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Abstract: The aim of this study is to examine the relationship between

the age-related development of the concept of time in children and the

temporal representations of the figures Aion, Kairos, and Kronos, the Research Article
gods of time in ancient Greek mythology. The concept of time does not

emerge spontaneously in individuals. It appears and takes shape

depending on the culture in every society. Although the child's learning OPEN

process about time begins within the family and continues

systematically at school, it is shaped by its function in the daily life of

society. In this study, the representation of time through Aion, Kairos,

and Kronos is first explained. Then, the developmental characteristics of

the general and historical concept of time in children are identified Ceyyyords:

based on the literature. Following this, an attempt is made to establish
a connection between the developmental status of the historical
concept of time that emerges with age in children and the mythollogical time, history
characteristics of the Greek mythological gods of time. In conclusion, it education

is observed that the Hellenistic understanding of time involves three

distinct representations of time and their interactions, emphasizing

subjective time perception, and offering a broader awareness that Received: 17.09.2024
transcends temporal boundaries. This study, which addresses the

various structures of the concept of time and their effects on individual Accepted: 3.01.2025

and collective memory, suggests that the diversity of Hellenistic

concepts of time challenges the modern linear understanding of time. In Published: Early Release
this context, a perspective on how time is experienced in different

cultures emerges through a comparative examination of ancient and

modern understandings of time. It is expected that this will provide a

foundation for new studies on the consciousness of time. It can be

proposed that the perception of time in Hellenistic philosophy may

enrich time management approaches across various disciplines by

introducing a new dimension to modern thought structures.
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Introduction

As a concept, time exists as a practical necessity of the human mind to comprehend
events in a sequential framework of past, present, and future. While this approach prompts
reflection on the essence of time, the semantic ambiguity surrounding what time is and how it
functions remains unresolved. Thus, rather than contemplating the essence of time, we record
and utilize it as a tangible data point through "time-measuring instruments." Despite this
practical approach, discussions about the nature of time and its reflections on humanity
persist, varying across different societies and cultures throughout history. In this sense, time
and the concepts derived from it are consistently intertwined with societal values and norms,
making this relationship particularly noteworthy.

Time is not an innate or naturally maturing skill within individuals. Rather, it is a social
phenomenon that can be developed through historical, social, and cultural processes
(Santisteban, 2010). On one hand, time shapes social relationships, and on the other, it
structures individual daily life. Thus, individuals can develop a sense of time within the
framework of the time perception and culture of the society they live in (Santisteban, 2010;
Pinto & Pages, 2020). It can be said that time gains value based on how it influences social life.
For instance, in some societies, time flows “quickly,” while in others, it moves “slowly.” This
distinction is evident when comparing rural/traditional settings, where time seems to pass
more slowly, to modern cities, where it is perceived to flow more rapidly. The degree to which
individuals internalize time varies accordingly (Bauman, 2013). Nonetheless, regardless of the
pace, time gradually takes shape in each individual within the framework of the societal values
attributed to it. This process can be accelerated and refined through conscious and structured
education. In this way, the societal and cultural values ascribed to time can be transmitted to
future generations via schools (Montanero et al., 2008). Although perceptions of time differ
across geographies and cultures, modern life conditions require individuals to work according
to the clock. This requires them to acquire a sense of time, enabling them to fulfill their
responsibilities effectively within a structured framework.

The aim of this study is to examine the relationship between the developmental
characteristics of time and historical time concepts in individuals, as influenced by age, and
the representation of the Greek mythological figures Aion, Kronos, and Kairos, who are
considered gods of time. The study seeks not only to explain how mythological figures like Aion,
Kairos, and Kronos shaped ancient conceptions of temporality in Hellenic thought but also to
deepen reflection on how they continue to influence contemporary perceptions of time. This
inquiry leads us to the central research question: What notions of time do the mythological
figures Aion, Kairos, and Kronos represent in Hellenistic philosophy, how do they embody these
notions, and what do these representations mean for our contemporary understanding of time?

Representations of Time in Ancient Greek Mythology

When examining the concept of time and the awareness of temporality produced by
Hellenistic thought—widely regarded as a foundational legacy of Western philosophical and
intellectual traditions—it is essential to consider the Hellenistic world and its mythological
figures: Aion, Kronos, and Kairos. These figures not only shaped ancient Greek perspectives on
time but also provided enduring frameworks for understanding temporality. They embody
distinct yet interconnected dimensions of time, offering profound insights into how ancient
civilizations perceived and navigated the complexities of existence.

The first deity to be mentioned in relation to the representation of time in Hellenistic
thought is Aion. In Homer's Hymns (Homer & Weiher, 1989; Sferco, 2015), Aion (Greek: Aiwv)
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represents the earliest concept of Hellenistic temporality. The term conveys meanings such as
"life," "lifespan," "infinite time," "age," or "eternity." This deity symbolizes time as the essence of
life itself in Hellenistic mythology—time devoid of the awareness of existence or mortality. The
inherent notion of "eternity" in Aion makes it particularly versatile for defining other states or
conditions. For instance, Aion has a slightly hedonistic connotation, as it represents a time of
pleasure and desire, free from the constraints of past and future. According to Sferco (2015, p.
28), Aion's "power" stems from its existence within a kind of life cycle, where it perpetually
remains. In classical depictions, Aion is often associated with an expanding circle, symbolizing
the boundlessnhess and indefinite nature of time, contrasting with the finite cycles of life

commonly assumed in ancient worldviews (Ham, 2013, p. 73).

As a cycle, Aion represents perpetual evolution, the emergence and dissolution of great
values and eras, and the repeated transformation of society and human civilization through
groundbreaking technological advancements and innovations. As the embodiment of constant
transformation and the innovations that arise from it, Aion can be seen as the creative force
behind the changes that shape and influence the flow of history, driving the new paradigms and
inventions that redefine the course of human progress.

Another deity that must be mentioned in relation to the representation of time in
Hellenistic thought is Kairos. Derived from the Greek word keiro (kaipocg), meaning "to cut," the
term Kairos is also associated with krinein, meaning "to separate," "to distinguish," or "to
decide." In Greek mythology, Kairos is a Daimon, the son of Zeus and Tiché. The term leads to
the concept of krisis, which signifies both "distinction" and "decision," as in a competition,
debate, or legal trial—contexts in which it also conveys the meaning of "court." Kairos signifies
a critical moment in time where a differentiation occurs. For instance, the arrow shot by
Pandaros in myth separates peace from war, marking a decisive moment that divides time—
Kronos—into a "before" and "after." According to this mythological definition, Kairos represents
the event itself, whereas Kronos corresponds more to a quantitative understanding of time.
Kairos embodies the moment, which is why Hermes is also depicted as Kairos (Nufiez, 2007).

The third deity to be mentioned in relation to the representation of time in Hellenistic
thoughtis Kronos. Today, Kronos is the most well-known of the time deities, recognized through
terms such as chronology, chronic, synchronism, or anachronism. Kronos is measurable and
therefore practical. In mythology, Kronos is the god of creation, yet he also embodies division,
being separated from both father and mother. The Greeks' perception of time as an infinite and
immortal dimension made quantifying and practically evaluating such a concept challenging.
In this context, Kronos (Greek: Xpovoc), regarded as the embodiment of measurable time,
comes into play. Kronos weaves the domain of Aion, giving structure to eternity and allowing
the seemingly endless cycles of Aion to be segmented. The interaction between Aion and
Kronos reveals the union of eternity with transience, and infinite continuity with measurable
temporality. For this reason, Kronos not only disrupts the cosmic order but also interrupts the
natural order (Nuhez, 2007; Sferco, 2015). Perhaps this is why Kronos represents not just the
structuring of time as duration but also the divisions of life—birth and death. According to
authors like Ledn (2011) and Ham (2013), Kronos is seen as a "game of transformation," striving
to clarify the moments of causal uncertainty where the chronological chain is broken, acting as
the hidden twin of chronological relationships (Leén, 2011, p. 385).

In Greek mythology, Kronos is often depicted as the "god of organizing time," offering the
possibility of perceiving time as intervals and events as a sequence connected by cause and
effect. Kronos is recognized for his ability to not only create the flow of time, which possesses
a universal order and rhythm, but also to regulate it. This understanding of time forms the
foundation of chronological recording and establishes the notion of time as a linear,
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measurable, and practically applicable resource, which has become a cornerstone of modern
Western concepts of time (Ham, 2013). In this way, Kronos governs the movement of the stars,
defines the seasons, and positions human existence within the boundaries of birth and death.

With a deeper analysis, Kronos emerges not only as the guardian of time but also as the
creator of order on a cosmic scale. By separating the heavens from the earth, he establishes
cosmic order, tames chaos, and transforms the world into a comprehensible structure. Kronos
is the architect of the temporal dimension through which we record history, build discipline,
and develop civilization. As Mumford (1977) emphasizes, dividing time into measurable units
enables us to conceive of a world that is objective and mathematically comprehensible. In this
context, time is not merely an abstract concept but a fundamental factor in shaping human
destiny. Kronos, therefore, represents the intersection of cosmic order, temporal control, and
human progress, making him central to the evolution of how humanity understands and
interacts with time.

When considering the temporal representations of the three gods in Ancient Greek
mythology, history appears as a chain of events interrupted by Aion, given meaning through
individual events by Kairos, and defined as temporally measurable by Kronos. As such, Kronos
encompasses both the beginning and the end (Ham, 2013). This aligns with the observation by
Diaz-Barriga et al. (2008, p. 144), who describe historical time as a multidimensional unit for
understanding the continuity of structures and processes of change. The narrative symbolized
by these three gods, who had a profound influence on the people of the Hellenistic world,
encapsulates different layers and perceptions of time. These coexist within Western temporal
consciousness, traversing through various temporal frameworks and designs.

