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Abstract: States often emphasize their national historical narratives in
history textbooks, prioritizing their own national histories. However,
there are significant commonalities between the histories of nations that
are geographically close and have lived under the rule of the same
empires. One key element of this shared historical heritage is the great
empires that ruled vast regions, such as the Ottoman State, which
governed the Balkans for centuries. The Ottoman State played a major
role in the Balkans, deeply influencing the political, economic, and
cultural structures of the region. Therefore, examining the image of Turks
in the history textbooks of Balkan states that gained independence from
the Ottoman State is important. History textbooks have served as tools
for transmitting the ideologies of nation-states to future generations
since the 19th century. The impact of political ideologies in the
preparation of these textbooks is undeniable. In the case of Albanian
history textbooks, the portrayal of Tlrks has played a significant role in
shaping the country’s historical narrative. This study examines the
image of Turks in Histori 10, Histori 11, and Histori 12, which were
published in 2016 and are currently used in high school history classes
for grades 10, 11, and 12 in Albania. Using a descriptive survey model
common in social sciences, the study explores the topics related to
Turkish history and how these topics are presented to students. It also
analyzes how events and facts from Turkish history are understood by
students through the use of questions and supplementary materials
(e.g., reading passages and visuals). Key events such as Skanderbeg’s
resistance against the Ottomans, Ottoman administrative policies in
Albania, and the country’s independence process are emphasized,
shedding light on how Ottoman history is portrayed in these textbooks.
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The image of Tiirk in Albanian high school history textbooks

Introduction

The historiography, represented by its earliest known figure Herodotus (4th century BC),
began in Ancient Greece and has persisted until today. The initial examples of history writing
were exclusive to Ancient Greece, where Herodotus developed his narrative approach based
on oral traditions (Demir, 2005: 60-63). This style of history writing influenced the decisions of
rulers and contributed to the establishment of state traditions. Herodotus was followed by
Thucydides, and subsequently, history writing evolved with different approaches in various
nations up until the French Revolution. Leopold von Ranke's belief that "there is no history
except universal history" led to the development of document-based historiography, giving rise
to the concept of universal history (Sanbey, 1960: 273-289; Keskin, 2008: 353-362).

When examining textbooks, it is evident that in the 19th century, history education was
structured to cultivate "citizens suitable for the nation" to ensure the political legitimacy of
nation-states (Simsek, 2018: iv-v). This concept of constructing the "suitable citizen" in history
education developed and took shape during the 19th century. From this perspective, the
concept of "the other" became a fundamental basis for the formation of each nation's
character, and this sometimes resulted in the construction of national viewpoints through
distorted or false stereotypes. These national viewpoints became the culture of those who later
came to power, shaping their educational programs accordingly. To eliminate these stereotypes
and prevent the construction of the "other," systematic efforts were undertaken under the
auspices of UNESCO to continue working on textbooks. At the core of these efforts lies the
concept of "image."

Imagology emerged in the 1950s in France and has since become a discipline that
specifically studies how cultural images are produced, perceived, and transmitted. Looking at
the etymological roots of the term, we find thatthe word “image” derives from the Latin “imago,”
evolving through various linguistic transformations to ultimately mean "picture" or "visual
representation.” However, it is important to draw a critical distinction here: while the verbs
“look” and “see” are often used interchangeably in everyday language, they differ significantly
in terms of depth of meaning. “Looking” refers to a superficial perception, while “seeing”
involves a deeper understanding and comprehension process. In this context, imagology not
only addresses the superficial appearance of images but also explores the underlying
meanings. If animage is not “seen” properly and is merely perceived at a surface level, itis likely
that historical events and social structures will be misinterpreted. The creation and correct
understanding of images are vital for constructing a healthy historical perspective. Especially
when the ideological or cultural background of an image is overlooked, the distortion of history
and the production of alternative narratives and myths becomes inevitable. In this regard,
Oztiirk (2018) emphasizes that images have deep impacts on historical reality, and if images
are not properly analyzed, societal memory can be misled. Oztirk argues that images should
be studied not only as aesthetic elements but also in social and historical terms, thus offering
an interdisciplinary perspective on imagology.

In short, humans differentiate, package, and communicate potential, perception-
based, and produced information through images. In this context, | understand the
categorization, differentiation, questioning of relationships and essences, and the promotion
and definitions of knowledge in the imaginal realm as a new disciplinary issue, which | refer to
as “Imagology”. (Oztiirk, 2018: 22)

Oztiirk's definition can be considered as the ontological foundation of imagology, as he
introduces a methodology by addressing the Imagist Epistemology approach from various
perspectives. However, contrary to Oztiirk's proposed methodology, Logvinov views imagology
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as a research method within the social sciences (Logvinov, 2003: 204). On the other hand,
Soenen regards it as a part of the sciences, seen from the perspective of other academic
disciplines (Soenen, 1997: 125-138).

The term image is defined by the Turkish Language Association as "general appearance,
impression, and image." However, in Turkish, this term also has a broad usage within the realms
of science and art. The focus here will be specifically on the term "imaj" (image), as it can be
defined as an "image" created by the combination of various pieces of information. In this
context, the evaluation of information obtained from natural relationships, cultural life, certain
prejudices, and propaganda is of significant importance (Tolongulic, 1992: 11-12). The word imaj
derives from the Latin term imagos (illusory appearance) and carries different meanings in
Turkish. According to the Turkish Language Association dictionary, it is first defined as
something that is conceived in the mind and desired to be realized, such as a dream or vision.
Secondly, it is used to refer to general appearance and impression (Ozsier, 2012: 269-309).
From the perspective of psychology, an image is defined as the mental reflection of an object
perceived by the sensory organs, appearing in consciousness without external sensory stimuli,
referring to objects and events that emerge in consciousness (Simsek, 2018: 3-12).

History textbooks have been among the tools used since the 19th century to transmit
the ideologies of nation-states to future generations. Viewed from this perspective, history
education not only bridges the past and the present but also plays a crucial role in citizenship
education and cultural transmission (Demircioglu, 2008: 83). The influence of political
ideologies in the preparation of history textbooks is undeniable. In this context, the image of the
Tark in Albanian history textbooks has played an important role in the country’s historical
narrative. Indeed, the Ottoman State, a Balkan state, ruled the Balkan region for centuries. The
study of the image of the Turk in the history books of the Balkan states that gained
independence from the Ottoman State is therefore of great significance. This study examines
the image of the Turk in the Histori 10, Histori 11, and Histori 12 history textbooks, published in
2016 and currently used in Albanian high school history courses for the 10th, 11th, and 12th
grades. History lessons in Albania start from the sixth grade of primary education. According to
the curriculum set by the Albanian Ministry of Education and Sports, books are prepared by
various publishing houses in Albania. The selection of books is left to the discretion of schools.
However, Albas School Publications (Botime Shkollore Albas) is the most widely used publisher
of Albanian language textbooks for history lessons in schools across Albania, Kosovo, and
North Macedonia.

Although there are studies in the literature regarding the image of the Turk in history
textbooks worldwide (Simsek, 2018), there are also studies examining the history textbooks of
Balkan and Black Sea countries (Hacisalihoglu, 2020). Additionally, there are studies on the
image of the Turk in textbooks from Balkan countries (Batan, 2011; Biljali, 2007; Gatina, 2009;
Gokdem, 2010; Kiran, 2014; Maharramova Cengiz, 2016; Muhasilovi¢, 2015; Ozstier, 2018;
Tuncer, 2012; Ulubas, 2009; Yildiz, 2008; Zunic, 2008). In relation to the image of the Turk in
Albanian history textbooks, studies by Jazexhi (2009) and Bilmez (2020) can be found. Jazexhi
examined the history textbooks at the general high school (gymnasium) level published by Librit
Shkollor and Media Print publishing houses between 2000 and 2006. Bilmez (2020), in his study,
examined the history textbooks for middle and high school levels published by Albas Publishing
between 2005 and 2011. This relevant study was carried out as part of the TUBITAK 1001 Project
between 2011 and 2014 under the project titled "The Image of the Ottoman Tirk in
Contemporary History Textbooks in the Balkans and the Black Sea Countries,” and was
published as part of the project output. This research, however, offers a current perspective by
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examining the Histori 10, Histori 11, and Histori 12 history textbooks, first published in 2016 by
ALBAS Publishing and still used in Albanian high schools today.

Method

Research Method and Design

This research examines the image of the Tlrk in Albanian high school history textbooks.
The study is designed qualitatively, and the descriptive survey model has been employed.
Descriptive surveys are conducted on large groups. According to Karakaya, the descriptive
survey model aims to “investigate the phenomenon asitis and determine the existing situation”
(Karakaya, 2012: 66). In this research, history textbooks used in Albanian high schools from
2016 to the present have been analyzed to provide a current perspective.

Data Collection Tools

For data collection, document analysis has been used as the method in this study.
Document analysis is employed systematically to examine and evaluate documents obtained
from both printed and electronic materials. According to Ozkan (2023: 3), document analysis
involves not only summarizing or explaining a document related to the research topic, but also
analyzing its content, often exploring the message, intent, and motivation intended in the
document within a specific historical or contemporary context.

In this regard, the relevant high school history textbooks in Albania were obtained from
the respective publishing houses and analyzed within the framework of document analysis. The
analyzed history textbooks are listed in Table 1. This study, conducted through textbook
analysis, does not require ethical approval.

Table 1
Analyzed History Textbooks

Place of
Book Title Author(s) Year Publisher Publication
Histori 10 Menduh Dérguti & Tomi Treska 2016 Albas Tirana
Histori 11 M. Dérguti, F. Duka, L. Dushku, S. Bogi 2017 Albas Tirana
Histori 12 M. Dérguti, S. Cunga, D. Egro, P. Teli, L. 2018 Albas Tirana

(Elective) Dushku, S. Bogi

Analysis of Data

In this research, descriptive analysis was used to analyze the data obtained. The aim of
descriptive analysis is to present the data not simply by direct presentation but by categorizing
and interpreting it. Therefore, in this study, the high school history textbooks were examined
separately by grade level.

Results

The Image of the Tirk in Histori 10 (10th Grade Level) History Textbook

The Histori 10 history textbook published by Albas Publishing consists of six themes
(Derguti, M., Treska, T., & Egro, D., 2016: 4-5). These themes are as follows:

e Ancient Greek and Roman Civilizations
e Powerful Civilizations in the Middle Ages
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e Civilizations at the Dawn of Modern History
e The End of Major Changes
¢ The Age of Major Uprisings
e Contemporary Civilizations (1945-Present)

In the textbook, the image of the Turk first appears under the theme Powerful
Civilizations in the Middle Ages. While general information about civilizations is provided,
information about the Ottoman State is also included. In addition, it is mentioned that the Tlrks
began to enter Anatolia during the Crusades after the Battle of Manzikertin 1071, and itis noted
that the Byzantine Empire requested help from Europe (Derguti, M., et al., 2016: 44).
Furthermore, a paragraph is dedicated to the collapse of the Byzantine Empire, stating that the
Fall of Constantinople marked the end of the Byzantine Empire (Derguti, M., et al., 2016: 28).

When discussing the relationship between Arab-Islamic and European civilizations, the
Crusades are addressed. Under the subheading of the Crusades, it is mentioned that the Turks
advanced into the interior of Europe and that during the Ottoman State period, they crossed
into the Balkan territories. In this context, it is stated that Europeans now aimed to protect
Constantinople instead of Jerusalem. The Ottoman State is presented with the idea that the
Crusades remained the greatest fear for Europeans (Derguti, M., et al., 2016: 28).

Figure 1
Subheading of the Ottoman State in the Albanian 10th Grade History Textbook
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The conquest of Constantinople is presented as a significant event that enhanced the
prestige of the Ottoman State, with the goal being the leadership of Islam. During the reign of
Sultan Selim I, the Ottoman State's dominance over Islamic lands is highlighted, and the
Ottoman State is described as the last great empire of the Islamic world.

