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context, the changes in international university students' anxiety and metacognitive
awareness about The Turkish Language according to their gender, age, country of
origin, duration of stay in Turkiye, education level, and faculty they study at were
analyzed. In the research, a descriptive research model was used as a method. The
data in the study were obtained with the "Foreign Language Learning Anxiety

Keyword_s Scale™ and "Metacognitive Awareness Scale (MAS)" scales. As a result of the
The Turkish language research, while students had a high anxiety tendency among some countries in
Anxiety » terms of the country of origin variable, significant differences emerged in terms of
Metacognition metacognitive awareness, age, and country of origin variables.
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With globalization and digitalization, international student mobility for education and training has
increased all over the world. In the education of international students, being obliged to learn the
language of the country where they study is a common problem for these students. Today, individuals
need to acquire four basic skills in order to master a language thoroughly. These skills include reading
and listening, which are required for understanding; and speaking and writing, which are required for
communication. Thanks to speaking and writing skills, we express our thoughts and feelings; in short,
we express ourselves (Bagci 2010, Bailey and Almusharraf 2022). Examining the relationship between
international university students' anxiety regarding the language they study and their metacognitive
skills may have a positive effect on the source of anxiety, reduction of the level of anxiety, and
achievement. Anxiety was described by Freud (1933) as an unpleasant emotional state that contains the
word tension in a real sense (Han, 2009). Anxiety is defined as a general state of awareness/ alertness
that stands out with the mental and emotional changes that a person experiences when he encounters a
stimulant (Cuceloglu, 2005). In this context, anxiety, which also includes the meanings of worry, fear,
and curiosity (Alkan, 2019), is a state of mind in which the feelings of insecurity and nervousness are
experienced in a complicated way (Saglam, 2015). It is a condition that can occur at any moment of
human life and also anxiety has a strong effect on daily life (Spielberger 1966, Péttorak 2022). Our
anxiety level may increase or decrease depending on the current conditions at work, at home, at school
or on the street. However, an excessively high level of anxiety can also lead to anxiety disorder, which
is a mental disorder. Anxiety disorder can have various effects on individuals. These effects can manifest
in the form of deterioration in the health of the individual, loss of productivity in business life, and a
kind of decrease in the quality of life (Barlow, 2002). According to international students learning
Turkish, the reasons for these results can be listed as prejudice, economic problems, climatic conditions
and residence permits (Alyilmaz, Bicer & Coban, 2015).

Language anxiety is not among the permanent anxieties. This type of anxiety, unlike the others, appears
when different temporary and special situations or threats occur (Maclntyre, 1991). According to Ellis
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(2008), foreign language anxiety can emerge when one has to speak in public. If foreign language
learning leads students to a disturbing psychological situation, we can say that there may be some kind
of imposition on the students during foreign language learning so that the self-conception of these
students, who want to be free, may be disturbed by such impositions.

A student with metacognitive awareness skills focuses on the subject he wants to learn in the first place,
then devotes his attention to it and develops an attitude. The concept of metacognitive awareness was
used by Flavell in the 1970s, and he used this term for the first time in research he conducted on children
who were gifted in terms of upper memory and advanced memory. In addition, the use of this
information by learners in problem solving and decision-making in mental operations has been
explained as metacognitive awareness.

When we look at the studies on metacognitive awareness skills in various courses, it can be observed
that it improves reading comprehension and writing (Weir, 1998). It also increases success (Taraban,
Rynearson, & Kerr, 2000), permanence (Gumus, 1997), social skills, and communication when applied
in cooperation (Mavarech, 1999). Learning is facilitated when it is started at an early age, extending into
the abstract thinking period (Flavel, Green, Flavel, Lin 1999). This process remains viable at any age
(Takahashi & Overton, 1996) and fosters the development of self-control skills, encompassing
motivation (Demir-Gulsen, 2000), attention and attitude (Gelen 2003). Additionally, it helps acquire and
utilize information effectively (Ciardiello, 1998), empowers individuals to observe and enhance their
thinking and learning processes (Kuhn, 2000), and cultivates problem-solving skills (Fortunato, Hecht
Alvarez 1991). When we consider these developments in the world and action in Turkiye in general, we
can say that studies on metacognitive awareness are needed more in order to gain skills such as learning
to think and learning to learn.

Aim of the Research

The research aims to examine the relationship between international university students' anxiety about
the Turkish Language and their metacognitive awareness in terms of various variables. When related
research conducted in Turkiye is examined, it is seen that there are not enough studies on the relationship
between international university students' Turkish Language anxiety and their metacognitive awareness.
It is expected that the findings of this study will guide the researchers who will work on this subject or
a similar study in the future. It is foreseen that the examination of the international university students’
Turkish Language learning anxiety and their metacognitive awareness and behaviors will reveal the
importance of their anxiety about the Turkish Language, inform the Turkish Language teachers and
authorized units about the importance of Turkish Language anxiety, and make a significant contribution
to this issue. First of all, in order to develop the Turkish Language education program focused on anxiety
and metacognitive awareness by investigating comprehensive and individual factors, all the needs must
be highlighted. It is envisaged to reduce the negative effects of anxiety and metacognitive awareness
that arise during the Turkish Language education process on international students. It is aimed that the
findings of this study will decrease the anxiety levels of international students during their learning the
Turkish Language in general, increase their metacognitive awareness about this subject, and help the
teachers working in the language centers and the institution management so that the Turkish Language
education can become more effective.

Questions of the Research
1. Is there a significant difference between the anxiety levels and metacognitive awareness scores of
international university students about the Turkish Language?
2. Do the Turkish Language learning anxiety levels of international university students differ in terms
of:

a. gender,

b. age,

c. duration of their stay in Tiirkiye,

d. the faculty where they study,

e. country of origin,

f. levels of education?
3. Do the metacognitive awareness levels of international university students differ in terms of:

a. gender,
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age,
duration of their stay in Tiirkiye,
the faculty where they study,
country of origin,

levels of education?

0o 00 o

Significance of the Research

Tiirkiye is among the top ten countries with the largest international student population in the world
(CHE, 2014). In this context, every international student coming from abroad must learn Turkish. In the
beginning, it was determined that Bogazici and Ankara Universities were the pioneers in teaching
Turkish to foreigners. In 1984, teaching Turkish to foreigners started to be institutionalized, and
TOMER was established. Apart from these, Turkish teaching activities continue through universities,
public education centers and various means of education (Alyilmaz, 2010; Gocer and Mogul, 2011).
The need and desire to learn "Turkish”, which is one of the most spoken languages in the world and
which one’s origin dates back centuries, is increasing day by day all over the world (Abdieva 2017, Agar
2004, Birinci 2019, Bolukbas 2011). And for students coming from Turkic Republics, the fact that
educational facilities in Tiirkiye is more economical and of higher quality than in their own countries.
It is thought that this study will make an important contribution to the literature. This study deals with
the concept of metacognitive awareness, the level of relationship between students' understanding of
what they read, their self-evaluation about whether they understand the material or not, and the level of
the relationship between anxiety levels. In Turkiye, where the number of international students is
increasing over the years, it is important to examine the relationship between the anxiety and
metacognitive awareness of international students about the Turkish Language, eliminate the
deficiencies, and shape the future by examining the current data.

