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ABSTRACT

The Ministry of National Education has introduced open-ended written exams since
the 2023-2024 academic year. One of the ways to find out how the decisions taken by
the official authorities are responded to in the field is to reveal the opinions of the
people who are first-hand addressees of the practice. Accordingly, the aim of this
study is to examine student opinions on MoNE's open-ended written exams. The
research was conducted with a mixed method approach. The participants consisted
of 408 6th grade students in the quantitative dimension and 16 students in the
qualitative dimension. The data were collected through the “Self-Efficacy Perception
Scale for Open-Ended Written Examinations”, “The Reading Attitude and Habits
Scale”, focus group interviews and reflective essays. In the study, it was determined
that the ratio of students whose writing self-efficacy scores were above and below
the arithmetic mean was largely equal and their reading habits were at a low level.
Within the scope of the research, it was seen that students had negative feelings and
thoughts about open-ended written exams and criticized the new practice with their
peers, while at the same time, it was determined that open-ended written exams
caused changes in students’ study habits and that their families supported the new
assessment and evaluation system put into practice by the Ministry. Based on the
results of the research, it is thought that open-ended written exams will contribute
to the development of students' reading and writing skills, but some changes to be
made in written exams with open-ended questions can make the exams more
qualified.
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Student Opinions on MoNE Open-ended Written Examination Practices: A Mixed Method Research

Introduction

In measurement and evaluation, which is one of the basic elements of the curriculum, many
measurement tools are used to measure cognitive, affective and psychomotor development areas.
Written exams are one of the measurement tools used to assess learning in the cognitive domain.
Written exams can be used to measure students' ability to remember and transfer the information
they remember to writing with proper expressions (Atilgan, 2006), students' ideas on a subject,
original and creative thinking skills (Tekin, 2004). In addition, students are expected to use
systematic and complex thinking skills to convey what they have in mind in a systematic integrity
(Reiner et al., 2002). The Ministry of National Education sent an order to all provinces with the letter
dated 02.11.2023 and numbered 88731339, stating that the exams to be held in middle and high
schools should be open-ended written exams again (Ministry of National Education [MoNE], 2023).

Writing and reading skills are important for students to be successful in written exams. Writing is
the expression of feelings, thoughts and events using symbols and signs according to a certain
meaning and order (Akyol, 2000; Géger, 2010; Ozbay, 2007). Writing skill is complex in nature,
involving psychological and grammatical situations (Maltepe, 2006); it is an action with physical,
cognitive and affective dimensions. Students use their writing skills in various applications such as
creative writing activities, writing informative texts, as well as in written exams. However, writing
is a skill that students generally develop negative attitudes and have difficulty with (Akbaba &
Yalcgin, 2016).

Before starting to write, it is important for students to believe that they will be successful in writing
and to strive for it. Writing self-efficacy is defined as an individual's personal perception of their
ability to produce a text (Hidi & Boscolo, 2006; Martinez et al., 2011) or their belief in their knowledge
and skills regarding the writing process (Aric1 & Dolek, 2020). This belief helps them increase their
interest in writing, not give up writing when they encounter a negative situation (Pajares & Valiente,
1997), and strive to produce longer texts (Graham et al., 2017). As a matter of fact, Demir (2013) and
Hetthong and Teo (2013) found that there is a positive relationship between writing self-efficacy
beliefs and writing skills, and Biiytikikiz (2011) found that students with high self-efficacy in writing
are more proficient in writing skills. Therefore, considering that the perception of self-efficacy affects
the effort required to start or continue a task, students with high levels of self-efficacy in writing will
positively contribute to this skill by starting and continuing their writing activities.

Another skill that comes to the forefront in written exam practices is reading. This skill is important
for both academic and personal development of students. In order for students to acquire reading
skills, they need to develop the habit of reading. The reading habit is the perception of reading
activity as a need and performing it regularly and voluntarily throughout one's life within the
conditions of time and space (C)zbay, 2014; Sen, 2015; Temizkan, 2009). This habit contributes to
students' ability to understand what they read quickly and accurately (Locher & Pfost, 2020; Sartika
et al., 2020), think critically, express themselves comfortably, and enrich their vocabulary (Sevmez,
2009). In addition, some benefits of reading habits for students are; acquiring reading skills (Grabe
& Stoller, 2013), improving their writing skills (Akin, 2016; Dolek, 2021), increasing their academic
success (Akin, 2016; Aksoy, 2018; Berkant & Tiizer, 2016), and helping them gain a researcher
identity (Arici, 2018; Bashir & Mattoo, 2012; Pressley, 2002). On the other hand, it is emphasized in
the literature that students' reading habits are weak or moderate in middle school years (Kirs &
Kinay; 2022; Yamoah, 2015), recreational reading has significantly decreased among students, and
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students have significant problems with their reading habits (Chettri & Rout, 2013). One of the
concrete reflections of this in our education system is the PISA reading skills results. According to

these results, Tiirkiye’s average score in reading skills is below that of OECD countries (MoNE,
2023).

Writing and reading are two interrelated skills that support each other (Carson, 1990; Kush et al.,
2005). Reading improves vocabulary, organizes thoughts and positively affects writing skills by
addressing the subject from various aspects (Zainal & Husin, 2011). It has been found that children
who master reading skills express themselves more accurately in writing (Andersen et al., 2018). As
a matter of fact, many research findings in the literature support this situation. Ugur (2018)
compared students' reading comprehension and writing skill achievement scores and found that
there was a moderate positive relationship between the two. Zorbaz and Kayatiirk (2015) concluded
that reading habit level affects writing attitude. Similarly, Akin (2016) found that there is a
relationship between middle school students' reading habits and attitudes towards writing and their
academic achievement in the Turkish course. Délek (2021) concluded that students' reading habits
have a direct effect on metacognitive awareness in writing strategies and an indirect effect on writing
success. In parallel, Aydin and Bagci-Ayranci (2018) revealed that reading habits have a positive
effect on metacognitive awareness in writing strategies.

When the studies on secondary school students' writing self-efficacy are examined in the literature,
it is evident that there are scale adaptation studies (Sengiil, 2013; Yilmaz-Soylu & Akkoyunlu, 2019),
studies evaluating students' writing self-efficacy perceptions in terms of different variables (Aric1 &
Délek, 2020; Ozonat, 2015) and studies on the effects of various writing activities on writing self-
efficacy (Bircan-Manay et al., 2017). On the other hand, it has been determined that the studies
dealing with writing self-efficacy in relation to written exams are limited. One of the rare studies on
this subject is the study by Ocak et al. (2018), which found that students' self-efficacy perceptions
regarding open-ended written exams were at a medium level.

When the studies on the reading habits of secondary school students were examined in the literature,
it was found that the effect of reading habits on central exams (Aksoy, 2018; Ceran & Deniz, 2015),
the effect of reading habits on academic achievement (Karadag, 2022; Kivrak, 2014; Sen, 2015; Tiizer,
2016), teachers' opinions for the development of reading habits (Deniz, 2017) and reading habits
were discussed in terms of various variables (Bayis, 2010; Demir, 2016; Mete, 2012; Topgu, 2005).
Aksoy (2018) found that students' reading habits were above the middle level and that their TEOG
exam scores increased with the increase in their reading habits. Berkant and Tiizer (2017) concluded
that students' reading habits positively affect their achievement in science and mathematics.
However, it was found that the studies on reading habits and written exams were limited in the
literature. In their meta-synthesis study, Kirs and Kinay (2023) concluded that students' reading
habits are mostly for the purpose of passing courses/exams, increasing their academic knowledge
and utilizing their free time. In the studies examined, it is observed that the opinions of teachers,
parents and students are mostly focused on central exams (Kuzu et al., 2019; Ozkan et al., 2016; Sad
& Sahiner, 2016; Tagkin & Aksoy, 2018). However, it is important to consult their opinions on issues
related to children.

In the current study, the opinions of 6th grade students were collected using child-friendly
techniques such as interviews, drawing and web 2.0 tools. Indeed, Kirs and Kinay (2023) suggested
in their meta-synthesis study that more qualitative and mixed methods should be focused on when
examining the reading habits of students in primary and secondary education institutions. In the
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literature, it was found that there were a limited number of studies on open-ended written exams
such as teacher opinions (Bakira et al., 2024) and scale development (Kiigiik & Ozyeter, 2024), but
there were no studies reflecting the views of students on open-ended written exams that have been
put into practice since the 2023-2024 academic year. However, one of the ways to learn how the
decisions taken by the official authorities are responded to in the field is to reveal the opinions of the
people involved in the implementation first-hand. Thus, the applicability of the decisions taken and
whether there are aspects to be corrected in the implementation or in which aspects it would be
appropriate to revise the implementation can be revealed. The research is expected to contribute to
the field as it is one of the rare studies on this subject. In this context, the main purpose of the research
is to examine students” views on the MoNE open-ended written exam practices that have been put
into practice since the 2023-2024 academic year. In this framework, answers to the following research
questions were sought:

1. How are 6th grade students' perceptions of writing self-efficacy in written exams consisting
of open-ended questions?

2. What are the reading habits of 6th grade students?

3. What are the opinions of 6th grade students about the MoNE open-ended written exams?
Method

Research Design

In the study, mixed method approach was used to determine student views on MoNE's open-ended
written exam practices. Mixed method research is conducted with the conscious and systematic use
of qualitative-quantitative strategies and techniques together and reaches a conclusion by
integrating these data (Maxwell, 2016). The current research was implemented based on Creswell's
sequential explanatory design (NIC—nit). In this design, the research is started by collecting
quantitative data first, and the research is continued by collecting qualitative data in order to reach
more information in line with this data (Creswell & Clark, 2015). Thus, unforeseen research data or
relationships can be revealed (Baki & Gokgek, 2012). In the first stage of the study, quantitative data
were collected with the Self-Efficacy Perception Scale for Open-Ended Written Examinations and
the Attitude and Habit Scale for Reading to determine students' writing self-efficacy and reading
habit levels. In the second stage, in the light of the quantitative analysis, a focus group interview
form and a reflection essay form were prepared in order to gather students' views on open-ended
written exam practices, and the findings collected from qualitative data were analyzed in detail
using these forms. The quantitative and qualitative data collected within the scope of the research
were interpreted in relation to each other and presented together in the discussion section. This
study was conducted upon the approval of Kirikkale University Social and Human Sciences
Research Ethics Committee dated 22.04.2024 and numbered 246761.

Study Group

The quantitative dimension of the study consists of 6th grade students in Kirikkale. According to
the data collected from the Provincial Directorate of National Education, the number of 6th grade
students in the 2023-2024 academic year is 2731. This method enables the researcher to create a
sample by evaluating individuals in terms of easy accessibility and suitability (Korkmaz, 2020). In
convenience sampling, the researcher selects a situation that is close and easy to access by providing
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speed and practicality to the research. For this reason, schools that are easy to reach for the
researchers and dense in terms of the number of students in the city center were selected. The size
of the sample was calculated with the formula (Glirbiiz & Sahin, 2015) applied when the population
is known, and it was determined that 337 students represented the population within a 95%
confidence interval. Information about the participating students in the study is presented in Table
1.

Table 1
Demographic information of students
Gender F %
Female 201 49
Male 207 51
Total 408 100

In the qualitative dimension of the study, criterion sampling method, one of the purposeful
sampling methods, was applied while selecting the participants. The purpose of the criterion
sampling method is to review and examine situations that meet predetermined criteria (Patton,
2018). Focus group interviews are a data collection method based on interviewing individuals who
have knowledge about a subject and understanding their thoughts and feelings (Kruger & Casey,
2015). Although there is no consensus on the number of participants for focus group interviews, it
is generally recommended as 6-10 people (Merriam, 2018). Two groups of eight students
participated in this study. The arithmetic mean of the “Students' Perception of Writing Self-Efficacy”
and “Reading Attitudes and Habits” scales was used as a criterion in the selection of students to
participate in focus group interviews and reflection papers. The reason why this criterion was
preferred is that the arithmetic scores in the scales used as data collection tools in the research
determine the student levels. In this way, the opinions of students with different levels of writing
self-efficacy and reading attitudes and habits towards open-ended exams were consulted. In
addition, as explained by the researchers in the introduction, it was thought that students might
have different experiences with open-ended written exams.

Data Collection Tools

The research data were collected using the “Personal Information Form”, “Self-efficacy Perception
Scale for Open-ended Written Probe”, “The Reading Attitude and Habits Scale”, focus group
interview and reflective writing forms. Before the implementation process started, the necessary
permissions were collected and the relevant scales were administered to the students face-to-face.
Then, in order to determine the focus groups, it was determined whether the students met the
criteria determined by the researchers. Afterward, the schools of these students were visited and
contacted and two groups of eight students each were formed from the volunteers. Appointments
were scheduled with the students and focus group interviews and reflection papers were applied to
the two groups. The interview with the first group lasted 52 minutes in total, while the interview
with the second group lasted 54 minutes, and the interviews were video recorded with the consent
of the participants. Reflection writings were defined both face-to-face and on the online platform
(Canva) and shared with the students. Within the scope of the study, ethical processes such as
voluntariness and confidentiality were paid attention throughout the data collection process, and
both parental and student consent was collected. Before the application, it was stated to the students
that participation in the study was voluntary, that the data would be used only for research
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purposes, and ice-breaker acquaintance activities were carried out with the students. Participants
were also told that they could leave the study at any time. During the implementation, snacks were
served and participant confirmation was collected for quotations in order to increase validity and
reliability in the study.

Personal Information Form

In the study, the “Personal Information Form”, which was developed by the researchers based on
the literature review and the research questions, was utilized. This form included information about
gender, school name, and whether they wanted to participate in the focus group interview and
reflection writing.

