciler ile ilgili hedeflere
ulasamadigini, 6grenciler ile yapilan sosyal etkinliklerin yetersizlik dereceleri nedeniyle ¢ok sinirli oldugunu bu
gibi durumlarin ise motivasyonlarini olumsuz etkiledigini belirtmistir. Sucuoglu ve Kuloglu (1996) tarafindan
yapilan ¢alismada 6zel gereksinimli cocuklarm 6zellikleri, ¢ocuklar1 kontrol etmede yasanan zorluklar ve 6gretim
stireglerinden doyum saglayamamanin 6zel egitim Ogretmenlerinin mesleki doyum diizeylerini etkiledigi
belirtilmektedir. Benzer olarak Karahan ve Balat (2011) tarafindan yapilan ¢alismada da &gretilebilir zihin
yetersizligi olan c¢ocuklarla c¢alisan Ogretmenlerin, egitilebilir zihin yetersizligi olan c¢ocuklarla calisan
ogretmenlere gore daha fazla tikenmislik yasadiklar1 belirtilmistir. Bir diger ¢alismada Ding (2018), agir diizeyde
¢ocuklarla ¢alisan 6zel egitim 6gretmenlerinin mesleki tiikenmisliginin hafif diizey ¢ocuklarla galiganlara goére
daha fazla oldugunu belirtmistir. Carter ve Scruggs (2001) tarafindan yapilan ¢alismada ise siniftaki 6grenci
sayisinin fazla olmasmin &gretmenlerin Ogretim siirecinde bireysel uyarlamalar yapmalarmi gliglestirdigi
belirtilmistir. Bu ¢calismaya katilan 6gretmenlerin biiyiik ¢ogunlugu orta agir diizeydeki cocuklar ile ¢alismaktadir.
Bu durumun onlarin bagarisiz deneyimleri ile dogrudan iligkili oldugu diistiniilmektedir.

Sonug olarak bu arastirma 6zel egitim dgretmenlerinin meslegin ilk yillarinda basarili ve basarisiz ¢esitli
deneyimlerinin oldugunu gostermektedir. Ozel egitim &gretmenlerinin dzellikle kendilerini basarisiz olarak
gordiikleri deneyimler meslege yonelik tutumlari agisindan énem tasimaktadir. Ozel egitim 6gretmenleri, lisans
Ogrenimleri siiresince hem teorik hem de uygulamali dersler ile meslege hazirlanmaktadir. Ancak 6zel gereksinimli
ogrencilerin bireysel farkliliklarnin ¢ok genis bir yelpazede olmasi ve bu farkliliklara goére Ogretim
uyarlamalarinin yapilmasi nedeniyle 6gretmenlerin gereksinimleri degiskenlik gostermektedir. Ayrica 6zel egitim
ogretmenlerine sunulan hizmetigi egitimler ile 6gretmenlerin 6gretim gereksinimleri arasinda tutarsizlik oldugu
durumlar da olabilmektedir (Billingsley & Tomchin, 1992; Morvant vd., 1995). Bu nedenle ileriki arastirmalarda
ozel egitim 6gretmenlerinin hizmet dncesi ve hizmet icinde aldiklar1 egitimler ve meslege basladiktan sonraki
gereksinimleri arasindaki uyumun incelenmesi 6nerilmektedir.

Bu noktada bir diger 6neri 6zel egitim dgretmenlerinin meslegi siirdiirme oranlarinin incelenmesidir. Bu
aragtirmadan elde edilen sonuglar genellenemeyecek olsa bile 6zel egitim dgretmenlerinin bir kisminin meslegi
birakma planlarinin olmas diisiindiiriiciidiir. [leriki arastirmalarda 6zel egitim 6gretmenlerinden beklenen talepler,
kendilerine sunulan destekler ile meslegi siirdiirme kararlar1 arasindaki iliskinin incelenmesi Onerilmektedir.
Ayrica 0zel egitim 6Zretmenlerinin ¢aligma kosullarinin okul tiirii, 6grenci 6zellikleri, gorev yeri gibi 6zellikler
bakimindan karsilagtirmali olarak daha genis bir katilimc1 grubu ile incelenmesi 6nerilmektedir.

Aragtirma sonuglar1 dogrultusunda gelistirilmis bir diger Oneri ise 6zel egitim dgretmenlerine meslege
basladiklar: ilk yilda ¢ok yonli desteklerin sunulmasi gerektigidir. Gold (1996) bu noktada iki énemli destek
noktasinin altin1 ¢izmektedir. Tlki ise yeni baslayan 6gretmenlerin 6zgiiven gelistirmeleri, stresle basa ¢ikmalari,
kendilerine giivenmeleri ve olast problem durumlarini daha rahat ¢6zmelerine katk: saglayacak olan psikolojik
destektir. ikincisi ise etkili 6gretmen olmak igin gerekli bilgi ve becerileri edinmeleri ve kendilerini
gelistirmelerine katki saglayacak olan dgretimsel destektir. Ozel egitim dgretmenlerine sunulacak olan bu iki
destek tiirliniin onlarin 6gretimsel yeterliliklerini arttirmanin yani sira meslekten memnun olma ve giiven
duygularin da gelistirecegi diistiniilmektedir.

Yazarlarin Katki Diizeyleri

Bu caligmada birinci yazar; ¢aligmanin raporlanmasi, veri toplama, veri analizi ve arastirma deseni
kismina katki saglamustir. Ikinci yazar; calismanin raporlanmasi, veri toplama, veri analizi, arastirma deseni
kismina katki saglamistir. Uciincii yazar ise ¢alisma konusunu belirleme, galismanin raporlanmasi, veri analizi
kismina katki saglamistir.
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Abstract

Introduction: Experiences gained in the first years of the profession affect special education teachers' attitudes
toward the profession. Therefore, understanding the first experiences and perceptions of special education teachers
is essential for their attitudes towards the profession, retention, and success. This study aimed to examine in depth
the experiences of special education teachers in the first year of their profession and their perceptions of success
and failure related to these experiences.

Method: In line with the research purpose, the study was designed using phenomenology, one of the qualitative
research method designs. The research group consisted of 17 special education teachers. The study group was
determined by criterion sampling and snowball sampling methods among the purposeful sampling methods.
Research data were collected through semi-structured interview forms developed by the researchers. Individual
and focus group interviews were conducted with the study group during the research process. The data obtained
from the research were analyzed inductively through thematic analysis. As a result of the thematic analysis of the
research data, eight themes were reached.

Findings: The study results show that special education teachers have successful and unsuccessful experiences
regarding the teaching process, institutional functioning, and cooperation relationships in the first years of their
profession. Experiences gained in the first year of the profession affect teachers' professional goals, emotions, and
expectations. In addition, research findings show that school environment, collaboration relationships, and student
characteristics affect the experiences of special education teachers.

Discussion: The study's findings show that special education teachers' experiences in the first year of their
profession are consistent with the findings of many studies in the literature.

Keywords: Special education teacher, the first year of the profession, institutional functioning, successful
experiences in teaching, unsuccessful experiences in teaching.
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SPECIAL EDUCATION TEACHERS IN THE FIRST YEAR OF PROFESSION 2

Introduction

The first year of the profession is a transition period for special education teachers. During this transition
period, special education teachers develop effective teaching and management strategies for their students'
behavioral problems and academic achievement by combining the theoretical knowledge they acquired during
their undergraduate education with practice (Griffin et al., 2009). In addition to the expectations in the teaching
environment, special education teachers fulfill other roles and responsibilities required by the teaching profession.
These responsibilities cover various issues, such as knowledge and contribution to the institution's functioning,
knowledge of curriculum and legislation, and collaboration with colleagues and families (Billingsley & Bettini,
2017; Billingsley et al., 2020).