Limitations

* The research is limited to university students’ gender, age, duration of stay in Turkiye, the faculty they
attend, the country they come from, and their educational levels.

* The research is limited t0 international university students at Ondokuz Mayis University (registered
and attending during 2020-2021 academic year).

* The research has been limited to the anxiety and metacognitive awareness of international university
students about the Turkish Language .

Assumptions

It has been assumed that the participants are proficient in the Turkish Language at the basic level, since
they have had the Turkish Language preparatory education and achievement certificate, which is a
prerequisite for their education.

Anxiety

When anxiety is restricted to learning a foreign language, this leads to a specific anxiety response
(Horwitz 2001). Kleinmann (2006) states that students with high anxiety levels use the spoken and
written language in a more difficult and complex way. Sparks and Ganschow (1991), on the other hand,
stated that students with high levels of anxiety cause this confusion because they do not know their
mother tongue and the writing rules of their own language well. In another study conducted by Yogurtcu
and Yogurtcu (2013), it is emphasized that The Turkish Language learning anxiety is higher than that
of other the Turkish Language learners, which is the reason why Turkish exam results are not good
enough. Macintyre and Gardner (1991) stated that foreign language anxiety is not among the trait
anxieties and that anxiety arises when a threat occurs.

Foreign Language Anxiety

The concepts of anxiety and fear are completely different from each other (Kiekergaard, 1844). Freud
(1933) states that anxiety is an emotional state and a reaction to an external danger, that is, to any
possible perception of pain. Koroglu (2013) draws attention to the fact that anxiety and fear are natural
processes and a part of life.
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Types of anxiety have been explained through different categorizations by different researchers. There
are many different types of anxiety, such as test anxiety, listening, speaking and writing anxiety, which
can be observed in personal situations, communication, in the classroom and classroom environment, or
before entering the classroom. (Andrade 2009, William 2005, Iskender & Savasci 2023). Gardner
(1989) and Maclntyre (1989) define personal anxiety as a tendency to feel nervous personally in any
situation, regardless of the circumstances. People with this type of anxiety can find reasons to worry no
matter what the situation is. Situational anxiety can be defined as a response received in a specific
situation over a period of time. Maclntyre (1989) and Gardner (1989) state that anxiety can also be
described as a reaction to some external stimuli in a state of tension and irritability within a certain time.
The last type of anxiety, event-based anxiety, is experienced in the face of certain events (Ellis 2008).
In the light of these explanations, it is seen that anxiety can become a trait of some individuals. Even in
the most ordinary situations where normal people would not react, people who have had anxiety as part
of their traits may feel anxious by developing the perception that there is a threat to them. A student who
is constantly worried that the teacher will ask him questions in every lesson, parents who want to follow
their children even while they are at school just because they are worried that something bad might
happen to them, and drivers thinking that an accident might happen at any moment can be included in
this classification. Situational and event-based anxiety surfaces only under certain circumstances.
Individuals feel anxious in the face of certain events and situations. There may be experiences that
provoke these anxieties and cause them to arise. Due to the negative foreign language class experiences,
they had before. Some students feel tense about the lesson and foreign language teachers before the
foreign language lesson starts. Individuals who have experienced or witnessed a car accident before may
feel anxious in the event of driving in the future since they perceive it as a threat to themselves.

Metacognition

The word ‘metacognition’ was formed by adding the suffix "meta" meaning "beyond", "top" to the word
cognitive which means consciousness. Many scholars have used the Turkish equivalent of the concept
differently; Erdem-Akman (1996) “cognition knowledge”; Acikgoz (1996), Demirel (2003), Namlu
(2004), Akin and Abaci (2007), Sen (2003), Yurdakul (2004) “metacognition”; Senemoglu (2010),
Sonmez (2008), Koksal (2005) used it as “executive cognition”. Soydan (2001) “metacognitive”; Bedir
(1996) “the way of using knowledge”; Muhtar (2006), Ozsoy (2007, 2008), Pilten (2007)
“metacognition”; Gelen (2003), Karatay (2007) "metacognitive awareness”. When the definitions of
‘metacognition’ in the literature are examined, most of them appear to emphasize “awareness of
cognitive processes”. Therefore, in this study, the concept was used as metacognitive awareness.

The concept of metacognition, which came into use as a common concept after John Flavell's studies in
the 1970s, has been a subject that has been emphasized since ancient times. The idea of expressing one's
own opinion goes back to Plato's dialogues, which emphasized the importance of expression. John
Dewey, one of the pioneers of the progressive education approach, also sees expression as the center of
active learning.

Piaget and Vygotsky (1986) defined metacognitive awareness in the cognitive development process. In
his research with children aged 7-11, Piaget showed that children have the ability to express the thinking
processes they use while performing a task and how they are aware of these processes, and he called it
“sense of consciousness”, which is closely related to metacognitive awareness used today. Based on this
idea, Vygotsky also investigated the process of external reflection of the child's 'inner voice' or 'inner
thoughts' as a way to understand something. As a result, he stated that expressing inner thoughts aloud
contributes to both the learning process and the awareness of the student about this process. In addition,
he also emphasized that students who use concepts consciously can control them. All of these concepts
actually contain the basic components of the concept of “metacognitive awareness” used today.
According to Flavell (1979), metacognitive awareness includes the following elements:

» Awareness of how the individual learns,

» Awareness of when the individual understands or not,

* Knowledge of how to use appropriate knowledge to achieve the goal,

* Ability to make judgments about the cognitive requirements of a task,

* Knowledge about what strategy will be used for what purpose,

* Evaluation of an individual’s achievement before and after the study.
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Development of Metacognition

Cognitive awareness is a long developmental process. The results obtained in the research show that
metacognitive awareness increases with age and has different developmental time periods (Schneider,
1998). While children begin to develop metacognitive awareness knowledge slowly at an early age, it
reaches its highest levels during adolescence and continues to develop (Brown, 1987). Baker (1989), on
the other hand, suggested that metacognitive awareness continues, at least, throughout early adulthood.
Alexander et al. (1995) concluded that children show a constantly increasing and uniform growth in
metacognitive awareness knowledge regardless of their ability levels (Cakiroglu, 2007). This can be
thought of as the result of experience, strategy knowledge, and self-knowledge capacity that increases
over time.