The Development of Time Perception in Individuals

Children encounter the concept of time from an early age, whether through the stories
they hear or the structuring of their daily lives (Birkeland, 2018; Sabido-Codina et al., 2023).
These initial encounters lay the foundation for time and historical consciousness, which are
crucial for understanding their place within the society they live in (Cooper, 2002). The
perception of time in children evolves to another level with the onset of school life, particularly
through exposure to history-focused education (Llusa, 2015; Pinto & Pages, 2020; Sabido-
Codina et al., 2023). This educational experience deepens their understanding of temporal
structures, linking personal experiences to broader historical narratives.

Ben-Baruch (1989/1995), in a study conducted in the late 1980s, noted that children
from socially disadvantaged families could benefit more from opportunities provided for
understanding time. This finding suggests that children with less prior knowledge about time or
resources might gain significantly from structured pedagogical approaches to time education.
Similarly, Oevest (1987) observed that preschool children already have ideas about the
sequencing and duration of events. But how do children at these early ages develop an
understanding of temporal sequencing? According to Friedmann’s research (2003, p. 160),
children perceive time as a "verbal list system" up until the age of 12. The mental visualization
and spatial representation of longer time periods, however, typically develop only after
adolescence.

In his studies examining 300 children in grades 1 through 4, Kubler (2011, 2018) found
that most children were able to develop the concept of time (Kronos) and understood the clock
as a tool for measuring time, regardless of whether or not they wore a wristwatch. According to
Scott (1996), however, children’s sense of time tends to be more asymmetric, as his research
observed that children were generally better at understanding the past than the future. This
finding can be attributed to the fact that past experiences are more concrete and memorable,
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while the future remains abstract and uncertain. Another study analyzing the time awareness
of 82 fourth-grade children revealed that students had a high sense of reality (Schreiber, 1999).
Furthermore, some students demonstrated the ability to recognize the narrative nature of
history. Summarizing the findings of these authors, particularly Friedmann (2003), statements
like "dinosaurs lived millions of years ago" function more as verbal markers than numerical
references. This style of expression confirms that children organize stories around temporal
markers, which fosters the development of autobiographical memory (Schreiber, 1999).
According to Friedmann, the systematic use of timelines can lead to the development of a
particular sense of time through a rhythm that connects origins and outcomes. Here, the
metaphor of "the chicken and the egg" comes into play, illustrating how cause-and-effect
relationships help shape time consciousness.

A significant challenge in the development of time consciousness among children and
adolescents is the process of reconstructing and attributing meaning to time (Santisteban,
2010). However, this process introduces a series of conceptual and methodological problems.
To overcome these, children and adolescents need to develop the ability to narrate the past and
construct historical meaning. An important empirical question arises: can the developmental
and learning opportunities observed in elementary school children’s use of timelines and
expressions also be found in preschool children? Understanding how younger children access
and process historical and temporal concepts is crucial for designing age-appropriate
pedagogical strategies that foster time awareness.

The Development of the Concept of Historical Time in Individuals

Research over the past 20 years has demonstrated that children's interest in historical
topics begins to develop from an early age (Torres, 2001; Trepat, 2002; De Groot-Reuvekamp et
al., 2017; Birkeland, 2018; Solé, 2019; Sabido-Codina et al., 2023). At the core of these studies
lies the understanding that children's relationship with time varies according to their social and
culturalbackgrounds. This variability lays the foundation for their engagement with the concept
of historical time.

The concept of time is not confined to the domains of philosophy, sociology, or
psychology. History educators, aiming to promote critical and historical thinking, have also
deeply engaged in the subject of time consciousness. In the context of history education, time
is not merely a tool for chronological organization but emerges as a fundamental element for
fostering critical thinking. Jahoda (1963) addressed the development of temporal perceptionin
children from an early age, while Blyth (1978) and Wood (1995) focused on pedagogical
approaches that facilitate students’ understanding of historical chronology. Hoodless (1996)
and Stow & Haydn (2000) highlighted the role of historical narratives in helping younger age
groups make sense of the past. Furthermore, Barton & Levstik (1996) and Cooper (2011)
emphasized the importance of history teaching in cultivating democratic values and critical
thinking skills.

Thornton & Vukelich (1988) and Hodkinson (2003) demonstrated how teaching
chronological sequencing and temporal relationships enhances students’ historical thinking
skills. Similarly, Dawson (2004) and De Groot-Reuvekamp (2014) argued that innovative
methods such as visualization can strengthen historical time awareness. Hoge & Foster (2002)
and Chapman (1993) explored the role of pedagogical presentation of historical events in
shaping temporal perception. In the Turkish context, Simsek (2006, 2007) and Safran & Simsek
(2006, 2009) conducted detailed analyses of how the concept of time is structured within the
Turkish history curriculum. Pala & Simsek (2016) further examined how students' perceptions
of historical events are shaped by cultural and temporal contexts. Solé (2009) explored the
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impact of temporal contexts on students’ perceptions, while Pagés & Santisteban (2010)
emphasized the need to foster critical thinking in history education. Barton (2002) highlighted
the critical role of time consciousness in helping students make sense of the past, and Becher
& Glaser (2018) drew attention to the influence of interdisciplinary learning on historical
understanding. These studies demonstrate that the concept of historical time is not merely
about understanding the sequence of events but also plays a significant role in cultivating
critical thinking and fostering a broader awareness in individuals. This underscores the
multidimensional importance of time in both historical education and cognitive development.

A deep understanding of the structure of time and chronology is essential for
contextualizing past events. This is not only crucial for individuals to orient themselves in the
present but also necessary for gaining a better understanding of the temporal structures of
different cultures. Adopting a holistic approach to the history of human thought can enable
students to better comprehend the past, identify its effects, and understand the connections
between those effects and the present. History lessons can play a significant role in this
process by helping students recognize the influence of past events and their relevance to
contemporaryissues. However, this understanding does not develop spontaneously. It requires
adequate teaching tools, pedagogical expertise, and the ability to cultivate holistic thinking and
an understanding of temporal structures (Pagés & Santisteban, 2010; Le Marec, 2009).

History education not only helps students understand the past but also equips them
with the skills to comprehend their place in the world today and shape their roles in the future.
This encouragement must align with age-appropriate developmental stages. Kélbl and Straub
(2011) identify two parallel processes in how individuals develop a sense of time: one involves
subjective and autobiographical meaning-making, while the other involves culturally shaped,
stereotypical interpretations. According to Hall (1996), both processes contribute to identity
formation, encompassing developments related to both individual and collective memory. The
mental structuring of time, therefore, plays a role in the formation of memory. This connection
underscores how personal identity and national identity are closely linked to the construction
of temporal thinking. This dynamic becomes particularly evident in how authoritarian and
nationalist states reinforce the temporal framework of nation-building in their history lessons
and textbooks (Durna, 2022). Despite such insights, history education in national curricula
often remains focused on transmitting information and memorizing selected historical facts.
Skill-based education, such as fostering age-appropriate time perception, presents a
significant challenge for history educators. Teaching historical thought, with its complex
structures, requires a shift away from traditional practices toward methods thataccommodate
students' cognitive developmental needs (Ethier et al., 2010; Pagés & Santisteban, 2010). As
with any skill-based education, the difficulty of teaching the concept of historical time lies in
the lack of appropriate tools and methods or in the teacher's inability to effectively plan the
learning process. Modeling the concept of time in the classroom is particularly complex. To
address this, scholars such as Duquette (2011), Seixas & Morton (2013), and Blanco (2007)
propose approaches that view the concept of time not as a singular construct but as layers or
categories, making it more accessible for educational purposes.

When examined in depth, time transitions from an abstract concept to a structural
framework, generating its own tools in the process (Heidegger, 2016). These tools can take
various forms. Authors like Korber (2007) and Blanco (2007) have introduced the term "time
spheres" to make students' understanding of time measurable and to reconstruct historical
events within temporal and spatial frameworks. According to this approach, there are two main
spheres of time. The first-time sphere encompasses a fundamental understanding of time. It
includes the ability to recognize the sequence of events, distinguish between past, present,
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and future, and follow a calendar or timeline. This level represents the most concrete aspect of
temporal perception and serves as the foundation for comprehending historical events within
a linear framework. The second time sphere involves a more complex and abstract
understanding of time. Itincludes the ability to analyze and comprehend the causes and effects
of historical events, recognize the simultaneity of events occurring in different locations
(synchrony), and understand sophisticated concepts such as duration, change, and
periodization in history. This sphere engages with ideas such as continuity, chronology, and
causality, providing a richer framework for historical analysis (Kérber, 2007; Blanco, 2007).
Within these spheres, students encounter 11 key temporal concepts: change, continuity,
chronology, sequence, simultaneity, permanence, empathy, duration, periodization, causality,
and dating. These concepts provide scaffolding for a deeper understanding of history. Table 1

outlines and defines these core temporal concepts.

Table 1

Concepts of Time

Key Terms Description Authors

Change A dynamic process that emphasizes critical turning Gomez, Rodriguez,
points. These moments allow for the recognition Monteagudo (2017);
and understanding of historical phenomena by Mattozzi (2004); Vinao
identifying and interpreting changes. Through (1994); De Groot-
periodization, it involves perceiving change and Reuvekamp (2014); Ozen
applying multi-causal analyses for a & Saglam (2010); Hoge &
comprehensive cognitive evaluation. Foster (2002); Simsek

(2006, 2007).

Continuity Forces of resistance and stability often interact with  Vifiao (1994); Pages,
change. This concept reflects the persistence and Santisteban (1999);
continuity of conditions or characteristics over Kolbasar (2021). Ciftci
time, despite surrounding changes. (2023).

Resilience Often regarded as synonymous with continuity by  Garcia, Jiménez (2014);
some, resilience refers to the long-term persistence ~ Torres (2001).
of conditions, their resistance to change, and their
stability. It signifies the endurance of situations,
actions, or characteristics over an extended period.

Permanence A continuous and unchanging state, permanence Torres (2001).
refers to resistance to change and is associated with
long-lasting conditions or structures.