Under the subheading "Social Organization," the reign of Sultan Suleiman the
Magnificent is depicted as the pinnacle of the empire. During this period, society is divided into
two classes: the first class consists of soldiers, and the second class is the raja (subject

S=>_ TURKISH
\%"_— HISTORY EDUCATION 21
\4\ JOURNAL



The image of Tiirk in Albanian high school history textbooks

people). The soldiers are described as receiving salaries from the state but not engaging in
productive activities. The raja class, on the other hand, consists of the large population that
pays taxes, including both rural and urban dwellers. It is noted that both Muslims and non-
Muslims are part of this group.

In the section on state revenue, after mentioning the Ottoman State's expansion across
three continents, it is explained that the smallest unit paying taxes is the nuclear family. The
taxation system is said to be the same for all citizens, with the exception that non-Muslims pay
one additional tax. The cizye (poll tax) is described as a tax collected from men over the age of
15, who were exempt from military service.

In the section on other religions, it is pointed out that after the conquest of
Constantinople, the Ottoman State protected institutions such as the Orthodox Patriarchate,
the Armenian Patriarchate, and the Jewish rabbinate, and this protection is considered one of
the reasons for the Empire's long lifespan.

In the 10th grade textbook, the portrayal of the Ottoman State is primarily found in the
third theme. Under the title "The Ottoman Empire in the Balkans," it is stated that the Ottoman
State first entered the Balkans in 1352 by capturing the Gallipoli Fortress. The Martisa
(Chirmen) and Kosovo battles of June 15, 1389 are discussed, and the Ottoman State's
dominance over the Balkans for centuries is explained. The death of Serbian King Stefan DuSan
is presented as the reason for solidifying this dominance during the classical period. The
conquest of Edirne in 1361 is mentioned as a key strategic move in strengthening Ottoman rule
in the Balkans, and the capture of the Via Egnatia route is noted. After DuSan’s death,
independent states formed in the Balkans are shown on the map.

Figure 2
Balkan Map of 1355
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During the section on the "Anti-Ottoman Coalition and the Battle of Kosovo (1389)", itis
mentioned that after the Battle of Cirmen, there were two options for the Ottoman State in the
Balkans: to submit or to fight. In support of this narrative, an illustration is included, depicting
the death of Sultan Murad | (Derguti, M., et al., 2016: 63).
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Figure 3

Depiction of the First Battle of Kosovo

After the depictions of the Battle of Kosovo, the book discusses the Ottoman State's
bureaucracy, explaining the administrative and regional organization, where the Beys in the
sancaks (provinces) were placed under the command of the Balkans Beylerbeyi (the governor
of the Balkans) during wartime. The Beylerbeyi was also given the title of the supreme
commander. The importance of the Balkans to the Ottoman State is emphasized in the book,
along with the assertion that the belief in a violent Islamization policy being pursued by the
Ottoman State is wrong. The book states that if the Ottomans had tried to forcefully Islamize
the region, it would have been impossible to maintain social stability.

In the fifth unit of the book, the topic "Turkiye: The Establishment of a Secular National
State" is discussed. This section is a chronological continuation of the previous discussions on
Turkish history. It is noted that during World War |, the Turkish people resisted not only the
occupation of Anatolia by the Great Powers but also the monarchy. Following this, the book
covers the declaration of the Republic on October 29, 1923, and emphasizes that Mustafa
Kemal later took the surname Ataturk. The book states that through the reforms of Mustafa
Kemal Ataturk, the Turkish state became Europeanized. The topic is examined under three
subheadings: "The Ottoman Empire During World War |," "Ataturk and the Struggle for the
Liberation of Anatolia," and "Reforms for the Europeanization of the Turkish Nation-State."

Under the subheading "The Ottoman Empire During World War 1" it is mentioned that
the Ottoman army fought heroically in the Gallipoli Campaign, preventing the British fleet from
entering Istanbul, with Mustafa Kemal Atatlrk leading the campaign. Visual representations of
the Ottoman State's territories during World War | are included in the section discussing
occupations.
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Figure 4

Map Showing the Borders of the Ottoman State in 1914 in the Albania 10th Grade History
Textbook
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In the section titled "Atatlrk and the Struggle for the Liberation of Anatolia," the difficult
circumstances faced by Anatolia due to occupation are described. Additionally, itis mentioned
that Sultan Mehmed VI appointed Mustafa Kemal Atatlrk as an inspector of the Third Army to
restore order. Itis stated that Mustafa Kemal Ataturk, after leading the National Struggle, ended
the Ottoman Sultanate with the signing of the Lausanne Treaty (November 20, 1922-July 24,
1923) following the events of May 19, 1919, when he arrived in Samsun.

In the section "Reforms for the Europeanization of the Turkish Nation-State," Atatlrk’s
principles and reforms are discussed, highlighting the replacement of symbols of Islam with
those of European civilization. The content in this section is supported by a portrait of Mustafa
Kemal Ataturk, and a dictionary activity is included explaining terms such as "Abolition" and
"Anatolia" (Derguti, M., et al., 2016: 133).

Figure 5
Mustafa Kemal Atattirk

Mustafa Kemal Ataturku
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Histori 11 (11th Grade History Textbook) and the Image of the Tiirks

The 11th grade history textbook published by Albas includes six themes (Derguti, M.,
Dushku, L., Duka, F., & Bogi, S., 2017: 4-5). These themes are:

¢ Ancestors of Albanians in the Ancient Age

e Albanians in the Middle Ages (Approximately 5th to 15th centuries)
e Albanians from the Late 14th Century to the Early 20th Century

e The Struggles of the Albanian Independent State (1912-1939)

e Albanians and World War Il (1939-1944)

e Albania Under Communist Regime (1944-1990)

e The Fall of the Communist Regime and the Victory of Democracy

The first mention of the Turkish image in the 11th grade textbook appears under the topic
“The Arrival of the Ottomans in the Balkans. The Balkan-Albanian Dream,” which is part of the
theme “Albanians from the Late 14th Century to the Early 20th Century.” The section includes
atimeline, key terms, and a glossary, providing a historical context with important events listed
on the timeline.

In the section titled “The Resistance of Albanians Against the Ottomans and the
Diplomacy of Skanderbeg’s State,” the textbook discusses Skanderbeg (Gjergj Kastrioti-
Skenderbeu) and his resistance against the Ottoman State after the Assembly of Lezha. The
textbook also highlights the failure of Sultan Murad Il and Sultan Mehmed Il's attempts to
conquer Albania, noting that Skanderbeg’s death on January 17, 1468, marked the end of
Albanian resistance against the Ottomans (Derguti, M., et al., 2017: 55-56).

In Albanian political history, Skanderbeg is recognized as a prominent figure, and the
term “state” is closely associated with his era. The support Skanderbeg received from
Christianity, Western civilization, and the Vatican is emphasized, and his international relations
and vassal agreements are mentioned. His importance is linked to his role in halting the
Ottoman State’s expansion into Western Europe.

In Albanian political history, Skanderbeg (Gjergj Kastrioti-Skenderbeu) is recognized as
a prominent leader, and his era has been associated with the term “state.” This association
emphasizes Skanderbeg's role as a unifying figure and a symbol of resistance. His international
relations are highlighted, indicating that he was supported by Western Christian powers,
particularly the Vatican, which provided both financial and moral support to Skanderbeg. This
external assistance was formalized through various treaties and vassal agreements, illustrating
the complex diplomatic network Skanderbeg established.

The textbook notes that the term “state” as applied to Skanderbeg’s rule can be
contrasted with the concept of “freedom,” which reflects a deeper political sentiment. The idea
that the Ottoman State’s presence in the region is perceived as an "occupation" ties into this
narrative, illustrating the view that the Ottoman conquest was seen as an external imposition
that challenged local autonomy. Skanderbeg's importance, as stated in the text, lies in his role
in halting the Ottoman State's expansion into Western Europe, cementing his legacy as a
defender of regional independence and a significant figure in Albanian history.

Under the topic “Characteristics of Economic Development,” the book explains that,
similar to other conquered regions, Albania was subjected to the timar system under Ottoman
rule. Terms such as has, zeamet, and timar, referring to different types of land grants, are used
to explain the system. Additionally, the tax system in the Ottoman State, including examples
like bas vergisi (head tax), is described, with kan vergisi (blood tax) mentioned as a reminder of
the practice of recruiting janissaries in the Balkans. The kan vergisi was a unique tax system
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through which young male children were collected to form the elite janissary corps, illustrating
how the Ottomans maintained control over the region's population and military structure
(Derguti, M., etal., 2017: 62).

Under the topic “Characteristics of the National Renaissance and the Political Program
of the Albanian Renaissance,” the textbook incorporates the poem “O moj Shqgypini” (translated
as “Oh my Albanian!”) by Vasa Pasha to emphasize the importance of the Renaissance in
fostering awareness and unity among Albanians. This inclusion encourages students to engage
with the historical context of the Albanian Renaissance and reflect on how it influenced
national consciousness.

The poem serves as a poignant example of how cultural and national movements can
be mobilized through literature to evoke a sense of identity and solidarity. In this case, Vasa
Pasha's work expresses both pride and a call to action, resonating with the desire for national
independence and self-determination that characterized the Albanian Renaissance. This
movement was pivotal in awakening cultural and linguistic consciousness, promoting the use
of the Albanian language, and laying the groundwork for future nationalist efforts.

By presenting this poem, the textbook aims to illustrate how literature and artistic
expression were not only vehicles for preserving cultural heritage but also tools for political and
social change. Students are invited to discuss the significance of such works in shaping
collective identity and the broader movement toward independence and unity among the
Albanian people (Derguti, M., et al., 2017: 69).

Shall we be separated from this beloved mother?

Shall strangers step on it?

No, no! No one wants this.

This black page, which everyone fears!

Before Albania disappears like this.

Let me have courage with a rifle in my hand!

Rise, Albanians, wake up from your sleep,

Embrace each other like a safe brother,

And do not look at the church or the mosque:

The religion of Albanians is Albanianism! (Derguti, M., et al., 2017: 69)

Under the "Renaissance Character" topic, the national liberation movement's outbreak
is grounded, with the ultimate goal of the reforms carried out by the Ottoman State being the
liberation from the Ottoman State itself. As is known, Renaissance means rebirth. The term
"Renaissance" is used in this context to represent the rebirth of Albania. The aim of the
Renaissance in Albania is stated to be the awakening of cultural consciousness in the Albanian
language and the pursuit of perfection. This narrative suggests that the Renaissance is
synonymous with the Albanian National Movement.

Under the subtitle "A New Step in Education and Cultural Developments," Albanian
educational and cultural activities in Istanbul are discussed. The acceptance of the alphabet
compiled by Sami Frasheri is explained, and his activities related to the Albanian language are
highlighted. The acceptance of the alphabet is considered a step toward the development of
scientific and literary works, and it is also stated that the opening of Albanian schools became
possible. Based on this information, it is noted that in Albania, Turkish schools, Greek schools
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for Orthodox Christians, and Italian schools for Catholics were opened. It is also mentioned
that Albanian language education was secretly provided in these schools by patriotic Albanian
teachers. By the 1880s, with the mediation of Naim and Sami Frasheri, permission to open
Albanian-language schools was granted, and both boys' and girls' schools were established.