While the development of metacognitive awareness is not that remarkable at first, it increases later on
and develops into consciousness with the acquisition of strategies, knowledge, experiences and new
information (Kumar, 1998). It has been observed that metacognitive awareness strategies begin to
develop around the age of five or seven. Older children use metacognitive awareness regulation and
strategies more effectively than younger children (Senemoglu, 2010). As children start school, the
development of metacognitive awareness skills accelerates. Research shows that these skills increase
rapidly during primary education (Schneider & Lockl, 2002).

Senemoglu (2010) divides strategy use into three periods in general as follows;

-The stage where strategies cannot be used or taught at all (approximately five years and younger). The
stage at which strategies can be used but not developed (approximately six and nine years old). During
this period, the child can use the strategy taught and reminded. But they cannot develop and use a
strategy themselves.

-The stage at which the strategies can be understood and the appropriate strategy can be used
spontaneously (approximately grade four).

International University Students in Turkiye

International students are defined as "students who come to Tiirkiye covering their own expenses or
benefiting from the scholarships given to foreign governments by the Turkish government within the
framework of various agreements with relevant institutions and organizations" (T.C. Official
Newspaper, 1983) and others who are not Turkish citizens but attend Turkish courses or study at any
level and branch of education institutions (T.C. Official Newspaper, 1985). What is meant by
"international student” in legal texts is the students who are called "international students" today. It is
possible to say that international mobility for educational purposes has various advantages for
international students. One of the advantages is employment and career opportunities for those studying
abroad. While it is difficult to say that any experience or job leads to higher incomes or a better job, the
skills gained while studying abroad are exactly the same skills employers expect from employees, which
shows that employers are realizing the importance of intercultural understanding in an increasingly
globalized economic environment. (Daniel, Xie, & Kedia, 2014).

Considering the countries from which international students in Tiirkiye come, the "top ten" countries
with the highest number of students are respectively; Azerbaijan, Turkmenistan, Syria, Iran,
Afghanistan, Iraq, Greece, Kyrgyzstan, Kazakhstan, and Kosovo (CHE, 2016). According to the data
collected in April 2019, this ranking has changed, and the top ten countries with the highest number of
students in Tiirkiye are respectively; Syria, Azerbaijan, Turkmenistan, Iran, Afghanistan, Iraq, Greece,
Bulgaria, Somalia, and China (CHE, 2019). Considering the number of students who prefer Turkiye for
higher education, it is seen that an increasing number of international students prefer Turkiye every year.
In 2013-2014, this figure was 43183, and it could only make up 1% of all higher education students
(CHE, 2016). The number of international students in Turkiye, which was 72178, reached 154,505 in
2015, and its ratio among all higher education students reached approximately 2%. When the education
levels are examined, those studying at the undergraduate level have the largest share in the group. When
we look at the number of international higher education students in 2020-2021, these numbers reach
224,048, an increase of 45% compared to previous years (CHE, 2021).
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Model of the Research

The research aims to examine the relationship between international university students' anxiety about
the Turkish Language and their metacognitive awareness in terms of various variables (gender, age,
length of stay in the country, their majors, country of origin, educational level). Due to the nature of the
purpose of the research, variables and data collection tools, it has a quantitative feature. The descriptive
survey model is widely used in the field of education. The entire universe that researchers want to study
is rarely examined in studies. Instead, the research is carried out with the selected sample in order to
reach a general judgment about the universe. What makes descriptive studies important is that the sample
to be studied can be selected and the findings can be generalized to the population and that measurement
tools used in the data collection process and the results of analysis are shown in tables, figures, graphics,
etc. like a photograph. Characterized individuals or groups are defined quantitatively or numerically.
Inferences are drawn from the current situation (Buyukozturk, Kilic Cakmak, Akgun, Karadeniz,
Demirel, 2016; Creswell, 2016; Christensen, Johnson, and Turner, 2015; Fraenkel, Wallen, and Hyun
2012; Johnson, and Christensen, 2014). Since the research aims to examine the anxiety and
metacognitive awareness of international university students according to various independent variables,
it was designed in the descriptive research model, which is a type of research based on a survey.

For this purpose, standard scales were used for the dependent variables of the study: Foreign Language
Learning Anxiety and metacognitive awareness. As independent variables of the research, international
students' variables such as gender, age, length of stay in the country, their majors, country of origin, and
educational level were asked. After the descriptive analyses, the variability between the dependent and
independent variables determined in the research were analyzed using parametric statistical techniques.
Thus, the relationship between international university students' concerns about the Turkish Language
and their metacognitive awareness was described in terms of various variables (gender, age, duration of
stay in the country, faculty where they studied, country of origin, education level).

Sampling

While the population of the research consists of international university students from all over Turkiye,
the population of the study consists of all international university students majoring at Ondokuz May1s
University. The sample of the research consists of international undergraduate, graduate, and
postgraduate students studying at Ondokuz Mayis University (henceforth, OMU) in the 2020-2021
academic year. Due to the Covid-19 pandemic, the study was created by using convenience sampling
method, which is a type of non-random sampling. In this context, data collection tools were applied to
the international student groups defined above by communicating with them through Google Forms and
OMU Turkish. According to Council of Higher Education (henceforth, CHE) and OMU data, the
number of international students in the sphere of the study is 5662. By reaching 175 students among
them, the findings were generalized to the target population of the study (sayilarla.omu.edu.tr/).

Data Collection Tools

In accordance with the purpose and dependent variables of the study, two standard scales are used and
one’s reliability and validity are calculated. They are "Horwitz, Horwitz and Cope’s (1986) Foreign
Language Learning Anxiety Scale" and "Metacognitive Awareness Scale (MAS)" (Sperling et al. 2002).
In addition, a personal information form was prepared for the independent variables determined within
the scope of the research, and the data were collected together with the scales. The personal information
form includes the variables of the participants' gender, age, how long they have been in Tiirkiye, the
faculty they study at, the country they come from, and the level of education.

Foreign Language Learning Anxiety Scale

"Horwitz, Horwitz, and Cope’s (1986) Foreign Language Learning Anxiety Scale", which was used as
a data collection tool in the research, is a 33-item scale developed to measure the level of anxiety
experienced in classroom environments. The scores in the five-point Likert scale, which is designed
with the choices of Strongly Disagree (1), Disagree (2), Undecided (3), Agree (4), Strongly Agree (5),
are evaluated. Within the scope of the study, the Cronbach Alpha coefficient of internal consistency is
calculated. The results suggested that the communication anxiety sub-dimension was 0.905, the test
anxiety sub-dimension .623, the negative evaluation anxiety sub-dimension 0.801, the foreign language
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learning classroom anxiety sub-dimension 0.775, and the Cronbach Alpha internal consistency
coefficient of the whole scale was .946.