Causality A methodological variable used to isolate cause- Stuart Mill (1843); Colino
and-effect relationships within historical (2004).
phenomena; it can take various forms, such as
linear or circular-dynamic causality, depending on
the context.

Periodization The division of the historical process into segments Castafieda (1997); Trepat
over time; it is essential for understanding (2002); Vinao (1994);
historical contexts. This segmentation serves to Rodriguez, Monteagudo
structure and summarize historical events, playing (2017).

a critical role in comprehending changes and
continuities within historical systems or processes.
% TURKISH

.\\— HISTORY EDUCATION

JOURNAL



The relationship between the development of the concept of time in children and the conceptualization of

Key Terms Description Authors
Succession The logical order of events, which can be evaluated Torres (2001); Trepat
chronologically or biologically. It encompasses (2002); Blanco (2008).
both chronological and biological sequences,
emphasizing the temporal dimension of processes.
Sequence The continuity that follows an action, emphasizing  Blanco (2008).
the temporal dimension. It describes an action or
series of events that begin at a specific point in time
and continue within a defined time frame.
Simultaneity The connection between events occurring at the lescas (2004); Blanco
same time, which may include spatial coexistence. ~ (2008).
It emphasizes the spatial coexistence of these
events and their placement within a shared present
moment over time.
Chronology  The chronological ordering of events; it is essential ~ Jahoda (1963); Cooper

for historical research. Using mathematical (2011); Dawson (2004),

measurements, it serves as a fundamental (2010); Lopez-Doriga

operational category for structuring historical (2014); Hodkinson (2003);

events and ensuring an accurate understanding of ~ Solé (2009); Pala & Simsek

history. (2016); Lorenc & et al.
(2013).

Table 1 provides a detailed overview of various temporal structures and concepts that
are indispensable for historical understanding, based on findings from several studies in the
literature. It illustrates how concepts such as change and continuity, resilience and
permanence, causality, and periodization intersect with one another and how they represent
the complexities of historical processes. These concepts play a central role not only for
historians but also in the educational process, particularly in the development of time
awareness. Therefore, they become fundamental concepts in contemporary understandings of
time.

Method

Research Method and Design

Is the concept of time cultural or universal? While it may appear universal in the form
understood by today’s modern civilization, time undoubtedly carries cultural meanings. For
this reason, authors like Wendorff (1985) have emphasized the importance of studies that
examine time through its cultural foundations. These studies highlight, on one hand, the limited
nature of human time awareness, and on the other, how cultural change contributes to the
emergence of various time consciousnesses.

This study is based on a historical review that examines the effects of the
representations of Aion, Kairos, and Kronos, the mythological figures of time in Hellenistic
philosophy, onthe development of time perceptionin children. The research utilizes a literature
review and document analysis. Studies by researchers such as Birkeland (2018), Solé (2019),
and Pinto & Pages (2020) have been particularly referenced. The temporal representations of
mythological figures like Aion, Kairos, and Kronos, which have a prominent place in Hellenistic
philosophy, are defined. Following this, the relationship between these representations and the
development of historical time perception in children is discussed within a broad framework.

“>_ TURKISH
v 8

.\\— HISTORY EDUCATION

JOURNAL



Durna, Sabido-Codina & Simsek

For this, key research on the development of historical time perception in children has been
consulted.

Data Collection Tools

The research includes studies on the development of children's time perception, such
as those by Birkeland (2018), Solé (2019), and Pinto & Pagés (2020). The findings from these
studies have been evaluated in the context of the development of modern time perception and
the influences of Hellenistic philosophy. The data were obtained through Web of Science,
Scopus, and Google Scholar. Academic articles related to the topic in English, Spanish,
Catalan, German, and Turkish were specifically focused on. Since the study is based on a
literature review followed by a relational discussion, it does not require approval from an ethics
committee.

Analysis of Data

The data were analyzed using the document analysis method. The obtained data were
evaluated in terms of the development of time perception in children and its relationship with
the representations of time in Hellenistic philosophy. The data were addressed through a
comparative approach, and the connections between these two conceptual frameworks were
explored.

Results

The gods of the Hellenistic world—Aion, Kronos, and Kairos—can serve as effective
foundations for constructing, deconstructing, and reconstructing the concept of time in history
education, thereby fostering "historical consciousness" in students. Within this framework, the
following points can be articulated:

When children are born, their perception of time is Aionic—immeasurable and
boundless—as noted by Ledén (2011) and Ham (2013). However, during the educational
process, as seen in British and Spanish curricula, the concept of chronological time begins to
be taught from early childhood. This process starts in the second stage of education, typically
between the ages of 3 and 6, and continues into the middle stage of primary education,
between the ages of 8 and 10. During this time, children’s perception of time becomes
increasingly structured and measurable.

Findings from various studies also illustrate how the concept of chronological time
gradually forms in children’s perception. Of course, tools such as calendars, clocks, and
various time organizers play a crucial role in this process (Trepat, 2002). These tools help
students initially learn concepts like "before — now — after," "yesterday — today — tomorrow," and
"morning — noon — evening — night." Furthermore, time-related activities such as daily routines
and special occasions strongly emphasize the meaningfulness of time. These interactions,
highlighted by Thornton & Vukelich (1988), Chapman (1993), and Wood (1995), enable students
to understand time and history more holistically. Within this framework, it is vital for educators
to teach students about time not just as a chronological sequence but also as a process of
interaction and transformation. On the other hand, there is concern that introducing this
approach at an early age might limit opportunities for exploration, as time comes to be
perceived not as moments of life but as a mathematically fragmented line.

Theoretical discussions, particularly in the context of historical consciousness among
children and adolescents, often present a more advanced perspective than empirical studies.
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This is due to the complexity of how time is conceptualized. Within this framework, the
temporalities and perceptions of time in Greek mythology offer unique opportunities, as
evidenced by studies conducted by Spanish researchers who concluded that children initially
perceive only Aionic temporality. In this context, Sabido-Codina et al. (2023) employed
methods involving photographs and drawings in their research. They asked children aged 3-4
to create depictions of time. Their symbolic drawings revealed perceptions of time defined by
"the immediacy of the moment."

In one example, a four-year-old child drew their family and surroundings, while a three-
year-old depicted the weather. Furthermore, the three-year-old associated colors with
emotional expressions related to the moment. While the Aion concept evolves over time,
educators in Spain are encouraged to incorporate the concept of chronological time into their
lessons from the second cycle of early childhood education (ages 3-6) to the middle cycle of
primary education (ages 8-16) (Llusa, 2015; Pinto & Pages, 2020; Sabido-Codina et al., 2023).
This includes daily routines, calendars, clocks, sequences of time (before-now-after;
yesterday-today-tomorrow; morning-noon-evening-night), and seasons (Torres, 2001; Trepat,
2002). These concepts are essential for understanding everyday tasks encountered in Western
societies.

From the perspective of the temporal representations embodied by the three deities of
Hellenistic philosophy, new perspectives on the treatment of the concept of time in
pedagogical practices can be offered. Specifically, Kairos and its concept of the "critical
moment" can help students understand why certain events are significant and the broader
historical consequences of these moments. While Kronos provides the chronological
framework to teach how events can be studied in a sequential context, Aion's notion of
cyclicality offers alternative ways to comprehend modern history, which predominantly
operates on a linear perception of time. For instance, it can be utilized to understand the
recurring nature of history and the cyclical aspects of societal transformations.

On the other hand, the linear understanding of time is predominantly governed by
Kronos. This replaces the causal ambiguity of Aionic time with a measurable, beginning-and-
end structure. The impact of the linear conception of time is so deeply rooted in society,
curricula, and education that it manifests even in the perceptions of 5-year-old children and, in
some cases, 4-year-olds. For example, by the time children in Spain reach the age of ten and
move to higher levels of primary education, the curriculum introduces them to a new challenge:
the awareness of historical time, which corresponds to Kairos (Pinto & Pages, 2020). In
philosophy, Kairos is understood as a kind of fold in time, linked to the infinite breadth of Aion
but distinctively taking on its identity, separate from Kronos. Kairos is not just a measurable
moment but one filled with deeper meaning and significance.

The meaning of historical time connects us to the past, present, and future in various
combinations, both spatially and temporally. In this context, the Hellenistic concepts of time—
Aion, Kronos, and Kairos—can be utilized to develop modern time management strategies. The
characteristics of these concepts can be applied to areas such as balancing work and personal
life, stress management, and prioritization, offering valuable insights (Hodkinson, 2003;
Dawson, 2004). Furthermore, the impact of these time concepts on cultural perceptions
cannot be overlooked. Findings on how time perception varies across cultures reveal
differences between the linear understanding of time in the Western world and the more
cyclical and multidimensional perception of time in the Hellenistic world. These differences
allow for a diversification of cultural interpretations and understandings (Safran & Simsek,
2006, 2009; Solé, 2009).
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Among the three gods of Hellenistic mythology, Aion represents eternal and cyclical
time, Kronos represents measurable and sequential time, and Kairos emphasizes the
importance of transient and critical moments. The temporal aspects these deities embody
provide significant insights for modern time management and history education (Stow &
Haydn, 2000; Barton & Levstik, 1996). Various studies have revealed that children’s experiences
of time increasingly align with the chronological frameworks associated with adult perceptions.
According to these findings, time in the Western world progressively conforms to the growing
dominance of chronological representations that reflect adults' ways of perceiving life (Sabido-
Codinaetal., 2023). Suchinsights can aid educators and policymakers in better understanding
how children’s perceptions of time develop and how these perceptions impact their academic
and social growth (Van Norden, 2014).