Scale of Students' Perception of Self-Efficacy in Written Examinations Consisting of Open-Ended
Questions

In the study, the scale developed by Ocak et al. (2016) was used to measure students' self-efficacy
perceptions in written exams consisting of open-ended questions. The “Scale of Students' Perception
of Self-Efficacy in Written Examinations with Open-Ended Questions” is a 25-item, 5-point Likert-
type scale with three sub-dimensions (self-confidence, higher-order thinking, and effort). The scale
ranges from “never” to “always”. Cronbach alpha reliability coefficient of the scale was calculated
as .887 and KMO (Kaiser-Meyer Olkin) value was calculated as .870. As a result of the factorial
validity of the scale, the items ranged between .416 and .722. The total scores that can be collected
from the scale are between 25-125. In this study, Cronbach alpha reliability coefficient was .92. At
the same time, CFA results regarding the construct validity of the scale in the current study show
good acceptable fit values [x2/sd=1.98; GFI=.96; CFI=.93; NFI=.87; RMSEA=.049]. Accordingly, it can
be said that the three-dimensional scale is compatible with the collected data.

Reading Attitude and Habits Scale

In the study, the scale developed by Giil-Ozdil and Demir (2020) was used to measure students'
attitudes and habits towards reading. “Reading Attitude and Habit Scale” is a 19-item, 5-point
Likert-type, two-dimensional scale. The scale ranges from “never” to “always”. Cronbach alpha
reliability coefficient was calculated as .91 for the positive reading attitude-habit dimension and .70
for the negative reading attitude-habit dimension. In addition, the construct reliability of the factors
of the scale was .91 for the positive attitude-habit dimension and .89 for the negative attitude-habit
dimension. The CFA results of the scale gave good fit values [x2/sd=2.66; GFI=.91; CFI=.96;, NFI=.94;
RMSEA=.061]. In the light of these data, it is seen that the scale used is a valid and reliable
instrument. In the scale, there are items including positive attitude and habit dimension (1, 2, 3, 5, 7,
8,11, 12,13 and 15) and negative attitude and habit dimension (4, 6, 9, 10, 14, 16, 17, 18 and 19). There
are items (4, 6, 9, 10, 14, 16, 17, 18 and 19) that are scored in reverse. The total score that can be
collected from the scale is between 19-95. In this study, the Cronbach alpha reliability coefficient was
0.82. In addition, the CFA results regarding the construct validity of the scale in the current study
showed moderate acceptable fit values [x2/sd=2.48; GFI=98; CFI=.89; NFI=.84; RMSEA=.060].
Accordingly, it can be said that the two-dimensional scale is compatible with the collected data.

Interview Form

The interview form was prepared by the researchers and includes 17 semi-structured interview
questions. While creating this form used in the focus group interview, the opinions of 3 field expert
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academicians and 1 Turkish teacher were taken, 3 questions were removed in line with the expert
opinions and the necessary corrections were made and the form was continued with 14 questions.
In addition, a pilot study was conducted with 35 students and the form was finalized. The form
includes questions about students' thoughts, feelings and experiences regarding open-ended written
exams.

Reflection Paper Form

The reflection paper form consists of 14 questions prepared by the researchers. While creating this
form, which was applied to the students participating in the focus group interview, the opinions of
3 field experts and 1 Turkish teacher were taken, 2 questions were removed in line with the expert
opinions and 12 questions were continued. In addition, a pilot study was conducted with 35 students
and the form was finalized. The form includes questions about students' feelings and thoughts about
writing and reading.

Data Analysis

In the study, the data collected from the “Self-Efficacy Perception Scale for Open-Ended Written
Examinations” and the “Attitudes and Habits towards Reading Scale” were analyzed using Excel
and JASP programs. Descriptive statistical techniques (minimum and maximum scores, arithmetic
mean and standard deviation) were used to determine students' writing self-efficacy levels and
reading attitude and habit levels.

Descriptive analysis was used for the qualitative data collected from the interview and reflection
forms. Descriptive analysis is a deductive type of analysis that is interpreted by considering the
conceptual framework, consisting of predetermined research questions or questions used during
interviews and observations (Yildirim & Simsek, 2021). In the current study, the data were analyzed
by considering the questions in the interview form and reflection papers and the findings were
presented.

In order to ensure validity in the qualitative part of the study, the audio recordings of the focus
group interviews were transcribed in detail and quotations from the students' statements in the
interviews were included. The abbreviation T (Student) was used for direct quotations from the
interviews, and the abbreviation RP (Reflection Paper) was used for the quotations from the
reflection papers. In qualitative research, it is important to report the information in detail, explain
how the results were collected and cite the data in order to ensure validity (Creswell, 2015).
According to Yildirim and Simsek (2021), applying the purposive sampling method and collecting
the consent of the participants are important to increase validity. In this study, criterion sampling
method, one of the purposeful sampling methods, was used to determine the qualitative study
group, and participant approval was collected during and after the interviews with the students.

In order to ensure reliability in the qualitative part of the study, the data collected from the research
were coded independently by two researchers and the reliability coefficient was calculated using
the reliability formula suggested by Miles and Huberman (2016) (Reliability = [Agreement/
(Agreement + Disagreement)] x 100). It is stated that inter-coder consistency should be at least 70%
(Miles & Huberman, 1994). In the current study, the reliability coefficient was calculated as 85%.
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Findings

In the study, the quantitative findings collected as a result of the analysis of the data collected by
applying Scale of Students' Perception of Self-Efficacy in Written Examinations Consisting of Open-
Ended Questions, Reading Attitude and Habits Scale are presented in the form of tables.

Table 2

Descriptive statistics values of students’ self-efficacy perception scale in written examinations consisting of
open-ended questions

Scale and Scale

. . N Min. Max. X SS
Dimensions
Self Confidence 408 15 92 48,35 14,12
Dimension
Higher Order 408 7 35 19,86 6,54
Thinking Dimension
Effort Dimension 408 3 15 10,5 3,27

Scale of Self-Efficacy
Perception in Written
Examinations 408 25 125 78,8 21,61
Consisting of Open-
Ended Questions

When Table 2 is examined, it is seen that the maximum score of the students is 125 out of 125 and
the minimum score is 25 out of 25. In addition, the arithmetic mean of the students' scores was 78.80
and the standard deviation was 21.61. The rate of students with scores above the average is 51%
(n=209) and the rate of students with scores below the average is 49% (n=199). Based on this finding,
it can be said that the proportion of students with self-efficacy scores above and below the average
is almost equal.

Table 3

Descriptive statistics of students” attitudes and habits towards reading scale
Scale and Scale
Dimensions

N Min. Max. X SS

Positive
Attitude and
Habit
Dimension
Negative
Attitudes and 408 11 45 31,9 6,51
Habits
Attitudes and
Habits towards 408 25 94 63,93 13,48
Reading Scale

408 10 50 32,01 9,4

When Table 3 is examined, it is seen that the maximum score of the students is 94 out of 95 and the
minimum score is 25 out of 19. In addition, the arithmetic mean of the students' scores was 63.93 and
the standard deviation was 13.48. The rate of students with scores above the average is 48% (n=197)
and the rate of students with scores below the average is 52% (n=211). Therefore, it can be said that
students' attitudes and habits towards reading are negative.

In the study, qualitative findings were collected as a result of the analysis of the data collected from
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focus group interviews with students, digital and non-digital reflection writings. The research
findings regarding the views of 6th grade middle school students on open-ended written exams
were grouped under 5 themes. These themes are; (1) student thoughts, (2) student feelings and
emotional reactions, (3) student experiences (4) peer and family assesment (5) student suggestions.
The findings are presented with direct quotations from the interviews with students and students'
digital and non-digital reflections.

Student Thoughts

In the study, students' opinions about written exams consisting of open-ended questions were
determined under positive and negative categories. It was observed that students expressed positive
and negative thoughts with similar frequency. The thoughts expressed by the students under this
theme are given below.

Positive Thoughts

Students' positive opinions about open-ended written exams are as follows: the opportunity to
improve their grades, memorizing answers, expressing their own ideas, not being stuck between
options and the small number of questions. The positive opinions expressed by the students are
presented below:

“I think it is good. I wanted to improve my grades, it was a good opportunity.” (S5)

“It was actually better because it allowed us to get higher.” (S4)

“Teacher, we can both memorize and express our own thoughts, we can get points.” (S2)
“We do not stay between two choices, I explain better by writing”. (S3)

“I like that the questions are few.” (S6)
Negative Thoughts

Students' negative opinions about open-ended written exams are as follows: being difficult and
tiring, lack of chance success, difficulty in expressing oneself in writing, and anxiety about the
scoring of the measurement tool. The negative opinions expressed by the students are presented
below:

“I was doing it easier in the tests so it was better, open-ended questions are more difficult.” (S7)
“I usually go from the choices, but when it is open-ended, we have to think for ourselves.” ( S6)
“I think it was bad because it was difficult to turn some answers into sentences.” (S1)

“Since there are few open-ended questions, the scores of the questions are usually very high. And when you can't do
it, you lose too many points.” (S8)

“When it's difficult, you can't predict or swing. So it was not good.” (S3)

“When the writing is bad, the teacher says it is illegible. He does not give points. I wrote badly once and did not get a
good score”. (S7)
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Figure 1

The Reflection Paper on Thinking about Open-ended Written Exams

Turkce ve sosyal clinkii
ikisindede uzun paragraflar
oluyor ve ¢cok yoruluyorum

-

T A%

(RP11)
(Turkish and Social because there are long paragraphs in both and | get very tired)

Student Emotions and Emotional Reactions

Students reflected their feelings and emotional reactions to open-ended written exams with emojis
and their own expressions. They stated these as feeling happy, excited, relaxed, boring, anxious, sad,
stressed, panic, worried and confused. In the interviews and reflections with the students, it was
observed that students mostly expressed negative emotions and emotional reactions such as stress,
panic, bad, anxious, agitated. In addition, some students expressed positive expressions such as
happy and fun. The students' expressions are presented below:

“I feel excited and stressed.” (S5)

“I get a little stressed at first. But I feel good after I finish the exam.” (S1)

“It was a bit alarming that there was an open-ended exam after the test.” (S7)

“For example, when I can't find the answer in mathematics, I struggle, it is a waste of time. I feel bad.” (S9)
“When I find the answer, I don't know how to express it, then I feel complicated.” ( S6)

“Sometimes it is tiring, sometimes happy, sometimes boring.” (S3)

“I feel fun, I feel happy.” (S8)

Figure 2

The Reflection Papers on Emotions about Open-Ended Written Exams

Ashinda bazen
cok guzel
hissettirivor ama
sonradan cok

yoruluyorum. r;;.,\‘
LR
s (RP2) (RP5)

(Actually, sometimes it feels very good, but then I get very tired (RP2). uneasy, flustered (RP5).)
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Student Experiences

In the process of preparing for open-ended written exams, students stated that they experienced
various study strategies. These are; studying by writing, repetition, memorization, studying from
lectures and videos, getting support from family and benefiting from the question examples in
MoNE scenarios. Students' quotations regarding the preparation process for open-ended written
exams are presented below:

“First, I take a piece of paper in my hand, I write down the important parts from the notebook, item by item. | learn by
writing, in short.” (S12)

“I write down the parts I don't know from the lectures on paper. I repeat them at home. I repeat them at the last minute
on the day of the writing at school so that they will stay in my mind.” (S9)

“I study the subjects that I think will come out and that the teacher says will come out, I write them on paper.” (S6)
“I look at YouTube videos, I repeat a little from the book before going to sleep at night.” (S7)

“I prepare for tests by solving questions, that is, by solving more questions and watching videos. I prepare for the
classics by writing, that is, by repeating, constantly writing, repeating.” (S12)

“I memorize by myself at home, I get help from videos, I summarize, I take notes by writing.” (S1)

Figure 3

The Reflection Paper on the Experience of an Open-Ended Written Exams

(RP3)

(I built muscle while I was doing it. The questions come from unexpected subject, I usually study in the wrong
subject.)

Assessments with Peer and Family

Students stated that they made assessments about open-ended written exams with their peers and
families. In the assessments they made with their peers, they stated that they were dissatisfied with
the change and criticized this change; in the assessments they made with their families, they stated
that their families made various warnings and recommendations and supported them. Students'
assessments with their peers are presented below:

“Most of my friends still don't like open-ended, of course we switched from test to open-ended.” (T1)

“We said, “Oops, we are burned!”’; we said, “What are we going to do now?” (T2)

“We said it was a very bad education system, everything changed in an instant. We said bad things. I don't want to say
it.” (S5)

“My friends and I were not satisfied at all, we were upset. We got angry and rebelled because we wondered why this
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was happening.” (S12)
The assessments made by the students with their families are presented below:
“They helped me with the subjects I did not understand.” (S1)

“It's better,” he said. Because you will need to read more books. That's why they said you will read a lot of books and
take the exam like that.” (S9)

“They said, “We switched to a new system, so this is more difficult, you should work harder for this.” (S6)
“They took good care of me, I mean they made me work. I also worked with my mother and so on.” (S12)
“They told me to work hard because it would be open-ended. « (O8)

“They helped and supported me in subjects I did not know.” (S4)
Student Suggestions

Students made various suggestions regarding the type of questions, number of questions, difficulty
of questions and exam duration in open-ended written exams. The students' quotations are
presented below:

“If a few questions were difficult, I would ask a few questions in an easy or fun way.” (S1)
“T think exams can be done orally, but if I were to do it, it could be a mix of classical and test.” (S1)

“If open-ended was easy, | would make it open-ended. If a test was easy, | would give it a test. So | would ask the
students which one was easy.” (S3)

“If T were to do open-ended exams, | would do more questions, but I would give fewer points. When they make
mistakes, fewer points are lost.” (S6)

“T would give more time in open-ended.” (S8)
Figure 4
The Reflection Paper on the Suggestion about the Open-Ended Written Exams

Yarisi acik uclu yarisi
coktan secmeli
olursa cok guzel

o
e U

(It is great if half of them are open-ended and half multiple choice.)