Metacognitive Awareness Scale (MAS)

The "Metacognitive Awareness Scale (MAS)", the other scale of the research. It was used by Sperling
et al. to measure students' metacognitive skills. (2002). The Metacognitive Awareness Scale was
prepared in two forms as A and B. Metacognitive awareness scale was adapted to Turkish by Karakelle
and Sarag¢ (2007). The form B (suitable for university students), was taken as the basis of the research.
In order to check the psychometric properties of the "Metacognitive Awareness Scale™ form, item
analysis was done at the beginning, and item-total score correlations were examined. On the whole, it
was observed that the correlation values of the items varied between .38 and .60. Since all correlations
were above the value that was determined, the items were considered to have distinctive characters. In
addition, the internal consistency coefficient of the scale was recalculated by the researchers, and the
Cronbach Alpha coefficient of the Metacognitive Awareness Scale turned out to be 0.927.

Analysis of the Data

In this study, which was carried out on international university students' anxiety and metacognitive
awareness of the Turkish Language, the effects of anxiety about Turkish as a foreign language and their
metacognitive awareness were investigated, and the analysis of the data obtained by using quantitative
data collection tools was conducted using SPSS. In this context, for the analysis of quantitative data,
normality test, descriptive statistics (percentage, frequency, standard deviation and arithmetic mean),
independent samples t-test, paired samples t-test for related samples, single factor (multiple) analysis of
variance MANOVA was used.

Findings

1- Findings Regarding the General Purpose of the Study
Below, an analysis regarding the “anxiety and metacognitive awareness” of international university
students about the Turkish Language was conducted in order to find out whether there is a meaningful
difference in terms of "gender, age, length of stay in the country, the faculty they studied at, the country
they came from and their level of education".

Do international university students' anxiety and metacognitive awareness of The Turkish

Language differ significantly according to the gender variable?
International university students' anxiety and metacognitive awareness of The Turkish Language. The
descriptive statistics of the distribution according to the gender variable are given below.
Table 1. Descriptive Statistics on Gender, Metacognition Total Scores, and Anxiety Total Score

Gender N X SS
Metacognition Female 73 64,03 11,80
Total Male 102 64,74 13,07
Total 175 64,44 12,53
Female 73 110,49 24,27
Anxiety Total Male 102 113,49 21,53
Total 175 112,24 22,69

When Table 1 is examined; It is seen that the test averages of the women who took the metacognitive
awareness test were 64.03 (sd=11.80, N=73) and the test averages of the male were 64.74 (sd=13.07,
N=102), and the scores were very similar in terms of gender. Likewise, it is seen that the test averages
of the females who took the anxiety test were 110.49 (sd=24.27, N=73) and the test averages of the men
were 113.49 (sd=21.53, N=102) and their anxiety scores were similar in terms of gender.

There was no significant difference (p> .05) in the One-Way Manova analysis performed to find out
whether there was a statistically significant difference among international university students' anxiety
and metacognitive awareness of the Turkish Language according to the age variable. This shows that
student anxiety and metacognitive awareness levels are similar in terms of gender.
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International University Students' Anxiety and Metacognition of the Turkish Language:
Do they differ significantly according to the age variable?
The following table indicates the "concerns and metacognitive awareness™ of international university
students regarding the Turkish Language. It was analyzed whether there was a significant difference
according to the "age" variable.
Table 2. Anxiety and metacognition of International University Students Regarding the Turkish
Language.One Way (One Way) MANOVA Table that Shows Whether There is a Significant
Difference According to the Age Variable

Source Source of Eta
Dependent Sum. of Mean N Effect
of . df F P Significant _.
. Variables Squares Square h Size
Variance Difference )
#"Oetta"’}cog”'“on 1209902 2 649951 4296 015 048
Age 1-3
Anxiety Total 336,908 2 168,454 324 723 ,004
Metacognition  »509547 172 151,204
Error Total
Anxiety Total 89305,012 172 519,215
Metacognition
Total Total 754153,490 175

Anxiety Total 2294260,000 175

International University students' anxiety and metacognitive awareness of the Turkish Language ; When
the one-way Manova analysis made in order to test whether international university students' anxiety
and metacognitive awareness of the Turkish Language differ significantly according to the age variable
is examined, the ages of the students, the total scores of the Cognitive awareness scale and the total
scores of the anxiety scale were analyzed together and a significant difference was found p<0.015. In
the post hoc analysis performed to test the source of significance, it was seen that the difference was
between the ages of 18-20 [1] and the age of 26 and over [3] (p<0.11). When the descriptive statistics
table is examined to analyze which age group this difference favours, it can be seen that students who
are 26 and over (X=68.21, ss12,25) have a higher level of metacognitive awareness than students who
are in the 18-20 age group (X=60.42, ss13,44). This shows that the older international students get the
higher metacognitive awareness they have.

International University Students’ Anxiety and Metacognition of the Turkish Language:

Do they differ significantly according to the country-of-origin variable?
Below (Table 3), international university students' "concerns and cognitive awareness" regarding the
Turkish Language ; It was analyzed to determine whether there was a significant difference according
to the "country-of-origin" variable.
International university students' anxiety and metacognitive awareness of the Turkish Language ; When
the one-way Manova analysis was examined whether there was a significant difference according to the
"country of origin™ variable, the students' country of origin, metacognitive awareness scale total scores
and anxiety scale total scores were analyzed together, and a significant difference of p<0.025 was found.
In the Post Hoc analysis conducted to test the source of significance, the difference was between
Turkmenistan (1) and India (6) (p<0.006); Azerbaijan (2) and India (6) (p<0.005); Uzbekistan (3) and
India (6) (p<0.005), Iran (8) (p<0.032); Greece (11) and India (6) (p<0.001); Iraq (7) (p<0.007), Iran (8)
(p<0.006); Iran (8) and Uzbekistan (3) (p<0.0032), Greece (11) (p<0.006). When the descriptive
statistics table is examined to analyze which group of countries this difference is in favor of
Turkmenistan (X=66.24, pp=11.14); Azerbaijan (X=69.00, pp=11.33); Uzbekistan (X=76.94,
pp=13.98); India (X=46.66, sd=3.44); Iraq (X=54.27, sd=14.79); lran (X=49.66, sd=18.90); Greece
(X=79.00, sd=5.47) it was determined that students in the country group had a higher level of
metacognitive awareness (in favor of the one with a higher arithmetic average).
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Table 3. Anxiety and Metacognition of international university Students Regarding The Turkish
Language ; One Way MANOVA Table Designed to Test Whether There was a Significant Difference
among the Students According to the Country They Come from.