Conclusion

As aresult, this study on the concept of time demonstrates that time is not only a subject
of philosophical inquiry but also serves as a practical tool across various disciplines, such as
education, governance, and cultural studies. Recognizing the influence of Hellenistic elements
of time on the modern concepts of time and history prevalent in the contemporary world
encourages individuals and societies to deeply reflect on how they perceive and manage time
(Becher & Glaser, 2018). This understanding is significant in showing that time, as a universal
phenomenon, did not emerge solely in the modern era but has been intertwined with elements
shaping its comprehension and awareness from antiquity to the present. Educators and
policymakers can design more conscious and structured programs to develop children's
understanding of time. Particularly, Kronos' chronological concept of time can serve as a
powerfultoolin history and social studies curricula to teach students the sequencing of events
(Barton & Levstik, 1996). However, this alone is not sufficient. Educational methods should be
developed to help students understand not only the sequence of past events but also why
those events occurred at specific times, as represented by Kairos and Aion, highlighting
moments of opportunity and turning points (Santisteban, 2010). Within this framework, the
critical times and opportunities conceptualized by Kairos and Aion can be integrated more
deeply into the analysis of historical events as part of the curriculum. For instance, students
can learn not only when significant events such as major wars, revolutions, or scientific
discoveries occurred but also why those specific moments were critical and how they were
utilized (Cooper, 2011; Dawson, 2004). This approach not only enhances historical awareness
but also contributes to the development of problem-solving and critical thinking skills in young
students (Sferco, 2015).
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Oz: Bu calismanin amaci, modern arastirmalara gére cocuklarda

yasa bagli gerceklesen zaman kavraminin gelisim 6zellikleriyle Antik

Yunan mitolojisinin zamana iliskin tanrilari olarak kabul edilen Aion,

Kairos ve Kronos’un zamansal temsilleri arasindaki iligkiyi Arastirma Makalesi
irdelemektir. Bilindigi gibi zaman kavrami bireylerde kendiliginden
ortaya ¢cikmaz, her toplumda kultiire bagli olarak belirir ve bicimlenir.
Cocugun ailede baglayan zaman kavramina iliskin 6grenme streci,
okulda sistemli bicimde strse de toplumun guindelik yasamindaki
islevine gore sekillenir. Her ne kadar modern dunya isleyisini kati bir
zaman bilinci lGzerine kursa da zaman algisi toplumsal ve kulturel
temelli olarak cesitlenir. Antik Yunan mitolojisinden Helenizm
dusuncesine gecen degerler arasinda ug farkli tanri Gzerinden zaman
temsili de vardir. Bu Ug¢ tanrinin, zamanin farkli yonlerini ve farkl
islevlerini temsil ettigi kabul edilir. Buradan kaynaklandigi diigiiniilen  zman kavrami, mitolojik
Helenistik diistincedeki zaman kavrami, yalnizca fiziksel bir sireklilik ~ Zzaman, tarih egitimi
degil, ayni zamanda bir biling ve varolus sorunu olarak da gorultr. Bu
calismada 6nce Antik Yunan mitolojisinde zamanin temsili, Aion,
Kairos ve Kronos uzerinden agiklanmistir. Daha sonra ¢ocuklarda
genel ve tarihsel zaman kavraminin gelisimsel 6zellikleri literatlrden
hareketle belirlenmistir. Sonrasinda ise cocukta yasa bagli ortaya
¢gikan tarihsel zaman kavraminin gelisimsel durumu ile Yunan
mitolojisinin zaman tanrilarinin 6zellikleri arasinda bir bag kurulmaya
calisitmigtir. Sonug olarak, Helenistik zaman anlayiginin, ug farkl
bicimde zaman temsilini ve bunlarin etkilesimini icerdigi, 6znel
zaman algisini vurguladigl ve bu durumun zamansal sinirlarin
oOtesinde genis bir farkindallk sundugu goérulmuastir. Zaman
kavraminin farkli yapilari ve bunlarin bireysel ve kolektif hafiza
Uzerindeki etkilerini ele alan bu calismanin, Helenistik zaman
kavramlarinin birey ve toplum Uzerindeki etkilerini anlamada yeni bir
perspektif sundugu disunulmektedir.
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Cocuklarda zaman kavraminin gelisimiyle Helenistik felsefedeki zaman kavramsallastirilmas: arasindaki

Giris

Bir tasavvur olarak zaman, insan aklinin pratik bir gerekceyle din-bugln-yarin
siralamasinda yasananlari anlamak i¢cin vardir. Bu durum onun mabhiyeti hakkinda
dusunulmesini beraberinde getirse de zamanin ne ve nasil oluguna iliskin anlamsal muglaklik
hi¢ son bulmaz. Bu nedenle zamanin mahiyeti hakkinda dlisinmekten ziyade onu somut bir
veri olarak “zaman olgerler” araciligiyla kaydeder ve kullaniriz. Buna ragmen zamanin dogasi ve
insana yansimalari hakkindaki tartismalar tarihsel ve bolgesel olarak her toplum ve kiltlrde
farklilagarak surer. Bu yonuyle zaman ve buna bagli uretilmis kavramlarin toplumsal deger ve
normlarla yakin iligskisi her daim goze carpar.

Zaman, bireylerde kendiliginden ortaya c¢ikan ve olgunlasan beceri degildir. Bir
toplumsal fenomen olarak tanimlanabilecek zaman, tarihsel, sosyal, kualtlrel olarak
kazandirilabilir (Santisteban, 2010). Zaman, bir yonuyle toplumsal iliskileri diger yonuyle de
bireysel gunluk yagsami sekillendirir. Boylece birey, yasadigi toplumdaki zaman algisi ve kulttru
cercevesinde birzaman bilinci gelistirilebilir (Santisteban, 2010; Pinto & Pages, 2020). Zamanin
toplumsal yasami etkileme bigimine gore deger kazandigi sdylenebilir. Zira bazi toplumlarda
zaman “hizli”, bazilarinda “yavas” akar. Zamanin daha yavas aktigl olgumlenen
kirsal/geleneksel kesim ile hizli aktigi gérilen modern sehirlerde bireylere kazandirilma
derecelerinin de degistigi sdylenebilir (Bauman, 2013). Ancak her nasil olursa olsun zaman,
mutlaka yasanan toplumun belirledigi 6nem ¢ergevesinde toplumun her bir bireyinde yavas
yavas olusur. Bu sureci bilingli ve programli bir egitimle hizlandirmak ve nitelikli hale getirmek
mumkun olabilir. Boylelikle zamana iligskin atfedilen toplumsal ve kultirel degerler, okul
vasitasiyla gelecek nesillere aktarilir (Montanero vd., 2008). Zaman algisi cografya ve kultlrlere
gore farklilagsa da modern yagsam, bireylerin saate bagli is yapmalari icin zaman algisini
edinmelerini ve buna bagli olarak gorevlerini eksiksiz yapmalarini planlar.

Bu calismanin amaci, modern arastirma sonuglarina gore bireylerde yasa bagl
gerceklesen zaman ve tarihsel zaman kavramlarinin gelisim Ozellikleriyle antik Yunan
mitolojisinin zamana iligkin tanrilari olarak kabul edilen Aion, Kronos ve Kairos figurlerinin
temsili arasindaki iligkiyi incelemektir. Calisma, Helen dlisuncesinde Aion, Kairos ve Kronos
gibi mitolojik figurlerin yalnizca antik zamansallik kavramlarini nasil sekillendirdigini aciklamayi
degil, ayni zamanda ginumuzdeki zaman algilarini nasil etkilemeye devam ettigine iliskin
distnmeyi derinlestirmeyi amaclamaktadir. Bu da bizi temel arastirma sorusuna
goturmektedir: Aion, Kairos ve Kronos mitolojik figurleri Helenistik felsefede hangi zaman
anlayislarini, nasil temsil etmekte ve bu temsiller cagdas zaman anlayisimiz igin ne anlama
gelmektedir?

Antik Yunan Mitolojisinde Zamanin Temsilleri

Bati dlinyasinin felsefi ve dlistinsel kokenlerinde bir miras olarak kabul ettigi antik Yunan
duslncesi ve Helenizm’in zaman kavramini anlamlandirma ve zaman bilinci Uzerine
urettiklerine bakildiginda Helenistik dlinya ve onun mitolojik figtirleri olarak Aion, Kronos ve
Kairos'a deginmek gerekir.

Helenistik dustincede zamanin temsiline iliskinilk dile getirilmesi gereken tanri Aion’dur.
Homeros'un Himnleri'nde (Homeros & Weiher, 1989; Sferco, 2015) Aion (Yunanca: Aiwv) olarak
adlandirilan ilk Helenistik zamanlikla karsilasilir. Terim, "hayat", "omuar", "sinirsiz zaman", "cag"
veya "ebediyet" anlamlarina gelir. Bu tanrilik, Helenistik mitolojide hayatin kendisi olan zamani,
yani varolusun veya 6liim bilincinin olmadigi insan hayatini temsil eder. iginde anlamsal olarak
barindirdig “sonsuzluk” onu baska durumlari tanimlamak icin kullanisli hale getirmistir. Buna

gore drnegin, Aion biraz hedonistiktir, clinkl zevk ve arzunun zamanidir. Gegcmis ve gelecek gibi
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diger zamanlklardan arindirilmistir. Sferco'ya (2015, s. 28) gore, Aion'un "gucl", bir tlir yasam
déngusl icinde bulunmasi ve orada surekli kalmasindan kaynaklanir. Klasik temsillerde Aion,
antik diinya gérlsunde sikga varsayilan hayatin sinirli déngulerinin aksine genellikle zamanin
sinirsizligini ve belirsiz sinirlarini sembolize eden genisleyen bir cember ile iliskilendirilir (Ham,
2013, s. 73).

Cevrim olarak Aion, surekli evrimi, buyuk yukselen degerlerin ve ¢caglarin ortaya cikisini,
yok olusunu, toplumu ve insan uygarligini defalarca donustlren, cigir agcan teknolojik
ilerlemeleri ve yenilikleri ifade eder. Surekli donusimun ve bundan kaynaklanan yeniliklerin
somutlagsmasi olarak Aion, tarihin akigini etkileyen, sekillendiren yeni paradigmalarin ve
icatlarin arkasindaki degisimin yaratici glicu seklinde gorulebilir.