(RP14)

Discussion, Conclusion and Recommendations

In this study, students' views on the MoNE open-ended written exams, which have been put into
practice since the 2023-2024 academic year, were analyzed. The findings of the research were
compared and discussed with the studies in the literature and various suggestions were made in
line with the results. The first problem of the research is “How are 6th grade students' perceptions
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of writing self-efficacy in written exams consisting of open-ended questions?”. In the study, it was
determined that the proportion of students whose writing self-efficacy scores were above and below
the arithmetic mean in open-ended written exams was largely equal to each other. Similarly, in the
study conducted by Ocak et al. (2018), it was revealed that students' writing self-efficacy scores were
at a medium level. Studies in the literature emphasize that writing self-efficacy positively affects
students' interest in writing and writing skills (Aric1 & Ddolek, 2020; Hetthong & Teo, 2013; Pajares
& Valiente, 1997), encourages students to make efforts in the writing process and to produce
qualified products (Sanders-Reio et al., 2014). In order to support students' self-efficacy perceptions
towards writing, students should be frequently involved in writing activities and different methods
and techniques should be used to facilitate and enjoy the writing process (Andrade et al., 2009; Can
& Topguoglu Unal, 2019; Eroglu & Okur, 2022). For this reason, it is thought that it is important to
strengthen students' perceptions of writing self-efficacy in order for them to use their writing skills
in exams.

The second problem of the research is “What are the reading habits of 6th grade students?”. In the
study, it was found that the reading habits of 6th grade students were at a low level. Although there
are studies in the literature that found that middle school students' attitudes and habits towards
reading are high (Karadag, 2022; Kleijnen et al., 2017; i§eri, 2010; Uriin-Karahan, 2015), there are also
studies that reveal that students' reading habits are low or medium level (Kirs & Kinay; 2022;
Yamoah, 2015). In many studies on reading habits, it has been determined that reading habits
contribute positively to students' exam success (Akin, 2016; Aksoy, 2018; Karadag, 2022) and that
the level of reading habits affects the level of writing attitude (Akin, 2016; Zorbaz & Kayatiirk, 2015).
Therefore, it can be said that reading habits are important for both writing and academic
achievement of students. For this reason, it is thought that it is important for students to acquire this
habit at an early age so that they can make reading a habit.

When the qualitative findings of the study were analyzed, students' views on open-ended written
exams were categorized under the themes of “student thoughts, student feelings and emotional
reactions, student experiences, peer and family evaluation, and students' suggestions”.

In the study, students' opinions about open-ended written exams were categorized into two
categories: positive and negative opinions. The positive thoughts of the students are as follows:
opportunity to get higher grades, memorizing answers, not being stuck between options, being able
to express their own ideas and the small number of questions. Students' positive thoughts of “getting
high grades” and “memorizing” may stem from the fact that open-ended written exams are
prepared using “restricted response items” (Giiltekin, 2014; McMillan, 2015) or that they are
prepared in accordance with the lowest level of Bloom's taxonomy, the knowing level. Thus,
students can get more points by memorizing as a result of open-ended exams. In this case, it can be
said that open-ended exams carry the risk of leading students to memorization. The fact that
students do not have to choose between the options was also stated as another positive situation.
Since the options in multiple-choice exams contain hints and reminders unlike open-ended written
exams, students can get high scores even if they do not know the correct answers. A study found
that students could reach the correct answer by elimination in multiple-choice questions, but not in
open-ended questions (Braun et al., 1990). Other positive opinions of the students about open-ended
written exams are that they can express their own ideas more easily and the number of questions is
less. This may be related to students feeling more free. As a matter of fact, Gelbal and Kelecioglu
(2007) concluded that open-ended written exams help students develop free thinking. In addition,
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while it was expected that the reflection writings of the students in the digital and non-digital
environment of the current study would yield different data, similar data emerged in the reflection
writings in both environments. This may be thought to be due to the fact that although students are
21st century learners and digital natives, their writing self-efficacy perceptions and reading habits
are not at a good level.

Students' negative opinions about open-ended written exams centered around the difficulty and
fatigue of the exams, anxiety about the exams and problems in expressing themselves in writing.
Firstly, students attributed the difficulty of open-ended written exams to the inability to remember
information and the lack of chance success as in multiple-choice exams. Multiple-choice exams,
unlike open-ended written exams, can contain reminders in the options due to their nature. As
Giltekin (2014) also found in his study, students are likely to find the correct answer in multiple-
choice exams through luck. In addition, students stated that they found open-ended written exams
tiring. It is seen that the findings of Akbaba and Yalgin's (2016) study overlap with the students'
statements. Akbaba and Yalgin (2016) concluded that students had difficulty in writing skills during
the education process. However, the writing skill aims to organize and transfer information and
increase academic success. The fact that students find the exam tiring may be due to the fact that
their writing skills are not at the desired level. On the other hand, students expressed that they felt
anxious about open-ended written exams both in reflection essays and focus group interviews. The
reasons for this concern were listed as the small number of questions asked in the exams and the
high number of points per question. If a student fails to answer a question or answers it incorrectly,
he/she will lose more points. In this way, the student will not get a high score and his/her grade
point average will decrease. Another reason for students' concern is related to the scoring reliability
of open-ended written exams. Students were concerned about the random errors made by the
scorers (teachers) in scoring. Because students stated that they received low scores due to reasons
such as the beauty and legibility of the writing. Similar to the current research finding, Yavuz and
Bilge¢ (2016) found that teachers made inconsistent and unrelaiable scoring while scoring open-
ended questions. Another negative student opinion about open-ended written exams is that the
measurement tool does not provide sufficient content validity. Temizkan and Sallabas (2011)
concluded in their study that the content validity of written exams may be low because the questions
used (sample) cannot represent all questions (universe) in the field in question. In the sample
scenarios published by MoNE, it is explained how many questions will be asked from which
scenario. It is seen that the number of questions in these scenarios is low. Teachers also started to
ask fewer questions in accordance with the Ministry's sample scenarios. However, it is believed that
it will not be possible to comprehensively measure the learning outcomes in the curriculum with a
small number of questions. The last of the students' negative opinions about open-ended written
exams is the difficulty students experience in expressing themselves in writing. Tok and Unlii (2014)
found that students at primary, secondary and high school levels generally had difficulty in writing
and had writing problems. This may be due to the fact that students have difficulty in expressing
themselves in writing, do not have reading habits and have insufficient vocabulary. In summary,
students' negative opinions about the reliability of scoring and content validity of open-ended
written exams can be justified. However, there is a justification on behalf of the Ministry between
students' preference for multiple-choice tests or difficulty in expressing themselves and the
Ministry's goal of changing the assessment and evaluation process. Minister of National Education
Yusuf Tekin explained the preference for open-ended written exams as “taking measures against
exams that require students to choose between options rather than reading”. Minister Tekin stated
that they have identified problems with children expressing themselves and that children who have
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difficulties in expressing themselves experience various difficulties with their families in social life
and with the education system at school (Sabah, 2023). As seen in the Minister's statement, open-
ended written exams are intended to help students gain the skills of writing, expressing themselves
and conveying their thoughts to others. As the results of the current research show, although
students characterize the transition to open-ended written exams as negative, it can be said that this
change made by the Ministry in the measurement and evaluation system is a step that contributes
to the students to put their writing skills to work and to make reading a habit.

In the study, it was determined that students' emotions and emotional reactions to open-ended
written exams were generally negative, but they also experienced ambivalence in their emotions.
The negative emotions and emotional reactions expressed were stress, panic, feeling bad, uneasy,
anxious, and agitated, while the positive emotions and emotional reactions were feeling happy and
fun. The negative emotions and emotional reactions of the students can be explained by the fact that
the students who were used to multiple-choice exams in previous years had difficulty adapting to
the new system. In addition, the fact that students' reading habits are not at a sufficient level (Kirs &
Kinay; 2022; Yamoah, 2015), their writing anxiety is at a high level (Ates & Akaydin, 2015), their
writing skills (Demir, 2013) and their writing self-efficacy perceptions (Ocak et al., 2018) are not at
the desired level may cause them to feel negative emotions towards open-ended written exams.
Considering that reading habits have a positive effect on emotion regulation skills (Savran, 2022), it
can be said that students' having reading habits is effective in coping with negative emotions related
to open-ended written exams. In summary, it is thought that supporting students in writing and
reading will be effective in overcoming negative emotions towards open-ended written exams.

It was determined that students developed various study strategies while preparing for open-ended
written exams. The most prominent of these strategies are repetition and memorization, studying
from lectures and videos, and getting support from family. In the study, it is seen that the students
reached a certain level of consciousness about exam preparation both with the strategies they
developed themselves and with the support and advice they received from their parents. Yigit and
Kagire (2015) found in their study that middle school students were highly conscious in acquiring
study habits. In addition, in the interviews and reflections conducted with students in the current
study, it was revealed that students frequently used writing skills in preparation for open-ended
written exams and tended to work by writing. A study supporting this finding was conducted by
Tok and Unlii (2014). In this study, it was stated that test-type exams are one of the important reasons
why students cannot develop writing skills. According to these results, it was seen that some
students started to abandon their study habits in the digital environment. It is promising for students
to acquire the habit of studying by writing in order to contribute positively to their writing skills
and self-efficacy perceptions.

Another finding of the study is the situation assessment of the students with their peers and families
regarding open-ended written exams. Peer support is a source of social support that is as important
as family in adolescents. Social support is necessary to cope with some problems brought by social
life (Cimen et al., 2023). Bektas and Zabun (2019) state that perceived peer support is important in
reducing negative emotions such as stress and depression. In the current study, it was observed that
the students understood each other about the change made regarding the exams, experienced
similar emotions with their peers, were not satisfied with the change to open-ended written exams
in their dialogues, and generally made negative criticism about this situation. These data are
consistent with the results of another study in which students generally had negative feelings and
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emotional reactions to open-ended written exams. In the research problem dealing with students'
experiences with their families, students stated that they received various warnings and advice from
their families about the changes made regarding open-ended written exams and that their families
supported them in the process of preparing for the exams. These findings can be considered as a
sign that the transition to open-ended written exams contributed positively to parents' interest in
their children and increased parent-child dialog. Similarly, Giingor (2021) also found in her study
that parents were supportive of their children during the exam preparation process.

Finally, students criticized the question type, number of questions, difficulty of the questions and
the duration of the exam for open-ended written exams. In addition, the students suggested
designing assessment tools that use a combination of different question types, are fun and do not
cause them stress.The diversity of question types used in assessment and evaluation is important
for revealing students' different knowledge, skills and abilities. It is believed that the change made
to reach the reading, writing and self-expression skills that the Ministry wants to achieve with the
transition to open-ended written exams is a proper step, and in this context, it is stated in the
literature that open-ended questions will contribute to the development of students' high-level
thinking, reading and writing skills (Arici, 2012; Bakirci et al., 2024; Bayat et al., 2014). Recent studies
have revealed that teachers prefer different question types in terms of addressing students'
individual differences and different cognitive levels (Kurt et al., 2019; Sanca et al., 2021). Considering
student suggestions, teacher preferences and the Ministry's policies, the use of different question
types in addition to open-ended questions may alleviate students' concerns, negative feelings and
thoughts about the exam. In addition, it is thought that a few arrangements to be made in written
exams with open-ended questions, such as increasing content validity and scoring reliability,
reducing incidental errors caused by the person performing the measurement act, will contribute to
the goals that the Ministry wants to achieve in open-ended written exams.

In line with the results collected within the scope of the research, some recommendations are
presented:

1. Secondary school students' writing self-efficacy and reading habits for open-ended written
exams are not at the desired level. Supporting students' writing self-efficacy and reading
habits are important throughout their educational life. For this reason, students should be
provided with an environment with positive role models and educational activities that
support their writing and reading skills. Teachers should be supported with various
professional trainings to create this educational environment.

2. In order to have a positive exam experience with open-ended questions, it is important to
train teachers and prospective teachers with qualified trainings on measurement and
evaluation in pre-service undergraduate programs and in-service. It is thought that teachers'
awareness of the importance of open-ended questions should be increased and their
professional development should be supported in the context of assessment and evaluation.

3. The quality of exams with open-ended questions needs to be improved and administered
correctly. Teachers can use a scoring key when evaluating written exams consisting of open-
ended questions in order to minimize problems such as scoring open-ended questions and
content validity. In addition, different question types in assessment and evaluation can be
used when evaluating student achievement in line with student suggestions.