Source Source of  Eta
o Qe amOl M g St
Variance q q g Difference  Size (1)
1-6; 2-6;
Metacognition 3-6,8; 11-
Total 6667,767 14 476,269 3,689 ,000 6.7.8: 8- ,244
Country 3,11.
Anxiety Total 13089,038 14 934,931 1,954 025 - ,146
Metacognition 5654 682 160 129,092
Error Total
Anxiety Total  76552,882 160 478,456
Metacognition
Total Total 754153,490 175
Anxiety Total 2294260,000 175

International University Students’ Anxiety and Metacognition of The Turkish Language:
Do they differ significantly according to the education level variable?

Below (Table 4), the "concerns and cognitive awareness" of international university students regarding
the Turkish Language; It was analyzed whether there was a significant difference according to the
"education level" variable.

Table 4. One Way MANOVA Table Conducted in order to Test Whether International University
Students' Anxiety and metacognition of the Turkish Language Show a Significant Difference According
to Educational Level Variable

Source of Dependent Sum. of df Mean E P ggur_(;gof E]E?
Variance Variables Squares Square (Sig.) 'gni cant ect
Difference Size ()
Bachelor-
PhD;
Metacognition MSc-PhD,
Levelof  Total 1049,191 2 524,595 3,434 034 Ph.D.- ,038
education Bachelor's,
Master's
Anxiety Total  1093,347 2 546,673 1,062 ,348 ,012
Metacognition - er73058 172 152,752
Error Total
Anxiety Total  88548,573 172 514,817
Metacognition
Total Total 754153,490 175
Anxiety Total 2294260,000 175

When the one-way MANOVA analysis is examined to discover whether international university
students' anxiety and metacognitive awareness of the Turkish Language differ significantly according
to the "education level” variable, the education levels of the students and the total scores of the
metacognitive awareness scale and the total scores of the anxiety scale were analyzed together, and a
significant difference was found p<0.034. In the Post Hoc analysis conducted to test the source of
significance, it was observed that the difference was between Bachelor and Ph.D. (p<0.029); Master's
and PhD (p<0.027); PhD, Bachelor's (p<0.029) and Master's (p<0.027). When the descriptive statistics
table is examined to analyze which educational level group this difference favours, it was revealed that
the students in the Master's group (X=65.38, sd=14.61) had a higher level of metacognitive awareness
than Undergraduate students (X=64.57, ss=11.76) and Ph.D. students (X=41.89, sd=30.96).
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2. Findings Related to Sub-Problems
Do International University Students' the Turkish Language Learning ""Anxiety " differ
in terms of the faculty they are studying at?
Below (Table 5) is the analysis of whether international university students' Turkish Language learning
anxiety varies significantly according to the "faculty they study at" variable.
Table 5. Analysis of Variance Table on Whether International University Students’ Anxiety about the
Turkish Language Learning Changes according to the Faculty They Attend.

Source p Source of
FACULTY N X of ~Sum.of 4 Mean g0 gignificant
Varianc Squares Square ;
o ) Difference
Between 13383,26 1,73
Law (1) 4 9525 Groups 3 16 836,454 3 ,045 1-11.15: 2-14.15: 5-

76258,65 15 14,15; 7-11,15; 8-

Education (2) 36 113,0 In-group 7 8 482,650 15: 10-11.15: 11-
Human and Total 89641,92 17 1,7,10,14; 12-14,15;
Society 3 1230 0 4 14-

Sciences (3) 2,5,7,8,10,12,14,16,1
Dentist (4) 14 1143 7; 16-15; 17-15.
Science-

Letters(5) 2 1140

Art (6) 29 104,1

Economics

and

Administrati 5 107,8

ve Sciences

)

Theology (8) 2 1210

Communicati 3 91,66

on (9)

Architecture

(10) 16 1214

Engineering

(11) 26 115,2

Health (12) 2 1270
Medicine (13) 93,16
Tourism (14) 4 1410
Veterinary

(op]

(15) 15 1138
Sport Science

s (16) 6 1060
Agriculture

(17) 2 1290
Total s 11224

When the table of analysis of variance is examined to discover whether international university students'
anxiety about learning the Turkish Language differ significantly according to the variable of the faculty
they study at, it was found that there was a significant difference in terms of the faculty variance
(p<0.045). According to the result of the Post Hoc test done to determine among which faculties anxiety
differences occur,

» Law (X=95.25)-Engineering (X=115.2), Veterinary (X=113.8);

* Education (X=113.0)-Tourism (X=141.0), Veterinary (X=113.8);

* Science and Letters (X=114.0)-Tourism (X=141.0), Veterinary (X=113.8)

 Economics and Administrative Sciences (X=107.8)-Engineering (X=115.2), Veterinary (X=113.8);

* Theology (X=121.0)- Veterinary (X=113.8);

* Architecture (X=121.4)- Engineering (X=115.2), Veterinary (X=113.8);
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» Engineering (X=115.2)- Law (X=95.25), Economics and Administrative Sciences (X=107.8),
Architecture (X=121.4), Tourism (X=141.0);
* Health (X=127.0)-Tourism (X=141.0), Veterinary (X=113.8);
* Medicine (X=93.16)-Tourism (X=141.0), Veterinary (X=113.8);
» Tourism (X=141.0)-Education (X=113.0), Science and Letters (X=114.0), Engineering (X=115.2),
Health (X=127.0), Veterinary (X=113,8);
» Veterinary (X=13.8)-Law (X=95.25), Education (X=113.0), Science and Letters (X=114.0),
Economics and Administrative Sciences (X=107.8), Theology (X=121.0), Architecture (X=121.4),
Health (X=127.0), Tourism (X=141.0), Sports Sciences (X=106.0), Agriculture (X=129.0);
* Sports Sciences (X=106.0)- Veterinary (X=113.8);
« Significant differences were found between Faculty of Agriculture (X=129.0) and Faculty of
Veterinary Science (X=113.8), in favor of the one with the higher arithmetic mean value.
Do international university students' The Turkish Language learning ""anxiety" differ in
terms of the country they come from?
Below (Table 6) is the analysis of whether international university students' Turkish Language learning
anxiety varies significantly according to the "country of origin" variable.
Table 6. Variance Analysis Table Regarding Whether International University Students' the Turkish
Language Learning Anxiety Vary in Terms of Country of Origin