At the end of the topic, in the "Test Your Knowledge" section, the discussion prompt
asks: "Carefully read the explanation by Gjerasim Qiriazi and analyze the situation in Albania
onthe eve of the opening of the Vashava School in Korca. Evaluate the importance of education
in the mother tongue." The following sentences are also included:

Our countryis experiencing a period of stagnation due to Turkish oppression. Our people
are hardworking and tireless, butin this current regime, what good are these virtues? All
the money is taken from us through taxes, and we get nothing in return. Almost no roads
exist, and the lack of good roads makes transportation difficult, hindering trade... As a
result, poverty reigns in the country, and because we are not allowed to have our own
schools, ignorance is everywhere. (Derguti, M., et al., 2017: 80)

Figure 6
The First Albanian School in Korgca

': - -~

Here, the Turks are described as perpetrators of oppression. While the hardworking
nature of the Albanian people is mentioned, it is emphasized that such characteristics are
disregarded due to the current regime. Examples of this include the lack of infrastructural
development and education. Additionally, the inclusion of biography may have been done to
inspire admiration for great individuals among the students (Oztas, 2018: 30).

Turkish Image in the Histori 12 (12th Grade Level) Elective History Textbook

The 12th grade History course is taught as an elective in Albania. The Histori 12 textbook
by Albas Publishing differs in design from the mandatory 10th and 11th-grade Histori textbooks
(Derguti, M., Duskhu, L., Cunga, S., Egro, D., Teli, P., & Bogi, S., 2018: 4-7). The book consists of
five themes, which are:

e History and the Historian

e Antiquity

e The Middle Ages (4th - 14th centuries)

e Modern History (15th - early 20th century)
e Contemporary Period (1919 - present)
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It is well known that the Turks have existed not only in a specific time period but have
continuously survived from the cultural centers of Central Asia to the present day. The history
of the Turks, starting from the Huns, has manifested not only in Central Asia but also in Europe.
During the Migration of Peoples, it is known that the Huns, under the leadership of Balamir,
organized in Europe and founded the European Hun State. The book mentions that the
European Hun State experienced its brightest period during the reign of Attila. It is also stated
in the Middle Ages theme that Attila exerted pressure on the Roman Empire and plundered
Rome. The book includes a depiction of Attila as well (Derguti et al., 2018: 68-69).

Under the subheading "Ottoman Occupation, Byzantine and Balkan Aristocracy," it is
stated that the Ottoman State took advantage of the fragmentation of the Serbian Kingdom,
completing the conquest of Edirne in 1361. It is mentioned that Edirne served as a base in the
Balkans, and from this, the Ottoman State's Balkan conquests are discussed. From the
perspective of Albania, it is noted that the society was divided into two parts: one consisting of
those who attempted to rebel against the Ottoman State, and the other made up of Albanian
nobles who joined the Ottomans. The second group, led by figures like Isa Pasha, is further
identified as the first core of Islamized Albanian nobles.

Under the subheading "The 1443-1444 Crisis and Gjerg Kastrioti Skanderbeg’s Return,"
it is mentioned that after the definitive conquest of Thessalonica, a council was convened in
Florence against the Ottoman State, which ultimately led to the Battle of Varna. In this context,
it is stated that Skanderbeg returned to his ancestral homeland. Notably, the term
"Constantinople" is used instead of "Istanbul" in the text (Derguti, M., et al., 2018: 115-116).

Figure 7

Skanderbeg's Return to Krujé

Under the subtitle "The Fall of Constantinople (May 29, 1453)," it is stated that
Constantinople was brought under the control of the Ottoman State on May 29, 1453, and that
the Ottoman State rose on the ruins of the Eastern Roman Empire. Itis also mentioned that this
event posed an obstacle to Skanderbeg.
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Figure 8

Sultan Mehmed's Entry into Constantinople

Hyric e Sulltian M=shmetit né Kostantinopojé&.

The use of the terms "occupation" and "invasion" in the concluding questions of the
section clearly reveals that the portrayal of the Ottoman State's conquest activities is framed
as an occupation in these narratives.

Under the heading "Islamization of Albanians," the subheading "Islamization of the
Albanian Aristocracy" discusses the spread of Islam in Albanian lands. Itis stated that, despite
the power of the Ottoman State, the empire did not implement a policy of forced Islamization.
However, it is mentioned that the Albanian aristocracy had to convert to Islam in order to take
positions in the state apparatus. In this context, three options are presented for the Albanian
aristocracy:

e Integrate into the Ottoman state system,
e Abandon their property and emigrate,
e Resistthrough war.

The narrative illustrates how the aristocracy played a role in the state's administration,
with examples of the devsirme system and its services in the Ottoman State. Under the
subheading "Islamization of the Region," it is noted that following the conquest, the
construction of mosques became part of the Islamic tradition, and the landscape of the city of
Tirana changed as a result.

Under the heading "Fundamental Documents of Albanian Nationalism," the process of
the creation of a nation-state in Albania in the 19th century is discussed. In the subheading
"Pashko Vasa: The Truth about Albania and the Albanians," Pashko Vasa is presented as an
intellectual who adapted European ideas to the Ottoman and Albanian realities. His historical
work, E vérteta pér Shqipériné dhe shqiptarét ("The Truth About Albania and the Albanians"), is
examined. In the subheading "Sami Frashéri: What Was Albania, What s It, and What Will It Be?
(Bucharest, 1899)," the historical work Shqipéria ¢'ka gqéné, ¢'éshté e ¢'do té béhet by Sami
Frashéri is discussed. In this context, Albanian doctrines are debated, emphasizing the
importance of these two works in the formation of the nation-state. While discussing Frashéri's
work, itis also mentioned that he adopted a harsh stance against the Ottoman State.

The heading "Russia and the Serbian Uprising (Panslavism). The Greek Uprising
(Orthodox Alliance)" deals with the separatist movements the Ottoman State faced in the 19th
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century in the Balkans. Under the subheading "Russia's Panslavic Policy in the Balkans and the
Serbian Uprising," Russia's activities in the Serbian uprising and the Serbian independence are
discussed. Under the subheading "Russia's Orthodox Policy in the Balkans and the Greek
Uprising," the Greek revolt is explained. This event is described as eventually turning into a
conflict between Christians and Muslims, and the separation of the Rum (Greek) population
from the Ottoman State is portrayed as a shock, marking the beginning of the empire's decline
in the Balkans (Derguti, M., et al., 2018: 157).

Under the heading "The Russian Threat in the Balkans, the Ottoman State, and the Berlin
Congress," the terms Panslavism and Pan-Orthodoxy are addressed, with a discussion on
Bulgaria's activities under Ottoman protection and the separation from the Istanbul
Patriarchate. The process in the context of the Eastern Crisis is examined, concluding with the
intervention of the Great Powers following the spark of the Bosnian-Herzegovinian crisis. The
subheading "From the Treaty of Saint-Stephen (March 1878) to the Berlin Congress (June 1878)"
begins with the Russo-Turkish War of 1877-78, noting that Russia reached the outskirts of
Istanbul, where the Treaty of Saint-Stephen was signed. Following this, the revision of this
treaty, which was unfavorable to the Great Powers, is mentioned, supported by the Berlin
Congress and a map of the region.

In the section titled "Albanian Response: The Albanian Prizren League," under the
subheading "Efforts to Internationalize the Albanian Cause," it is stated that during the Berlin
Congress, Albanian nationalists sent a memorandum to the congress, thereby making the
Albanianissue no longer an internal matter of the Ottoman State but aninternationalissue. The
efforts of Albanian leaders to promote this cause on the international stage are discussed.
Under the subheading "Organization and Political Activities of the Prizren League," the political
divisions among the Albanians during the formation of the Prizren League are presentedin a list
format. The "Division of Albanian Lands: Division of Ulcinj and the Surrounding Areas of Tivari"
explains the partition of Albanian lands. In the deepened knowledge section, an excerpt from
the Albanian Academy of Sciences is included, quoting the National Renaissance of Albania,
emphasizing that Albanians were not Turks, with the aim of instilling national consciousness.

Under the topic "Balkan Wars and the Independence of Albania," in the subheading "The
First Balkan War (October 8, 1912)," it is noted that the alliance formed in the Balkans aimed to
prevent the independence of Albania, and the process of Albania's establishment during the
First Balkan War is described. In the subheading "Albanian Independence Declaration
(November 28, 1912)," it is stated that Ismail Qemali was the head of the parliament, with a
focus on the declaration of Albania's independence and the intention to protect Albania's
territories. In the subheading "The Second Balkan War (June 29, 1913) and the New Albanian
State," itis mentioned that the Ottomans were expelled from the Balkans. The internal conflicts
of the Balkan states during this period are also highlighted, and it is noted that Edirne and parts
of Thrace remained under Ottoman control, while Albania's process of gaining international
recognition is discussed.

In the "practical action" section at the end of the chapter in the 12th grade Elective
History textbook of Albania, students are assigned project and performance tasks. The first
assignment of the relevant unit is a research topic titled "The Aspects of the Economic Life of
Albanians According to Ottoman Law in the 15th and 16th Centuries." The learning outcome
aims to define the characteristics of Ottoman laws and describe the economic conditions of
the Albanians. The activity is conducted using the class discussion method, with 2 hours
allocated for it. As literature, students are directed to works published by the Tirana Institute,
and a reading piece on the Ottoman tax system and its effects in Albania is provided. In terms
of visuals, images of a legal code document, the Ottoman Register Book, and a portrait of
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Sultan Suleiman the Magnificent are included. As can be seen from the assignment given to the
students, historical figures are effective in the formation of nationalidentity both in our country
and in the Albanian history textbooks we analyzed (Dere & Ulker, 2022).

Figure 9

The Code of Shkodra from the second half of the 16th century (Left), The Register Book of the
Vlora Sanjak from the year 1520 (Middle), and Sultan Suleiman I, known as "Kanuni (Right)

R e
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Kanunname e sanxhakut 13 &s, 18 . < T, :
akut & Shkodrés, f& Defteri osman i regjistrimit & sanxhakut  Sulltan Sulejmani |, i mbiquaitur “Sullicn

gjysmés sé dyis t& shek. XVI. t& Vorés, i vifit 1520. %ig[véne‘si', ose “Sulltani i Madhérishém” (1520-
566).

Conclusion

In this study, which examines the image of the Turks in Albanian high school history
textbooks, textbooks for grades 10, 11, and 12 were analyzed. In grades 10 and 11, the history
lessons, which are compulsory, place more emphasis on the Turks, especially in the context of
the Ottoman State.

While studies on the education systems and textbooks of Balkan countries have
increased in recent years, there has been insufficient research on the Albanian case. According
to Jazexhi (2009), the discourse in Albanian textbooks portrays the Ottoman State as "invaders"
andreligion as an "invading religion." During the communist period in Albania, these discourses
were amplified, and despite the ban on religions, Islam was viewed with greater aversion due
to its association with the Turks. This can be considered as proof that the Turkish identity in the
Balkans has been strongly associated with the Muslim identity. In Bilmez's (2020) study, the
"invader"image of the Turks is also continued. This study also confirms that the "invader" image
of the Turks persists.

In the 10th-grade history textbook, the existence of the Ottoman State is presented
chronologically. While social, cultural, and religious aspects of the Ottoman expansion into the
Balkans are discussed, it is emphasized that the policy of Islamization was not oppressive. By
the 19th century, the effects of the French Revolution are covered, and separatist uprisings in
the Ottoman State are mentioned. The founding of the Turkish Republic is briefly mentioned,
and a portrait of Mustafa Kemal Atatirk is included. Looking at the visuals used in the 10th-
grade textbook, historical figures like Sultan Mehmed the Conqueror and Suleiman the
Magnificent are included, and maps are frequently used.

In Jazexhi’s (2009) study, the Albanian textbooks (Historia 4) mention that the person
who killed Sultan Murad | in the Battle of Kosovo was an Albanian, but no such information was
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found in the textbooks analyzed in this study. The visual titled Skanderbeg’s Return to Kruja was
present in both Jazexhi's study and the textbooks being analyzed. In Jazexhi’s study, terms like
"cruel" and "destructive" were used for the Turks, but such terms were not found in the current
high school history textbooks. Mustafa Kemal Ataturk is portrayed sympathetically, a
representation that remains consistent in today's textbooks (Jazexhi, 2009: 78, 88).