4. Although research on open-ended written exams is limited in the literature, measurement
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tools are also limited. For this reason, it is recommended to develop measurement tools to
measure students' anxiety and attitudes towards open-ended written exams. In addition,
quantitative, qualitative and mixed studies can be planned with these instruments.
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Milli Egitim Bakanligi, 2023-2024 egitim-0gretim yilindan bu yana agik uglu yazih
smavlar1 uygulamaya koymustur. Resmi makamlarin aldigi kararlarin sahada
nasil karsilik buldugunu 6grenmenin yollarindan biri ilk elden uygulamaya
muhatap kisilerin goriislerinin ortaya ¢ikarilmasidir. Bu dogrultuda arastirmanin
amaci, MEB agik uglu yazili sinav uygulamalaria yonelik 6grenci goriislerinin
incelemektir. Arastirma karma yontemle gerceklestirilmistir. Katilimcilar, nicel
boyutta 6.smifta Ogrenim goren 408 Ogrenci, nitel boyutta 16 Ogrenciden
olusmaktadir. Arastirmada veriler “Ac¢ik Uclu Yazili Yoklamalara iliskin
Ozyeterlik Algisi Olgegi”, “Okumaya Yonelik Tutum ve Aliskanlik Olgegi”, odak
grup goriisme ve yansitma yazilariyla elde edilmistir. Arastirmada yazma 6z
yeterlik puanlarinin aritmetik ortalamanin iistiinde ve altindaki Ogrencilerin
oraninin biiyiik dlciide esit ve okuma aliskanliklarinin diisiik diizeyde oldugu
saptanmistir. Arastirma kapsaminda 6grencilerin agik uglu yazili sinavlara yonelik
olumsuz duygu ve diisiincelere sahip olduklari, akranlariyla yeni uygulamay1
elestirdikleri goriiliirken ayni1 zamanda agik uglu yazili sinavlarin dgrencilerin
calisma aliskanliklarinda degisikliklere neden oldugu ve ailelerin Bakanligin
uygulamaya koydugu yeni 6l¢me degerlendirme sistemi konusunda &grencileri
destekledikleri belirlenmistir. Arastirma sonuclardan hareketle agik uglu yazili
sinavlarin dgrencilerin okuma ve yazma becerilerinin gelismesine katki
saglayacag1 ancak acik uglu sorularin yer aldig: yazili sinavlarda yapilacak bazi
degisikliklerin sinavlar1 daha nitelikli hale getirebilecegi diisiiniilmektedir.
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MEB Acik Uglu Yazili Smav Uygulamalarina Mliskin Ogrenci Gorigleri: Bir Karma Yontem

Giris

Ogretim programimin temel dgelerinden biri olan 6lgme ve degerlendirmede biligsel, duyussal ve
psikomotor gelisim alanlarini 6l¢meye yarayan bir¢ok dl¢gme araci kullanilmaktadir. Yazili sinavlar
bilissel alandaki O0grenmeleri degerlendirmede ise kosulan Ol¢me araglarindan biridir. Yazih
smavlarla 6grencilerin hatirlama ve hatirladigy bilgileri diizgiin ifadelerle yaziya aktarma becerileri
(Atilgan, 2006), 6grencilerin bir konudaki fikirleri, 6zgiin ve yaratici diisiinme becerileri dlgiilebilir
(Tekin, 2004). Ayrica Ogrencilerden sistemli ve kompleks diisiinme becerilerini kullanarak
zihinlerindekileri sistematik biitiinliik i¢inde aktarmalar1 beklenir (Reiner vd., 2002). Milli Egitim
Bakanlig: 02.11.2023 tarihli ve 88731339 sayili yazi ile tiim illere gonderdigi emirde ortaokul ve
liselerde yapilacak olan smavlarin yeniden agik uglu yazili smav olmasi gerektigini kilavuzla
belirtmistir (Milli Egitim Bakanhigi [MEB], 2023).

Ogrencilerin yazili sinavlarda basarili olabilmeleri igin yazma ve okuma becerileri nemlidir.
Yazma; duygu, diistince ve olaylarin, sembol ve isaretler kullanarak belirli bir anlam ve diizene gore
ifade edilmesidir (Akyol, 2000; Gdger, 2010; Ozbay, 2007). Yazma becerisi dogast geregi karmasik,
psikolojik, dil bilgisel durumlarin da isin i¢ine katildig1 (Maltepe, 2006); fiziksel, bilissel ve duyussal
boyutlar1 olan bir eylemdir. Ogrenciler yazma becerilerini yaratici yazma etkinlikleri, bilgilendirici
metin yazma gibi gesitli uygulamalarin yani sira yazili sinav uygulamalarinda da kullanir. Ancak
yazma, 0grencilerin genellikle olumsuz tutum gelistirdikleri ve zorlandiklar1 bir beceridir (Akbaba
ve Yalgin, 2016).

Yazmaya baglamadan once ogrencilerin yazma konusunda basarili olacaklarina inanmalar1 ve
bunun igin gayret etmeleri Onemlidir. Yazma 0z yeterligi; bireylerin bir metni meydana
getirebilmesine yonelik kisisel algis1 (Hidi ve Boscolo, 2006; Martinez vd., 2011) veya yaz1 yazma
siirecine iliskin sahip oldugu bilgi ve becerilerine olan inanc1 seklinde tanimlanmaktadir (Aric1 ve
Dolek, 2020). Bu inang¢ onlarin yazmaya karst ilgilerinin artmasina, bir olumsuzlukla
kargilagtiklarinda yazmaktan vazgegmemelerine (Pajares ve Valiente, 1997) ve daha uzun metinler
iiretmeleri igin ¢aba gostermelerine yardimci olur (Graham vd., 2017). Nitekim Demir (2013) ile
Hetthong ve Teo (2013) calismalarinda yazma 6z yeterlik inanciyla yazma becerisi arasinda pozitif
yonde bir iligki oldugunu, Biiylikikiz (2011) ise yazma alaninda yiiksek 6z yeterlige sahip olan
ogrencilerin yazma becerilerinde daha yeterli oldugunu tespit etmistir. Dolayisiyla 6z yeterlik
algismin bir isi baglatma veya o isi devam ettirme konusundaki gerekli olan ¢abay1 etkiledigi dikkate
alindiginda yazma konusunda 6z yeterligi yliksek diizeyde olan 6grencilerin yazma faaliyetlerine
baglayip devam ettirmeleri bu beceriye olumlu katk: saglayacaktir.

Yazili sinav uygulamalarinda 6n plana ¢ikan bir diger beceri okuma becerisidir. Bu beceri
ogrencilerin hem akademik hem de kisisel gelisimi icin onemlidir. Ogrencilerin okuma becerisini
kazanabilmesi i¢in okuma aligkanligina sahip olmas: gerekir. Okuma aliskanligr kisinin okuma
etkinligini bir ihtiyag olarak algilayip zaman ve mekan sartlar dlgiisiinde, hayati1 boyunca diizenli
bicimde kendi istegiyle devamli olarak gerceklestirmesidir (Ozbay, 2014; Sen, 2015; Temizkan, 2009).
Bu aliskanlik 6grencilerin okudugunu hizli ve dogru anlama (Locher ve Pfost, 2020; Sartika vd.,
2020), elestirel diistinme, kendilerini rahatca ifade etme ve kelime hazinelerinin zenginlesmesine
katki saglar (Sevmez, 2009). Ayrica okuma aligkanliginin 6grencilere sagladig faydalardan bazilari
da; okuma becerileri edinme (Grabe ve Stoller, 2013), yazma becerilerini gelistirme (Akin, 2016;
Dolek, 2021), akademik basarilarini artirma (Akin, 2016; Aksoy, 2018; Berkant ve Tiizer, 2016),
arastirmaci bir kimlik kazanmalarina (Arici, 2018; Bashir ve Mattoo, 2012; Pressley, 2002) yardimci
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olmaktir. Buna karsin alanyazinda ortaokul yillarinda 6grencilerin okuma aliskanliginin zayif veya
orta diizeyde oldugu (Kirs ve Kinay; 2022; Yamoah, 2015), 6grencilerde eglence amagli okumanin
onemli Ol¢lide azaldigr ve 6grencilerin okuma aligkanliklarina yonelik énemli sorunlar yasadig:
vurgulanmaktadir (Chettri ve Rout, 2013). Bunun egitim sistemimizdeki somut yansimalarmndan
biri PISA okuma becerileri sonuglaridir. Bu sonuglara gore Tiirkiye'nin okuma becerisi puan
ortalamasi1 OECD tilkelerinin altindadir (MEB, 2023).

Yazma ve okuma becerisi birbirini destekleyen ve birbiriyle iligkili iki beceridir (Carson, 1990; Kush
vd., 2005). Okuma kelime bilgisini gelistirir, diisiinceleri organize eder ve konuyu gesitli yonlerden
ele alma agisindan yazma becerisini olumlu yonde etkiler (Zainal ve Husin, 2011). Okuma
becerilerinde uzmanlasan ¢ocuklarin yazma becerilerinde de kendilerini daha dogru bir bigimde
ifade ettikleri tespit edilmistir (Andersen vd., 2018). Nitekim alanyazindaki pek ¢ok arastirma
bulgusu bu durumu desteklemektedir. Ugur (2018), 6grencilerin okuduklarimi anlama ve yazma
becerisi basar1 puanlarin karsilastirmis ve ikisi arasinda orta diizeyde olumlu bir iliski oldugunu
tespit etmistir. Zorbaz ve Kayatiirk (2015) okuma aligkanlig1 seviyesinin yazma tutumunu etkiledigi
sonucuna ulagsmistir. Benzer sekilde Akin (2016) ortaokul &grencilerinin sahip oldugu okuma
alisgkanlig1 ve yazmaya karsi sergiledikleri tutum ile Tiirkge dersi akademik basaris1 arasinda iligki
oldugunu saptamistir. Dolek (2021) 6grencilerin okuma aliskanliklarinin, yazma stratejilerindeki
uistbilissel farkindalik {izerinde dogrudan; yazma basarisi tizerinde de dolayl etkiye sahip oldugu
sonucuna varmugtir. Paralel olarak Aydin ve Bagci-Ayrana (2018) okuma aligkanlifinin yazma
stratejilerindeki tistbilissel farkindalik {izerinde olumlu bir etkisi oldugunu ortaya koymuslardir.

Alanyazinda ortaokul 6grencilerinin yazma 0z yeterligi ile ilgili yapilan aragtirmalar incelendiginde
Olgek uyarlama galismalar: (Sengiil, 2013; Yilmaz-Soylu ve Akkoyunlu, 2019), 6grencilerin yazma 6z
yeterlik algilarinin farkli degiskenler agisindan degerlendirildigi calismalar (Aric1 ve Dolek, 2020;
Ozonat, 2015) ve gesitli yazma etkinliklerinin yazma 6z yeterliklerine dair etkilerine (Bircan-Manay
vd., 2017) yonelik calismalarin oldugu goriilmektedir. Buna karsin yazma 6z yeterligi ile yazili
sinavlari iliskilendirerek ele alan c¢alismalarin simirli oldugu tespit edilmistir. Bu konuda nadir
calismalardan biri Ocak ve digerlerinin (2018) calismasinda ogrencilerin agik uglu yazili sinavlara
iliskin 6z yeterlik algilarinin orta diizeyde oldugunu tespit etmistir.

Alanyazinda ortaokul 6grencilerinin okuma aliskanlig ile ilgili yapilan arastirmalar incelendiginde
okuma aligkanliginin merkezi smavlara etkisi (Aksoy, 2018; Ceran ve Deniz, 2015), akademik
basariya etkisi (Karadag, 2022; Kivrak, 2014; Sen, 2015; Tiizer, 2016), okuma aliskanhklarmin
gelistirilmesi i¢in ogretmen goriisleri (Deniz, 2017) ve okuma aliskanhiginin gesitli degiskenler
agisindan ele alindigr (Bayis, 2010; Demir, 2016; Mete, 2012; Topgu, 2005) tespit edilmistir. Aksoy
(2018) ogrencilerin okuma aligkanliginin orta diizeyin iistiinde oldugunu, okuma aliskanliklarmin
artmastyla TEOG smav1 puanlarimin da arttigini tespit etmistir. Berkant ve Tiizer (2017) 68rencilerin
okuma aligkanliklarinin fen bilimleri ve matematik basarilarini olumlu etkiledigi sonucuna
varmistir. Ancak alanyazinda okuma aligkanlig ile yazili sinavlari ele alan ¢alismalarin sinirl
oldugu saptanmistir. Kirs ve Kinay (2023) meta sentez calismasinda Ogrencilerin okuma
aligkanliklarinin daha ¢ok ders /sinav ge¢mek, akademik bilgi birikimlerini artirmak ve bos
zamanlarini degerlendirmek amaciyla oldugu sonucuna ulagmigtir. Incelenen aragtirmalarda daha
¢ok merkezi smavlara yonelik O0gretmen, veli ve Ogrenci goriisleri {iizerine yogunlasildig:
goriilmektedir (Kuzu vd., 2019; Ozkan vd., 2016; Sad ve Sahiner, 2016; Tagkin ve Aksoy, 2018).
Halbuki ¢ocuklarla ilgili konularda onlarin goriislerine bagvurulmasi 6nem arz etmektedir.

Mevcut ¢alismada 6.smi1f 6grencilerinin goriisleri cocuk dostu tekniklerden goriisme, ¢izim yapma
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ve web 2.0 araglar1 kullanilarak alinmistir. Nitekim Kirs ve Kinay (2023) meta sentez ¢alismasinda
ilkogretim ve ortadgretim kurumlarindaki 6grencilerin okuma aligkanligini incelerken daha fazla
nitel ve karma yontemlere odaklanilmas: gerektigini 6nermistir. Alanyazinda acik uclu yazih
stnavlara iliskin 6gretmen goriisleri (Bakirci vd., 2024) ve dlgek gelistirme (Kiigiik ve Ozyeter, 2024)
gibi sinirli sayida ¢alismanin oldugu tespit edilmis ancak 2023-2024 egitim-6gretim yilindan itibaren
uygulamaya konan acik uglu yazili sinavlara yonelik 6grencilerin goriislerini yansitan ¢alismalara
rastlanmamistir. Oysa resmi makamlarin aldigi kararlarin sahada nasil karsilik buldugunu
O0grenmenin yollarindan biri ilk elden uygulamaya muhatap kisilerin goriislerinin ortaya
cikarilmasidir. Boylece alinan kararlarin uygulanabilirligi ve yapilan uygulamada diizeltilecek
yanlarm olup olmadig1 veya hangi agidan uygulamanin gozden gegirilmesinin yerinde olacag:
ortaya konabilir. Aragtirmanin bu konuda nadir ¢alismalardan biri olmasi agisindan alana katkida
bulunmasi beklenmektedir. Bu baglamda arastirmanin temel amaci 2023-2024 egitim-0gretim
yilindan itibaren uygulamaya konan MEB acik uglu yazili sinav uygulamalarma yonelik 6grenci
goriislerinin incelemektir. Bu ¢ercevede asagida bulunan arastirma sorularma cevap aranmistir:

1. 6. smif 6grencilerinin agik uglu sorulardan olusan yazili sinavlarda yazma 6z yeterlik algilar:
nasildir?