Helenistik dusincede zamanin temsiline iliskin dile getirilmesi gereken diger bir tanriise
Kairos’tur. Yunanca keiro (kaipoéc) kelimesinden tiretilen ve 'kesmek' anlamina gelen Kairos
terimi, ayni zamanda 'ayirmak’, 'ayirt etmek' ve 'karar vermek' anlamina gelen “krinein”
kelimesiyle de iliskilidir. Yunan mitolojisinde o, Zeus ve Tiché'nin oglu bir Daimon'dur. Terim, bir
yarismada, tartismada veya hukuki bir davada oldugu gibi hem 'ayrim' hem de 'karar' anlamina
gelen krisis kavramina yol acar ki bu ayni zamanda 'mahkeme' anlamina da gelir. Kairos,
zamanda bir farklilagmanin gergeklestigi, kritik bir ani igsaret eder. Pandaros'un attigl ok, barig
ile savas zamanini ayiran bir 6rnektir ki zamani- Kronos'u - bir '6ncesi' ve 'sonrasi' olarak boler.
Bu mitolojik tanima gore, Kairos olayin kendisini temsil ederken, Kronos daha ¢ok nicel bir
anlayisa sahiptir. Kairos, ani temsil eder, bu yuzden Hermes de Kairos olarak tasvir edilir
(Nunez, 2007).

Helenistik digtncede zamanin temsiline iliskin dile getirilmesi gereken tglncu tanriise
Kronos’tur. Gunumuzde Kronos, kronoloji, kronik, senkronizm ya da anakronizm gibi terimler
araciligiyla en bilindik tanndir. Kronos dlgulebilir ve dolayisiyla pratiktir. Mitolojiye goére Kronos
yaratilisin tanrisidir, ancak ayni zamanda hem babadan hem de anneden ayrilmis olan
boélunmenin kendisidir. Yunanlilarin, zamani sonsuz ve 6lumsuz bir boyut olarak gormeleri,
boyle bir konseptin sayisallagtirilmasini ve pratik degerlendirilmesini zorlastiran bir neden
olmustur. Bu baglamda, olculebilir zamanin somutlastirilmasi olarak kabul edilen tGglncu
mitolojik zaman tanrisi Kronos (Yunanca=Xpovoc) sahneye ¢ikar. Kronos, Aion'un alanini dokur,
sonsuzluga bir yapr kazandinr ve Aion'un gorlunutste bitmeyen dongulerini
bolumlendirebilmemizi saglar. Aion ve Kronos arasindaki bu etkilesim, ebediyetle geciciligin,
sonsuz sureklilikle 6lgllebilir zamanlgin birlesimini ortaya koyar. Bu nedenle Kronos, sadece
kozmik dizeni degil, ayni zamanda dogal dlizeni de kesintiye ugratir (Nufez, 2007; Sferco,
2015). Belki de bu ytuzden Kronos, sadece slire olarak zaman yapilanmasini degil, ayni zamanda
yasamin bolumlerini, dogumu ve 6lumu de temsil eder. Kronos, Leén (2011) veya Ham (2013)
gibi cesitli yazarlara gore, "kronolojik iliskilerin gizli ikizi olarak, kronolojik zincirin kirildigl
nedensel belirsizligin anlarini olabildigince net hale getirmeye calisilan bir degisim oyunu"
olarak gorultr (Ledn, 2011, s. 385).

Yunan mitolojisinde siklikla “zamani dizenlemenin” tanrisi olarak betimlenen Kronos,
zaman dilimlerini, neden ve sonugla baglantili olaylarin bir dizi olarak diisinme imkanini sunar.
Kronos, aslinda evrensel bir dizene ve ritme sahip zamanin akisini yaratma ile bu akisi
dizenleme kapasitesiyle taninir. Bu zaman kavrayisi, sadece kronolojik kaydin temelini
olusturmakla kalmaz, ayni zamanda zamanin dogrusal, olgulebilir ve pratikte kullanilabilir bir
kaynak olarak goérilmesiyle Bati dunyasindaki modern zaman anlayigi igcin temel olusturur
(Ham, 2013). Boylelikle Kronos, yildizlarin hareketini dizenler, mevsimleri belirler, insan
varligini dogum ve 6lim sinirlariicinde konumlandirir.
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Cocuklarda zaman kavraminin gelisimiyle Helenistik felsefedeki zaman kavramsallastirilmas: arasindaki

Daha derin bir incelemeyle Kronos, sadece zamanin koruyucusu degil, ayni zamanda
kozmik 6lgekte bir dlizenin yaraticisidir. Gokyuzunu yeryuzunden ayirarak kozmik diizeni kurar,
kaosu evcillestirir ve dinyayi kavranabilir bir yapiya donusturur. O, tarihleri yazdigimiz, disiplini
insa ettigimiz ve medeniyeti gelistirdigimiz zamansal boyutun mimaridir. Mumford'un belirttigi
gibi (1977), zamani olgulebilir birimlere bolmek, nesnel, matematiksel olarak kavranabilir bir
dunyanin konseptini gelistirmemizi saglar ki zaman burada sadece soyut bir konsept degil, ayni
zamanda insan kaderinin sekillendirilmesinde esas bir faktordur.

Antik Yunan mitolojisinde zamanla ilgili G¢ tanrinin zamansal temsillerinden hareket
edildiginde, Aion tarafindan kesintiye ugrayan olaylar zinciri seklinde beliren tarih, Kairos ile
olaylar bazinda anlam kazanir, Kronos ile zamansal 6l¢ulebilir olarak tanimlanir. Bundan dolayi
Kronos, baslangici ve sonu kendinde bulundurur (Ham, 2013). Bu durum Diaz-Barriga vd.nin
(2008, s. 144) tespitiyle ortusur. Onlara gore tarihsel zaman, yapilarin surekliligi ve degisim
surecglerini anlamak i¢in ¢cok boyutlu bir birimdir. Helenistik dinyadaki insanlar Gizerinde blyuk
bir etkiye sahip bu G¢ tanri Uzerinden sembollesen anlati, kendi igcinde farkli zaman katmanlari
ve algilarini barindirir. Bunlar, Bati zaman bilincinde birlikte var olur, farkli zamansal
tasarimlardan gecgerler. Bireyde Zaman Algisinin Gelisimi

Cocuklar, erken ddénemlerden itibaren ister dinledikleri hikayelerde ister gunluk
yasamlarinin yapilandirilmasinda olsun zaman kavramiyla karsilasirlar (Birkeland, 2018;
Sabido-Codina vd., 2023). Bu ilk karsilasmalar, yasadigi toplumdaki kendi konumlarinin
anlasilmasi icin hayati 6nem tasiyan zaman ve tarih bilincinin temelini olusturur (Cooper,
2002). Cocuklarin zaman algisi, okul hayatiyla, 06zellikle tarihsel icerikli egitimle
karsilagsmalariyla bagka bir boyuta gecer (Llusa, 2015; Pinto & Pages, 2020; Sabido-Codinavd.,
2023).

Ben-Baruch (1989/1995), 80'lerin sonunda yaptigi calismada, sosyal olarak dezavantajli
ailelerden gelen c¢ocuklarin zaman konusunda sunulan firsatlardan daha fazla
faydalanabilecegini belirtmistir. Bu, zaman veya kaynaklar konusunda daha az onbilgisi olan
cocuklarin, zaman konusunda yapilandirilmis pedagojik bir yaklasimdan daha fazla fayda
gorebilecegine isaret etmistir. Ayni sekilde Oevest (1987), okul dncesi ¢cocuklarin olaylarin
zamana bagli siralanmasi ve suresi hakkinda fikirlere sahip olduklarini tespit etmistir. Peki, bu
yaslardaki cocuklar zamanda siralama hakkinda nasil bir kavrayis gelistirir? Friedmann'in
(2003, s. 160) yaptigl arastirma sonugclarina gore cocuklar zamani, 12 yasina kadar "sozel liste
sistemi" olarak algilar. Buna gdre daha uzun doénemlerin zihinsel gorsel-mekansal bir
tasavvurunun gelisimi ise ergenlik doneminden sonra gerceklesir.

ilkokulun 1.-4. siniflarinda 300 cocugu inceledigi calismalarina Kibler (2011, 2018),
¢ogu cocugun zaman (Kronos) kavramini gelistirebildigi ve saati, zamani 6lgmek igin bir arag
olarak anlayabildigi gormustir. Bu durum, onlarin bir kol saati takip takmadiklarindan
bagimsizdir. Scott'a (1996) gore ise gcocuklarin zaman bilinci daha ¢ok asimetriktir, zira o
arastirmasinda c¢ocuklarin gecmisi gelecege kiyasla daha iyi anlama egiliminde oldugu
gozlemlemistir. Bu bulgu, gecmis deneyimlerin somut ve hatirlanabilir olmasina, gelecegin ise
daha soyut ve belirsiz olmasina baglanabilir. 4. siniftaki 82 cocugun zaman bilincini analiz eden
baska bir arastirma, 6grencilerin ylksek bir gerceklik bilincine sahip oldugunu gostermistir
(Schreiber, 1999). Ayrica, bazi 0Ogrencilerin tarihin anlatisal karakterini tanima yetenegi
gelistirdikleri bulunmustur. Bu yazarlarin, 6zellikle Friedmann'in (2003) 6nceki ifadelerini
Ozetlersek, "dinozorlarin milyonlarca yil 6nce yasadigl" ifadesi, sayidan ziyade bir s6zel isarettir.
Bu ifade tarzi, cocuklarin hikayeleri zaman isaretgileri etrafinda orgutledigi icin otobiyografik
hafizanin gelisiminin nedeni oldugunu da dogrulamaktadir (Schreiber, 1999). Friedmann'a gore,
zaman gizelgelerinin sistematik kullanimi, koken ve sonucu baglayan bir ritim ve zaman kavrami
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araciligiyla belirli bir zaman bilincinin gelismesine yol agabilir ki burada "tavuktan yumurtaya"
metoforu devreye girmektedir.