Looking at the 11th-grade history textbook, terms like “anti-Ottoman resistance” stand
out. Along with these, Turkish terms such as defter (register) and Rumeli (Ottoman Balkans) are
also highlighted as key terms. The relations between Skanderbeg and the Ottoman State are
discussed, and Skanderbeg's resistance to the Ottoman State is emphasized. The textbook
also covers the pasaliks that were organized in Albania from the 18th century onward. The
narrative of the Albanian Renaissance and the country's independence process is supported
with examples from literature and various disciplines. After the Tanzimat period, the book gives
extensive coverage to the history of education, and some quotes describe the Turks as
oppressive. When examining the visuals in the book, it is noted that depictions and maps are
frequently included.

In Jazexhi's (2009) study of Historia 3 and Historia 4 textbooks, the Tanzimat period is
described as a new period of occupation, and Tanzimat officials are said to have used a
language of violence. However, such claims are not present in the contemporary high school
history textbooks. The idea that rifles and pens would shape Albania's national consciousness
and lead to its independence is quite evident (Jazexhi, 2009: 82).

In the 12th-grade elective history textbook, the image of the Turks includes references
to Attila the Hun, and the establishment of the Ottoman State is once again discussed under
the title "Ottoman occupation." In the section on the relations between Skanderbeg and the
Ottoman State, the visual Skanderbeg’s Return to Kruja and the depiction of Sultan Mehmed’s
entrance into Istanbul are noted to have similarities. Another feature of the 12th-grade textbook
is its inclusion of primary sources and historical documents. The social life influenced by the
Ottoman State in Albania is discussed, and the chronological presentation of the pasaliks is
included. The textbook also compares Albania’s independence process with the Serbian and
Greek independence movements. The 93 War, one of the most important wars for the Ottoman
State in the 19th century, is covered in detail. The textbook’s project assignments, which are
also based on documents, are particularly noteworthy.

The Albanian nationalist movement has been a subject covered at all levels of education
in Albania. Both the textbooks analyzed in this study and the ones examined by Bilmez (2020)
have an extensive narrative from the Prizren League through to 1908.

The problematic images and the portrayal of the Turks as "invaders" in this study align
with findings from other studies of history textbooks. The process of nation-state formation,
which began in the 18th century, led to some extreme interpretations in the political systems
of certain countries. Albania serves as a unique example in this regard. The recent studies on
imagery in textbooks are promising and will help establish an objective understanding of the
past. History education presented impartially and multidimensionally, with emphasis on the
cultural, commercial, and diplomatic interactions between the Turkish and Albanian peoples,
can help achieve this goal.
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Oz: Devletler, tarih ders kitaplarinda ulusal tarih anlayislarini 6n
plana cikarmakta ve genellikle milli tarihlerine agirlik vermektedir.
Ancak cografi olarak yakin ve gecmiste ayni devletlerin egemenligi
altinda yasamis milletlerin tarihleri arasinda nemli ortak noktalar ve
benzerlikler bulunmaktadir. Bu ortak tarihi mirasi olusturan en
onemli unsurlardan biri, tarih boyunca genis cografyalara hukmetmis
buyuk devletlerdir. Bu devletlerden biri de Osmanli Devleti’dir.
Osmanli Devleti, asirlar boyunca Balkan cografyasinda hukum
sirmustur. Bu baglamda Osmanli Devleti, Balkan cografyasinda
onemli bir rol oynamis ve bolgenin siyasi, ekonomik ve kualttrel
yapisini derinden etkilemistir. Balkan cografyasinda Osmanli
Devleti’nden bagimsizligini kazanan Balkan devletlerinin tarih
kitaplarinda Turk imajinin incelenmesi bu bakimdan énem teskil
etmektedir. Tarih ders kitaplari ulus-devletlerin ideolojilerini gelecek
kusaklara aktarmasi acisindan XIX. yuzyilldan gunumuize kadar
kullanilan araclardandir. Tarih ders kitaplarinin hazirlanmasi
asamasinda da siyasi ideolojilerin etkisi de yadsinamaz. Bu
baglamda Arnavutluk tarih ders kitaplarinda Tirk imaji, tlkenin tarih
anlatisinda onemli bir rol oynamistir. Bu arastirmada, 2016 yilinda
basilmis ve halen Arnavutluk’ta 10, 11, 12. siniflarda lise tarih
derslerinde kullanilan Histori 10, Histori 11 ve Histori 12 ders
kitaplarinda Turk imaji incelenmistir. Arastirmada, sosyal bilimlerde
sikca kullanilan betimsel tarama modeli kullanilmis ve ders
kitaplarinda Turk tarihiyle ilgili hangi konularin ele alindigi, bu
konularin 6grencilere nasil bir imajla sunuldugu incelenmisgtir.
Ayrica, ders kitaplarinda Turk tarihine ait olaylarin ve olgularin
ogrenciler tarafindan nasil kavrandigina dair sorularin ve ek
materyallerin (okuma parcgalarn, gorseller) kullanimi da analiz
edilmistir. Osmanli tarihiyle ilgili olarak iskender Bey’in Osmanl’ya
karsi direnisi, Osmanl’nin Arnavutluk UGzerindeki ydnetimsel
politikalar ve bagimsizlik stireci gibi belirli temel olaylarin 6n plana
cikarildigl tespit edilmistir.
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Giris

Tarih yaziciligl bilinen en eski temsilcisi Herodot (MO IV. yiizyil) ile baslamis ve Eski
Yunan’dan giiniimiize kadar ulasmistir. ilk 6rnekleri sadece Eski Yunan’da gériilen tarih yazimi,
Herodot’un, hikayeci tarih anlayisi s6zlu gelenek Uzerine metot gelistirmistir. (Demir, 2005: 60-
63). Bu tarih yazimi, hukimdarlarin alacag) kararlarda etkili olmus ve devlet geleneklerinin
ortaya ¢ikmasini da saglamistir. Herodotos’un ardini Thukydides takip etmis ve devaminda
bélgesel anlamda tarih yazimi ve tarihcilik Fransiz ihtilali'ne kadar cesitli milletlerce farkl
anlayislar gelistirmistir. Leopold von Ranke’nin “evrensel tarihten baska tarih yazilamaz”
anlayigli ile belgeye dayali tarih yaziminin gelismesi beraberinde evrensel tarih anlayigi ortaya
cikmistir (Sanbey, 1960: 273-289; Keskin: 353-362).

Ders kitaplarina bakildiginda, XIX. yuzyilda ulus-devletlerin siyasal mesruiyetini
saglamak amaciyla “ulusa uygun vatandas” yetistirmek amaciyla kurgulanmistir (Simsek,
2018:iv-v) bahsedilen “ulusa uygun vatandas” insasi 6zelinde tarih egitimi; XIX. ytzyilla beraber
gelismis ve sekillenmistir. Bu acidan bakildiginda “6teki” anlayis her milletin seciye
olusturmasindaki temel dayanak noktasi olmus ve bu durum zaman zaman dogru/yanlis klise
bilgilerle milli bakis ac¢isini olusturmustur. Bu milli bakis agisi, gelecekte iktidara gelenlerin
kaltard haline gelmis ve buna gore egitim programlarini dizayn etmislerdir. Bu kliselere son
vermek, “Oteki” kavraminin insasini 6nlemek amaciyla UNESCO blnyesinde sistemli
calismalar yurutulerek, ders kitaplar lGzerinde ¢alismalara devam edilmistir. Bu ¢aligmalarin
kokenine bakildiginda temelde “imaj” olgusu yattigi gérulmektedir.

imajoloji, 1950°li yillarda Fransa’da ortaya ¢ikmis ve 6zellikle kiiltiirel imgelerin nasil
uretildigini, algilandigini ve aktarildigini inceleyen bir disiplin haline gelmistir. Terimin etimolojik
kokenine bakildiginda, “image” kelimesinin Latince “imago” koklinden turedigini, zaman iginde
cesitli dil evrimlerine ugrayarak nihayetinde “resim” ve “goéruntd” anlamina geldigini
goérmekteyiz. Ancak burada kritik bir ayrim yapmabk gerekir: “bakmak” ve “gormek” fiilleri her ne
kadar gundelik dilde birbirinin yerine kullanilsa da anlam derinligi acisindan farkldir. "Bakmak®,
sadece yuzeysel bir alglya isaret ederken, "géormek" derinlemesine bir kavrayis ve anlama
surecini igerir. Bu baglamda, imajoloji yalnizca imgelerin yuzeysel gorunusunu degil, onlarin
altinda yatan anlamlar da ele alir. Eger birimaj dogru sekilde “gdrtilmezse” ve yalnizca yuzeysel
olarak algilanirsa, tarihsel olaylarin ve toplumsal yapilarin da yanls yorumlanmasi olasidir.
imajlarin olusturulmasi ve dogru anlasilmasi, tarihsel bir perspektifin saglikli sekilde insa
edilmesi acisindan hayati énem tasir. Ozellikle imajin ideolojik ya da kiiltiirel arka plani g6zden
kacinldiginda, gecmisin carpitilmasi, farkli anlatilarin ve mitlerin Uretilmesi kacinilmaz hale
gelir. Bu noktada Oztiirk (2018'de imajlarin tarihsel gerceklik (izerinde derin etkiler biraktigini ve
imgelerin dogru analiz edilmedigi takdirde toplumsal hafizanin yaniltilabilecegini vurgular.
Oztiirk, imajlarin yalnizca estetik bir unsur olarak degil, toplumsal ve tarihsel anlamda da
incelenmesi gerektigini ileri surerek, imajolojiye disiplinler arasi bir bakis acisi kazandirir.

Kisacasl insan, potansiyel, algiya dayali ve de Uretilmis bilgiyi imge yoluyla ayristirr,
paketler ve iletisilebilir hale getirir. Bu baglamda bilginin imgesel duzlemde, tasnifi, aynisikligi,
iliski ve neliklerin sorgulanmasini, tanitma ve tanimlamalarini, yeni bir disiplin sorunu olarak
anliyorum ve bu disiplin siirecine de “imajoloji” adini veriyorum. (Oztiirk, 2018: 22)

Oztiirk’Gn tanimlamasi, imajoloji’nin ontolojik tanimi olarak esas alinabilir. Zira Oztiirk,
imajist Bilgi Kurami yaklasimini bircok acidan ele alarak metodoloji ortaya koymaktadir. Ancak
Oztirk’in koymus oldugu bu metodolojinin aksine Logvivov, imajolojiyi toplumsal bilimlerin
icerisinde var olan bir arastirma ydntemi olarak gérmektedir (Logvinov, 2003, s. 204). Ote
yandan Soenen de bilimlerin bir parcasi olarak diger bilim dallarinin boyutu olarak gérmektedir
(Soenen, 1997: 125-138).
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imge kelimesi, Turk Dil Kurumu tarafindan "genel goriinim, izlenim ve ima;j"
anlamlarinda kullanilmaktadir. Ancak Turk¢ede bu terim, bilim ve sanat dinyasinda da genis
bir kullanim alanina sahiptir. Burada 6zellikle "imaj" terimi Gzerinde durulacaktir, ginkd imaj,
cesitli bilgilerin bir araya getirilmesi sonucunda olusturulan bir "imge" olarak tanimlanabilir. Bu
baglamda, dogal iligkilerden, kultirel yasamin igerisinden, bazi oOnyargilardan ve
propagandalardan elde edilen bilginin nasil degerlendirildigi buyuk 6nem tasimaktadir
(Tolongiig, 1992: 11-12). imaj kelimesi, Latince kokenli "imagos" (hayal aldatici gériinis)
kelimesinden turemistir ve Turkgede farkli anlamlar icermektedir. Turk Dil Kurumu soézluglne
gore, ilk olarak zihinde tasarlanan ve gerceklesmesi arzulanan sey, dus veya hayal olarak
tanimlanirken; ikinci olarak genel gorunim ve izlenim anlaminda kullanilmaktadir (Ozsﬂer,
2012:269-309). Psikoloji bilimi agisindan ise, duyu organlari tarafindan digsaridan algilanan bir
nesnenin bilingte benzer sekilde yansiyan imaji, duyularla alinan bir uyari olmaksizin bilingte
ortaya cikan nesne ve olaylar olarak tanimlanmaktadir (Simsek, 2018: 3-12).