All these expectations bring along various challenges for special education teachers in the first year of
their profession. In the first year of their profession, special education teachers experience difficulties in classroom
management and coping with behavioral problems, as well as having knowledge about the curriculum and making
adaptations to the curriculum according to student needs. Among the challenges teachers face are the use of
effective teaching methods and strategies, monitoring student progress, adequate material support, implementing
the behavior intervention process and collecting data about the student (Boyer & Gillespie, 2000), collaboration
(school administrators, general education teachers, special education teachers, and parents) (Conderman &
Stephens, 2000; Whitaker, 2001). In addition, having knowledge about the school environment and its functioning,
making plans, paperwork and following official procedures are among the challenges that teachers face in the first
year of the profession (Billingsley & Cross, 1991; Billingsley et al., 2004; Boyer & Gillespie, 2000; Conderman
& Stephens, 2000; Ergenekon, 2005, 2009; Griffin et al., 2003; Kilgore et al., 2003; Mastropieri, 2001).

For special education teachers, the first years of the profession also pose a risk of professional burnout.
School climate (available resources, number of staff, staff support, emotional experiences), student characteristics
(age, type, and degree of disability, behavioral problems, number of students, classroom environment), and teacher
characteristics (experience, education level, satisfaction) affect the burnout levels of special education teachers
(Park & Shin, 2020). Despite the unique challenges of working with children with special needs (meeting student
needs, coping with behavioral problems, slow progress of students, difficulty of the teaching process), inadequate
professional satisfaction also increases the professional burnout levels of special education teachers (Brunsting et
al., 2022; Brunsting et al., 2023; Ding, 2018; Girgin & Baysal, 2005; Hagaman & Casey, 2018; Jackson & Parker,
2023; Robinson et al., 2019; Sucuoglu & Kuloglu, 1996; Yiiksel, 2009). In addition to working interdisciplinary
and collaborating with different people (Billingsley et al., 2020), special education teaching requires collecting
and recording one-to-one data on students' teaching and other processes, implementing and following the behavior
treatment process, and having detailed knowledge about instructional content (Brownell et al., 2002; Lee et al.,
2011). This can make the teaching role more complex for special education teachers and affect their burnout levels
(Garwood et al., 2018). Considering special education teachers' working conditions and requirements, it is
considered normal for them to experience professional burnout (Billingsley & Bettini, 2019; Lee et al., 2011).
Here, one of the essential points affecting the professional burnout levels of special education teachers is the time
they spend in the profession. Special education teachers' low experience and working time also affect their burnout
(Davis & Palladino, 2011; Dere-Cift¢i, 2015; Ding, 2018; Embich, 2001).

The difficulties encountered in the first years of the profession and the factors that cause them to
experience professional burnout also affect teachers' attitudes toward staying in the profession (Hester et al., 2020).
It is known that situations such as having enough time for instructional planning, providing curriculum support,
the number of teaching groups and student characteristics, the number of auxiliary staff, and administrative support
affect the stress and burnout levels of special education teachers and the burnout status of teachers affects their
decisions to continue their profession (Bettini et al., 2020; Fowler et al., 2019). Studies in the literature show that
the turnover rate of special education teachers is higher than that of general education teachers (Boe et al., 1997
Hagaman & Casey, 2018; Lee et al., 2011; Thornton et al., 2007). In studies conducted with special education
teachers, it was determined that the turnover rate was higher in the first years of the profession and that teachers
mostly left due to professional dissatisfaction (Billingsley & Cross, 1991; Billingsley, 2004; Brownell et al., 2002;
Cross & Billingsley, 1994; Lee et al., 2011). It is seen that special education teachers leave the profession due to
reasons such as the stressfulness of working with students with special needs, excessive paperwork, lack of balance
between extrinsic rewards and demands, not receiving enough of the intrinsic rewards of teaching, personal factors,
intense stress, and frustration with the school environment (Bettini et al, 2020; Billingsley & Cross, 1991;
Billingsley et al., 1995; Billingsley & Bettini, 2019; Burunsting et al., 2014; Boyer & Gillespie, 2000; Cross &
Billingsley, 1994; Gersten et al., 2001; Hester et al., 2020; Miller et al., 1999; Thornton et al., 2007). In addition
to the difficulties faced by special education teachers in the first years of the profession, working conditions,
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school-classroom-student characteristics, duration of experience, and the support they receive affect the rate of
professional attrition and their attitudes towards staying in the profession (Gilmour & Wehby, 2019). Providing
special education teachers in the first year of their profession with the support they need reduces the level of
attrition and increases the quality of the education they offer their students (Billingsley et al., 2004). Studies show
that special education teachers experiencing professional burnout have lower levels of scientifically based
practices to support their students (Cumming et al., 2021; Lane et al., 2021), are more unsuccessful in achieving
the goals in their students' Individualized Education Plan (IEP) (Madigan & Curran, 2020; Wong et al., 2017), and
that classroom climate and performance are negatively affected (Shen et al., 2015). This situation makes it essential
to examine special education teachers' working conditions and professional experiences.

Considering the effects of the experiences gained in the first years of the profession on special education
teachers, there is a need for an in-depth examination of the experiences of special education teachers in the first
years of the profession. Understanding the first experiences and perceptions of special education teachers is vital
for their attitudes toward the profession, retention, and success. It is known that early perceptions affect special
education teachers' decisions to stay or leave the profession (Strogilos et al., 2012). In addition, understanding the
experiences of special education teachers in the first years of their profession will enable the identification of their
strengths and weaknesses. In this way, an important reference point will be created to develop programs to support
special education teachers in the first years of their profession.

In the literature, it is seen that the working conditions of special education teachers are addressed under
the titles of "demands expected from teachers, social supports, and logistical supports offered to teachers" (Stark
et al., 2023), and it is a topic that has been focused on in recent years (Bettini et al., 2020; Billingsley & Bettini,
2019; Billingsley et al., 2020; Cummings et al., 2021, Conley & You, 2017; Leko et al., 2018; Mathews et al.,
2021; O'Brien et al., 2019; Stark et al., 2023). On the other hand, studies on special education teachers who are in
the first years of their profession are relatively limited (Billingsley & Cross, 1991; Billingsley et al., 2004; Carter
& Scruggs, 2001; Cross & Billingsley, 1994) and are aimed at determining the experiences gained in the first years
of the profession, the difficulties encountered and the decisions to continue the profession. In Tiirkiye, Giileg-
Aslan et al. (2014) examined the problems and needs of special education teachers as a case study and offered
solutions. As for special education teachers in the first year of their profession, Ergenekon (2005) investigated the
problems faced by teachers working with children with intellectual disabilities in the first year of their profession
and their suggestions for solutions to these problems. This study has a different focus than the case study by Giileg-
Aslan et al. (2014) and Ergenekon's (2005) research on the issues faced by teachers of the mentally disabled. The
current study goes beyond addressing the problems and solution suggestions highlighted in previous studies. It
focuses on the experiences of special education teachers in the first years of the profession and examines these
experiences in detail with their successes and failures. In this context, it evaluates teachers' experiences based on
their perceptions, the aspects they find successful, and the challenges they face from a broader perspective. It also
offers a different perspective on their professional development. This is thought to provide a comprehensive
perspective on special education teachers' professional beginnings.

This study aimed to determine the experiences of special education teachers in the first year of their
profession and their perceptions of success and failure related to these experiences. In line with this primary
purpose, the following questions were sought to be answered:

1. How do special education teachers make sense of their experiences in the first year of their profession?

2. How do special education teachers interpret the effects of their experiences in the first year of their
profession on themselves?

3. According to special education teachers, what factors affect their experiences in the first year of their
profession?

Method
Design of the Study

This study aims to examine in depth the experiences of special education teachers in the first years of
their profession and their perceptions of success and failure related to these experiences. For this reason,
phenomenology design, one of the qualitative research method designs, was used in the study.