2. 6. smif 6grencilerinin okuma aligkanliklar: nasildir?

3. 6. siuf 6grencilerinin MEB agik uglu yazili sinav uygulamalarina iligkin goriisleri nelerdir?
Yontem

Arastirma Deseni

Aragtirmada, MEB acik uglu yazili smav uygulamalarina yonelik 6grenci goriislerinin belirlenmesi
amactyla karma yontem kullanilmistir. Karma yontem; nitel-nicel strateji ve tekniklerin bilingli ve
sistemli olarak birlikte kullanimiyla yiiriitiilen ve bu verileri biitiinlestirilerek bir sonuca ulastiran
arastirmalardir (Maxwell, 2016). Mevcut arastirma, Creswell'in siral1 agiklayic tasarimi (NIC—nit)
esas alinarak uygulanmistir. Bu tasarimda once nicel veriler toplanarak arastirmaya baslanir, bu
veriler dogrultusunda daha fazla bilgiye ulasmak amaciyla nitel veriler toplanarak arastirma
stirdiiriiliir (Creswell ve Clark, 2015). Boylece bilhassa ongoriilmeyen arastirma verileri veya
iligkiler ortaya konabilir (Baki ve Gokgek, 2012). Arastirmanin ilk asamasinda nicel veriler A¢ik Uglu
Yazili Yoklamalara {ligkin Ozyeterlik Algisi Olgegi ve Okumaya Yénelik Tutum ve Aliskanlik Olgegi
ile toplanarak dgrencilerin yazma 6z yeterlik ve okuma aliskanlik diizeyleri belirlenmistir. Tkinci
asamada nicel analizler 1s151nda Ogrencilerin agik uglu yazili sinav uygulamalarma yonelik
goriislerine ulasmak amaciyla odak grup goriisme formu ve yansitma yazisi formu hazirlanmis ve
bu formlar kullanilarak nitel verilerden ulasilan bulgular ayrintili sekilde analiz edilmistir.
Arastirma kapsaminda ulasilan nicel ve nitel veriler birbiriyle iligkili bigimde yorumlanmis ve
tartisma boliimiinde bir arada sunulmustur. Bu calisma Kirikkale Universitesi Sosyal ve Beseri
Bilimler Aragtirmalar1 Etik Kurulunun 22.04.2024 tarihli 246761 sayili onay1 ile gerceklestirilmistir.

Calisma Grubu

Arastirmanin nicel boyutundaki Kirikkale’deki 6. sinif 6grencilerinden olugsmaktadr. 11 Milli Egitim
Midirligiinden edinilen verilere gore 2023-2024 egitim-0gretim yilinda 6.simf Ogrenci sayisi
2731’dir.Arastirmada kolay ulagsilabilir 6rnekleme yontemiyle il merkezindeki okullar segilmistir.
Bu yOntem, arastirmacinin bireyleri kolay ulasabilme ve uygun olma bakimindan degerlendirerek
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Orneklem olusturmasin saglar (Korkmaz, 2020). Kolay ulasilabilir 6rneklemede arastirmaya hiz ve
pratiklik kazandirilarak arastirmacinin kendisine yakin ve erisimi kolay olan bir durumu se¢mesi
s0z konusudur. Bu nedenle arastirmacilar i¢in ulasimi kolay, sehir merkezindeki 6grenci sayilari
agisindan yogun okullar segilmistir. Orneklemin biiyiikliigii evren bilindiginde uygulanan formiil
(Giirbiiz ve Sahin, 2015) ile hesaplanmus ve %95 giiven araliginda 337 6grencinin evreni temsil ettigi
belirlenmistir. Arastirmada katihmc1 6grencilere iliskin bilgiler Tablo 1’de sunulmustur.

Tablo 1
Ogrencilerin demografik bilgileri
Cinsiyet f %
Kadin 201 49
Erkek 207 51
Toplam 408 100

Arastirmanin nitel boyutunda ise katilimcilar segilirken amagh 6rnekleme yontemlerinden olgtit
ornekleme yontemi uygulanmistir. Olgiit Srnekleme yonteminin amaci; énceden belirlenen 6lgiitleri
saglayan durumlarin gozden gegirilmesi ve incelenmesidir (Patton, 2018). Odak grup goriismeleri,
bir konu hakkinda bilgi sahibi olan bireylerle goriismenin yapildigi, onlarin diisiinceleri ve hislerini
anlamaya dayali bir veri toplama yontemidir (Kruger ve Casey, 2015). Odak grup goriismeleri i¢in
katihmar sayisi tizerinde uzlagilmis olmamakla birlikte genellikle 6-10 kisi olarak tavsiye
edilmektedir (Merriam, 2018). Bu ¢alismaya sekizer 6grenciden olusan iki grup 6grenci katilmistir.
Odak grup goriismeleri ve yansitma yazilarma katilacak 6grencilerin seciminde "Ogrencilerin
Yazma Oz Yeterlik Algist" ve "Okuma Tutum ve Aliskanliklar1" 6lgeklerinin aritmetik ortalamasi
kriter olarak kullamilmistir. Bu kriterin tercih edilmesinin sebebi arastirmada veri toplama araci
olarak kullanilan 6lgeklerde aritmetik puanlar ile 6grenci diizeylerinin belirlenmesidir. Bu sayede
acgik uglu smavlara yonelik yazma 6z yeterlik ve okuma tutum ve aliskanliklar: farkli diizeylere
sahip Ogrencilerin goriislerine bagvurulmustur. Ayrica giris boliimiinde arastirmacilar tarafindan
aciklandigr tizere Ogrencilerin acik uglu yazili smav uygulamasina yonelik farkli deneyimler
yasayabilecekleri diistintilm{istiir.

Veri Toplama Araglan

Arastirma verileri “Kisisel Bilgi Formu”, “Ac¢ik Uglu Yazili Yoklamalara Miskin Ozyeterlik Algist
Olgegi”, “Okumaya Yonelik Tutum ve Aliskanlik Olgegi”, odak grup goriisme ve yansitma yazisi
formlar1 kullanilarak toplanmistir. Uygulama siireci baglamadan 6nce gerekli izinler alinmus ve ilgili
Olgekler 6grencilere yiiz yiize uygulanmistir. Daha sonra odak gruplari belirlemek i¢in 6grencilerin,
arastirmacilar tarafindan belirlenen Olgiitleri karsilama durumu tespit edilmistir. Sonrasinda bu
Ogrencilerin okullar: ziyaret edilerek iletisime gecilmis ve gondillii olanlardan sekizer kisilik iki grup
olusturulmustur. Ogrencilerle randevu olusturularak iki gruba odak grup goriismeleri ve yansitma
yazilar1 uygulanmistir. Birinci grup ile yapilan goriisme toplam 52 dakika, ikinci grup ile yapilan
gorlisme ise 54 dakika slirmiistiir ve gortismeler katihmcilarin onayi ile video kaydina alinmistir.
Yansitma yazilar1 hem yiiz yiize hem de ¢evrim i¢i platforma (Canva) tanimlanmis ve 6grencilerle
paylagilmigtir. Calisma kapsaminda veri toplama siireci boyunca goniilliiliik, gizlilik gibi etik
siireclere dikkat edilmis hem ebeveyn hem oOgrenci onami alinmistir. Uygulama Oncesinde
Ogrencilere arastirmaya katilimin goniilliiliik temeline dayali oldugu, verilerin yalnizca arastirma
amach kullanilacag: belirtilmis ve 6grencilerle buz kirici tanigsma etkinlikleri gergeklestirilmistir.
Ayrica katilimcilara istedikleri zaman galismadan ayrilabilecekleri de sdylenmistir. Uygulama
sirasinda atistirmaliklar ikram edilmis ve arastirmada gegerlik ve giivenirligin artirilmasi amaciyla
alintilar i¢in katilimar teyidi alinmustir.
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Kisisel Bilgi Formu

Calismada arastirmacilar tarafindan alanyazin taramasi ve arastirma sorulari dikkate almarak
olusturulan “Kisisel Bilgi Formu”ndan faydalanilmistir. Bu formda; cinsiyet, okul adi, odak grup
gorlismesi ve yansitma yazisina katilmayi isteyip istemediklerine iligkin bilgilere yer verilmistir.

Acik Uclu Sorulardan Olusan Yazili Yoklamalarda Ogrencilerin Ozyeterlik Algis1 Olgegi

Aragtirmada 6grencilerin acgik uglu sorulardan olusan yazili smnavlardaki 6zyeterlik algilarini 6lgek
icin Ocak ve digerleri (2016) tarafindan gelistirilen 6lgek kullanilmistir. “Agik Uglu Sorulardan
Olusan Yazili Yoklamalarda Ogrencilerin Ozyeterlik Algist Olgegi” 25 maddelik, 51i Likert tipinde,
ti¢ alt boyutlu (6zgiiven, tist diizey diisiinme ve ¢aba) bir dlgektir. Olgekte derecelendirmeler “hicbir
zaman” ile “her zaman” arasinda degismektedir. Olgegin Cronbach alpha giivenirlik katsayis1 .887
ve KMO (Kaiser-Meyer Olkin) degeri ise .870 olarak hesaplanmistir. Olgegin faktdriyel gegerliligi
sonucunda maddeler .416 ile .722 arasinda degismektedir. Olgekten alinabilecek toplam puanlar 25-
125 arasindadir. Bu arastirmada ise Cronbach alpha giivenirlik katsayis1 .92’dir. Ayn1 zamanda
mevcut arastirmada Olgegin yap1 gecerligine iliskin gerceklestirilen DFA sonuglar iyi diizeyde
kabul edilebilir uyum degerlerini vermektedir [x2/sd=1.98; GFI=.96; CFI=.93; NFI=.87; RMSEA=.049].
Buna gore {i¢ boyutlu 6l¢egin toplanan veri ile uyumlu oldugu sdylenebilir.

Okumaya Yonelik Tutum ve Aliskanlik Olgegi

Arastirmada Ogrencilerin okumaya yonelik tutum ve aliskanlhiklarini 6l¢mek igin Giil-Ozdil ve
Demir (2020) tarafindan gelistirilen 6lgek kullanilmistir. “Okuma Tutum ve Aliskanlik C)lge{;i” 19
maddelik, 5'1i Likert tipinde, iki boyutlu bir 6lgektir. Olgekte derecelendirmeler “higbir zaman” ile
“her zaman” arasinda degismektedir. Cronbach alpha giivenirlik katsayis1 olumlu okuma tutum-
aligkanlik boyutu igin .91, olumsuz okuma tutum aligkanlik boyutu igin ise .70 olarak
hesaplanmistir. Ayrica dlgege ait faktorlerin yapr giivenirligi, olumlu tutum aligkanlik boyutu .91,
olumsuz tutum aliskanlik boyutu .89'dur. Olgegin DFA sonuglar1 iyi uyum degerleri vermektedir
[x2/sd=2.66; GFI=.91; CFI=.96; NFI=.94; RMSEA=.061]. Bu veriler 1s1ginda kullanilan 6lgegin gegerli
ve glivenilir bir arag oldugu goriilmektedir. Olcekte olumlu tutum ve aliskanlik boyutu (1,2,3,5,7,
8,11, 12, 13 ve 15) ve olumsuz tutum ve aligkanlik boyutunu (4, 6, 9, 10, 14, 16, 17, 18 ve 19) iceren
maddeler bulunmaktadir. Olgekte tersten puanlanan maddeler (4, 6, 9, 10, 14, 16, 17, 18 ve 19) vardr.
Olgekten almabilecek toplam puan 19-95 arasindadir. Bu aragtirmada Cronbach alpha giivenirlik
katsayis1 0,82'dir. Ayrica mevcut arastirmada Olgegin yap1 gegerligine iliskin gercgeklestirilen DFA
sonuglar1 orta diizeyde kabul edilebilir uyum degerleri vermektedir [x2/sd=2.48; GFI=.98; CFI=.89;
NFI=.84; RMSEA=.060]. Buna gore iki boyutlu dl¢egin toplanan veri ile uyumlu oldugu sdylenebilir.

Goriisme Formu

Goriisme formu arastirmacilar tarafindan hazirlanmis olup 17 sorudan olusan yar yapilandirilmis
gorlisme sorularimi icermektedir. Odak grup goriismesinde kullanilan bu form olusturulurken 3
alan uzmani akademisyen ve 1 Tiirk¢e Ogretmeninin goriisleri alinmis, uzman goriisleri
dogrultusunda 3 soru ¢ikarilmis ve gerekli diizeltmeler yapilarak 14 soruyla devam edilmistir.
Ayrica 35 6grenciyle pilot uygulama yapilarak forma son hali verilmistir. Form 6grencilerin agik
uclu yazili smavlara iligkin diisiince, duygu ve deneyimlerine yonelik sorular1 icermektedir.