Tarih ders kitaplari ulus-devletlerin ideolojilerini gelecek kusaklara aktarmasi acisindan
XIX. ylzyildan giinumuize kadar kullanilan araclardandir. Bu bakis acisiyla degerlendirildiginde
tarih egitimi, sadece gecgmis ile bugln arasinda bir kopru kurmakla kalmayip, ayni zamanda
vatandaslik egitimi ve kulturel aktarim agisindan da buyluk 6nem tasimaktadir (Demircioglu,
2008: 83). Tarih ders kitaplarinin hazirlanmasi asamasinda da siyasi ideolojilerin etkisi de
yadsinamaz. Bu baglamda Arnavutluk tarih ders kitaplarinda Turk imaji, Ulkenin tarih
anlatisinda 6nemli bir rol oynamistir. Nitekim bir Balkan devleti olan Osmanli Devleti, asirlar
boyunca Balkan cografyasinda hukim surmustdr. Osmanli Devleti’nden bagimsizligini
kazanan Balkan devletlerinin tarih kitaplarinda Turk imajinin incelenmesi bu bakimdan énem
teskil etmektedir. Bu arastirmada, 2016 yilinda basilmis ve halen Arnavutluk’ta 10, 11, 12.
siniflarda lise tarih derslerinde kullanilan Histori 10, Histori 11 ve Histori 12 ders kitaplarinda
Tark imaji incelenmistir. Arnavutluk’ta tarih dersleri ilkdgretim kademesinin altinci sinifindan
itibaren verilmektedir. Arnavutluk Egitim ve Spor Bakanligl tarafindan mufredat ¢ergevesinde
Arnavutluk’ta farkli yayinevleri tarafindan kitaplar hazirlanmaktadir. Kitap secimleri okullara
birakilmistir. Bununla beraber ginumuizde de “Albas Okul Yayinlari”’nin (Botime Shkollere
Albas) Arnavutluk, Kosova ve Makedonya’da Arnavutgca ders Kkitaplari okullarda tarih
derslerinde okutulan en yaygin yayinevidir.

Literatirde duinyada Turk imaji ile ilgili tarih ders kitaplari Uzerinden yapilan ¢calismalar
(Simsek, 2018) bulunmakla birlikte Balkan ve Karadeniz Ulkelerindeki tarih ders kitaplarinin
incelendigi calismalar da bulunmaktadir (Hacisalihoglu, 2020). Bununla beraber Balkan
ulkelerindeki Turk imajina iliskin ders kitaplarn Uzerinden yapilan ¢alismalar da mevcuttur
(Batan, 2011; Biljali, 2007; Gatina, 2009; Gékdem, 2010; Kiran, 2014; Maharramova Cengiz,
2016; Muhasilovié, 2015; Ozsiier, 2018; Tuncer, 2012; Ulubas, 2009; Yildiz, 2008; Zunic, 2008).
Arnavutluk’taki tarih ders kitaplar tzerinden Turk imaji ile ilgili Jazexhi (2009)’nin ve Bilmez
(2020)’in calismalar bulunmaktadir. Jazexhi, 2000 ve 2006 yillari arasindaki Librit Shkollor ve
Media Print yayinevlerinin genel lise (gymnasium) seviyesindeki kitaplari incelemistir. Bilmez
(2020), calismasinda Albas yayinciligin 2005 ve 2011 vyillari arasinda ortaokul ve lise
kademesindeki tarih ders kitaplarini incelemistir. ilgili calisma 2011-2014 tarihleri arasinda
TUBITAK 1001 Projesi kapsaminda “Balkan ve Karadeniz Ulkelerinde Giincel Tarih Ders
Kitaplarinda Osmanli-Tiirk imaji” konulu proje kapsaminda gerceklestirilmis ve proje ciktisi
olan kitapta yer almistir. Bu arastirma ise ALBAS Yayinciligin 2016 yilinda ilk baskisini yaptigi ve
2016 yilindan gunumuze kadar Arnavutluk’ta lise dlizeyi tarih derslerinde okutulan Histori 10,
Histori 11 ve Histori 12 ders kitaplarini inceleyerek guncel bir bakis acisi ortaya koymaktadir.
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Arnavutluk lise tarih ders kitaplarinda Tiirk imaj

Yontem

Arastirma Yontemi ve Deseni

Bu arastirmada Arnavutluk lise tarih ders kitaplarinda Turk imaji incelenmistir. Arastirma
nitel olarak tasarlanmistir. Arastirmada betimsel tarama modelinden istifade edilmistir.
Betimsel tarama genis gruplar lzerinde yurutilmektedir. Betimsel tarama modeli Karakaya’ya
gore: “olayl oldugu gibi arastirmaya ve var olan durumu belirlemeye calisan arastirmalardir
(2012, s. 66)”. Bu arastirmada, Arnavutluk’ta 2016 yilindan ginimuze kadar lise dluzeyinde
okutulan tarih ders kitaplari incelenerek guncel bir bakis agisi ortaya konulmaya ¢alisitmigtir.

Veri Toplama Araclari

Bu arastirmada veri toplama yontemi olarak dokiiman analizi yontemi kullanilmigtir.
Dokiman analizi, sistematik anlamda gerek basili gerek elektronik materyallerden elde edilen
dokimanlarin incelenmesi ve degerlendirilmesi icin kullanilmaktadir. Dokiman incelemesi,
“arastirma konusuyla ilgili bir dokimanin 6zetini cikarmak veya aciklamasini yapmaktan ziyade
dokumanin igeriginin bir analizini ve cogu durumda da belirli bir tarihsel veya ¢cagdas baglam
icerisinde dokiimanda verilmek istenen mesajin, niyetin ve guduniun incelenmesini igerir”
(Ozkan, 2023, s. 3).

Bu kapsamda arastirilmasi amaclanan konu ile ilgili olarak Arnavutluk’ta var olan lise
tarih ders kitaplarinin ilgili yayinevinden temin edilerek belge analizi cergevesinde incelenmesi
yapilmistir. incelenen tarih ders kitaplari Tablo 1. de verilmistir. Ders kitaplari tizerinden yapilan
bu calisma etik kurul onayi gerektirmemektedir.

Tablo 1

incelenen Tarih Ders Kitaplari

Kitap Adi Yazarlar Yiu Yayinevi Yayin Yeri
Histori 10 Menduh Dérguti & Tomi Treska 2016 Albas Tirana
Histori 11 M. Dérguti, F. Duka, L. Dushku, S. Bogi 2017 Albas Tirana
Histori 12 M. Dérguti, S. Gunga, D. Egro, P. Teli, L. Dushku, 2018 Albas Tirana

(Secmeli) S. Bogi

Verilerin Analizi

Bu arastirmada elde edilmis olan verilerin analizinde betimsel analiz kullanilmistir.
Betimsel analizde amag, elde edilen verileri dogrudan sunmaktan ziyade kategori halinde ve
anlamlandirarak sunmaktir. Bundan dolayl calismada lise dizeyinde okutulan tarih ders
kitaplari sinif bazinda ayrilarak incelenmistir.

Bulgular

Histori 10 (10. Sinif Diizeyi) Tarih Ders Kitabinda Tiirk imaji

Albas Yayincilik’in 10. sinif tarih ders kitabi 6 temadan olusmaktadir (Derguti, Treska &
Egro, 2016: 4-5). Bu temalar sunlardir:

e Antik Yunan ve Roma Uygarligi
e Orta Cag’da Guglu Medeniyetler
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e Modern Tarihin Baslangicindaki Medeniyetler

e Temel Degisikliklerin Sonu

e Buyuk Ayaklanmalar Donemi

e (Cagdas Uygarliklar (1945-Gunumuz) seklinde siralanmaktadir.

Kitapta, Turk tarihine ilk defa Orta Cag’da Guglu Medeniyetler temasinda yer verilmistir.
Medeniyetler hakkinda genel bilgi verilirken Osmanli Devleti hakkinda da bilgi verilmistir. Bunun
yaninda Turkler hakkinda Hacgli Seferleri esnasinda Anadolu’ya 1071 Malazgirt Meydan
Muharebesi ile girmeye basladiklari belirtilmis ve bu konu hakkinda Bizans imparatorlugu’nun
Avrupa’dan yardim istedigi belirtilmistir (Derguti, vd., 2016: 44). Ayrica Bizans
imparatorlugu’nun ¢oékiisii konusunda Osmanli Devleti’ne bir paragraflik yer verilerek
istanbul’un Fethi’nin Bizans imparatorlugu’nun sonu oldugu belirtilmistir (Derguti, vd., 2016:
28).

Arap-islam ve Avrupa medeniyeti arasindaki iliskiler bélim ele alinirken ders kitabinda
Hacli Seferleri konusuna yer verilmektedir. Hagli Seferleri alt basliginda Turklerin Avrupa’nin
iclerine dogru ilerledigi ve Osmanli Devleti doneminde Balkan topraklarina gecis yaptigi
aktarilmaktadir. Bu baglamda Avrupalilarin da artik Kudus yerine Konstantinopolis’i korumayi
amacladigl belirtilmektedir. Osmanli Devleti konusu aktarilirken Hacli Seferi’nin en blyuk korku
(Derguti, vd., 2016: 28) olarak kaldigi aktarilmigtir.

Sekil 1
Arnavutluk 10. Sinif Tarih Ders Kitabinda Osmanli imparatorlugu Alt Basligi
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Konstantinopol’iin Fethi olarak aktarilan istanbul’'un Fethi’nin Osmanli Devleti’nin
prestijini artirdigi belirtilerek hedefin islamiyet’in énderligi oldugu belirtilmistir. 1. Selim
déneminde islam topraklarinda Osmanli Devleti hakimiyetine yer verilerek, islam diinyasinin
son buyuk imparatorlugu olarak Osmanli Devleti’nden bahsedilmistir.

Sosyal organizasyon alt basliginin altinda, imparatorlugun zirvesi olarak Kanuni Sultan
Suleyman donemi olarak gosterilmektedir. Bu baglamda o donemde toplumun iki sinifa
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ayrildigi belirtilmektedir. Birinci sinifta askerler, ikinci sinifta ise raja. Askerler sinifi anlatilirken
devletten maas aldiklari ancak tretken faaliyetlerde bulunmadiklar belirtilmigtir. Raja denilen
sinifin ise vergi 6deyen genis halk kitlelerinden olustugu belirtilmektedir. Hem kdylerin hem de
sehirlerin ntUfusu buraya dahil edilmektedir. Bu grupta Muslim ve Gayr-i Muslimlerin bulundugu
da belirtilmektedir.

Devlet geliri olarak incelenen diger bir konu basliginda ise, Osmanl Devleti’nin ti¢ kitada
yayllmasindan s6z edilmesinin ardindan vergi ddeyen en kug¢uk birimin ¢ekirdek aileden
olustugu anlatilmaktadir. Bu baglamda vergilendirme sisteminin butlin vatandaslarda ayni
oldugu belirtilerek sadece Gayr-i Muslimlerin bir vergi fazla 6dedigi aktarilmistir. 15 yasini
doldurmus erkeklerden alinan bas vergisi olarak gosterilen cizye vergisinin, orduda hizmet
etmediklerinden dolayi alindig séylenmektedir.