The phenomenological approach, which sees consciousness as a means of access to experience all
phenomena, real or unreal, focuses on how consciousness perceives itself and its functions (Giorgi et al., 2017).
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In this context, the main goal of phenomenological research is to reduce individual experiences of a phenomenon
to a universal explanation (Creswell, 2021).

In the current study, teachers' perception of "being a special education teacher" based on their experiences
is examined through their explanations. For this reason, "descriptive phenomenology,” which was introduced by
Husserl to study the orientational relationships between the experiencer and the experienced, was preferred in the
research (Vagle, 2018). In the first step of descriptive phenomenology, the phenomenon to be analyzed must first
be carefully defined (description). In the second step, all information obtained from sources other than those
directly given to consciousness (the researcher's prejudices, beliefs about the phenomenon under study, and the
external world) must be bracketed and set aside (reduction). The researcher is looking for a more stable outcome
in communicating with other researchers due to the variety of concrete experiences. Therefore, finally, the
researcher should search for the essence of the experience by developing examples of similar experiences through
imaginary diversity (Giorgi & Giorgi, 2003).

Study Participants

In this study, considering the nature of the research design, the study group was determined using criterion
and snowball sampling methods from the types of purposeful sampling methods. The study group's criteria were
having experience with "being a special education teacher" and being in the first two years of their profession. The
researchers first visited the schools in the province where they worked and met the special education teachers who
met the relevant criteria face to face and provided information about the purpose of the research. Then, in the face-
to-face interviews, other special education teachers who met the criteria were contacted by phone through the
teachers who volunteered to participate in the study and were informed about the purpose of the research. The 17
special education teachers who met the determined criteria and volunteered constitute the study group of this study.
After the individual interviews were completed with the teachers who participated in the study, a focus group
interview was conducted with five volunteer teachers. The demographic characteristics of the study group are
shown in Table 1.

Table 1
Demographic Characteristics of Participants

Individual interview Focus group interview

Features participants participants
f f
Male 10 1
Gender Female 7 4
Educational level License 17 5
Center 12 2
Place of employment Village 5 3
Primary school 9 2
Level of the school where  Middle school 6 1
he/she works High school 2 2
Special education school 9 2
Type of school he/she General education school (special education 8 3
works in class)

_ 1-4 9 4
Class size 5.8 6 1
Mild mental retardation 5 2
. . Moderate to severe intellectual disability 7 1

Student diagnosis . . .
Mild autism spectrum disorder 1 -
Moderate to severe autism spectrum disorder 4 2

Data Collection Tools

In phenomenological research, the interview is the primary data collection technique (Ersoy, 2019). The
interview technique enables the researcher to describe the participant's situation and experience faithfully and in
detail (Giorgi & Giorgi, 2003). The data of this study were collected through semi-structured interview forms
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developed by the researchers. Individual and focus group interviews were conducted with the study group during
the research process. Two separate interview forms were used for the interviews.

The researchers developed the questions in the individual interview form based on a detailed literature
review (Billingsley & Cross, 1991; Billingsley et al., 2004; Carter & Scruggs, 2001; Cross & Billingsley, 1994).
The interview form consists of two parts. The first part includes 11 questions to determine the demographic
characteristics of the participants, and the second part consists of three questions to assess the participants'
experiences of being a special education teacher. After the first version of the interview questions was created,
they were presented to two researchers in the Department of Special Education. Expert opinions were obtained on
the research questions' suitability, scope, and comprehensibility. In line with the expert opinions, sub-questions
were added to the interview form and reorganized into three primary and three sub-questions. Finally, a pilot study
was conducted with a special education teacher in the first year of their profession. The pilot application was
conducted via Zoom application and lasted approximately one hour. During the pilot study, the participant's
opinions on the clarity and clarity of each question were obtained. After the pilot study, it was decided not to
change the interview questions, considering they were clear, understandable, and suitable for the research.

The focus group interview form was prepared after analyzing the data obtained from the individual
interviews. A new semi-structured interview form was created for the focus group interview based on the codes,
themes, and sub-themes with high frequency in the data obtained from the individual interviews. The interview
form to be used in the focus group interview consists of seven questions. After the interview questions were
determined, they were presented to two US Department of Special Education researchers. Expert opinions were
obtained on the questions' appropriateness, scope, and comprehensibility for the purpose of the research. Since the
experts stated that the research questions were clear, understandable, and suitable, it was decided not to change
the interview questions.

Data Collection

The study participants consisted of special education teachers working in different provinces. Considering
the duty locations of the researchers and transportation difficulties, it was decided to collect the research data
remotely. Collecting research data over the Internet reduces transportation difficulties and costs for the researchers.
It provides time and place flexibility for the participants, allowing the participants to think about the questioned
information in more detail and use more time to respond (Creswell, 2021). In the first stage of the data collection
process, the participants' views on the identified phenomenon were obtained in writing via e-mail using a semi-
structured interview form. After reviewing the participants' responses, individual interviews were conducted with
each participant via remote Zoom to ensure participant confirmation. The same interview form was used in the
particular data collection process (written - online). Finally, focus group interviews were conducted with a certain
number of participants.

Individual Interviews

Before the individual interviews, face-to-face interviews were conducted with teachers in the province
where the researchers worked, and telephone interviews were conducted with teachers from different regions. In
the interviews, it was stated that the purpose of the research and the interview processes would be recorded,
personal information about the participants would not be shared with people other than the researchers, and a code
name would be used for each participant in the research.

In the first stage of the data collection process, teachers were asked to respond to the semi-structured
interview form in writing and send it to the researchers via e-mail. After the teachers had submitted the written
forms, they were interviewed again, and the date and time for online interviews were planned. Teachers' written
responses were reviewed and analyzed in depth in the online interviews. The individual interviews with the
teachers online lasted approximately 20 to 30 minutes.

Focus Group Interview

The data obtained from individual interviews showed that special education teachers had successful and
unsuccessful experiences with similar themes. A focus group interview was conducted in this study to examine
the phenomenon in depth and provide participant confirmation. In the focus group interview, the findings obtained
from the analysis of the individual interviews were presented to the participants with seven basic open-ended
questions. At the same time, the researchers shared their comments on the study with the participants. In addition
to participant confirmation, the focus group interview enabled the participants to check the responses of the other
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interview members, edit their own responses, and reveal the similarities and differences between the views in
depth.

The focus group interview was conducted with five participants and two moderators (two of the
researchers). During the interview, one of the moderators managed the interview process. At the same time, the
other took notes on participant responses (salient points, responses that differed from previous individual
interviews, statements that were not clearly explained, etc.). At the end of the interview, the participants were
asked again about the statements that were thought to be unclear. Before the interview, a common day and period
suitable for each participant was determined in consultation with the participants. Then, all participants were
interviewed online via Zoom on the determined day and time. The focus group interview lasted 56 minutes.

Participants' cameras and microphones were kept on during all interviews conducted via Zoom. Meeting
links were sent to the participants about half an hour before the scheduled time. Participants were asked to check
the meeting connection, microphone, and camera before the interview. To avoid interrupting the interviews, a new
meeting link was created at the 35th minute of the focus group interview and sent to the participants again. Since
the individual interviews lasted less than 40 minutes, there was no need to schedule a second meeting.

Data Analysis

To examine the entire data set in detail and to establish a strong relationship between the data and the
themes, the data of this study were analyzed inductively through thematic analysis. Thematic analysis with an
inductive approach is a coding process based entirely on data, without trying to fit the data obtained into a
predetermined coding list or the researcher's theoretical interest in the subject (Braun & Clarke, 2019). In analyzing
the data in this study, the six steps of thematic analysis proposed by Braun and Clarke (2019) were followed.

Phase 1: Researcher's Familiarization with the Data

Organizing the data: In the first step of the data analysis process of this study, the data collected from the
participants were organized. Individual interviews and focus group discussions conducted online were transcribed
in this context. A separate folder was created for each participant, and the data (written documents and online
interview transcripts) were collected together. Reading and note-taking; after the research data were gathered, two
researchers read them several times, and notes were taken on the responses.