Cocuklarda ve gencglerde zaman bilincinin gelisimiyle ilgili 6nemli bir sorun, zamanin
yeniden yapilandirilmasi ve anlam kazanim surecidir (Santisteban, 2010). Ancak bu durum,
kavramsal ve metodolojik olmak Uzere bir dizi problemi de beraberinde getirir. Bunun igin
cocuklarin ya da genglerin gecmisi anlatabilme ve tarihsel anlam insa edebilme yetenegine
sahip olmalari gerekmektedir. ilkokuldaki cocuklarin zaman cizelgeleri ve ifadeleri tizerinden
erisimlerinin yasa bagli gelisim ve 68renme imkanlari bakimindan anaokulu ¢ocuklarinda
gorulup gorulmeyecegi 6nemli bir ampirik soru olarak belirmektedir.

Bireyde Tarihsel Zaman Kavraminin Gelisimi

Cocuklarin tarihsel konulara olan ilgisinin erken yaslardan itibaren gelistigi, son 20 yilda
yapilan gcalismalarla kanitlanmistir (Torres, 2001; Trepat, 2002; De Groot-Reuvekamp vd., 2017;
Birkeland, 2018; Solé, 2019; Sabido-Codina vd., 2023). Bu calismalarin temelinde ¢cocuklarin
zamanla iliskisinin onlarin sosyal ve kiltlrel arka planlarina gore farklilik gosterdigi genel bilgisi
yatar. Bu da tarihsel zaman kavramiyla iligkilerini baglatir.

Zaman kavrami sadece felsefenin, sosyolojinin ya da psikolojinin sinirlar iginde
kalmamaktadir. Kritik ve tarihsel disunmeyi tegvik etmeyi amacglayan tarih egitimcileri de
zaman bilinci konusuyla derinden ilgilenmiglerdir. Bu durum, tarih egitimi baglaminda yalnizca
bir kronolojik dizenleme araci degil, ayni zamanda elestirel dusinmeyi tesvik eden temel bir
unsur olarak dne ¢ikar. Jahoda (1963) ¢cocuklarda zamansal alginin gelisimini erken yaslardan
itibaren ele alirken, Blyth (1978) ve Wood (1995) 6grencilerin tarihsel kronolojiyi kavramalarini
kolaylastiran pedagojik yaklasimlara odaklanmistir. Hoodless (1996) ve Stow & Haydn (2000),
tarihsel anlatilarin kiiguk yas gruplarinda ge¢gmisi anlamlandirmaya olan katkisini vurgulamis,
Barton & Levstik (1996) ve Cooper (2011) ise tarih 6gretiminde demokratik degerlerin ve
elestirel dusuncenin gelistirilmesine dikkat cekmistir.

Thornton & Vukelich (1988) ile Hodkinson (2003), kronolojik siralamanin ve zamansal
iliskilerin 6gretiminin, O6grencilerin tarihsel dusinme becerilerini nasil gelistirdigini ortaya
koyarken, Dawson (2004) ve De Groot-Reuvekamp (2014), gorsellestirme gibi yenilikgi
yontemlerle tarihsel zaman bilincinin guglendirilebilecegini savunmustur. Hoge & Foster (2002)
ve Chapman (1993), tarihsel olaylarin pedagojik sunumunun zamansal algiyi sekillendirmedeki
rolinu incelerken, Simsek (2006, 2007) ile Safran & Simsek (2006, 2009), Turk tarih
mufredatinda zaman kavraminin yapilandirilmasini detayli bir sekilde analiz etmislerdir. Pala &
Simsek (2016) ise oOgrencilerin tarihsel olaylara dair algilarinin, kultirel ve zamansal
baglamlarla nasil bicimlendigini ele almistir.

Solé (2009), zamansal baglamlarin 6g8renci algisi Gzerindeki etkilerini arastirirken, Pages
& Santisteban (2010) tarih 6gretiminde elestirel duslincenin tesvik edilmesi gerektigini
vurgulamistir. Barton (2002), 6g8rencilerin gegcmisi anlamlandirma slrecinde zaman bilincinin
kritik bir rol oynadigini belirtirken, Becher & Glaser (2018) disiplinlerarasi 6grenmenin tarihsel
kavrayis Uzerindeki etkisine dikkat cekmistir. Bu arastirmalar, tarihsel zaman kavraminin
yalnizca olaylarin sirasini anlamaya yonelik olmadigini, ayni zamanda bireylerde elestirel
dusunce ve genis bir farkindalik gelistirme agisindan da blylk 6nem tasidigini gostermektedir.

Zamanin ve kronolojinin yapisinin derinlemesine kavranmasi, gecmisteki olaylari
baglaminda anlamak igin zorunludur. Bu durum bireylerin hem kisisel simdiki zaman
oryantasyonuicin onemli hem de 6zellikle farkli kilturlerin zaman yapilarini daha iyi anlamalari
icin gereklidir. insanligin diistince tarihi agsindan butinciil (holistik) bir yaklasim sergilemek,
O0grencilerin gegcmisi dahaiyi anlamalari kadar etkilerini tanimlamalari ve bu etkilerin ginUmuze
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kadar olan iliskilerini daha iyi kavramalarini saglayabilir. Bu slirecte tarih dersleri buna katki
sunabilir. Zira tarih dersleri, 68rencilerin gegcmisin etkilerini tanimlamalarn ve bu etkilerin
gunumuze kadar olan iligkilerini daha iyi anlamalarini destekleyebilir. Elbette bu kendiliginden
gerceklesmez. Bunun icin yeterli 68retim araglarina, pedagojik bilgiye, bltincul dislince ve
zaman yapilarini gelistirme yetenegine sahip olunmasi gerekir (Pages & Santisteban, 2010; Le
Marec, 2009).

Tarih egitimi, 6grencilerin sadece gec¢cmisi anlamalarini degil, ayni zamanda onlarin
buglnin ddnyasindaki konumlarini kavramalarini, gelecekteki rollerini sekillendirmelerini
saglayacak becerileri kazanmalarini saglayabilir. Suphesiz ki bu tesvik, bireyin yasa bagl
gelisimine uygun sekilde gerceklesebilir. Kolbl ve Straub (2011) bireylerin zamani kazanmalari
surecinde iki paralel gelismenin oldugunu belirtir ki bunlardan biri subjektif ve otobiyografik
anlam yukleme, digeri ise kllturel olarak kalip (steorotip) yorumlamadir. Hall'a (1996) gore ise
her iki sirec de kimlik olusumunu sekillendirir. Bu daha ¢ok bireysel ve toplumsal hafizaya
iliskin gelismeleri igerebilir. Zamanin zihinsel yapilandirilmasi bdylelikle hatira olusumunu da
ifade eder. Bu yuzden kisisel kimlik olusumu ve ulusal kimlik olusumunun bireyin zaman
dusuncesini yapilandirmasiyla yakinen baglantili oldugu sdylenebilir. Bu durum, otoriter ve
milliyetci devletlerin tarih derslerinde ve ders kitaplarinda ulus ingasinin zamansal gergevesini
nasil tekrarladiklarina bakarak da anlasilabilir (Durna, 2022). Bu tespitlere ragmen, Ulkelerin
ulusal mufredatinda yer bulan tarih dersleri yaygin olarak hala bilgi aktarimina ve bazi segilmis
tarihsel gerceklerin ezberlenmesine odaklanmaktadir. Oysa 6grencilerin yasa bagli zihinsel
gelisimsel Ozelliklerine uygun zaman algisinin kazandirilmasi gibi beceri temelli egitim,
geleneksellesmis uygulamayl degistirerek 6grencilere kompleks bir yapi igeren tarihsel
dusunceyi 6gretmek icin tarih egitimcileri ve 6gretmenleri agisindan buyuk bir zorluk icerir
(Ethier vd. 2010; Pagés & Santisteban 2010). Her beceri temelli egitimde oldugu gibi tarihsel
zaman kavraminin gelistirilmesine iligkin egitimin zorlugu da suregte kullanilacak arag ve
yontemlerin eksikliginden ya da 6gretmenin 6grenmeyi basarili bicimde planlayamamasindan
kaynaklanmaktadir. Zira zaman kavraminin 06gretim surecinde nasil modellenebilecegi
meselesi olduk¢ca karmasiktir. Bu baglamda, zaman kavramini butlin olarak degil, farkl
katmanlar ya da kategoriler olarak ele almayi 6neren Duquette (2011), Seixas & Morton (2013)
ve Blanco (2007) gibi yazarlarin yaklasimlarina basvurulabilir.