Diger dini inanglar kisminda, Osmanl Devleti’nin Konstantinopolis’i almasinin ardindan
Ortodoks Patrikhanesi, Ermeni Patrikhanesi ve Yahudi Hahamugi gibi kurumlarin koruma altina
almasi, Osmanli Devleti’nin uzun omdurld olmasini saglayan nedenlerden birisi oldugu
belirtilmektedir.

10. sinif kitabinda Turk imaji genelinde Osmanli Devleti aktarimlari, Gdg¢uncu tema
icerisinde yer verilmektedir (Derguti vd., 2016: 62). “Balkanlar’da Osmanli imparatorlugu”
basligi alinda yapilan aktarimlarda, 1352 yilinda ilk olarak Osmanli Devleti’nin Balkan
topraklarina Gelibolu Kalesi’nin fethi ile giris yaptig belirtilmigtir. Sirasiyla Martisa Savasi’na
(Cirmen Muharebesi) ve 15 Haziran 1389 Kosova Savasi’na yer verilmigtir. Bu savaslarda elde
edilen basarlar ile Osmanli Devleti’nin Balkanlar’da yuzyillarca egemenlik kuracagi
belirtilmigtir. Bu egemenligin de klasik ddnemde saglamlastirilmasinin sebebi olarak ise Sirp
Krali Stefan Dusan’in 6lumu olarak gosterilmektedir. Osmanli Devleti’nin 1361 yilinda Edirne’yi
fethetmesiyle Balkanlar Uzerindeki hékimiyetini stratejik acgidan saglamlastirdigina
deginilmistir. Bu fetih sayesinde, Via Egnatias Yolu’nun hakimiyet altina alinmasindan s6z
edilmektedir. Stefan Dusan’nin 6lumundn ardindan Balkanlar’da kurulan bagimsiz devletler ise
harita yardimi ile gosterilmektedir.

Sekil 2
1355 Yilinda Balkan Haritasi
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“Osmanli karsiti koalisyon ve Kosova Meydan Muharebesi (1389)” konusu aktarimlari
esnasinda, Cirmen Savasi’nin ardindan Balkanlar’da Osmanl Devleti’ne karsi iki secenegin
oldugu aktarimlari yer almaktadir bu iki secenek; boyun egmek ya da savasmak olarak
belirtilmis ve bu aktarimlari desteklemek amaciyla tasvire de yer verilmistir ve verilen tasvirde
Sultan |. Murad’in éldurualdugi belirtilmistir (Derguti vd., 2016: 63).

Sekil 3

I. Kosova Savasi’nin Tasviri

Kosova Savasi’nin aktarimlarinin ardindan Osmanl Devleti’nin burokrasisine yer veren
kitap, idari ve bolgesel nitelikte teskilatlanmayi, sancaklarda bulunan beylerin hakimiyetinin
savas zamaninda Balkan Beylerbeyi’nin emrinin altina girdigi belirtmektedir. Beylerbeyi’ne ise
baskomutan sifatinin verildigi aktarilmaktadir. Balkanlar’in Osmanli Devleti icin tasidigi 6nem
kitapta vurgulanmis; ayrica islam inancinin siddet iceren bir islamlastirma politikasi izledigi
yonindeki gérislerin yanlis oldugu ifade edilmistir. Osmanli Devleti, bu bélgeyi islamlastirmak
amaciyla baski altina alsaydi sosyal istikrarin saglamasinin imkéansiz olacagi beyan edilmistir.

Kitabin besinci Unitesine gelindiginde ise “Turkiye, Laik Bir Milli Devletin Kurulmasi”
konusunun ele alindigi gorulmektedir. Bu aktarimlar bir dnceki Turk tarihi aktariminin kronolojik
anlamda devami niteligindedir. |. Dunya Savasi’nda Buyuk Gugler tarafindan Anadolu’nun isgali
basladigi icin direnise gecen Turk halkinin sadece isgale kargl degil ayni zamanda saltanata
karsi da direndigi belirtilmektedir. Devaminda ise 29 Ekim 1923’te Cumhuriyet’in ilanina yer
verilerek Mustafa Kemal’in sonrasinda Ataturk soyadini aldigl vurgulanmistir. Mustafa Kemal
Ataturk’in yaptigl reformlar ile Turk devletini Avrupalilagtirdigl belirtilmistir. Konu, G¢ alt
baslikta incelenmistir bu alt basliklar; “I. Diinya Savasi Sirasinda Osmanli imparatorlugu”,
“Ataturk ve Anadolu’nun Kurtulus Mucadelesi” ve “Turk Ulus-Devletinin Avrupalilagmasi igin
Reformlar” seklinde siralanmaktadir.

“|. Diinya Savasi Sirasinda Osmanli imparatorlugu” alt basliginda, Canakkale Savasinda
ordunun kahramanca miicadele ettiginden bahsedilerek, istanbul’a ingiliz donanmasinin
girmesinin engellendigi ve bu cepheyi Mustafa Kemal Ataturk’dn ydénettigi belirtilmektedir.
Buradan hareketle isgallere yer verilirken I. Dinya Savasi’nda Osmanl Devleti’nin topraklarina
da gorsel anlamda yer verilmistir (Derguti, M., vd., 2016: 132).
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Sekil 4
Arnavutluk 10. Sinif Tarih Ders Kitabinda 1914 Osmanli Devleti’nin Sinirlarini Gosteren Harita
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“Atatlrk ve Anadolu’nun Kurtulus Mducadelesi” konulu aktarimlarda, Anadolu’nun
isgaller sebebiyle yasadigl zor durumlar aktarilmaya calisilmistir. Bunun yani sira, VI.
Mehmed’in dizeni saglamak amaciyla Mustafa Kemal Ataturk’da Ill. Ordu’ya mufettis olarak
atadigl bilgisi de verilmektedir. 19 Mayis 1919’da Samsun’a ¢ikan Mustafa Kemal Ataturk’dn,
Milli Mlcadele surecinin ardindan Lozan Antlasmasi (20 Kasim 1922-24 Temmuz 1923) ile
Osmanli saltanatina son verdigi belirtilmistir.

“Turk Ulus-Devletinin Avrupalilagsmasi igin Reformlar” isimli baglikta ise Ataturk ilke ve
inkilaplarina yer verilerek islam dininin sembolleri yerine Avrupa medeniyetinin sembollerinin
yer aldigi beyan edilmigtir. Bu baslik altinda konu aktarilirken Mustafa Kemal Atattrk’ln
portresiyle desteklendigi gorulmekte olup ayni zamanda sdézluk calismasina da yer verilmis ve
Ataturk, Yarurlukten Kaldirma ile Anadolu kelimeleri agiklanmigtir (Derguti, M., vd., 2016: 133).

Sekil 5
Mustafa Kemal Atatlirk

Mustafa Kemal Ataturku
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Histori 11 (11. Sinif Diizeyi) Tarih Ders Kitabinda Tiirk imaiji

Albas Yayincilik’in 11. sinif tarih ders kitabi; 6 temadan olusmaktadir (Derguti, M.,
Duskhu, L., Duka, F. & Bogi, S., 2017: 4-5). Bu temalar sunlardir:

o Antik Cagda Arnavutlarin Atalari

e Orta Cagda Arnavutlar (Yaklasik V. ve XV. yuzyillar)

o XIV.ylzyilin Sonundan XX. yluzyilin baslarina kadar Arnavutlar

e Arnavut Bagimsiz Devletinin Zorluklari (1912-1939)

e Arnavutlar ve ikinci Diinya Savasi (1939-1944)

e Komunist Rejim Sirasinda Arnavutluk (1944-1990)

e Komunist Rejimin Cokusu. Demokrasinin Zaferi seklinde siralanmaktadir.

11. sinif kitabindaki Tark imaji baglamindaki ilk aktarim, “Osmanlilarin Balkanlar’a gelisi.
Balkan-Arnavut Riyasi” konu basliginin altinda verilmistir. Bu konu basligr “XIV. ylUzyilin
sonundan XX. yuzyilin baslarina kadar Arnavutlar” temasi altindadir. Durum, zaman cizelgesi,
anahtar kelimeler ve sozluk ile desteklenen kitapta, kronolojiden yararlanilarak bir zaman
cizelgesi olusturulmus ve dnemli olaylara yer verilmistir.

“Arnavutlar’in Osmanlilara Karsi Direnisi ve iskender Bey Devletinin Diplomasisi” isimli
konu basliginda, iskender Bey’den bahsedilirken tam ismi vurgulanmaktadir. Gjergj Kastrioti-
Skenderbeu seklinde adlandirilan iskender Bey’in Lezha Meclisi’nin ardindan Osmanli
Devleti’ne kargi gdstermis oldugu direnis ve Osmanli-Venedik Savasi esnasinda Arnavutlarin
tutumuna yer verilmigtir. II. Murat ve Il. Mehmed’in Arnavutluk’u fetih hamlelerinin basariya
ulasmadigl ve 17 Ocak 1468’de iskender Bey’in 6liimilyle Osmanli Devleti’ne karsi direnisin
kirnildigr aktarilmaktadir (Derguti vd., 2017: 55-56).

Arnavutluk siyasi tarihinde iskender Bey, énder figiir olarak taninmaktadir. Bu durum,
iskender Bey’in yasadigi dénemde “devlet” terimiyle 6zdeslesmesine yol acmistir. Ayrica,
iskender Bey’in uluslararasi alanda cesitli iliskilerinin bulundugu da ifade edilmektedir.
“Devlet” teriminin kullanilmasi, “6zgurlik” terimiyle celismektedir. Bu celiski, Osmanli Devleti
déneminin isgal olarak nitelendirilmesiyle acgiklanabilir; zira Hiristiyanlik, Bati medeniyeti ve
ozellikle Vatikan, mali ve manevi anlamda iskender Bey’i desteklemistir. iskender Bey’in bu
destekleri cesitli anlagsmalarla pekistirdigi, ayrica vassal anlasmalarinin da yapildigl
belirtilmistir. iskender Bey’in ©6nemi, Osmanli Devleti’nin Bati Avrupa’ya gegisini
durdurmasindan kaynaklandigi belirtilmektedir.

“Ekonomik Kalkinmanin Ozellikleri” konu basligi altinda isgal edilen diger devletler gibi
Arnavutluk’ta da timar sisteminin kuruldugu 6g8rencilere aktarilmis dirlik topraklari olan has,
zeamet ve timar terimleri kullanilmistir. Vergi sisteminde “bas vergisi” tabiri kullanilarak
Osmanli Devleti’nde kullanilan vergilerden bazilarn orneklendirilmistir. Kan vergisinin de
orneklerin arasinda gosterilmis olmasi bu noktada yenigeri aimina bir hatirlatma 6rnegi
tasimaktadir. Zira Balkanlar’da yenigeri alimi usull kan vergisi olarak adlandinlmaktadir
(Dergutivd., 2017: 62).

“Ulusal Rénesans ve Arnavut Rénesansinin Siyasi Programinin Ozellikleri” konusu
basligli altinda durum boélumunde Vasa Pasa tarafindan “O moj Shqypini” (Aman tanrim) isimli
siir verilerek 6grencilere tarihsel baglamda Ronesans’in Arnavutlar arasindaki farkindalik ve
birlik olusturmasinin rolinud tartigsmasi istenmektedir (Derguti vd., 2017: 69).

“Bu sevgili anneden ayrilacak miyiz?
Uzerine yabanci birileri mi basacak?