Phase 2: Creating Initial Codes

Participants' responses to the questions were analyzed, and data-based keywords were identified and
listed. The keywords were described in detail and transformed into codes. The data related to each code were
brought together and reviewed, and sub-themes were created.

Phase 3: Creating Themes

The codes and sub-themes were reviewed again. Then themes were created. Care was taken to create
themes to cover codes and sub-themes.

Phase 4: Reviewing the Themes

The generated themes and sub-themes were compared with the coded data content to check whether they
were compatible. Then, the research data were re-read, and it was checked whether each theme accurately reflected
the data set and whether there was a missed code.

Phase 5: Defining and Naming the Themes

Each theme was checked and simplified, repetitive themes were reorganized, and the parts of the data set
reflected by the themes were reviewed. Themes that were too broad and complex were categorized under the
relevant theme as sub-themes to preserve the integrity of meaning and patterns among them.

Phase 6: Report Preparation

After the themes were formed, direct quotations were identified to prove the validity of each theme, and
the results obtained from the data analysis were associated with the research questions and reported. The visual
presentation of the themes was created using the NVivo 12.2 program. The words with the highest frequency in
the code key and forming the sub-themes were reported as a word cloud with the "Word Art" Web tool.

The main purpose of phenomenological research is not to transform the data into numerical expressions
and generalize them to the universe through the sample but to describe the participants' experiences in depth. In
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this context, it is an essential element to represent the data obtained in the analysis process in a way that reveals
the relationship between concepts and themes (Yildirim & Simsek, 2021). Considering the nature of the research,
numerical expressions in frequency/percentage regarding the data were explicitly avoided in this study. While
reporting the data, the participants' experiences were examined in depth through codes, sub-themes, and themes,
and additional explanations and quotations about these experiences were included.

Role of the Researcher

Qualitative research tries to convey why people have thoughts and emotions that can affect their
behaviors. In this context, the role of the researcher is to access the emotions, thoughts, and experiences of the
research participants and to protect the information about the participants and the data obtained (Sutton & Austin,
2015). Therefore, the researcher must know both the qualitative research method and the relevant phenomenon.
The researchers of this study consisted of people working in the special education department. The researchers
have previously conducted studies in qualitative research design and have conducted interviews many times in the
data collection processes of various studies. They also have experience in interview techniques. Two researchers
had previously conducted studies in which phenomenology design was used.

Credibility and Ethics

Different perspectives and terms are used for validity and reliability in qualitative research. In this study,
instead of internal-external validity, objectivity, and reliability, the terms credibility, authenticity, transferability,
dependability, and confirmability suggested by Lincoln and Guba (1985) were preferred (Creswell, 2021).

Transferability

The research context was described in detail. Participant criteria and identification process, demographic
characteristics of the participants were described in detail. The data analysis process and method were clearly
defined. The research method and why it was chosen, data collection tools, data collection process and data
analysis process were explained in detail.

Reliability

Researcher biases; there were three researchers in this study. To make an objective evaluation, the
researchers left their personal experiences and judgments aside while collecting and reporting the research data
and acted in a participant and data-oriented manner. During the interviews, directives towards the participants were
avoided, and the descriptions made by the participants were conveyed as they were analyzing and interpreting the
data.

Participant Confirmation

In descriptive phenomenology research, it is essential to obtain the participants' approval of the
researcher's interpretations of their experiences about the phenomenon (Ersoy, 2019). Participant confirmation
enables participants to examine and confirm the accuracy (or inaccuracy) of the interview transcripts or the analysis
and interpretation of the data obtained by the researchers (Bratlinger et al., 2005). In this study, individual online
interviews were conducted with the participants after the written data were collected to decide on the accuracy of
the analysis, interpretation, and conclusions of the data obtained. The researchers shared the interview transcripts
and the comments obtained from the teachers' experiences about the phenomenon of "being a special education
teacher" with the participants and obtained their approval. Similarly, the participants' approval was obtained for
the online individual interviews. In addition, the data obtained from the individual interviews were analyzed and
re-examined in focus group interviews with some participants. In this way, participant confirmation was provided
again.

Consistency

In preparing the interview questions for individual and focus group interviews, a detailed literature review
was conducted, expert opinions were obtained on the questions' scope, comprehensibility, and clarity, and a pilot
study was conducted for the individual interview form. As a result of the expert opinions and pilot application, the
final interview forms were created.

The first author transcribed the interviews conducted in the research, and the second author
simultaneously confirmed all transcripts. Thematic analysis was used in the data analysis process of the study, and
two different researchers coded the data independently to determine themes and sub-themes. Then, the analyses
made by the two researchers were compared, and the themes, sub-themes, and codes with consensus were chosen,
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and common decisions were taken by reaching a consensus for the themes, sub-themes, and codes with
disagreement. The reliability of the data obtained was calculated by considering Miles and Huberman's (1994)
consensus-disagreement formula, and the reliability coefficient was found to be 100% since consensus was
achieved in all data (Creswell, 2014).

Ethics

The ethics committee permission for this study was approved by the Human Research Ethics Committee
in Social Sciences at its meeting dated 04.10.2021 and numbered 2021/10. Participation in the study was voluntary,
and code names (P1, P2,...P17) were used for the participants by ethical principles.

Results

The data for this research was collected using two different interview techniques. Focus group interviews
were conducted to explore in depth the data obtained from the analysis of individual interviews, and the data
obtained are an extended version of the data obtained from the individual interviews. As the data from both types
of interviews were consistent and meaningful in themselves, they were interpreted as a whole. Eight themes were
identified as a result of the thematic analysis of the data obtained from the research. The sub-themes associated
with each theme and the codes that formed these sub-themes were supported by direct quotations from the
participants' views. The themes that emerged from the research findings are shown in Figure 1.

Figure 1
Research Themes

I
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Successful Experiences in the Teaching Process

The first of the themes created according to the experiences of the research participants is the theme of
‘successful experiences in the teaching process.” As a result of the analyses related to this theme, the sub-themes
of ‘planning and implementation of teaching,” ‘behavioral intervention,” ‘assessment,” ‘material,” ‘classroom
environment,” ‘time management,” and ‘family’ were reached. The sub-themes are shown in Figure 2 as a word
cloud.

Figure 2
Successful Experiences in the Teaching Process Subthemes

Successful Experiences in the Teaching Process

When we look at the experiences that the participants described as successful regarding the teaching
process, it is seen that the first sub-theme is planning and realizing the teaching. According to the participants,
choosing appropriate objectives, preparing IEP, completing the teaching, and using reinforcement are experiences
that can be considered successful. Some of the participant views on this sub-theme are as follows: “P12: | gained
the target behaviors that | determined in the realization of instructional objectives.”, “P5: We use appropriate
reinforcers without any problems in the use of reinforcers.”
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Another sub-theme related to successful experiences in the teaching process is behavior intervention.
Participants described determining antecedents, appropriate behavioral goals, keeping records about behavior,
choosing appropriate behavioral intervention techniques, fading behavior with authority, and having theoretical
knowledge as successful experiences. Some of the participant views on this sub-theme are as follows: “P5: We do
not have any problems determining target behavior and collecting and recording data.”, “P2: | did not have any
problems in determining methods and techniques. | made progress by making evaluations at the end of each
lesson.”

Another sub-theme related to successful experiences in the teaching process is material. According to the
participants, preparing materials, receiving material support from the school, and using technological materials are
experiences that can be considered successful. Another sub-theme related to successful experiences in the teaching
process is evaluation. In the sub-theme of evaluation, the participants described making end-of-instruction
evaluation and performance intake - rough evaluation as successful experiences. Some of the participant views on
the sub-themes are as follows: “P2: | constantly recorded where we were by making weekly and monthly
evaluations at the end of the lesson.”, “P6: I think | was successful in preparing materials.”