Yansitma Yazis1 Formu

Yansitma yazis1 formu arastirmacilar tarafindan hazirlanan 14 sorudan olusmaktadir. Odak grup
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goriismesine katilan 6grencilere uygulanan bu form olusturulurken 3 alan uzmani akademisyen ve
1 Tiirkge 6gretmeninin goriisleri alinmis, uzman goriisleri dogrultusunda 2 soru ¢ikarilmis ve 12
soruyla devam edilmistir. Ayrica 35 6grenciyle pilot uygulama yapilarak forma son hali verilmistir.
Formda Ogrencilerin yazma ve okumaya yonelik duygu ve diislincelerini igeren sorular yer
almaktadir.

Verilerin Analizi

v ey

Aragtirmada “Acik Uclu Yazili Yoklamalara fliskin Ozyeterlik Algisi Olgegi” ve “Okumaya Yonelik
Tutum ve Aligkanlik Olgegi”nden elde edilen veriler excel ve JASP programlar: kullanilarak analiz
edilmistir. Ogrencilerin yazma 6z yeterlik diizeyleri ile okuma tutum ve aliskanlik diizeylerini
belirlemek amaciyla betimsel istatistik tekniklerinden (minimum ve maksimum puan, aritmetik
ortalama ve standart sapma) yararlanilmigtir.

Goriisme ve yansitma yazisi formlarindan toplanan nitel veriler igin betimsel analiz yapilmistir.
Betimsel analiz; verilerin toplanmasinda onceden belirlenen arastirma sorularindan olusan,
kavramsal gerceve veya goriisme ve gozlem sirasinda kullanilan sorular dikkate alinarak
yorumlanan, tiimdengelimci analiz tirtidiir (Yildirnm ve Simsek, 2021). Mevcut arastirmada
goriisme formu ve yansitma yazilarinda yer alan sorular dikkate alinarak veriler analiz edilmis ve
bulgular sunulmustur.

Arastirmanin nitel kisminda gegerligin saglanmas: amaciyla odak grup goriismelerinde alinan ses
kayitlar1 ayrintili olarak raporlanmis ve ogrencilerin goriismelerdeki ifadelerinden alintilara yer
verilmigtir. Gortismelerden aktarilan dogrudan almtilar igin O (Ogrenci) kisaltmasi, yansitma
yazilarindan aktarilanlar igin YY (Yansitma Yazisi) kisaltmas: kullanilmigtir. Nitel arastirmada
bilgilerin detayl bicimde raporlanmasi, sonuglarin nasil elde edildiginin agiklanmas: ve verilerden
alint1 yapilmasi; gegerligi saglamak yoniinden onemlidir (Creswell, 2015). Yildirim ve Simsek’e
(2021) gore, amagli ornekleme yonteminin uygulanmasi ve katiimcilarin onaymin alinmas: gegerligi
artirmak i¢in onemlidir. Bu arastirmada da nitel ¢alisma grubu belirlenirken amagli 6rnekleme
yontemlerinden 6Ol¢iit 6rnekleme yontemi kullanilmis, 6grencilerle yapilan goriismeler esnasinda ve
sonrasinda katilimci onay1 almmustir.

Arastirmanin nitel kisminda giivenirligi saglamak i¢in arastirmadan toplanan veriler iki arastirmaci
tarafindan bagimsiz olarak kodlanmis ve Miles ve Huberman'in (2016) 6nerdigi giivenirlik formiilii
(Glivenirlik= [Goriis Birligi/ (Goriis Birligi + Gortis Ayrilig1)] x 100) ile giivenirlik katsayisi
hesaplanmigtir. Kodlayicilar arasi tutarliligin en az %70 olmas: gerektigi belirtilmektedir (Miles ve
Huberman, 1994). Mevcut arastirmada giivenirlik katsayis1 %85 olarak hesaplanmustir.

Bulgular

Calismada Ac¢ik U¢lu Sorulardan Olusan Yazili Yoklamalarda Ogrencilerin @zyeterlik Algist Olgegi,
Okuma Tutum ve Aliskanlik Olgegi uygulanarak toplanan verilerin analizi sonucunda ulagilan nicel
bulgular tablolar seklinde sunulmustur.
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Tablo 2

Ogrencilerin agik uclu sorulardan olusan yazili yoklamalarda ozyeterlik algist dlcegine iliskin betimsel
istatistik degerleri

Olgek ve Olgek N Min. Max. X SS
Boyutlar:

Kendine 408 15 92 48,35 14,12
Giiven Boyutu
Ust Diizey
Diistinme 408 7 35 19,86 6,54
Boyutu
Gayret Boyutu 408 3 15 10,5 3,27
Acik Uglu
Sorulardan
Olusan Yazili
Yoklamalarda 408 25 125 78,8 21,61
Ozyeterlik
Algist Olgegi

Tablo 2 incelendiginde Ogrencilerin aldiklari maksimum puanmn 125 tizerinden 125, minimum
puanin 25 {izerinden 25 oldugu goriilmektedir. Ayrica 6grenci puanlarinin aritmetik ortalamasi
78,80 ve standart sapmasi 21,61’dir. Puanlar1 ortalamanin {izerinde olan 6grencilerin orani %51
(n=209), ortalamanin altinda olanlarin orani ise %49’dur (n=199). Bu bulgudan hareketle 6z yeterlik
puanlar1 ortalamanin iistiinde ve altindaki 6grencilerin oraninin neredeyse birbirine esit oldugu
sOylenebilir.

Tablo 3

Ogrencilerin okumaya yonelik tutum ve aliskanlik lcegine iliskin betimsel istatistik degerleri
Olgek ve Olgek
Boyutlar:

N Min Max X SS

Olumlu Tutum
ve Aligkanlik 408 10 50 32,01 9,4
Boyutu
Olumsuz
Tutum ve
Aligkanlik
Boyutu

408 11 45 31,9 6,51

Okumaya
Yonelik Tutum
ve Aligkanlik
Olgegi

408 25 94 63,93 13,48

Tablo 3 incelendiginde 6grencilerin aldiklari maksimum puanin 95 {izerinden 94, minimum puanin
19 tizerinden 25 oldugu goriilmektedir. Ayrica 6grenci puanlarinin aritmetik ortalamasi 63,93 ve
standart sapmas1 13,48 dir. Puanlar1 ortalamanin tizerinde olan dgrencilerin orani %48 (n=197),
ortalamanin altinda olanlarin orani ise %52’dir (n=211). Dolayisiyla 6grencilerin okumaya yonelik
tutum ve aliskanliklarinin olumsuz oldugu sdylenebilir.

Aragtirmada Ogrencilerle yapilan odak grup goriismeleri, dijital ve dijital olmayan yansitma
yazilarindan elde edilen verilerin analizi sonucunda nitel bulgulara ulagilmistir. Ortaokul 6. smif
ogrencilerinin agik uglu yazili smavlara yonelik goriislerine iliskin arastirma bulgular1 5 tema

462



Faik Benli * Stimeyra Celik Kahraman ¢ Hilal Kiling » Adil Vural

altinda toplanmustir. Bu temalar; (1) 6grenci diistinceleri, (2) 6grenci duygu ve duygusal tepkileri,
(3) 6grenci deneyimleri (4) akran ve aileyle degerlendirme (5) 6grenci dnerileri seklindedir. Bulgular
ogrencilerle yapilan goriismelerden ve 6grencilerin dijital ve dijital olmayan yansitma yazilarindan
dogrudan alintilarla sunulmustur.

Ogrenci Diisiinceleri

Aragtirmada 6grencilerin agik uglu sorulardan olusan yazili sinavlar hakkindaki diistinceleri olumlu
ve olumsuz kategoriler altinda belirlenmistir. Ogrenciler tarafindan olumlu ve olumsuz
diistincelerin benzer siklikla ifade edildigi goriilmiistiir. Bu tema altinda 6grencilerin aktardiklar:
diistinceler asagida verilmistir.

Olumlu Diisiinceler

Acik uglu yazili smnavlara yonelik 6grencilerin olumlu diisiinceleri; not yiikseltme firsati,
ezberleyerek cevaplama, kendi fikirlerini ifade edebilme, secenekler arasinda kalmama ve soru
sayisiin azlig1 seklindedir. Ogrencilerin aktardiklar1 olumlu diisiinceler asagida sunulmustur:

“Bence iyi. Notlarimi diizeltmek istiyordum, iyi bir firsat oldu.” (O5)

“Daha yiiksek almamizi sagladigindan ashinda daha iyi oldu.” (O4)

“Hocam hem ezberleyebiliyoruz hem de kendi diisiincelerimizi ifade edebiliyoruz, puan gelebiliyor.” (O2)
“Iki sk arasinda kalmiyoruz, yazarak daha iyi agikliyorum”. (O3)

“Sorularin az olmasi hosuma gidiyor.” (O6)

Olumsuz Diisiinceler

Agik uglu yazili sinavlara yonelik 6grencilerin olumsuz diisiinceleri; zor ve yorucu olmasi, sans
basarisinin olmamasi, kendini yazili olarak ifade etmede zorluk, 6l¢gme aracinin puanlanmasindan
kaynakl endise seklindedir. Ogrencﬂerin aktardiklar1 olumsuz diisiinceler asagida sunulmustur:

“Testlerde daha kolay yapiyordum o yiizden daha iyiydi, acik uclu sorular daha zor.” (O7)
“Genellikle siklardan gidiyordum, ama agik uglu olunca kendimiz diisiinmek zorundayiz.” ( O6)
“Baz1 cevaplari ciimle haline getirmek zor oldugu igin kétii oldu bence.” (O1)

“Agik uglu sorular az oldugu igin genelde sorularin puanlar ¢ok fazla oluyor. Yapamayinca da ¢ok fazla
puan gidiyor yaa.” (O8)

“Zor ¢iktig1 zaman tahmin yapamiyorsun ya da sallayamiyorsun. O yiizden iyi olmadi.” (O3)

“Yaz1 kotii olunca hoca okunmuyor diyor. Puan vermiyor. Ben kotii yazmistim bir kere iyi puan
alamadim”. (O7)
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Sekil 1
Acik Uclu Yazili Sinav Hakkindaki Diisiinceye Yonelik Yansitma Yazist
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Ogrenci Duygu ve Duygusal Tepkileri

Ogrenciler agik uclu yazili smavlara iliskin duygu ve duygusal tepkilerini emojiler ve kendi
ifadeleriyle yansitmislardir. Bunlar1 mutlu, heyecanls, rahat, sikic, tedirgin, tizgiin, stresli, panik,
endise ve karmagik hissetme olarak belirtmislerdir. Ogrencilerle yapilan goriisme ve yansitma
yazilarinda Ogrencilerin daha ¢ok stres, panik, kotii, tedirgin, telash gibi olumsuz duygu ve
duygusal tepkileri ifade ettikleri goriilmiistiir. Bunun yarni sira bazi 6grenciler mutlu ve eglenceli
gibi olumlu ifadelerde belirtmislerdir. Ogrencilerin ifadeleri asagida sunulmustur:

“Heyecanli ve stresli hissediyorum.” (O5)

“Stresli oluyorum basgta biraz. Ama smavi bitirdikten sonra iyi hissediyorum.” (O1)

“Biraz panikletici oldu testten sonra agik uglu sinav olmasi.” (O7)

“Mesela matematikte cevabi bulamadigimda da ugrastyorum, siire kaybi oluyor. Kétii hissediyorum.” (O9)

“Ben cevab1 buldugum zaman nasil ifade edecegimi kestiremiyorum, o zaman karmasgik hissediyorum.” (
06)

“Bazen yorucu, bazen mutlu, bazen de sikici geliyor.” (O3)

“Eglenceli hissederim, mutlu olurum.” (O8)
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Sekil 2
Acik Uglu Yazili Sinav Hakkindaki Duygulara Yonelik Yansitma Yazilar
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Ogrenci Deneyimleri

Ag¢ik uglu yazili smavlara hazirlanma siirecinde Ogrenciler ¢esitli ¢alisma stratejileri
deneyimlediklerini ifade etmislerdir. Bunlar; yazarak ¢alisma, tekrar yapma, ezber yapma, konu
anlatim1 ve videodan ¢alisma, aileden destek alma ve MEB senaryolarindaki soru 6rneklerinden
faydalanma seklindedir. Ogrencilerin agik uglu yazili sinavlara hazirlik siirecine iligskin alintilari
asagida sunulmustur:

“Once elime bir kagit aliyorum. Defterden yani 6nemli yerleri yaziyorum. Madde madde. Geri sonra tekrar
ediyorum. Yazarak dgreniyorum yani kisaca.” (012)

“Konu anlatimlarindan da bilmedigim yerleri kagida yaziyorum. Evde tekrar ediyorum. Okulda yazili
giinii son dakikada da tekrar ediyorum aklimda kalmasi icin.” (O9)

“Cikacagim diisiind{igiim ve hocanin ¢ikacagini sdyledigi konulara calistyorum, kagida yaziyorum.” (O6)
“YouTube videolara bakiyorum, gece uyumadan 6nce kitaptan biraz tekrar ediyorum.” (O7)

“Testlere soru ¢ozerek yani daha fazla soru ¢ozerek ve videolar falan izleyerek. Klasige de yazarak yani
tekrar ederek, siirekli yazarak, tekrarli hazirlantyorum.” (012)

“Evde kendi kendime ezber yapiyorum. Videolardan yardim aliyorum. Ozet gikariyorum. Yazarak ders
notu tutuyorum.” (O1)

Sekil 3
Actk Uclu Yazili Sinav Hakkindaki Deneyime Yonelik Yansitma Yazist

(YY3)
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Akran ve Aileyle Degerlendirme