Uzerinde derinlikli inceleme yapildiginda zaman, soyut bir diisiinceden yapisal bir
cerceveye donusuyor ve araglarini kendisinden ¢ikariyor (Heidegger, 2016). Bu aracglar ¢esitlilik
kazanabiliyor. Kérber (2007) ve Blanco (2007) gibi bazi yazarlar, 68rencilerin zaman anlayisini
olculebilir kilabilmek, tarihsel olaylari zaman ve mekan yapilari icinde yeniden inga edebilmek
icin “zaman kureleri” teriminden bahsetmislerdir. Buna gére zamanin birinci ve ikinci klreleri
vardir. Birinci zaman klresinin dlzeyinde genellikle temel zaman anlayisi vardir. Bu, olaylarin
sirasinin taninmasi, gecmis, simdi ve gelecek arasindaki ayrim ve bir takvim veya zaman
cizelgesini takip etme yetenegini kapsar. Birinci zaman kulresi zamansal algisinin en somut
dizeyidir ve tarihsel olaylarin dogrusal bir gcergevede anlasilmasi i¢cin temeldir. Zaman ikinci
zaman kiresi ise daha karmasik ve soyut bir zaman anlayisini kapsar. Bu, tarihsel olaylarin
neden ve sonugclarini anlama ve analiz etme, farkli yerlerdeki olaylarin eszamanulligini fark etme
(eszamanlilik), slire, degisim ve tarihte donemsellendirme gibi daha sofistike kavramlari
anlama ve kullanma becerisini icerebilir (Korber, 2007; Blanco, 2007). Burada degisim,
sureklilik, tarihleme, ardisiklik, eszamanllik, kalicilik, siralama, empati, stire, donemlendirme
ve nedensellik gibi 11 ana zaman kavramiile karsilasilir. Tablo 1'de bu kavramlar tanimlanmisgtir:
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Tablo 1

Zaman Kavramlari

Anahtar Aciklama Yazarlar
Terimler
Degisim Kritik donemec noktalarini vurgulayan dinamik bir Gdmez, Rodriguez,
surec. Bu anlar, degisiklikleri tespit ederek ve Monteagudo (2017);
anlamlandirarak tarihsel fenomenleri tanima ve Mattozzi (2004); Vifao
anlama imkéani tanir. Donemlendirme yoluyla degisimi  (1994); De Groot-
algilama ve kapsamli biligssel bir degerlendirme igin gok Reuvekamp (2014);
nedenli analizlerin uygulanmasiniigerir. Ozen & Saglam (2010);
Hoge & Foster (2002);
Simsek (2006, 2007).
Siureklilik Direng kuvvetleri ve istikrarlar; siklikla degisimle Vifao (1994); Pages,
etkilesim igindedir. Bu kavram, gevredeki degisikliklere ~Santisteban (1999);

Dayanikllk/
Direnclilik

Kalicilik

Nedensellik

Periyodizasyon

Halefiyet/
Ardillik

Sira/ Sekans

Eszamanllik

Kronoloji,
Tarihleme

ragmen durumlarin veya 6zelliklerin zaman igindeki
kaliciigini ve devamulgini yansitir.

Bazilan tarafindan sureklilik? ile esanlaml olarak
gorulir ve durumlarin uzun vadeli surekliligini,
degisikliklere karsi gosterdigi direnci ve istikrar ifade
eder. Bu, durumlarin, eylemlerin veya 6zelliklerin uzun
bir stire boyunca devam etmesidir.

Surekli ve degismez durum, uzun sureli durumlar veya
yapilarla ilgiliolan degisime karsi direnc anlamina gelir.
Tarihsel fenomenler icindeki sebep-sonuc iligkilerini
izole etmek icin kullanilan metodik bir degisken;
baglama gore degisebilen lineer veya dairesel-dinamik
nedensellik gibi ¢esitli bigimler alabilir.

Tarihsel slrecin zaman icinde bolumlendirilmesi;
tarihsel baglamlarin anlasilmasi igin 6nemlidir. Bu
bolumlendirme, tarihsel olaylarin yapilandirilmasina
ve Ozetlenmesine hizmet eder, bu da tarihsel
sistemlerde veya slreglerdeki degisimlerin ve
surekliliklerin anlasilmasi icin hayati 5neme sahiptir.
Olaylarin mantiksal sirasi; kronolojik veya biyolojik
olarak degerlendirilebilir. Hem kronolojik hem de
biyolojik dizilimleri kapsar ve sureglerin zaman
boyutunu vurgular.

Eylemin ardindan gelen sureklilik; zaman boyutuna
vurgu yapilir. Belirli bir zamanda baglayan ve ardindan
belirli bir zaman dilimi icinde devam eden bir eylemi
veya olaylar dizisini tanimlar.

Ayni  zamanda gergeklesen olaylarin baglantisi;
mekansal es varolusu igerebilir. Bu olaylarin mekansal
es varolusunu ve bu olaylarin ortak bir simdiki zamana
zaman iginde yerlestirilmesini vurgular.

Olaylarin kronolojik siralamasi; tarihsel arastirmalar
icin esastir. Matematiksel olgumler kullanarak tarihsel
olaylari yapilandirmak ve tarihin dogru bir anlayisini
saglamak icin temel bir operasyonel kategoridir.

Kolbasar (2021). Ciftci
(2023).

Garcia, Jiménez (2014);
Torres (2001).

Torres (2001).

Stuart Mill (1843); Colino
(2004).

Castarneda (1997);
Trepat (2002); Vihao
(1994); Rodriguez,
Monteagudo (2017).

Torres (2001); Trepat
(2002); Blanco (2008).

Blanco (2008).

Illescas (2004); Blanco
(2008).

Jahoda (1963); Cooper
(2011); Dawson (2004),

(2010); Lépez-Ddriga
(2014); Hodkinson
(2003); Solé (2009); Pala

& Simsek (2016); Lorenc
&vd. (2013).
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Tablo 1, literaturdeki gesitli arastirmalardan elde edilen sonuclara gore tarihsel anlayis
icin vazgecilmez olan cesitli zamansal yapilar ve kavramlarin ayrintili bir manzarasini
sunmaktadir. Degisim ve sureklilik, dayaniklilik ve kalicilik, nedensellik ve donemlendirme gibi
kavramlarin birbirine nasil gectigini ve tarihsel sureclerin karmasikligini, nasil temsil ettiklerini
gosterir. Bu kavramlar sadece tarihgiler icin degil, ayni zamanda egitim surecinde, zaman
bilincinin gelisiminde de merkezi bir rol oynarlar. Bu nedenle cagdas zaman anlayisinin temel
kavramlari haline gelirler.

Yontem

Arastirma Yontemi ve Deseni

Zaman kavrami kuilturel midir yoksa evrensel midir? Bugunkli modern medeniyetin
anlamlandirdigl bicimiyle evrensel bir goriinime sahip olsa da zaman sliphesiz ki kultlrel bazi
anlamlar tasir. Bu ylzden Wendorff (1985) gibi yazarlar zamani kiltlrel temelleriyle ele alan bu
tur arastirmalarin dnemini vurgulamislardir. Zira bunlar, bir yandan insanin zaman bilincinin
sinirlioldugunu, digeryandan ise kultlrel degisimin ¢esitlizaman bilinglerinin ortaya cikmasina
katki sagladigini belirtmislerdir.

Bu calisma, Helenistik felsefede zamanin mitolojik figlrleri olan Aion, Kairos ve
Kronos'un temsilleri Uzerinden zaman algisinin gocuklarin gelisimi Uzerindeki etkilerini
inceleyen tarihsel bir taramaya dayanmaktadir. Arastirmada literatur taramasi ve dokiman
analizi kullanitmistir. Ozellikle Birkeland (2018), Solé (2019) ve Pinto & Pagés (2020) gibi
arastirmalar temel alinmistir. Helenistik felsefede yer edinmis Aion, Kairos ve Kronos gibi
mitolojik figlrlerin zamansal temsilleri tanimlanmigtir. Sonrasinda bunun ¢ocuklarda tarihsel
zaman algisinin gelisimiyle iligskisi genis bir gerceveden tartisilmistir. Bunun i¢in ¢ocuklarda
tarihsel zaman algisinin gelisimine iliskin 6ne ¢ikan arastirmalara muracaat edilmigtir.

Veri Toplama Araglari

Arastirma, ¢ocuklarin zaman algisinin gelisimi Uzerine yapilan Birkeland (2018), Solé
(2019) ve Pinto & Pages (2020) calismalari kapsamaktadir. Bu ¢alismalardan elde edilen
bulgular, modern zaman algisinin gelisimi ve Helenistik felsefenin etkileri baglaminda
degerlendirilmistir. Veriler, Web of Science, Scopus ve Google Scholar Uzerinden elde
edilmistir. Buradaki ingilizce, ispanyolca, Katalanca, Almanca ve Tiirkge dillerinde konuyla ilgili
akademik makalelere odaklanildi. Calisma literatlr incelemesi ve sonrasinda iliskisel bir
tartisma Uzerinden yuratuldtgu icin etik kurul onayi gerektirmemektedir.

Verilerin Analizi

Veriler, dokiiman incelemesi ydntemiyle analiz edilmistir. Elde edilen veriler, cocuklarda
zaman algisinin gelisimi ve bu alginin Helenistik felsefedeki zaman temsilleriyle olan iliskisi
acisindan degerlendirilmistir. Veriler, karsilastirmali bir yaklasimla ele alinarak, bu iki
kavramsal gergeve arasindaki baglantilar arastirilmistir.

Bulgular

Helenistik dinyanin zamanla ilgili Aion, Kronos ve Kairos tanrilari, 6grencilerde 'tarihsel
biling' olusturmanin temeli olarak tarih egitiminde zamanin insasi, yapisokimu ve yeniden
insasl agisindan nasil etkili olabilir? Bu gercevede sunlar dile getirilebilir.

Cocuklar dogduklarinda, onlarin zaman algisi Aionik bir bicimde olgllemez ve
sinirsizdir; bu algl Leén (2011) ve Ham (2013) tarafindan da belirtilmistir. Ancak, egitim
siirecinde, ornegin ingiliz ve Ispanyol mifredatlarinda, cocukluk déneminden itibaren
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kronolojik zaman kavrami 68retilmeye baslanir. Bu slreg 3 ile 6 yaslar arasindaki ikinci egitim
asamasindan itibaren baslar ve 8 ile 10 yaslarindaki ilkokulun orta asamasina kadar devam
eder. Bu surecte, cocuklarin zaman algisi giderek daha yapilandirilmis ve élgulebilir hale gelir.

Cesitli calismalardan elde edilen baska bulgular da kronolojik zamanin, ¢ocuklarin
algisinda kademeli olarak nasil olustugunu gostermektedir. Elbette bu slrecte kullanilan
araclar arasinda takvimler, saatler ve cesitli zaman duzenleyiciler bulunur (Trepat, 2002).
Bunlar, 6grencilerin baslangicta ‘6nce — simdi — sonra; duin - bugun - yarin; sabah - 6glen -
aksam —gece’ gibi kavramlari 6grenmelerine yardimci olur. Ayrica, gunlik rutinler ve 6zel glinler
gibi zamanla iliskili etkinliklerde de zamanin anlamulgi guglu bir sekilde vurgulanmaktadir.
Thornton & Vukelich (1988), Chapman (1993) ve Wood (1995) tarafindan belirtilen bu
etkilesimler, ogrencilerin zamani ve tarihi daha butlincul bir sekilde kavramalarini
saglamaktadir. Bu cergevede, egitimcilerin 6grencilere zamani, sadece kronolojik bir sira olarak
degil, ayni zamanda bir etkilesim ve donldsim slreci olarak 6gretmeleri buylik 6nem
tasimaktadir. Ote yandan, bu yaklasimin erken yaslarda 6gretiminin calisma firsatlarini azalttig
dusunulmektedir, zira zaman arttk yasamin anlan olarak degil, matematiksel olarak
parcalanmis bir ¢izgi olarak algilanir.