Source Source of
COUNTRIES N X Ss of_ Sum. of df Mean = D Significan
Varianc  Squares Square t
e Difference
Turkmenista 84 116,1 22,56 Between 13089,03 14 93493 195 ,02
n (1) 7 8 Groups 8 1 4 5
Azerbaijan 17 1136 22,34 In-arou 76552,88 16 478,45
) 4 3 group 5 0 6
Uzbekistan 4 1215 35,49 Total 89641,92 17
(3) 0 1 0 4
Kazakhstan 10 103,3 13,13
4) 0 2
Kyrgyzstan 128,3
(5) 3 3 6,429
Turkiye (6) 2 326’0 000
100,0 27,26
Iraq (7) 11 9 3 1-14.6:

. 26,93 4-6;
Iranian (8) 5 99,40 1 14-1.6:
Syria (9) 8 éOO,? é5,40 6-1,4,14
Afghanistan 121,0
(10) 2 0 8,485
Greece (11) 5 (1)37’4 51’36
Cameron
(12) 3 97,00 6,928
Ghana (13) 2 (1)10’5 4,949

India(14) 6 9816 5,600

Other (15) 13 304’6 33'63
17 1122 2269
Total 5 1 7

When Table 6 is examined, it is seen that the Turkish Language learning anxiety of International
University students varies significantly in terms of the “country of origin” variable (F=1,954; p<.05).
According to the results of the Post Hoc test, which was conducted to determine between which
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countries the anxiety levels of the students differ, it has been determined that the Turkish Language
learning anxiety perceptions of the students coming from the foreign university, Turkmenistan
(X=116.17), India (X=98.16), Turkiye (X= 126.00); Kazakhstan (X=103.30), Turkiye (X=126.00);
India (X=98.16), Turkmenistan (X=116.17), Turkiye (X=126.00); Turkiye (X=126.00), Turkmenistan
(X=116.17), Kazakhstan (X=103.30) and India (X=98.16) are higher (in favor of the one with a larger
arithmetic mean).

Does the "METACOGNITIVE AWARENESS" of international university students
differ in terms of age variable?
Below (Table 7) is the analysis of whether international university students' the Turkish Language
learning anxiety varies significantly according to the "age" variable.
Table 7. The Analysis of Variance Table Regarding the metacognition of the Turkish Language
Learning of International University Students in Terms of Age Variable

Age Source Sum. of Mean
Range X of Squares df Square F P
g Variance q q
18-20 44 60,42 Between 1999002 2 168,454 4,296 015
Groups
21-26 90 64,69 In-group  26022,547 172 519,215
26and 68,21 Total 27322449 174
over
Total 175 64,4463

As a result of the analysis of variance regarding the metacognitive awareness tendencies of the students
depending on the age variable, it is seen that there is a significant difference at the p< .05 level in the
age range dimension (F=4.296). In order to determine between which groups the difference in age range
dimension was, a post hoc test was performed, which is given in Table 8.

able 8. Post Hoc Analysis Table Regarding International University Students” metacognition of the
Turkish Language Learning in Terms of Age Variable

Groups
X N Groups
18-20 age 21-26 age 26 and over
Age Range 60,42 44 18-20 age - - *
64,69 90 21-26 age - - -
268,21 41 26 and over * - -

According to Table 8, the arithmetic mean of the metacognitive awareness of the students aged between
18 and 20 on a five-point scale was X=60.42; the arithmetic mean of students aged between 21- and 26
X =64.69; X=268.21 for students aged 26 and over. In this respect, it can be said that students aged 26
and over have a more positive tendency in terms of metacognitive awareness than students aged between
18 and 20.
Does the ""metacognitive awareness' of International University Students differ in terms
of the country they come from?
Below (Table 9) is the analysis of whether international university students' metacognitive awareness
varies significantly according to the "country of origin" variable.
As a result of the analysis of variance regarding the metacognitive awareness tendencies of the
International University students depending on the country they come from, it is seen that there is a
significant difference at the p<.05 level in the dimension of the countries they come from (F=3,689).

12
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Table 9. Variance Analysis Table Regarding Whether International University Students’ Metacognition

of The Turkish Language Learning Differs in Terms of Country of Origin Variable

Source of  Sum. of Mean

Country N X Variance  Squares df Square F P
Turkmenistan (1) 84 66,24 gerztt)lejlggn 6667,767 14 476,269 3,689 ,000
Azerbaijan (2) 17 69,00  In-group 20654,682 160 129,092

Uzbekistan (3) 4 76,94  Total 89641,920 174

Kazakhstan (4) 10 62,20

Kyrgyzstan (5) 3 62,00

Tiirkiye (6) 2 67,00

Iraq (7) 11 54,27

Iranian (8) 5 49,60

Syria (9) 8 61,00

Afghanistan (10) 2 67,00

Greece (11) 5 79,00

Cameron (12) 3 61,59

Ghana (13) 2 62,50

India (14) 6 46,66

Other (15) 13 64,52
Total 175 64,44

In order to determine between which countries the difference in the size of the range of countries is, a
post hoc test was performed, which is given in Table 10.
Table 10. Post Hoc Analysis Table Regarding Whether International University Students' Metacognition
of Learning the Turkish Language Differs in Terms of Country of Origin Variable

Countries
% c
X N  Groups 2 g S s 5 g -
= < DO N4 N4 — = = n < O (@] (O] = (@)
66,24 84  Turkmenistan *
69,00 17  Azerbaijan *
76,94 4 Uzbekistan * *
“ 62,20 10 Kazakhstan
&
S 6200 3 Kyrgyzstan
g 67,00 2 Turkiye
54,27 11 Iraq *
4960 5  iranian * *
61,00 8 Syria
67,00 2 Afghanistan
79,00 5 Greece * * *
61,59 3 Cameron
62,50 2 Ghana
46,66 6  India * k% *
64,52 13  Other

Regarding the responses of the participants depicted in Table 10, on a five-point scale, the arithmetic
mean of metacognitive awareness of students from Turkmenistan x=66.24, Azerbaijan X=69.00,
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Uzbekistan X=76.94, India X =46.6; Iran X=49.60, Iraq X=54.27, Greece X=79.00. In this respect, it
can be said that students from Turkmenistan, Azerbaijan, Uzbekistan and Greece tend to be more
positive in terms of metacognitive awareness than students from India, Iran and Irag.
Does the ""Metacognitive Awareness™ of International University Students differ in terms
of education level variable?
Below (Table 11) is the analysis of whether international university students' metacognitive awareness
varies significantly according to the “education level” variable.
Table 11. Analysis of Variance Table on Whether International University Students' metacognition of
The Turkish Language Learning Differs in Terms of Education Level Variable

Education N X Source of  Sum. of df Mean =

Level Variance Squares Square P
Between

Undergraduate 150 64,57 Groups 1049,191 2 524,595 3,434 034

(';"asmrs 23 6558  In-group 26273258 172 152,752

egree

PhD 2 48 'owl 27322,449 174

Total 175 64,44

As a result of the analysis of variance regarding the metacognitive awareness tendencies of the students
depending on the education level variable, it is seen that there is a significant difference at the p< .05
level in the education level range dimension (F=3,434). In order to determine between which groups the
difference in education levels dimension was, a post hoc test was performed, which is given in Table
12.