Another sub-theme related to the theme of a successful teaching process is the classroom environment.
Participants expressed classroom management, giving instructions appropriately in the classroom, using effective
reinforcement, and supporting classroom management in different activities as successful experiences. Another
sub-theme is time management. According to the participants, dividing the lesson time into different purposes and
time management and planning are experiences that can be considered successful. Some of the participant views
on the sub-themes are as follows: “P4: The directions | give in the classroom are clear and short. This prevents
confusion in the classroom and ensures discipline.”, “P2: | can work on different objectives within a lesson.”

The last sub-theme related to successful experiences in the teaching process is family. According to the
participants, informing the family, collaborating, and communicating with the family are successful experiences.
Some of the participant views on the family sub-theme are as follows: “P8: We do good work with interested
families. Activities, birthdays, and homework assignments are successful.”, “P11: | established an environment of
cooperation by making parent visits and parent meetings.”

Unsuccessful Experiences in the Teaching Process

Another one of the themes created according to the experiences of the research participants is the theme
of ‘unsuccessful experiences in the teaching process.” As a result of the analyses related to this theme, the sub-
themes of ‘planning and implementation of teaching,” ‘behavioral intervention,” ‘assessment,” ‘material,’
‘classroom environment,” ‘time management,” and ‘family” were reached. The sub-themes are shown in Figure 3
as a word cloud.

Figure 3
Unsuccessful Experiences in the Teaching Process Subthemes

Unsuccessful Experiences in the Teaching Process

When we look at the experiences that the participants characterized as failures in the teaching process, it
is seen that the first sub-theme is planning and implementing teaching. Participants described choosing appropriate
objectives, choosing and applying appropriate teaching methods, reaching the selected objectives, not doing
homework, adapting teaching, following the behavior that needs to be supported outside of school (social- daily
life skills), having problem behavior of the student, determining appropriate reinforcement and using
reinforcement as unsuccessful teaching process experiences. Some of the participant views on this sub-theme are
as follows: “P2: | could have chosen more accessible objectives more superficially. 1 changed the objectives
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afterward.”, “P3: There were times when the techniques | chose while preparing the lesson plan and the methods
I used while teaching the lesson did not match.”

Another sub-theme related to unsuccessful experiences in the teaching process is behavioral intervention.
According to the participants, setting appropriate behavioral goals, keeping records about the behavior, choosing
the proper behavioral intervention technique, implementing the behavioral intervention plan, completing the
behavioral intervention, and receiving family support during the behavioral intervention process are experiences
that can be considered unsuccessful in the teaching process. Some of the participant views on this sub-theme are
as follows: “P7: It is sometimes difficult to choose and apply appropriate treatment methods. | have theoretical
knowledge but still have difficulty using it; | have to change techniques during the teaching process.”, “P2: |
behave inconsistently when working on problem behavior.”

Another sub-theme of unsuccessful experiences in the teaching process is material. According to the
participants, preparing materials, receiving material support from the school, and using the material for a long time
are experiences that can be considered unsuccessful. Another sub-theme related to unsuccessful experiences in the
teaching process is evaluation. In the evaluation sub-theme, the participants described making correct and end-of-
instruction evaluations as unsuccessful evaluation experiences. Some of the participant views on the sub-themes
are as follows: “P7: | need to make the evaluation process more comprehensive. | need to recognize student
characteristics well. | also have difficulty choosing the suitable material, and the school's materials are limited. |
also have time problems in preparing materials.”, “P13: My materials have been disposable daily and have all been
torn.”

Another sub-theme related to unsuccessful experiences in the teaching process is the classroom
environment. Participants expressed difficulty in classroom management, adjusting the attitude aimed at students,
and attracting the students' attention as unsuccessful experiences related to the classroom environment. Another
sub-theme is time management. According to the participants, time management and planning, planning the
activity time, planning the time to prepare for teaching, and having a long lesson time are experiences that can be
considered unsuccessful. Some of the participant views on the sub-themes are as follows: “P10: | had difficulty in
managing time and processes economically. Sometimes, there were classes where | really couldn't do any
activities. For example, | could not attract the attention of the child.”, “P1: I cannot allocate equal time to each
student due to the number of students and their different aims.”

The last sub-theme related to unsuccessful experiences in the teaching process is the family. According
to the participants, cooperation with the family, communication with the family, family participation in the
teaching process, and family expectations are experiences that can be considered unsuccessful. Some of the
participant views on the family sub-theme are as follows: “P5: Families are not in a cooperative attitude. They are
either indifferent or opposed to the work done for the student.”

Successful Experiences in Organisational Functioning

Another theme created according to the experiences of the research participants is the theme of ‘successful
experiences in institutional functioning.” As a result of the analyses related to this theme, the sub-themes of ‘official
documents and procedures,’ ‘school environment,” ‘curriculum,’ and ‘legislation’ were reached. The sub-themes
are shown in Figure 4 as a word cloud.

Figure 4
Successful Experiences in Organisational Functioning Sub-themes

Successful Experiences in Organisational Functioning

When we look at the experiences that the participants characterized as successful regarding institutional
functioning, it is seen that the first sub-theme is official documents and official procedures. Participants
characterized doing the paperwork on time and entirely and following up the paperwork as successful official
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documents and procedures experiences. Some of the participant views on this sub-theme are as follows: “P4: |
submitted the documents on time and prepared them organizationally and carefully.”

Another sub-theme of the theme of successful experiences in organizational functioning is legislation.
According to the participants, knowledge of legislation is one of the most successful experiences related to this
theme. Another sub-theme is curriculum. The participants stated that examining the curriculum, following the
curriculum in the teaching process, and examining the source books are successful curriculum experiences. Some
of the participant views on the sub-themes are as follows: “P10: | already knew the legislation.”, “P9: It changes
a lot, especially for special education children. Sometimes you teach them in a week, sometimes in a month. | go
according to the curriculum, but | go according to the child's deficiencies.”

The last sub-theme of the theme of successful experiences in institutional functioning is the school
environment. According to the participants, social activities with school staff, teachers, parents, and students,
participating in social activities, and traveling to school by shuttle are successful experiences related to the school
environment. Some of the participant views on the school environment theme are as follows: “P1: In the school,
administrators, teachers, and staff are intertwined, and activities are organized whenever there is an opportunity,
sometimes to mingle with students and spend quality time with staff.”

Unsuccessful Experiences in Organisational Functioning

Another theme created according to the experiences of the research participants is the theme of
‘unsuccessful experiences in institutional functioning.” As a result of the analyses related to this theme, the sub-
themes of ‘official documents and procedures,” ‘school environment,” ‘curriculum,” ‘legislation,” and ‘time
management’ were reached. The sub-themes are shown in Figure 5 as a word cloud.

Figure 5
Sub-themes of Unsuccessful Experiences in Institutional Functioning

Unsuccessful Experiences in Organisational Functioning

When we look at the experiences that the participants characterized as unsuccessful regarding institutional
functioning, it is seen that the first sub-theme is official documents and official procedures. The participants
described unsuccessful experiences with official documents and procedures, examining official letters only in
problem situations, understanding the purpose of documents, preparing official documents, following official
documents, preparing a large number of documents, administrators' knowledge of special education documents,
knowledge of official documents and official procedures, and receiving support in this process. Some of the
participant views on this sub-theme are as follows: “P2: | think | am deficient in this regard. For example, | had
difficulty even when writing a petition. Our principal is not a special educator; he asks us, and he does not know
either.”

Another sub-theme of the theme of unsuccessful experiences in institutional functioning is legislation.
According to the participants, knowledge of the legislation, application of it, their rights, and the lack of legislation
specific to special education are among the unsuccessful experiences related to this theme. “P6: In my first year, |
was unaware of the legislation. It was a significant failure for a teacher not to know his/her rights.”