Ogrenciler agik uglu yazili smavlarla ilgili akran ve aileleriyle degerlendirmeler yaptiklarmni dile
getirmistir. Akranlariyla yaptiklar1 degerlendirmelerde degisiklikten memnun olmadiklarin ve bu
degisikligi elestirdiklerini; aileleriyle yaptiklar1 degerlendirmelerde ise ailelerinin gesitli uyar1 ve
tavsiyelerde bulundugunu ve kendilerine destek olduklarini ifade etmislerdir. Ogrencilerin
akranlariyla yaptigi degerlendirmeler asagida sunulmustur:

“ Arkadaslarimin cogu agik uclu sevmiyor hala, tabii testten agik ugluya gectik.” (O1)
“Eyvah, biz yandik! dedik; simdi ne yapacagiz, dedik.” (O2)

“Cok kotii bir egitim sistemi dedik, bir anda degisti her sey. Kotii seyler soyledik. Soylemek istemiyorum.”
(O5)

“Arkadaglarla falan hi¢ memnun kalmadik, {iziildiik. Niye bdyle oluyor falan diye kizdik, isyan ettik.”
(012)

Ogrencilerin aileleriyle yaptig1 degerlendirmeler asagida sunulmustur:
“Anlamadigim konularda yardima oldular.” (O1)

“Daha giizel oldu, dedi. Ciinkii daha ¢ok kitap okuman gerekecek, dedi. O yiizden de bol kitap
okuyacaksin, sinava dyle gireceksin, dediler.” (O9)

“Yeni bir sisteme gectik o yiizden bu daha zor, buna daha siki galismalisin, dediler.” (O6)
”1yi ilgilendiler yani ¢alistirdilar. Annemle falan da ¢alistim.” (012)

“Acik uglu olacagi icin siki calismami sdylediler. “ (O8)

“Bilmedigim konularda yardimci oldular, destek verdiler.” (O4)

Ogrenci Onerileri

Ogrenciler agik uglu yazili smavlarda soru tiirii, soru sayisi, sorularin zorlugu ve smav siiresine
yonelik gesitli 6nerilerde bulunmustur. Ogrencilerin alintilar1 asagida sunulmustur:

“Birkag soru zor oluyorsa birkag soruyu kolay veya eglenceli sekilde sorardim.” (O1)
“Sozlii sekilde yapilabilir sinavlar bence ama ben yapsaydim klasikle test karigik olabilirdi.” ( O1)

“Agik uclu kolay geliyorsa acik uglu yapardim. Test kolay geliyorsa ona test yapardim. Yani 6grencilere
hangisi kolay diye sorardim.” (O3)

“Acik uglu siavlar yapacak olursam fazla soru yapardim ama az puan verirdim. Yanls yaptiklarinda daha
az puan kirilir.” (O6)

“Acik ugluda siireyi daha gok verirdim.” (O8)

466



Faik Benli * Stimeyra Celik Kahraman ¢ Hilal Kiling » Adil Vural

Sekil 4
Acik Uclu Yazili Sinav Hakkindaki éneriye Yonelik Yansitma Yazist

Yarisi acik uclu yarisi
coktan secmeli
olursa cok guzel

g2

(YY14)
Tartisma, Sonug ve Oneriler

Arastirmada 2023-2024 egitim-6gretim yilindan itibaren uygulamaya konan MEB agik uglu yazili
smnav uygulamalarina yonelik 6grenci goriisleri incelenmistir. Arastirma bulgular1 alanyazindaki
calismalarla karsilagtirilarak tartisilmis ve ortaya konan sonuglar dogrultusunda cesitli oneriler
getirilmistir. Arastirmanin ilk problemi “6. smnif 6grencilerinin agik uglu sorulardan olusan yazil
smavlarda yazma 06z yeterlik algilar1 nasildir?” sorusudur. Aragtirmada agik uglu yazili smavlarda,
yazma 0z yeterlik puanlar1 aritmetik ortalamanin tizerinde ve altinda olan 6grencilerin oraninin
biiylik Olgiide birbirine esit oldugu tespit edilmistir. Benzer sekilde Ocak ve digerleri (2018)
tarafindan gergeklestirilen ¢alismada da dgrencilerin yazma 6z yeterlik puanlarinin orta diizeyde
oldugu ortaya ¢ikmistir. Alanyazindaki arastirmalar yazma 0z yeterliginin; ogrencilerin yazi
yazmaya yonelik ilgi ve yazma becerilerini olumlu etkiledigi (Aric1 ve Dolek, 2020; Hetthong ve Teo,
2013; Pajares ve Valiente, 1997), ogrencilerin yazma siirecinde ¢aba gostermelerini ve nitelikli
iirtinleri ortaya koymalarini tesvik ettigi vurgulamaktadir (Sanders-Reio vd., 2014). Ogrencilerin
yazmaya yonelik 0z yeterlik algilarini desteklemek i¢in 6grenciler sik sik yazma etkinligine dahil
edilmeli, yazma siirecini kolaylastiran ve keyifli hale getiren farkli yontem ve teknikler
kullanilmalidir (Andrade vd., 2009; Can ve Topguoglu Unal, 2019; Eroglu ve Okur, 2022). Bu nedenle
ogrencilerin smavlarda yazma becerilerini kullanabilmeleri icin oncelikle yazma 6z yeterlik
algilarmin giiclendirilmesinin 6nemli oldugu diisiiniilmektedir.

Arastirmanin ikinci problemi “6. siif 6grencilerinin okuma aliskanliklar1 nasildir?” sorusudur.
Arastirmada 6. smif ogrencilerinin okuma aliskanliklarinin diisiik diizeyde oldugu saptanmistir.
Alanyazinda ortaokul 6grencilerinin okumaya yonelik tutum ve aligkanliklarimin yiiksek oldugunu
saptayan arastirmalar olmakla birlikte (Karadag, 2022; Kleijnen vd., 2017; i§eri, 2010; Uriin-Karahan,
2015) 6grencilerin okuma aligkanliklarinin diisiik veya orta diizeyde oldugunu (Kirs ve Kinay; 2022;
Yamoah, 2015) ortaya koyan arastirmalara da vardir. Okuma aliskanliklariyla ilgili pek ¢ok
arastirmada okuma aliskanliginin 6grencilerin siav basarisina olumlu katkis1 oldugu (Akin, 2016;
Aksoy, 2018; Karadag, 2022) ve okuma aligkanlik diizeyinin yazma tutum diizeyini etkiledigi (Akin,
2016; Zorbaz ve Kayatiirk, 2015) tespit edilmistir. Dolayisiyla okuma aliskanliginin 6grencilerin hem
yazma hem de akademik basarilar1 i¢in 6nemli oldugu soylenebilir. Bu nedenle 6grencilerin
okumay1 aligkanlik haline getirebilmeleri igin erken yaslarda bu alisgkanligin kazandirilmasinin
onemli oldugu diistintilmektedir.

Aragtirmanin nitel bulgular1 incelendiginde 6grencilerin agik uglu yazili smavlara yonelik goriisleri
“Ogrenci diistinceleri, 6grenci duygu ve duygusal tepkileri, 6grenci deneyimleri, akran ve aileyle
degerlendirme, 6grencilerin onerileri” temalar1 altinda toplanmustir.
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Arastirmada Ogrencilerin agik uglu yazili smavlar hakkindaki diisiinceleri olumlu ve olumsuz
diistinceler olmak iizere iki kategoride ele alinmistir. Ogrencilerin olumlu diisiinceleri; notlar
ylikseltme firsati, ezberle cevaplama, segcenekler arasinda kalmama, kendi fikirlerini ifade edebilme
ve soru sayistmin azlig1 seklindedir. Ogrencilerin olumlu olarak nitelendirdigi “yiiksek not alma” ve
“ezberleyerek ¢alisma” diisiinceleri agik uglu yazili smavlarin “yanitin siirlandirildigi maddeler
(restricted response items)” kullanilarak hazirlanmasindan (Giiltekin, 2014; McMillan, 2015) veya
Bloom taksonomisinin en alt basamagi olan bilme basamagmna uygun olarak hazirlanmasindan
kaynaklanabilir. Boylece 6grenciler, acik uglu smavlar neticesinde ezber yaparak daha ¢ok puan
alabilmektedir. Bu durumda, agik uglu smavlarin 6grenciyi ezbere yoneltme riski tasidigini
soylenebilir. Ogrenciler icin segenekler arasinda kalmamak da baska bir olumlu bir durum olarak
ifade edilmistir. Coktan se¢gmeli sinavlarda secenekler, agik uglu yazili sinavlardan farkli olarak
ipucu ve hatirlatici icerdigi igin 6grenci, dogru cevaplari tam olarak bilmemesine ragmen sinavdan
yliksek puan alabilir. Yapilan bir arastirma 6grencilerin ¢oktan se¢gmeli sorularda eleme yontemiyle
dogru cevaba ulasabildigini fakat acik uglu sorularda bu kolayligin olmadigini tespit etmistir (Braun
vd., 1990). Ogrencilerin agik uglu yazil smavlara yonelik diger olumlu diisiinceleri kendi fikirlerini
daha rahat ifade edebilmesi ve soru sayisinin azlig1 seklindedir. Bu durum 6grencilerin kendini daha
ozgiir hissetmesiyle ilgili olabilir. Nitekim Gelbal ve Kelecioglu (2007) arastirmasinda agik uglu
yazili sinavlarin 6grencilerde 6zgiir diisiinceyi gelistirmeye yardimc oldugu sonucuna ulagmistir.
Ek olarak mevcut arastirmanin 6grencilerin dijital ve dijital olmayan ortamdaki yansitma yazilarinin
farkli veri vermesi beklenirken her iki ortamdaki yansitma yazilarinda benzer veriler ortaya
¢ikmigtir. Bu durumun 6grencilerin 21. yiizyil 6grenenleri ve dijital yerliler olmalarina ragmen
yazma 0z yeterlik algilar1 ve okuma aligkanliklarmin iyi diizeyde olmamasindan kaynaklandig:
distinulebilir.

Ogrencilerin agik uglu yazili smavlara yonelik olumsuz diisiinceleri; sinavin zorlugu, yoruculugu,
sinavlara yonelik endise ve kendini yazili olarak ifade etmede yasanan sorunlar etrafinda
yogunlagmustir. Ogrenciler, ilk olarak agik uglu yazili smavlarm zorlugunu bilgiyi hatirlayamama
ve c¢oktan se¢meli smavlardaki gibi sans basarisinin olmamasina baglamistir. Coktan se¢meli
siavlar agik uglu yazili sinavlarin aksine dogasi geregi segeneklerde hatirlatici olabilir. Giiltekin’in
(2014) de arastirmasinda tespit ettigi gibi O6grencilerin ¢oktan se¢meli sinavlarda sans basarisiyla
dogru cevabi bulma ihtimali vardir. Ayrica 6grenciler agik uglu yazili sinavlar1 yorucu bulduklarmi
ifade etmiglerdir. Ogrencilerin ifadeleriyle Akbaba ve Yal¢in'in (2016) arastirmasindaki bulgularin
ortiistiiglti goriiliir. Akbaba ve Yalgin (2016) ogrencilerin egitim-6gretim siirecinde yazma
becerisinde zorlandiklar1 sonucuna ulagsmiglardir. Oysaki yazma becerisinde bilgiyi organize etme,
aktarma ve akademik basariy1 artirma amaclanir. Ogrencilerin smavi yorucu bulmalar1 yazma
becerilerinin istenen diizeyde olmamasindan kaynaklanabilir. Ote yandan oOgrenciler gerek
yansitma yazilarinda gerekse odak grup goriismelerinde agik uglu yazili sinavlara kars: endise
hissettiklerini ifade etmislerdir. Bu endisenin nedenlerini; sinavlarda az sayida soru sorulmasi ve
soru bagina diisen puanin yiiksekligi olarak siralamislardir. Ogrenci soruyu cevaplayamama veya
yanlis cevaplama durumunda daha fazla puan kaybetmis olacaktir. Bu sekilde 6grenci yiiksek puan
alamayacak ve not ortalamasi diisecektir. Ogrencilerin endise nedenlerinden bir digeri, acik uglu
yazili smavlarn puanlama giivenirligi ile ilgilidir. Ogrenciler puanlayicilarin (6gretmenlerin)
puanlamada yaptig1 tesadiifi hatalardan endise duymuslardir. Zira yazi giizelligi, okunaklig: gibi
nedenlerden dolay1r Ogrenciler diisitk puan aldiklarmi ifade etmiglerdir. Mevcut arastirma
bulgusuna benzer sekilde Yavuz ve Bilge¢'in (2016) ¢alismasinda 6gretmenlerin agik uglu sorular:
puanlarken kagitlar arasinda farklilik oldugunu ve tutarli olmayan puanlamalar yaptiklarin tespit
etmistir. Agik uglu yazili sinavlarla ilgili bir diger olumsuz 6grenci goriisii, l¢me aracinin yeteri
kadar kapsam gecerligini saglayamamasidir. Temizkan ve Sallabas (2011) arastirmasinda; kullanilan
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sorularin (6rneklem) s6z konusu alandaki biitiin sorulari (evren) temsil edememesi nedeniyle yazili
smavlarin kapsam gecerliginin diisiik olabilecegi sonucuna ulagsmistir. MEB tarafindan yaymlanan
ornek senaryolarda Ogrencilere hangi senaryodan kag¢ tane soru sorulacagi agiklanmistir. Bu
senaryolarda soru sayisinin az oldugu goriilmektedir. Ogretmenler de Bakanhgm Ornek
senaryolarina uygun olarak az sayida soru sormaya baslamiglardir. Ancak soru sayisinin azhg ile
ogretim programindaki kazanimlari kapsamli bi¢cimde Ol¢menin miimkiin olmayacag:
diistiniilmektedir. Ogrencilerin agik uglu yazili smavlara yoénelik olumsuz diisiincelerinden
sonuncusu dgrencilerin kendini yazili olarak ifade etmede yasadiklar1 zorluktur. Tok ve Unlii (2014)
ilkokul, ortaokul ve lise kademesinde 6grencilerin yazmada genel olarak zorlandiklar1 ve yazma
sorunlart oldugunu tespit etmistir. Bu durum; 6grencilerin kendini yazili olarak ifade etmekte
zorlanmalari, okuma alisgkanligina sahip olmamalar1 ve kelime hazinelerinin yetersiz olmasindan
kaynaklanabilir. Ozet olarak dgrencilerin agik uglu yazili smavlara ydnelik puanlama giivenirligi ve
smavin kapsam gegcerligi ile ilgili olumsuz diisiincelerine hak verilebilir. Ancak 6grencilerin ¢oktan
se¢meli testleri tercih etmeleri veya kendini ifade etmekte zorlanmalar1 ile Bakanhigin 6lgme
degerlendirme siirecini degistirme hedefi arasinda Bakanlik adina hakli bir gerekge vardir. Zira Milli
Egitim Bakan1 Yusuf Tekin agik uglu yazili siavlarin tercih nedenini “okumaktan ziyade segenekler
arasinda tercih zorunluluguna gotiiren smavlarla ilgili 6nlemler alinmas1” olarak agiklamistir.
Bakan Tekin, ¢ocuklarin kendilerini ifade etmeyle ilgili problemleri tespit ettiklerini, kendini ifade
etmede giicliik yasayan ¢ocuklarin sosyal hayatta aileleriyle ve okulda da egitim sistemiyle gesitli
zorluklar yasadigini belirtmistir (Sabah, 2023). Bakanin agiklamasinda da goriildiigii tizere agik uglu
yazili smavlarla 6grencilere yazma, kendini ifade etme, diisiindiiklerini karsisindakine aktarma
becerileri kazandirilmak istenmektedir. Mevcut arastirma sonucunun ortaya koydugu gibi
ogrenciler acik uglu yazili smavlara gegisi olumsuz olarak nitelendirse de Bakanligin 6l¢gme
degerlendirme sisteminde yaptif1 bu degisikligin 6grencinin yazma becerisini ise kosmasi ve
okumayz1 aligkanlik haline getirmesi adina katki saglayan bir adim oldugu soylenebilir.