Table 12. Tukey Analysis Table on Whether International University Students’ metacognition of The
Turkish Language Learning differs in terms of Education Level Variable

Groups
X N Groups Master's
Education Undergraduate Degree PhD
Level 64,57 150  Undergraduate
65,58 23 Master's Degree *
41,89 2 PhD * *

According to Table 12, the arithmetic mean of metacognitive awareness that they tended to have on the
undergraduate five-point scale is X=64.57; the arithmetic mean of graduate students is X=65.58; and
X=41.89 for doctoral students. Accordingly, it can be said that doctoral students tend to be more positive
in respect of metacognitive awareness than undergraduate and graduate students.

Discussion, Conclusion and Recommendations

According to the data obtained in line with the general purpose of the research, it was seen that, in terms
of gender variable, there was a similarity between the total scores of international university students'
metacognitive awareness and anxiety about The Turkish Language Similarly, Alghorbany and Hamzah
(2020) found a high relationship between emotional intelligence and second language speaking anxiety
in their study. Similar to the finding regarding the gender variable in Cocuk and Yanpar Yelken (2021),
no significant difference was observed between regular reading in native language in terms of gender.
While, in terms of the age variable, the total scores of international university students' metacognitive
awareness and anxiety about the Turkish Language were similar in the descriptive statistics table,
according to the age variable, it was observed that the metacognitive awareness of international
university students increased as they got older.

While, in terms of the country of origin variable, it was obtained that there was a similarity between the
total scores of metacognitive awareness and anxiety of international university students about the
Turkish Language, total scores of the metacognitive awareness scale and anxiety scale were analyzed
together based on the students’ country of origin, and a significant difference was found. In the research

14



-‘3’ MSKU Journal of Education
¥ ISSN 2148-6999 Volume 10, Issue 1, (2024) May

of Ozerbas, Yilmaz, Babaturk, and Inaloz (2023); It was found that the participants' concerns about
learning Turkish were similar depending on the settlement the student came from (village, town, city).
Zhou, Xi and Lochtman (2023) confirmed that there is a relationship between reading and writing
proficiency and communication proficiency. On the other hand, the relationship between speaking,
listening and communicative competence was not found to be at the same level.

In terms of the education level variable, there was a close relationship between the total scores of
metacognitive awareness and anxiety of international university students about the Turkish Language.
Similarly, Aslan and Thompson (2021) determined that the more confident students feel while learning
a second language, the more willing they are to interact with people whose native language is different.
Overall, positive beliefs about language learning may help reduce anxiety and boost confidence in
language learning. In his study examining the language anxiety levels of international students, Lee
(2016) shows that corrective feedback creates a positive emotional state and encourages students. It can
be said that these studies are supportive of the findings.

It has been determined that the Turkish Language learning anxiety does not make a significant
difference in terms of the faculty variable. Ozdemir (2019), in a study on the writing anxiety of Turkish
as a foreign language learners according to various variables, determined that students learning Turkish
showed significant differences according to variables such as country, learning Turkish, ease and
difficulty, and liking to write in their mother tongue, but there was no significant difference in terms of
the language skills they are good at, gender variable, length of time they lived in Tiirkiye, and their
Turkish education before coming to Turkiye. Supporting this finding, Khawaja, Chan and Stein (2017)
found that international students experience second language anxiety (especially in the speaking
dimension) along with course pressure. Mikami (2023) also mentions the necessity of skill-based
education to reduce language anxiety.

It has been concluded that Turkish Language learning anxiety makes a significant difference in terms
of the country students come from. Turkish learning anxiety perceptions of students from Turkmenistan
(X=116,1786), India (X=98,1667), Turkiye (X=126.0); Kazakhstan (X=103.3), Turkiye (X=126.0) were
low while students from other countries had higher anxiety perceptions. As a solution, Wang and
Maclintyre (2021) state that it would be more beneficial for second language learners to find interesting
and entertaining experiences in language learning rather than focusing only on reducing anxiety. This
finding is also supported by metacognitive awareness and enjoyment. Yesilcinar and Erdemir (2023)
stated that pleasure in language learning is shaped by both learner and social variables. Sometimes, in
learning, external variables (e.g. motivational, institutional and methodological variables have different
predominance) may outweigh internal variables.

As a result of the analysis of variance based on the metacognitive awareness tendencies of the students
depending on the age variable, it is seen that there is a significant difference with respect to age range.
While the metacognitive awareness levels of students aged between 18-20 and 21-26 were close to each
other, it was observed that students aged 26 and over had higher levels of metacognitive awareness. In
this respect, it can be said that students aged 26 and over are more competent in terms of their
metacognitive awareness than students aged 18-26.

As a result of the analysis of variance regarding the metacognitive awareness of international university
students depending on the country they come from, it is seen that there is a significant difference in
respect of the range of countries they come from. While it was established that students from
Turkmenistan, Azerbaijan, Uzbekistan and Greece had a negative tendency in terms of metacognitive
awareness, it turned out that students from India, Iran and Iraq had a more positive tendency with respect
to metacognitive awareness in favor of them. Supporting this finding, in the research of Ozerbas,
Yilmaz, Babaturk, and Inaloz (2023), the participants' concerns about learning Turkish, the course
process, daily life, and the understanding-expression process vary depending on the mother tongue, that
is, the country.