Another sub-theme is curriculum. Participants stated curriculum knowledge, curriculum adaptation, and
administrators' knowledge of the special education curriculum as unsuccessful experiences related to the
curriculum. Some of the participant views on the sub-themes are as follows: “P4: | had difficulty in implementing
and understanding the curriculum from time to time. | did not have enough knowledge and experience in this
regard.”
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Another sub-theme of unsuccessful experiences in institutional functioning is the school environment.
Participants stated that social activities with school staff, social activities with teachers, social activities with
parents, social activities with students, activities being limited to in-school activities, and not providing social and
academic support are unsuccessful experiences related to the school environment. Some of the participant views
on the school environment theme are as follows: “P6: The school's break times are not suitable for us, we may not
be able to have lessons at the specified times.”

The last sub-theme of the theme of unsuccessful experiences in institutional functioning is time
management. According to the participants, not having recess and acting according to the school time planning
are among the unsuccessful experiences related to time management. Some of the participant views on the theme
of time management are as follows: “P7: There is no social life at school. It is not a school suitable for a special
education school. There are no social activities, etc., for us.”

Successful Experiences in Cooperation and Relationships

One of the themes created according to the experiences of the research participants is the theme of
‘successful experiences in cooperation and relationships.” As a result of the analyses related to this theme, the sub-
themes of ‘administrators’, ‘special education teacher’, ‘general education teacher’, ‘support education staff” and
‘other staff” were reached. The sub-themes are shown in Figure 6 as a word cloud.

Figure 6
Successful Experiences in Cooperation and Relationships Sub-themes

Successful Experiences in Cooperation and Relationships

When we look at the experiences that the participants characterized as successful in terms of cooperation
and relationships, it is seen that in the sub-theme of administrators, exchanging ideas, cooperation-help, and
communication are described as successful experiences. In this theme's special education teachers sub-theme, the
participants described exchanging ideas, cooperation - help, and communication as successful experiences. In the
sub-theme of general education teachers, the participants described exchanging ideas, cooperation-help, and
communication as successful experiences. In the sub-theme of support education personnel, the participants
described cooperation-help. In the sub-theme of other personnel, they described cooperation, communication, and
positive attitudes as successful experiences. Some of the participant views on the sub-themes are as follows: “P1:
I work with an administration that we can easily consult on every issue related to the work and functioning of the
school (Administrators).”, “P2: We cooperate on most issues. Our school is the only practice school in the district;
we are all new and equal. There was no mobbing (Special education teachers).”, “P3: They do their best when |
miss classroom materials. We help each other with experience (General education teachers).”, “P4: We cooperate
during breaks and lunch breaks (Other staff).”

Unsuccessful Experiences in Cooperation and Relationships

Another theme created according to the research participants' experiences is 'unsuccessful experiences in
cooperation and relationships.' As a result of the analyses related to this theme, the sub-themes of ‘administrators,’
'special education teachers', 'general education teachers', 'support education personnel,’ and 'other personnel’ were
reached. The sub-themes are shown in Figure 7 as a word cloud.

Figure 7
Unsuccessful Experiences in Collaboration and Relationships Sub-themes
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Unsuccessful Experiences in Cooperation and Relationships

When we look at the participants' experiences characterized as unsuccessful in terms of cooperation and
relationships, it is seen that the first sub-theme is administrators. According to the participants, lack of knowledge
about special education (legislation/classroom functioning), intervention in classroom activities, negative attitude
towards the special education class, communication, and providing cooperation and support are unsuccessful
experiences with administrators. Another sub-theme is special education teachers. Participants characterized
working with a partner, finding solutions to problems, cooperation, joint decision-making, protecting personal
space, and not having a special education teacher as unsuccessful experiences. In the sub-theme of general
education teachers, negative attitudes towards the special education class, cooperation, exclusion, and lack of
knowledge about special education were considered unsuccessful experiences. According to the participants, in
the sub-theme of support education personnel, cooperation-help and lack of support education personnel, and the
sub-theme of other personnel, cooperation-help and negative attitudes towards students are experiences that can
be considered unsuccessful. Some of the participant views on the sub-themes are as follows: “P5: | would like to
state that we are confronted with administrators on almost every issue and are often put under pressure
(Administrators).”, “P7: We actually talk, but we suffer from the same things academically; we cannot produce
solutions, we leave a lot of gaps, and we do not have a success criterion (Special education teacher).”, “P4: Other
teachers and sometimes the principal underestimate our work. We have a few students. We are overpaid. They
may think that we do not deserve it and that we sit idle (General education teacher).”, “P9: They may have difficulty
understanding special students (Other staff).”

Effects of Experiences

Another theme created according to the experiences of the research participants is the theme of ‘effects
of experiences’. As a result of the analyses related to this theme, the sub-themes of ‘career goals,” ‘academic career
goals,” ‘expectations,” and ‘emotions’ were reached. The sub-themes are shown in Figure 8 as a word cloud.

Figure 8
Effects of Experiences Sub-themes

Effects of Experiences

When the sub-themes related to the effects of experiences are analyzed, it is seen that the first sub-theme
is the academic career goals. It is seen that the participants' academic career goals include studying for a bachelor's
degree in a different field, postponing their academic career, and receiving postgraduate education. Another sub-
theme is the goals related to the profession. The participants stated their professional goals as moving to a different
level/institution/position - quitting the profession and continuing teaching. In the sub-theme of expectations, the
participants stated that the experiences they gained in the profession changed their expectations and did not change
their expectations. Finally, in the sub-theme of emotions, the participants stated that their experiences in the
profession affected their emotions positively and negatively. Some of the participant views on the sub-themes are
as follows: “P11: | plan to take postgraduate education (academic career goal).”, “P2: | think of working in GRC
if 1 feel very worn out in the future (Professional goal).”, “P3: | had a lot of expectations before starting the
profession. | thought that 1 would be able to provide education quickly without having any problems with the
students. | realised that teaching a letter can take a very long time. Rhythmic counting to 10 took weeks
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(Expectations).”, “P2: It is very tiring, and since we do not get feedback from the students like other teachers, it is
both physically and psychologically tiring (Emotions).”

Factors Affecting Experiences

The last theme created according to the research participants' experiences is ‘factors affecting
experiences.' As a result of the analyses related to this theme, the sub-themes of 'student characteristics,' 'school
environment," and 'cooperation and relationships' were reached. The sub-themes are shown in Figure 9 as a word
cloud.

Figure 9
Factors Affecting Experiences Sub-themes

Factors Affecting Experiences

When the sub-themes related to the factors affecting the experiences are examined, it is seen that the first
sub-theme is student characteristics. According to the participants, the type and degree of the student's disability
affect the quality of the experiences. Another sub-theme affecting the experiences is the school environment.
Participants stated that the type and level of school and the number of students affected the experiences. The last
sub-theme of the factors affecting experiences is cooperation and relationships. Participants stated that
cooperation and relationships with family, work partners, and administrators were effective in their experiences.
Some of the participant views on the sub-themes are as follows: “P2: Student performance is critical, and I cannot
experience professional satisfaction (Student characteristics).”, “P4: Family support is also critical. The parents of
two of my students have mild intellectual disabilities; for example, we cannot communicate (Cooperation and
relationships).”, “P8: | set target behaviors for problem behaviors, but | have many problems in implementation
because the class size is too large. The class size is too high. | think the quota of 8 in the Medium-Heavy class is
a very wrong practice (School environment).”

Discussion

This study investigated special education teachers' experiences in the first years of their profession and
their perceptions of success and failure related to these experiences. When the experiences of the teachers who
participated in the research are analysed, it is seen that had varying levels of success. Some experiences are
characterised as both successful and unsuccessful.