Hayir, hayir! Bunu kimse istemiyor.
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Arnavutluk lise tarih ders kitaplarinda Tiirk imaj

Herkesin korktugu bu kara sayfa!
Arnavutluk boyle kaybolmadan 6nce.
Elimde bir tufekle cesaretim olsun!
Kalkin Arnavutlar, uykudan kalkin,
Guvende bir kardesi gibi siki,

Ve sakin kiliseye ve camiye bakma:
Arnavutlarin dini Arnavutluktur!”

“Ronesans Karakteri” konu basliginin altinda ulusal kurtulus hareketinin patlamasi ve
Osmanl Devleti’nin gergeklestirdigi reformlarin nihai hedefi olarak Osmanli Devleti’nden
kurtarilmasi olarak temellendirilmektedir. Bilindigi Uzere Ronesans, yeniden dogus anlamina
gelmektedir. Burada aktarilmasi hedeflenen konuda Arnavutluk’un yeniden dogusu icin
ronesans terimi kullanilmaktadir. Arnavutluk’un bagimsizligini ilan ettigi tarihte burada
verilmektedir. Ronesans’in Arnavutluk acisindan amaci; Arnavut dilinde kultlr bilincini
uyandirmasi ve mukemmellestirme amaci tasidigi aktarilmaktadir. Bu aktarimla ronesansin
Arnavut Ulusal Hareketi ile es anlamli oldugu belirtilmektedir.

“Egitim ve Kiltirel Gelismelerde Yeni Bir Adim” alt basliginda, istanbul’daki Arnavut
egitim ve kulturel faaliyetlerine yer verilmistir. Sami Fragheri’nin derledigi alfabenin kabulinun
anlatilarak, Sami Frasheri’nin Arnavutcga i¢in faaliyetleri aktarilmaktadir. Alfabenin kabullinin
beraberinde bilimsel ve edebi eserlerinin gelismesi i¢in bir adim oldugu belirtilerek devaminda
Arnavut okullarinin agilmasinin mumkin oldugu aktarilmaktadir. Bu bilgiden hareketle
Arnavutluk’ta; Turk okullar, Ortodokslar icin Rum okullari, Katolikler igin italyan okullarinin
acildigi belirtilmistir. Bu okullarda ise gizlice Arnavutca egitim verildigi ve bu igin de vatansever
Arnavut 6gretmenler tarafindan yapildigi aktarilmaktadir. 80’li yillara gelindiginde ise Naim ve
Sami Fragheri’nin arabuluculugu ile Arnavutga okul agma izni alindigl aktarilirken, erkek ve kiz
okulu acildig belirtilmistir. Konu sonundaki bilginizi test edin kisminin tartisiniz bolimunde
“Gjerasim Qiriazi’nin agiklamasini dikkatlice okuyun ve Korga’daki Vashava Okulunun aciligi
arifesinde Arnavutlukta bulunan durumu analiz edin ve Anadilde egitimin 6nemini
degerlendirin” (Derguti vd., 2017: 80) maddesi ile asagidaki cimlelere yer verilmektedir:

Tam da Turk zulmunden dolayi Ulkemiz bir durgunluk dénemi yasiyor. Halkimiz galiskan
ve yorulmak bilmeyen insanlardir ama bu mevcut rejimde bu erdemler ne ise yarar? Tum
para bizden vergilerle aliniyor bu erdemler ne ise yarar? Tum para bizden vergilerle
aliniyor ve ulke karsiliginda higbir sey almiyor. Hemen hemen hi¢ yolumuz yok ve iyi
yollarin olmamasi, ulasimi zorlastiriyor ve ticareti engelliyor. ... Sonug olarak tlkedeki
yoksulluk hukim surlyor ve kendi okullarimiza sahip olmamiza izin verilmedigi icin
cehalet her yerde. (Dergutivd., 2017: 80)
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Sekil 6
Korca’da ilk Arnavut Okulu

Burada Turkler, zulum yapan olarak nitelendirilmektedir. Arnavut halkinin ¢aliskanlig
gibi karakteristik 6zelliklerin mevcut rejim sebebiyle dnem verilmedigine dem vurulurken
bayindirlik faaliyetleri ve egitimsizlik de drneklendirilmektedir. Bununla beraber biyografiye yer
verilmesi 68rencilerin buyuk insanlara karsi hayranlik duymasini saglamak amaciyla yapilmis
olabilir (Oztas, 2018: 30).

Histori 12 (12. Sinif Diizeyi) Segmeli Tarih Ders Kitabinda Tiirk imaji

12. sinif Tarih dersi, Arnavutluk’ta secmeli olarak okutulmaktadir. Albas Yayinciligin
Histori 12 ders kitabi, zorunlu olarak kullanilan 10 ve 11. Sinif Histori ders kitaplarindan tasarim
bakimindan farklidir (Derguti, Duskhu, Cunga, Egro, Teli & Bogi, 2018: 4-7). Bes temadan olusan
kitapta temalar;

e Tarih ve Tarihgi

e Antik Cag

e Orta Cag (IV-XIV. yuzyillar)

e Modern Tarih (XV- XX. yUzyilin basi)

e (Cagdas Donem (1919- bugline kadar) seklinde siralanmaktadir.

Bilindigi Uzere Turkler, belirli bir zaman diliminde degil Orta Asya’da kultur
merkezlerinden itibaren gunumuze kadar varligini surdirmuslerdir. Hun Devleti’nden itibaren
baslayan Turklerin tarih serliveni sadece Orta Asya’da degil ayni zamanda Avrupa’da da
kendisini gostermistir. Kavimler Gogu sirasinda Hunlarin Balamir dnderliginde, Avrupa’da
teskilatlandigi ve Avrupa Hun Devleti adini alan bu devleti kurdugu bilinmektedir. Kitapta Avrupa
Hun Devleti’nin en parlak donemini Attila’nin  hukimdarligi doéneminde yasadigi
belirtilmektedir. Attila’nin Roma imparatorluguna baski kurdugu ve Roma’yi yagmaladigi Orta
Cag temasinda belirtilmistir. Kitapta Attila’nin bir tasvirine de yer verilmistir (Derguti vd., 2018:
68-69). “Osmanli isgali, Bizans ve Balkan Aristokrasisi” alt basliginda Osmanli Devleti’nin Sirp
Kralug’nin parcalanmasindan yararlandigini ve bu baglamda 1361’de Edirne’nin Fethini
tamamladigl aktarilmistir. Edirne’nin Balkanlarda Us gorevi gordugu belirtilerek bundan
hareketle Osmanli Devleti’nin Balkan fetihleri aktarilmaktadir. Arnavutluk acisindan
bakildiginda ise, toplumun ikiye ayrildigi ve bir kismini Osmanl Devleti’ne kargl ayaklanma
girisiminde olanlarin olusturdugu belirtilmektedir. Diger kisimda ise Osmanli’ya katilan Arnavut
soylularin bulundugu belirtilmektedir. isa Pasa gibi soylu kisilerin olusturdugu ikinci kismin
ayrica ise Islamlasmis Arnavut soylularinin ilk gekirdegini olusturdugu belirtilmektedir.
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Arnavutluk lise tarih ders kitaplarinda Tiirk imajt

“1443-1444 Krizi ve Gjerg Kastrioti Skenderbeg’in Donlsu” alt basligl altinda, Selanik’in
Fethi’nin kesin olarak gerceklesmesinin ardindan Osmanli Devleti’ne karsi Floransa’da Konsil
toplandigl ve bu konsil sonucunda Varna Savasr’nin yasandigl aktarilmis ve burada iskender
Bey’in ata topragina déndiigi belirtilmistir. Burada istanbul terimi yerine Konstantinopol terimi
metin igerisinde kullanitmistir (Dergutivd., 2018: 115-116).

Sekil 7

Iskender Bey’in Kruje’ye Déniisii
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Kthimi i Skénderbeut né Krujé.

“Konstantinopolis’in Duslsu (29 Mayis 1453)” alt basliginda, Konstantinopolis’in 29
Mayis 1453’te Osmanli Devleti tarafindan kontrol altina alindigi belirtilirken Osmanli Devleti’nin
Dogu Roma imparatorlugu’nun yikintilari izerinde yikseldigi belirtilmektedir. Bu olayin
iskender Bey’e de engel teskil ettigi belirtilmektedir.

Sekil 8

Sultan Mehmed’in Konstantinopolis’e Girigi

Hyric e Sulltan Mehmetit né Kostantinopoijé.
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Konu sonu verilen sorularda isgal/istila kelimesinin kullanilmasi buradaki aktarimlarda
Osmanl Devleti’nin fetih faaliyetlerini isgal olarak tanimladiklarini apagik ortaya koymaktadir.

“Arnavutlarin islamlasmasi” konu basliginda “Arnavut Aristokrasisinin islamlasmasi” alt
basligl icerisinde islam dininin Arnavut topraklarinda yayilmasindan bahsedilmektedir.
Osmanli Devleti’nin giiciiniin olmasina ragmen islamlastirma politikasi izlemedigi aktarilirken
Arnavut aristokrasisinin devlet kademesinde gorev almasi icin MusliUman olmasinin
zorunlulugundan bahsedilmektedir. Bu bakimdan Arnavut aristokrasinin U¢ secenegi oldugu
belirtilmektedir:

¢ Osmanli Devleti’nin yapisina entegre olmak,
e Mulkdnu terk edip hicret etmek,
e Savas ile direnis gostermek.

Bu sayede aristokrasinin de devlet kademelerinde rol aldigi belirtilerek
orneklendirilmistir. Orneklendirilmeler beraberinde devsirme sisteminin Osmanli Devleti’nde
gdstermis oldugu hizmetler de aktarilmaktadir. “Bélgenin islamlasmasi” alt basliginda fethin
ardindan camii yapilmasinin islam dini gelenegi oldugu belirtilmis, Tiran sehrinin de
manzarasinin boylelikle degistigi belirtilmektedir.

“Arnavut Milliyetciliginin Temel Belgeleri” konu basliginda ise Arnavutluk’ta XIX. yuzyil’da
yasanan ulus-devlet kurma surecinde temel dayanak noktalarl aktarilmaktadir. “Pashko Vasa:
Arnavutluk ve Arnavutlar Hakkindaki Gercek” alt basliginda, Pashko Vasa Avrupa fikirlerini
Osmanli ve Arnavut gergekligine uyarlayan bir entelektlel olarak tanitilmaktadir. Pashko
Vasa’nin “E vérteta pér shqipériné dhe shqiptarét” isimli tarih tirl eseri anlatilmaktadir. “Sami
Frasheri: Arnavutluk neydi, ne oldu ve ne olacak? (Bukres, 1899)” alt basliginda, Sami
Frasheri’nin “Shqipéria ¢'ka qéné, ¢'éshté e ¢'do té béhet” isimli tarih tlru eseri anlatilmaktadir.
Bu baglamda Arnavutluk doktrinleri tartisilarak ulus-devlet olusumunda iki eserin 6nemine
vurgu yapilmaktadir. Sami Frasheri’nin eseri aktarilirken, Osmanli Devleti’ne karsi sert tutum
sergiledigi de belirtilmektedir.

“Rusya ve Sirp Ayaklanmasi (Panslavizm). Yunan isyani (Ortodoks Iittifaki)” konu
basligindaise Osmanli Devleti’nin XIX. ylzyilda Balkanlarda yasadigi ayrilik¢i hareketler konusu
ele alinmaktadir. “Rusya’nin Balkanlar’daki Panslav Politikasi ve Sirp Ayaklanmasi” alt
basliginda Rusya’nin Sirp ayaklanmasindaki faaliyetleri ve Sirp bagimsizlig aktarilmaktadir.
“Rusya’nin Balkanlar’daki Ortodoks Politikasi ve Yunan Ayaklanmasi” alt basliginda, Rum isyani
anlatilmaktadir. Bu olayin bir slre sonra Hristiyan ve Musliiman savasi olarak hal aldig
belirtilirken Osmanli Devleti’nde Rum ayriliginin, sok ile karsilandigl aktarilmis ve bu olay ile
Osmanl Devleti’nin Balkanlarda dagilma surecinin basladig belirtilmistir (Derguti vd., 2018:
157).