Ozellikle teorik tartismalar, cocuklarin ve genglerin tarih bilincine dair gelismelerini,
ampirik calismalardan daha ileri bir seviyede gosteriyor. Bu durum, zamanin karmasik
islenmesinden kaynaklanmaktadir. Bu baglamda, Yunan mitolojilerinin zamansalliklarn ve
zaman algilari, ¢ocuklarin dncelikle yalnizca Aonik zamanligi algiladigi sonucuna varan
ispanyol arastirmacilarin galismalarinda 6zellikle bir olanak sunmaktadir. Konu baglaminda
Sabido-Codina vd. (2023) arastirmalarinda ydontem olarak fotograflar ve ¢izimler kullandilar. 3-
4 vyaglarindaki ¢ocuklardan zamana ait tasvirler yapmalarini istediler. Onlarin sembolik
cizimleri, “anin hemenligi” tarafindan belirlenen zaman algilarini géstermigtir.

Ilk 6rnekte, dért yasindaki bir cocuk ailesini ve gevresini gizmis, lic yasindaki bir gocuk
ise havayi tasvir etmistir. Ayrica, U¢ yasindaki gocuga gore renkler, 6zellikle anla iligkili duygusal
ifadeler icermistir. Bu anin gelisimi, yani zamanla Aion kavrami degismekle beraber, ispanya'da
egitimciler, erken ¢ocukluk egitimi déneminin ikinci déngusunden (3 ile 6 yas arasi) ilkokulun
orta dongusune (8 ile 16 yas arasi) kadar, kronolojik zaman kavramini derslerine dahil etmeye
tesvik edilmistir (Llusa, 2015; Pinto & Pages, 2020; Sabido-Codina vd., 2023). Buna gunlik
rutin, takvim, saat, zaman siralamalari (6nce-simdi-sonra; dun-bugln-yarin; sabah-6glen-
aksam-gece) ve mevsimler dahildir (Torres, 2001; Trepat, 2002). Bu kavramlar, Bati toplumunda
gundelik yasamda karsilasilan isleri gormek icin dnemlidir.

Helenistik felsefenin G¢ tanri Uzerinden gerceklesen zamansal temsilleri acisindan
bakildiginda pedagojik uygulamalarda zaman kavraminin islenis bicimlerine dair yeni
perspektifler sunulabilir. Ozellikle, Kairos'un "kritik an" kavrami, tarih &gretiminde belirli
olaylarin neden 6nemli oldugunu ve bu olaylarin genis tarihsel sonuclarini anlama konusunda
O0grencilere yardimci olabilir. Kronos'un sagladigi kronolojik yapi, olaylarin sirali bir baglamda
nasil incelenecegini 08retirken, Aion'un dongulsellik anlayisi, dogrusal ilerleyen bir zaman
algisina sahip modern tarih icin yeni alternatif anlama imkanlar sunabilir. Ornegin tarihin
yinelenen dogasini ve toplumsal donusimlerin dongusel yonlerini anlamada kullanilabilir.

Diger yandan dogrusal zaman anlayisi, bilindigi gibi Kronos tarafindan hakim kilinmistir.
Bu, Aonik zamanin nedensel belirsizligini, baslangici ve sonu olan ve olculebilir bir zamanla
degistirir. Dogrusal zaman anlayisinin etkisi, toplumda, mufredatta ve egitimde o kadar derin
kok salmistir ki, 5 yasindaki gocuklarin ve hatta bazi 4 yasindakilerin kavramlarinda bile kendini
gosterir. Ornegin ispanya’da cocuklar on yasina geldiginde ve ilkokulun st dizeyine
gectiklerinde, mufredat onlara yeni bir meydan okuma sunar: tarihsel zaman bilincinin tanitimi
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ki bu Kairos olarak bilinir (Pinto & Pages, 2020). Felsefede Kairos, zamanin bir tir kivrimi olarak
anlasilir, Aion'un sonsuz genisligi ile baglanti ve Kronos'tan net bir sekilde ayrilan kendi
kimligini alan 6zel bir andir. Kairos, sadece 6lgulebilen degil, ayni zamanda daha derin bir
anlamla dolu olan andir.

Tarihsel zamanin anlami, bizi ge¢mis, simdiki zaman ve gelecek ile cesitli
kombinasyonlarla, hem mekansal hem de zamansal olarak baglar. Bu baglamda, Aion, Kronos
ve Kairos'un Helenistik zaman temsillerinin 6zellikleri, modern zaman yonetimi stratejileri
gelistirilirken kullanilabilir. Bu karakterlerin 6zellikleri, calisma ve kisisel hayat arasindaki
dengeyi saglama, stres yonetimi ve onceliklendirme gibi alanlarda uygulanabilir ve degerli
icgoruler saglayabilir (Hodkinson, 2003; Dawson, 2004). Ayrica, bu zaman kavramlarinin
kaltarel algilar Uzerindeki etkisi de goz ardi edilemez. Farkli kiltlrlerde zaman algisinin nasil
farklilik gosterdigi lzerine bulgular, Bati dinyasinin dogrusal zaman anlayisi ile Helenistik
dinyanin daha ddéngusel ve ¢cok boyutlu zaman anlayisi arasindaki farklari ortaya koyar. Bu,
kultarel yorumlarin ve anlayislarin cesitlenmesine olanak tanir (Safran & Simsek, 2006, 2009;
Solé, 2009).

Helenistik mitolojisinin zamanla ilgili G¢ tanrisindan Aion, surekli ve dénglisel zamani
temsil ederken; Kronos, dl¢ulebilir ve sirali zamani; Kairos ise gegici ve kritik anlarin 6nemini
vurgulamaktadir. Bu karakterlerin temsil ettikleri zaman ydnleri, modern zaman yonetimi ve
tarih egitimi agisindan dnemli i¢ goriler saglamaktadir (Stow & Haydn, 2000; Barton & Levstik,
1996). incelenen cesitli arastirmalar, c¢ocuklarin zaman deneyimlerinin giderek
yetigkinlerinkine benzer bir kronolojiyle iliskilendirildigini ortaya koymaktadir. Bu bulgulara
gore, Bati'da yetiskinlerin yagsami algilama bigimiyle értisen zamanin giderek artan kronolojik
temsiliyle uyumlu hale gelmektedir (Sabido-Codina vd., 2023). Bu tur i¢goruler, egitimciler ve
politika yapicilar icin, 0Ozellikle ¢ocuklarin zaman kavrayisinin nasil sekillendigini ve bu
kavrayisin onlarin akademik ve sosyal gelisimleri Uzerindeki etkilerini daha iyi anlamalarina
yardimci olabilir (Van Norden, 2014).

Sonug

Zaman kavraminin bir anlamda mitolojik temelleri Uzerine yapilan bu ¢alisma, zamanin
sadece felsefi bir inceleme konusu olmakla kalmayip, egitim, yonetim ve kulturel calismalar
gibi cesitli disiplinlerde nasil uygulamali bir ara¢ olarak kullanilabilecegini gostermektedir.
Helenistik zaman unsurlarinin ¢cagdas dinya cari olan modern zaman ve tarih kavramlari
uzerindeki etkilerini fark etmek, bireylerin ve toplumlarin zamani nasil algiladiklari ve
yonettikleri Uzerinde derinlemesine dustnmelerini tesvik etmektedir (Becher & Glaser, 2018).
Bu durum, zamanin evrensel bir fenomen modern donemde ortaya cikmadigini, antik
dénemden guinumuze kadar gerek anlayis gerekse bilincini bicimlendiren dgelerle i¢ ice
oldugunu gostermesi bakimindan 6nemli sayilabilir. Egitimciler ve politika yapicilar, cocuklarin
zaman algisini gelistirmek icin daha bilincli ve yapilandirilmis programlar tasarlayabilir.
Ozellikle Kronos’un kronolojik zaman anlayisi, tarih ve sosyal bilgiler miifredatinda 6grencilere
olaylarin siralamasini 68retmek icin gucll bir arag olarak kullanilabilir (Barton & Levstik, 1996).
Ancak bu, tek basina yeterli degildir. Ogrencilere sadece gecmis olaylarin sirasini degil, ayni
zamanda Kairos’un ve Aion’un temsil ettigi gibi, olaylarin neden o belirli zamanlarda meydana
geldigini ve o anlarin firsat ve donuim noktalan oldugunu anlamalarini saglayacak daha
derinlemesine egitim yontemleri gelistirilmelidir (Santisteban, 2010). Bu c¢ercevede,
mufredatin bir parcasi olarak Kairos’un ve Aion’un kavramsallastirdigi kritik zamanlar ve
firsatlar, tarihsel olaylarin analizinde daha fazla yer alabilir. Ornegin, buyuk savaslar, devrimler
veya bilimsel kesifler gibi 6nemli olaylarin sadece ne zaman gercgeklestigi degil, neden o belirli
anlarda kritik oldugu ve bu anlarin nasil degerlendirildigi 68rencilere aktarilabilir (Cooper, 2011;
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Dawson, 2004). Bu, sadece tarihsel bilinci artirmakla kalmaz, ayni zamanda geng 6grencilerin
problem ¢dézme ve kritik disunme becerilerini gelistirmelerine katki saglayabilir (Sferco, 2015).
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