Teaching Process

The analysis demonstrates that the teachers who participated in the study successfully gave clear,
understandable, and precise instructions in the classroom, used effective reinforcement, supported classroom
management in different activities, and divided the lesson time into different objectives. However, it is seen that
teachers have unsuccessful experiences in selecting and applying appropriate teaching methods, reaching the
chosen objectives, adapting the teaching, following the behaviors that need to be supported outside the school
(social- daily life skills), planning the activity duration, planning the time to prepare for teaching and making a
correct evaluation. There are various studies in the literature to support these research findings.

When the studies focusing on special education teachers in the first years of their profession are examined,
it is observed that teachers have difficulties in transforming conceptual knowledge into practice, being prepared
for the difficulties that may be encountered in the teaching process, setting realistic expectations (Whitaker, 2001),
receiving adequate feedback from students, working with a single child due to individual differences (Lloyd et al.,
2000), classroom management, following the goals in the IEP (Boyer & Gillespie, 2000), instructional
management, time management and organisation (Griffin et al., 2003). In addition, in studies conducted with
special education teachers at different stages of their profession, it was reported that teachers experienced
difficulties similar to those in this study. Giileg-Aslan et al. (2014) stated that the teaching processes of special
education teachers were negatively affected by the difficulties experienced in the processes of determining the
student's performance, completing the targeted goal in the specified time, evaluating the student, applying the
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method and working with students with different characteristics. It is also known that working with children with
varying learning characteristics and meeting students' individual needs is a challenging factor for special education
teachers and causes them to feel unsuccessful (Hester et al., 2020; O'Brien et al., 2019). In terms of time
management, it has been reported in various studies that special education teachers do not have enough time to
plan the lesson (DeMik, 2008; Fowler et al., 2019; Hester et al., 2020; Stelitano et al., 2019; Vannest & Hagan-
Burke, 2010). The first years of the teaching profession are when the theoretical knowledge acquired in
undergraduate education is directly transferred to practice. It is thought that the individual characteristics, needs,
and interests of students with special needs are different from each other and that many variables affect the learning
process that may cause special education teachers to have ineffective experiences in teaching processes.

Participant teachers stated that they had experienced both achievements and challenges preparing
materials and receiving material support from the school. However, it is observed that more teachers share
unsuccessful experiences in preparing fast materials that practical, concretized abstract concepts are appropriate
for the subject. As a part of the teaching process, special education teachers need to prepare materials by thinking
in a multidimensional way. At this point, access to the materials needed is essential for special education teachers.
Various studies in the literature show that special education teachers have difficulty in preparing materials, have
limited access to the necessary materials, and cannot access them whenever they want (Billingsley et al., 2004;
Carter & Scruggs, 2001; Stelitano et al., 2019; Griffin et al. 2003; Griffin et al. 2009), technological and non-
technological materials are limited, materials are not suitable for students and are misused by students (biting,
etc.), preparing materials is costly. They cannot find enough time (Giileg-Aslan et al., 2014). According to Kilgore
et al. (2003), special education teachers have much more curricular responsibilities than teachers in other fields.
Accordingly, special education teachers need materials for a more comprehensive age range and a wider range of
subjects to appeal to children with different developmental characteristics, and this need is beyond their available
resources. Considering the effect of having sufficient material support and planning time on special education
teachers' preferences to stay in the profession (Albrecht et al., 2009; Bettini et al., 2019), the findings obtained
from this study are essential.

Having students with problem behaviors in the classroom is one of the critical variables affecting the
teaching process, and coping with problem behaviors affects special education teachers' experiences in the teaching
process as well as their professional competence and burnout (Dere-Cift¢i, 2015; Garwood et al., 2018; Yiiksel,
2009). The study found that the teachers demonstrated both successful and challenging experiences in behavior
intervention experiences. However, the fact that a significant number of teachers had challenging experiences in
implementing the behavior intervention plan and completing the behavior intervention is among the striking
findings of this study. In the literature, there are studies indicating that special education teachers have difficulties
in collecting and monitoring data on problem behaviors (Boyer & Gillespie, 2000), working with children with
intense problem behaviors, and coping with problem behaviors (Billingsley et al., 2004; Griffin et al., 2003; Griffin
etal., 2009).

It was observed that the teachers who participated in the study had effective and ineffective experiences
in cooperation and communication with the family. It was revealed that teachers had successful experiences
informing families but unsuccessful experiences in ensuring family participation in the education process and
matching family expectations with the child's performance. It is known that difficulties in communication and
cooperation with families are among the essential difficulties encountered by special education teachers in the first
years of their profession (Conderman & Stephens, 2000; Griffin et al., 2003; Rossenberg et al., 1997) and that
families cooperate little or not at all with special education teachers for various reasons (Giileg-Aslan et al., 2014).

The findings suggest that special education teachers encounter both positive and challenging experiences
within similar themes related to teaching processes. Considering the experiences of the special education teachers
participating in this study in their teaching processes, it was revealed that teachers had difficulties, especially in
decision-making processes, and had negative experiences in situations that required them to make decisions, and
this finding is considered very important. Decision-making is a process that develops with experience as well as
theoretical knowledge. In this regard, some teachers (P9, P10) said they improved over time. In addition, the
findings of the study show that special education teachers have unsuccessful experiences in ensuring that the work
they have done regarding the teaching processes is appropriate/correct (method-technique and reinforcement
selection, evaluation, material) and applicable (implementing and completing the behavior intervention plan,
reaching the determined goals, making adaptations).
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Institutional Functioning

Within the scope of the research findings related to institutional functioning, a significant number of
special education teachers stated that they had difficulty preparing official documents, that they prepared too many
unnecessary documents, and that this situation interrupted their teaching processes. Document preparation
increases teachers' workload and causes them to have unsuccessful experiences. In the study conducted by
Billingsley et al. (2004), a significant number of new special education teachers stated that they found paperwork
too much, increased their workload, and hindered the teaching process. This supports the results of the current
study. Similarly, another study stated that special education paperwork is too much and variable, so special
education teachers waste time with paperwork instead of focusing on students, which affects teachers' commitment
to the profession (Davis & Palladino, 2011).

Regarding the legislation, the majority of the teachers stated that they had no knowledge of it and had
unsuccessful experiences in applying it and knowing their rights. Regarding the curriculum, the outcomes suggest
that special education teachers are successful in examining and following the curriculum. At the same time, they
and administrators have unsuccessful experiences in curriculum knowledge and curriculum adaptation. When the
teachers' experiences with institutional functioning are examined, it is seen that there is a significant lack of
knowledge, which leads to unsuccessful experiences. The literature also supports the difficulties experienced by
special education teachers in curriculum knowledge (Griffin et al., 2003; O'Brien et al., 2019), curriculum
adaptation, implementation, and maintaining the evaluation system (Boyer & Gillespie, 2000).

In the first year of the profession, special education teachers try to adapt to their environment and meet
the expectations required by the profession. It is known that special education teachers in the first years of the
profession have difficulties obtaining information about the region and school where they work, becoming
members of the school team, and participating in activities (Boyer & Gillespie, 2000). Therefore, the support
offered to special education teachers in the first years of their profession is critical. However, the findings of this
study suggest that even if various supports are provided to teachers, they are limited, and teachers have
unsuccessful experiences in these matters. A similar study stated that the social support provided to special
education teachers in the school environment in the first years of their profession was limited, and teachers did not
feel like a part of the school (Billingsley et al., 2004). The school environment is affected by the interaction
between stakeholders. Griffin et al.'s (2009) study, which examined the experiences of special education teachers
in their first years of the profession, found that special education teachers who perceived school climate as the
most critical problem had less supportive relationships with other colleagues. The analysis showed that the findings
support the results of this study and that the special education teachers in this study also had unsuccessful
experiences with other stakeholders in the school.