Aragtirmada 6grencilerin acik uglu yazili sinavlara iliskin duygu ve duygusal tepkileri genellikle
olumsuz olmakla birlikte duygularinda kararsizlik yasadiklari tespit edilmistir. Ifade edilen
olumsuz duygu ve duygusal tepkiler; stres, panik, kotii, tedirgin, telasl hissetme iken olumlu duygu
ve duygusal tepkiler mutlu, eglenceli hissetmedir. Ogrencilerin olumsuz duygu ve duygusal
tepkileri, onceki yillarda ¢oktan segmeli sinavlara alisan 6grencilerin yeni sisteme uyum saglamakta
glcliik ¢ekmeleri ile agiklanabilir. Bununla birlikte 6grencilerin okuma aligkanliklarinin yeterli
diizeyde olmamasi (Kirs ve Kinay; 2022; Yamoah, 2015), yazma kaygilarinin yiiksek seviyede olmasi
(Ates ve Akaydin, 2015), yazma becerilerinin (Demir, 2013) ve yazma 6z yeterlik algilarinin (Ocak
vd., 2018) istenen seviyede olmamasi agik uglu yazili smavlara yonelik olumsuz duygu
hissetmelerine sebep olabilir. Kitap okuma aliskanliginin duygu diizenleme becerileri {izerinde
olumlu bir etkisi oldugu (Savran, 2022) dikkate alindiginda 6grencilerin okuma aligkanligina sahip
olmalarinin agik uglu yazili sinavlara iliskin olumsuz duygularla basa ¢ikmalarinda etkili oldugu
soylenebilir. Ozet olarak dgrencilerin yazma ve okuma noktasinda desteklenmesi acik uclu yazili
sinavlara karsi olumsuz duygularin iistesinden gelmelerinde etkili olacag: diistintilmektedir.

Ogrencilerin acik uclu yazili smavlara hazirlanirken gesitli calisma stratejileri gelistirdikleri tespit
edilmistir. Bu stratejilerden 6ne ¢ikanlar; tekrar ve ezber yapma, konu anlatimi ve videodan ¢alisma,
aileden destek almadir. Arastirmada Ogrencilerin smava hazirlk konusunda hem kendi
gelistirdikleri stratejilerle hem de anne babalarindan aldiklar1 destek ve tavsiyelerle belli bir bilince
ulastiklar1 goriilmektedir. Yigit ve Kagire (2015) arastirmasinda ortaokul 6grencilerinin galisma
aligkanliklar1 edinmede yiiksek diizeyde bilingli olduklarini saptamistir. Ayrica mevcut aragtirmada
ogrencilerle yapilan goriisme ve yansitma yazilarinda ag¢ik uglu yazili smavlara hazirlikta
Ogrencilerin siklikla yazma becerisini ise kostuklar: ve yazarak calismaya egilim gosterdikleri ortaya
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¢ikmigtir. Bu bulguyu destekler nitelikte bir ¢alisma Tok ve Unlii (2014) tarafindan yapilmistir. Bu
calismada test tipi sinavlarin, 6grencilerin yazma becerisini gelistirememesinde 6nemli sebeplerden
biri oldugu belirtilmistir. Bu sonuglara gore bazi Ogrencilerin dijital ortamda ders calisma
aligkanliklarini terk etmeye bagladigi goriilmiistiir. Ogrencilerin yazarak caligma aligkanligi
edinmeleri onlarin yazma becerilerine ve 6z yeterlik algilarina olumlu katki saglamas: acisindan
umut vericidir.

Arastirmada elde edilen bir diger bulgu 6grencilerin agik uglu yazili sinavlara iliskin akranlar1 ve
aileleriyle yaptiklar1 durum degerlendirmesidir. Arkadas destegi ergenlerde aile kadar 6nemli olan
sosyal destek kaynagidir. Sosyal yasamin getirdigi bazi sorunlarla bas edebilmek icin sosyal destek
gereklidir (Cimen vd., 2023). Bektas ve Zabun (2019) algilanan akran desteginin stres, depresyon
gibi olumsuz duygularin azalmasinda 6nemli oldugunu belirtmektedir. Mevcut arastirmada
ogrencilerin smavlarla ilgili yapilan degisiklik konusunda birbirlerini anladiklari, akranlariyla
benzer duygular yasadiklari, diyaloglarinda agik uglu yazili smavlara gegisle ilgili degisiklikten
memnun olmadiklar1 ve bu duruma yonelik genellikle olumsuz elestiride bulunduklar:
gortilmiistiir. Bu veriler 6grencilerin acik uglu yazili sinavlara kars: genellikle olumsuz duygu ve
duygusal tepkilere sahip olduklari bir diger aragtirma sonucu ile tutarlidir. Ogrencilerin aileleriyle
deneyimlerini ele alan arastirma probleminde, 6grenciler acik uglu yazihi sinavlarla ilgili yapilan
degisiklik hakkinda ailelerinden gesitli uyar1 ve tavsiyeler aldiklarin1 ve sinavlara hazirlanma
siirecinde ailelerinin kendilerine destek olduklarini ifade etmislerdir. Bu bulgular agik uglu yazih
smavlara gecisin ailelerin ¢ocuklariyla ilgilenmelerine ve anne-baba-¢ocuk diyalogunun artmasma
olumlu katki sagladima bir isaret olarak diistintilebilir. Gilingor (2021) de arastirmasinda benzer
sekilde ebeveynlerin sinava hazirlik siirecinde ¢ocuklarmi motive ettiklerini, 6diillendirdiklerini ve
onlar i¢in uygun calisma ortami sagladiklarini tespit etmistir. Sinava hazirlanirken ailenin
destekleyici ve 1liml sekilde tavir gostermesi 6grencinin motivasyonu ve smav basarisini artirirken
(Toytok vd., 2019) sinav kaygisini azaltmaktadir (Ozdemir-Kurt, 2017).

Son olarak 6grenciler, acik uglu yazili sinavlar i¢in soru tipi, soru sayisi, sorularin zorlugu ve sinav
stiresini elestirmistir. Ek olarak 6grenciler farkli soru tiplerinin bir arada kullanildig1, eglenceli ve
kendilerinde strese neden olmayacak Olcme araglarmin tasarlanmasini 6nermislerdir. Olgme
degerlendirmede kullanilan soru tiirlerinin gesitliligi, Ogrencilerin farkli bilgi, beceri ve
yeteneklerinin ortaya ¢ikarilmasi adina onemlidir. Bakanligin agik uglu yazili smavlara gegisle
ulasmak istedigi okuma, yazma, kendini ifade edebilme becerilerine ulagilmas: icin yapilan
degisikligin yerinde bir adim oldugu diistiniilmekte bu baglamda alanyazinda da agik uglu
sorularin Ogrencilerin tist diizey diisiinme, okuma ve yazma becerilerinin gelismesine katki
saglayacag1 belirtilmektedir (Arici, 2012; Bakirct vd., 2024; Bayat vd., 2014). Giincel arastirmalar
ogrencilerin bireysel farkliliklarmna ve farkli bilissel diizeylerine hitap etmesi agisindan
ogretmenlerin farkli soru tiirlerini tercih ettikleri ortaya koymustur (Kurt vd., 2019; Sanca vd., 2021).
Ogrenci 6nerileri, gretmen tercihleri ve Bakanhigin politikalar1 dikkate alindiginda agik uglu
sorularin yani sira farkli soru tiplerinin kullanilmas: 6grencilerin smava ait endiselerini, olumsuz
duygu ve diistincelerini giderebilir. Bununla birlikte agik uglu sorularin yer aldig1 yazili smavlarda,
kapsam gegerligi ve puanlama giivenirliginin artirilmasi, 6l¢me eylemini gerceklestiren kisiden
kaynakli tesadiifi hatalarin azaltilmas1 gibi yapilacak birka¢ diizenlemenin Bakanhigin agik uglu
yazili sinavlarda ulasmak istedigi hedeflere katki saglayacag diisiiniilmektedir.

Arastirma kapsaminda ulasilan sonuglar dogrultusunda bazi 6neriler sunulmustur:

1. Ortaokul 6grencilerinin agik uglu yazili sinavlara yonelik yazma 06z yeterligi ve okuma
aligkanlig1 istenen diizeyde degildir. Ogrencilerin yazma 6z yeterliginin desteklenmesi ve
okuma aliskanlig1 kazanmalar1 egitim hayatlari boyunca énemlidir. Bu nedenle 6grencilere
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yazma ve okuma becerilerini destekleyici olumlu rol modellerin ve egitsel etkinliklerin
oldugu gevre sunulmalidir. Ogretmenler bu egitsel cevreyi olusturmak icin cesitli mesleki
egitimlerle desteklenmelidir.

2. Agik uglu sorularla olumlu sinav deneyimi yasanmasi i¢in Ogretmen ve Ogretmen
adaylarmin hizmet 6ncesi lisans programlar ve hizmet icinde 6lgme degerlendirme ile ilgili
nitelikli egitimlerle yetistirilmesi &nemlidir. Ogretmenlerin agik uglu sorularin énemine
iliskin farkindaliklarmin artirllmasi ve mesleki gelisimlerinin 6lgme degerlendirme
baglaminda desteklenmesi gerektigi diistiniilmektedir.

3. Acik uclu sorularm yer aldig1 sinavlarin niteliginin artirilmasi ve dogru sekilde yapilmasi
gerekmektedir. Ogretmenler, agik uglu sorularn puanlanmasi ve kapsam gegcerligi gibi
sorunlarin en aza indirilebilmesi i¢in agik uglu sorulardan olusan yazili smavlari
degerlendirirken puanlama anahtar1 kullanabilirler. Ayrica 6grenci 6nerileri dogrultusunda
ogrenci basarisi degerlendirilirken 6l¢gme degerlendirmedeki farkli soru tiirleri kullanilabilir.

4. Alanyazinda agik uglu yazili smavlara yonelik arastirmalar smirli olmakla birlikte 6lgme
araglar1 da smirhdir. Bu nedenle 6grencilerin agik uglu yazili smnavlara yonelik kaygi ve
tutumlarmi 6lgecek 6lgme araglarinin gelistirilmesi onerilmektedir. Ayrica gelistirilecek bu
araglarla nicel, nitel ve karma arastirmalar planlanabilir.

Etik Kurul Onay1: Bu ¢alisma Kirikkale Universitesi Sosyal ve Beseri Bilimler Arastirmalar1 Etik Kurulunda
22.04.2024 tarihli 246761 sayil1 yazi ile ytirtitiilmiistiir.

Arastirmacilarin Katki Orant: Birinci yazar % 40 (¢alismanin planlanmasi, arastirma probleminin kesfi, alan
yazin taramasy, istatiksel analizler, tartisma ve sonug bdliimlerinde), ikinci yazar % 40 (alan yazin taramasi,
veri toplama siireci, istatiksel analizler, tartisma ve sonug boliimlerinde), iiglincii yazar %10 (veri toplama,
istatiksel analizler, dil ve anlatim kontroliinde, tartisma ve sonug boliimlerinde) ve dérdiincii yazar %10 (veri
toplama, istatiksel analizler, tartisma ve sonug boliimlerinde) katkida bulunmustur. Tiim yazarlar makalenin
yazimina katki saglamis ve ¢alismanin son halini okumus ve onaylamistir.

Catisma Beyant: Yazarlar calisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigim
beyan etmektedir.
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