“Balkanlar’daki Rus Tehdidi, Osmanli imparatorlugu ve Berlin Kongresi” konu basliginda,
Panslavizm, Panortodoks terimleri ve bu minvalde Bulgaristan’in Osmanli Devleti himayesinde
Eksarhlik faaliyetlerine yer verilirken bu sayede istanbul Patrikhanesinden ayrilmanin da
yolunun bu sayede acildigl belirtilmektedir. Dogu Krizi baglaminda degerlendirilen strec,
Bosna-Hersek’te cikan ilk kivilcimla Buyuk Guglerin midahalesi ile sonlandigl aktarilmistir.
“Aziz Stephen Antlasmasi’ndan (Mart 1878), Berlin Kongresi’ne (Haziran 1878)” alt baslig§inda
1877-78 Osmanli-Rus Savasi’nin aktarimlariyla baslayarak, Rusya’nin istanbul’a kadar gelerek
istanbul yakinlarinda, Aziz Stephen Antlasmasi’ni imzaladigi belirtilmektedir. Konu aktariminin
devaminda ise Buyuk Gulgclerin aleyhine olan bu antlasmanin tadil edildigi belirtilerek Berlin
Kongresi ve harita ile konu anlatimi desteklenmistir.
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Arnavutluk, 12. Sinif Se¢meli Tarih ders kitabinda, konu sonu verilen “pratik eylem”
kisminda proje ve performans gorevleriyle dgrenciler gérevlendirilmektedir. ilgili tnitenin ilk
gorevlendirmesi ise, “XV. ve XVI. yluzyilda Osmanli Hukukuna Gore Arnavutlarin Ekonomik
Yasaminin Yonleri” arastirma konusu olarak verilmektedir. Ogrenme ¢giktisi anlaminda, Osmanli
kanunlarinin 6zelliklerini tanimlama ve Arnavutlarin ekonomik durumlarini tanimlama
hedeflenmektedir. Sinif tartismasi metodu ile yapilan etkinlige, 2 saat stre ayirilmigtir. Literatar
olarak ise Tiran Enstitisu tarafindan yayimlanan eserlere yonlendirilen 6g8rencilere, okuma
parcasi olarak Osmanli vergi sistemi ve Arnavutluk’taki etkilerine yer verilirken gorsel
anlaminda bir kanunname belgesi ve Osmanli Kayit Defteri’nin gorselleriyaninda Kanuni Sultan
Suleyman portresi kullanilmistir. Ogrencilere verilen 6devden anlasilacagl Uzere gerek
ulkemizde gerekse inceledigimiz Arnavutluk tarih ders kitaplarinda tarihi sahsiyetler milli
kimligin olusumunda etkilidir (Dere ve Ulker, 2022).

Sekil 9

Iskodra’nin XVI. yiizyilin ikinci Yarisindaki Kanunnamesi (Solda), Vlora Sancag’nin 1520
Yilindaki Kayit Defteri (Ortada) ve Kanuni Lakapli I. Stileyman (Sagda)

Kan et S e 3 p 2

\?rurir\orrwede;c.‘crlxhc.<ul t& Shkodrés, t& Defteri osmon i regjisirimit 1 sanxhokut  Sulltan Sulejmani |, i mbiquaijtur “Sullian

gjysmés sé dyta t& shek. XVI. t& Viorés, i vitit 1520. lii%ivénesi", ose “Sulltani i Madhérishem” (1520-
66).

Sonug

Arnavutluk’ta lise diizeyinde kullanilan tarih ders kitaplarinda Turk imajinin incelendigi
bu calismada 10, 11 ve 12. sinif dlzeyinde lise tarih ders kitaplari incelenmistir. 10 ve 11.
siniflarda zorunlu olarak okutulan tarih derslerinde Turklere Osmanli Devleti 6zelinde daha ¢ok
yer verilmistir.

Son yillarda Balkan ulkelerinin egitim sistemi ve ders kitaplarinin tzerinde ¢alismalar
artarken, Arnavutluk ornegi hakkinda yeteri kadar calisma yapilmamistir. Jazexhi (2009)’nin
inceledigi Arnavutluk ders kitaplarindaki sdylemlere bakildiginda Osmanli Devleti’nin “iggalci”
oldugu ve dinin de isgalci din olarak nitelendirdigi gortlmektedir. Arnavutluk’'un komunist
donemlerinde bu sdylemlerin artisi, komUnizm déneminde dinlerin yasaklanmasina ragmen
Islam dininin Tirkler ile baglantisi olmasindan dolayi daha negatif séylemlerle ele alinmasina
sebep olmustur. Bu nokta da Balkanlar icin Turk kimliginin MUsliman kimlik ile 6zdeslestiginin
kaniti niteligindedir. Bilmez (2020)’in calismasinda da Turkler igin “isgalci” imajinin devam ettigi
gorulmaustar. Yapilan bu calismada da Turkler icin “isgalci” imajinin devam ettigi tespit
edilmistir.
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10. sinif dizeyinde Osmanli Devleti’nin varligina kronolojik olarak yer verilmistir.
Osmanl Devleti’nin Balkanlara gecisi esnasinda sosyal, kultirel ve dini yasama da yer verilirken
islamlastirma politikasinin baski seklinde olmadigi da vurgulanmustir. XIX. yiizyila gelindiginde
ise Fransiz ihtilali’nin etkilerine yer verilerek Osmanli Devleti’nde ayrilikgi isyan hareketlerine de
yer verilmistir. Turkiye Cumhuriyeti’nin kurulusuna kisaca yer verilerek Mustafa Kemal
Ataturk’dn portresine yer verilmistir. 10. sinif ders kitabinda kullanilan goérsellere bakildiginda
Fatih Sultan Mehmed ve Kanuni Sultan Suleyman gibi tarihi sahsiyetlere yer verildigi ve
haritalarin siklikla kullanildigi tespit edilmistir.

Jazexhi (2009)’nin incelemis oldugu Arnavut Historia 4 kitabinda, |. Kosova Savasi’ndal l.
Murad’i sehit eden kisinin Arnavut oldugu aktarilirken gunumiuizde incelenen kitaplarda boyle
bir bilgiye rastlanmamustir. iskender Bey’in Kruja’ya déniisi isimli gdrselin incelenen kitapta yer
aldigr gorulmektedir. Ayni gorselin gunumiuizde okutulan kitaplarda da kullanildigl tespit
edilmistir. Jazexhi (2009)’nin calismasinda Turkler igin “zalim” ve “yakip yikan” kelimelerinin
kullanildigl belirlenirken, ginimuzde okutulan lise tarih ders kitaplarinda bu terimlerin
kullanilmadigl tespit edilmistir. Mustafa Kemal Ataturk sempatik yaklasim ile aktarilmis
(Jazexhi, 2009: 78, 88), bu durumun ginumuzdeki lise tarih ders kitaplarinda da korundugu
tespit edilmigtir.

11. sinif ders kitabina bakildiginda, “Osmanl karsiti direnis” gibi bazi anahtar kelimeler
dikkat cekmektedir. Ancak bunlarin yaninda Turkge kullanimlara da yer verilmekte oldugu
nitekim defter, Rumeli gibi kelimelerin anahtar kelime olarak verildigi gérulmektedir. 11.sinif
ders kitabinda, iskender Bey ve Osmanli Devleti’nin iliskisine yer verilmis ve iskender Bey’in
Osmanl Devleti’ne direnis gosterdigi aktarilmistir. Bununla beraber XVIII. ylzyildan itibaren
Arnavutluk’ta tegkilatlanan pasaliklara yer verilmistir. Arnavut ROnesansi olarak adlandirilan ve
Arnavutluk’un bagimsizlik surecinin aktarilmasi c¢esitli disiplinlerle desteklenerek Arnavut
Edebiyatindan 6rneklerle 6g8renciye aktarilmak istenmistir. Tanzimat déneminin sonrasinda ise
egitim tarihine genis ¢apli yer verilen kitapta, bazi alintilarda Turklerin zulim yapan olarak
nitelendirildigi de gorulmektedir. Kitabin gorselleri genel olarak incelendiginde, tasvirlere ve
haritalara yer verildigi gozlemlenmistir.

Jezexhi (2009)’nin incelemis oldugu Historia 3 ve Historia 4 isimli ders kitaplarinda
Tanzimat Donemi’ne yeni bir isgal donemi ve Tanzimat yetkililerinin sopa ve siddet dilini
kullandigi belirtilse de gunumuzdeki lise tarih ders kitaplarinda bu durum gecerligini
korumamaktadir. Tufek ve kalemin Arnavutluk ulusal bilincini olusturacagl ve bu sayede
bagimsizliklarini kazanacaklarinin bilinci géze carpmaktadir (Jazexhi, 2009: 82).

12. sinif se¢meli tarih ders kitabinda ise, Turk imaji aktarimlarinda Avrupa Hun
imparatoru Attila’ya yer verildigi saptanmistir. Osmanli Devleti’nin kurulus siirecine ise yine
“Osmanli isgali” basligl altinda yer verildigi g6zlemlenmistir. iskender Bey ve Osmanli Devleti
iliskileri aktarimlarinda, iskender Bey’in Kruje’ye déniisii isimli tasvir ile Fatih Sultan Mehmed’in
istanbul’a girisinin tasvirindeki benzerlik dikkat cekmektedir. 12. sinif ders kitabinda bir diger
ozellik suphesiz ki, belge niteligi tasiyan ana kaynaklara yer verilmesidir. Sosyal yasamda
Osmanl Devleti’nin Arnavutluk’ta biraktigl kalttre de yer verildigi gorilmektedir. Pasaliklarin
kronolojik olarak aktarildigi kitapta, Tanzimat doneminin etkilerine yer verilirken Arnavutluk’un
bagimsizlik suregleriyle Sirp ve Rum bagimsizlik sireglerinle karsilastirildigl gozlemlenmistir.
Bu calismada incelenen kitapta XIX. yizyiin Osmanli Devleti acisindan en &nemli
savaslarindan olan 93 Harbi’nin de detaylica islendigi gorilmektedir. Osmanli Devleti’nden
ayrilma surecini aktaran kitapta verilen proje ddevinin de de yine belgelere dayali olmasi dikkat
cekmektedir.
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Arnavut uluscu hareketi, Arnavutluk’ta her dlizeyde 08renciye aktarilan konu olmustur.
Gerek calismamizda incelenen tarih ders kitaplarinda gerek Bilmez’in inceledigi donemin tarih
ders kitaplarinda Prizren Birligi ile baglayarak 1908’e kadar genis bir anlatiya yer verildigi tespit
edilmigtir (2020: 372).

Calismada bahsedilen sorunlu imgelerin ve cizilen Turk imajinin diger ¢calismalarda
incelenen tarih ders kitaplarinda da oldugu gibi “isgalci” olmaktan oOteye gitmedigi
gorulmektedir. Ulus-devletlerin kurumsallasmasi esnasinda XVIIl. yluzyilda baslayan bu ifrat ve
tefrit kimi Ulkelerde hakim olan siyasi sistemlerin icerisinde bazi asiriya kagmalara sebep
olmustur. Arnavutluk bu konuda emsalsiz 6rnektir. Son yillarda ders kitaplarinda imgebilim
konusunda yapilan calismalarin umut verici olmasindan 6te objektif anlayisin yerlesmesine de
katki saglayabilecektir. Tarih egitiminin tarafsiz ve ¢ok boyutlu bir sekilde sunulmasi, Turk ve
Arnavut halklari arasindaki kulturel, ticari ve diplomatik etkilesimlere de vurgu yapilmasiyla
mumkudn olacaktir.
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