Cooperation and Relations

Colleague support and collaboration affect the burnout levels of special education teachers (Garwood et
al., 2018) and their retention in the profession (Miller et al., 1999). Carter and Scruggs (2001) stated that special
education teachers can somehow cope with the specific difficulties of the profession in their first years of work
and that the most challenging issue for them is the lack of support from colleagues. The special education teachers
in this study reported exchanging ideas with administrators, general education teachers, and other staff members,
and thus having successful collaboration and communication experiences. However, the teachers stated that they
had unsuccessful experiences with principals and general education teachers due to a lack of knowledge about
special education, classroom intervention, and negative attitudes that they were sometimes excluded and that the
lack of support staff and the negative attitudes of other staff towards students led to unsuccessful experiences. The
literature supports this finding (Ergenekon, 2005; Griffin et al., 2009; Hester et al., 2020). In addition, special
education teachers evaluated the lack of recess as a negative in this study. It is thought that this situation limits
their ability to be together with other colleagues, share a common social environment, and have the opportunity to
interact, thus affecting their communication and relationships.

It is thought that the type of school they work in may be another situation that may affect cooperation and
relationships in the school environment. Almost half of the teachers in this study work in special education schools,
while the others work in general education schools. The results reveal that teachers working in special education
schools find their experiences more successful, especially in terms of cooperation and relationships. In contrast,
teachers with unsuccessful experiences due to exclusion and negative attitudes work in general education schools.
Teachers working in different branches and fields in general education schools may have limited knowledge about
special education. Therefore, it is thought that they may have negative attitudes towards special education classes
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and teachers. In such cases, it is known that special education teachers' assuming the roles of inclusion and
advocacy for children with special needs may lead to conflicts with general education teachers and deprive them
of their support (Mathews et al., 2021). In line with this idea, a significant number of the teachers who participated
in the study stated that the group with whom they had the most communication and cooperation within the school
was other special education teachers. According to the study conducted by Griffin et al. (2009), special education
teachers receive the most support from special education teachers and the least support from general education
teachers in the first year of their profession. Although the participants of this study stated that they received the
most support from special education teachers, they also stated that they had unsuccessful experiences in working
with partners, making joint decisions, producing solutions to problem situations, and protecting personal space. It
is thought that teachers working together have different personal characteristics and experiences, which may be
effective here.

Even if administrators and other colleagues do not provide concrete support to special education teachers
when they accept their roles and interact with them, incompatibilities and stress within the school decrease (Gersten
etal., 2001). A study by Davis and Palladino (2011) reported that special education teachers who received support
from the administration and colleagues who worked in a collaborative team had lower stress levels and were
likelier to stay in the profession. In contrast, teachers who did not receive support wanted to change schools and/or
leave the profession. Similarly, Ansley et al. (2019) reported that administrators significantly affect special
education teachers' working conditions and work experiences. Therefore, it is thought that administrators have a
critical role in moderating the school environment and ensuring cooperation. It is known that positive support from
administrators contributes to special education teachers experiencing less burnout and a more substantial
commitment to the profession (Conley & You, 2017; Gersten et al., 2001). However, the current study's findings
show that special education teachers have unsuccessful experiences with administrators due to a lack of knowledge
about special education, support, and cooperation. Consistent with the study's findings, Billingsley et al. (2004)
also stated that the work of special education teachers is sometimes not understood by administrators, creating
various difficulties. The study by Hester et al. (2020) reported that administrators are a significant stressor for
teachers and that teachers cannot meet various resource deficiencies.

Effects of Experiences

Regarding the continuation of the profession, it is observed that a significant portion of the teachers think
about leaving the profession or moving to a different institution or position. Although some teachers aim to stay
in the profession, some want to move to a different position or institution in the following years. Considering the
need for special education teachers, this finding obtained from the research is considered extremely important. As
a result of many studies in the literature, it is seen that negative experiences in the first years of the profession
cause special education teachers to leave the profession (Billingsley & Cross, 1991; Billingsley et al., 1995;
Billingsley, 2004; Boyer & Gillespie, 2000; Cross & Billingsley, 1994; Gilmour & Wehby, 2019; Miller et al.,
1999). The study conducted by Billingsley and Cross (1992) stated that 51.5% of special education teachers and
23.2% of general education teachers left the field due to lack of professional satisfaction. Boe et al. (1997)
examined the retention of special education and general education teachers. The study results show that the
retention rate of special education teachers after the first year is significantly lower than that of general education
teachers. In addition, 28% of the special education teachers with one to three years of experience left the profession
at the end of the first year, indicating that experience is an essential variable in retention. Gilmour and Wehby
(2019) examined the retention of special education teachers for three years and reported that approximately 15%
of teachers changed schools or left the profession each year. The results of the study also showed that teachers
who had students with problem behaviors and who did not have enough time for lesson preparation had higher
rates of leaving the profession. It is thought that experience is an important variable that will affect the attitude of
special education teachers to stay in the profession. It is known that the level of professional burnout of special
education teachers is much higher in the first years of the profession (Ding, 2018) and that their intention to stay
in the profession increases as the duration of experience increases (Cross & Billingsley, 1994).

When the effects of the experiences of special education teachers are examined, it is seen that the
majority's expectations have changed in terms of expectations. At the same time, there are both positive and
negative effects in terms of emotions. The teachers who stated that their emotions changed positively said they
were more patient and tolerant, while the teachers who stated that their emotions changed negatively stated that
the profession was tiring and exhausting. A study examining the metaphorical perceptions of special education
teachers towards children with special needs revealed that special education requires various difficulties and
patience (Efilti et al., 2011).
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Factors Affecting Experiences

The teachers who participated in the study stated that they could not provide professional satisfaction,
could not reach the goals related to the students, that the social activities with the students were very limited due
to their disabilities, and that such situations negatively affected their motivation. In the study conducted by
Sucuoglu and Kuloglu (1996), it was stated that the characteristics of children with special needs, difficulties in
controlling children, and not being satisfied with teaching processes affected the professional satisfaction levels of
special education teachers. Similarly, Karahan and Balat (2011) reported that teachers working with children with
teachable intellectual disabilities experienced more burnout than teachers working with children with educable
intellectual disabilities. In another study, Ding¢ (2018) stated that the professional burnout of special education
teachers working with severe children was higher than those working with mild children. The study by Carter and
Scruggs (2001) stated that the high number of students in the class makes it difficult for teachers to make individual
adaptations in the teaching process. Most teachers who participated in this study work with children at the medium-
severe level. It is thought that this situation is directly related to their unsuccessful experiences.

In conclusion, this study demonstrates that special education teachers encounter a range of both successful
and challenging experiences during the initial years of their careers. The experiences that special education
teachers see themselves as unsuccessful are especially essential in their attitudes toward the profession. Special
education teachers are prepared for the profession with theoretical and practical courses during their undergraduate
education. However, since the individual differences of students with special needs are very wide and teaching
adaptations are made according to these differences, the needs of teachers vary. In addition, there may be
inconsistencies between the in-service training offered to special education teachers and their teaching needs
(Billingsley & Tomchin, 1992; Morvant et al., 1995). For this reason, it is suggested that future research examine
the harmony between the pre-service and in-service training received by special education teachers and their needs
after starting their profession.

Another suggestion at this point is to examine the retention rates of special education teachers. Even if
the results obtained from this study cannot be generalized, it is thought-provoking that some special education
teachers plan to leave the profession. In future research, it is recommended to examine the relationship between
the demands expected from special education teachers, the support offered to them, and their decisions to continue
their profession. In addition, it is suggested that the working conditions of special education teachers should be
examined comparatively with a larger group of participants in terms of school type, student characteristics, and
place of duty.

Another suggestion that aligns with the study's results is that special education teachers should receive
multifaceted support in their first year of employment. Gold (1996) emphasizes two critical points of support at
this point. The first is psychological support, which will help beginning teachers develop self-confidence, cope
with stress, trust themselves, and solve potential problems more efficiently. The second is instructional support,
which will help them acquire the necessary knowledge and skills to be effective teachers and improve themselves.
It is thought that these two types of support to be provided to special education teachers will increase their
instructional competencies and improve their satisfaction and confidence in the profession.
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