Metacognitive awareness tendencies vary according to the education level of the students. While the
metacognitive awareness of undergraduate and graduate students was close to each other, it was
observed that doctoral students were higher. In this context, it can be said that doctoral students have
higher metacognitive awareness than undergraduate and graduate students.
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Suggestions
To be able to look at Turkish as a foreign language in the examination of the relationship between the
anxiety and metacognitive awareness of international university students about the Turkish Language,
it should not be ignored that students who have started to learn Turkish as a foreign language for some
reason have speaking, understanding, reading, and listening anxiety at different levels, as well as the
anxiety about the classroom environment they are in, which is very effective in their learning process/
pace. Anxiety can have positive or negative effects on Turkish Language classes. Anxiety about the
Turkish Language can be minimized with a successful course process. Students’ being completely free
of anxiety in Turkish courses as a foreign language can have a negative effect on language learning.
Completely eliminating the situations that cause anxiety and trying to create an anxiety-free environment
may cause international university students to be less successful in learning the Turkish Language.
Accordingly, in order to reduce anxiety, which is one of the most important obstacles in the Turkish
Language learning, as much as possible, it can be suggested that the instructors and program
development experts working in Turkish preparatory schools at universities take this problem into
account and plan the lessons to reduce anxiety, create more natural and stress- free classroom
environment, avoid artificial language learning environments, update educational programs, and include
more anxiety-reducing activities such as playing games in their lessons. It can also be suggested that
school psychologists working in these schools organize seminars on foreign language anxiety to increase
students' awareness about the subject, and offer possible solutions to overcome this problem.
Based on the main findings of the study, it is observed that the students' metacognitive awareness and
their beliefs in learning a foreign language are above average compared to their perceptions. It is
concluded that the Turkish Language learning anxiety is at an average level. A relationship is found
between metacognitive awareness, belief in learning the Turkish Language and anxiety about learning
it. This result suggests that as belief in language learning increases, language learning anxiety will also
increase, albeit slightly.
This research, which aims to examine the relationship between Turkish Language learning anxiety and
Cognitive awareness of International University students, focused on international students at only one
university. The same research can be conducted again by collecting data about international students
from more than one university. At the same time, an investigation can be carried out by collecting data
not only from state universities but also foundation universities in order to find out how similar or
different the variables are in these two types of universities. Another limitation of this study is that it
was conducted only with students who are studying Turkish, it may be useful to conduct this research
with students studying in different languages in order to see the differences. Finally, the quantitative
paradigm was followed in the research, and data were obtained only through questionnaires. Performing
analyses supported by qualitative methods may be beneficial for more detailed research.
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Yaym Tarihi: 01.05.2024 Bu kapsamda Uluslararast iiniversite ogrencilerinin Tiirk¢eye iliskin kaygi ve
B biligsel farkindaliklarin cinsiyet, yas, geldikleri iilke, Tiirkiye’de kaldiklar siire,
Anahtar Sézciikler ogrenim diizeyleri ve Ogrenim gordiikleri fakiilteye gére degisimi analiz

Tiirkge edilmistir. Aragtirmada, yontem olarak"betimsel tarama izwdeli kullanilmistir.
Kayai Arastirmada _.verfl.er, “Yf{bfzncz Dll Og'renm.e I.(a.ygl Olgegi” ve “Biligsel
Bilissel Farkindalik F cvzrkmc.z'alz.k Olgegz (M.AS) olg,?ekl?’l ile ?lde edilmistir. A.Ijaﬁvtlrmanm Sonuc%mda
ogrencilerin geldikleri iilkeleri degiskeni agisindan bazi iilkeler arasinda yiiksek
kaygi egilimine sahip olurken, ayni zamanda bilissel farkindalik yags ve geldikleri
tilke degiskeni agisindan anlamli farkliliklar ortaya ¢ikmustir.
Gelen, 1. & Kazakov, JI. (2024). Uluslararas1 Universite Ogrencilerinin Tiirk
Atif i¢in Diline iliskin Kaygilar1 Ve Bilissel Farkindaliklar1 Arasindaki liskinin Baz1
Degiskenler Agisindan Incelenmesi. MSKU Journal of Education, 11(1), 1-20.
DOI: 10.21666/muefd.1250368

Uluslaraars: Ogrenciler

Kiiresellesme ve dijitallesmeyle birlikte tiim diinyada egitim ve dgretime yonelik uluslararas1 6grenci
hareketliligi artti. Uluslararasi dgrencilerin egitiminde 6grenim gordiikleri iilkenin dilini 6grenmek
zorunda kalmak bu dgrencilerin ortak sorunudur. Giiniimiizde bireylerin bir dile tam anlamiyla hakim
olabilmesi i¢in dort temel beceriyi kazanmasi1 gerekmektedir. Bu beceriler anlama igin gerekli olan
okuma- dinleme, iletisim i¢in gerekli olan konugma ve yazma, berileridir. Bu becerileri sayesinde
diisiincelerimizi ve duygularimizi ifade ederiz, kisacas1 kendimizi ifade ederiz (Bagc1 2010, Bailey ve
Almusharraf 2022). Uluslararasi tiniversite 6grencilerinin okuduklar dile iliskin kaygilar ile biligsel
farkindalik becerileri arasindaki iliskinin incelenmesi kayginin kaynagina, kaygi diizeyinin azalmasina
ve basariya olumlu etki yapabilir. Kaygi, Freud (1933) tarafindan ger¢ek anlamda gerilim sozctigiini
iceren hos olmayan bir duygusal durum olarak tanimlanmistir (Han, 2009). Kaygi, kisinin bir uyariciyla
karsilastiginda yasadigi zihinsel ve duygusal degisikliklerle 6ne ¢ikan genel bir farkindalik/uyaniklik
durumu olarak tanimlanmaktadir (Ciiceloglu, 2005). Bu baglamda endise, korku ve merak anlamlarini
da iceren kayg1 (Alkan, 2019), giivensizlik ve sinirlilik duygusunun karmasik bir sekilde yasandigi bir
ruh halidir (Saglam, 2015). Insan yasaminin her aninda ortaya gikabilen bir durum olup kayginin giinliik
yasam iizerinde giiclii bir etkisi vardir (Spielberger 1966, Pottorak 2022). is yerinde, evde, okulda ya da
sokaktaki mevcut kosullara bagh olarak kaygi diizeyimiz artabilir ya da azalabilir. Ancak kaygi
diizeyinin asir1 yiliksek olmasi bir ruhsal bozukluk olan kaygi bozukluguna da yol agabilmektedir.
Anksiyete bozuklugunun bireyler iizerinde c¢esitli etkileri olabilir. Bu etkiler bireyin sagligimin
bozulmasi, is hayatinda verim kaybi ve yasam kalitesinde bir nevi azalma seklinde kendini
gosterebilmektedir (Barlow, 2002). Tiirkge Ogrenen uluslararasi 6grencilere goére bu sonuglarin
nedenleri 6nyargi, ekonomik sorunlar, iklim kosullart ve oturma izni olarak siralanabilir (Alyilmaz,
Biger ve Coban, 2015).

Dil kaygis1 kalic1 kaygilar arasinda degildir. Bu kayg tiirii digerlerinden farkli olarak farkli gecici ve
6zel durumlar veya tehditler ortaya c¢iktiginda ortaya c¢ikar (Maclntyre, 1991). Ellis'e (2008) gore
yabanci dil kaygisi topluluk 6nlinde konusmak zorunda kalindiginda ortaya ¢ikabilmektedir. Yabanci
dil 6grenimi 6grencileri rahatsiz edici bir psikolojik duruma siiriikliiyorsa, yabanci dil 6grenimi sirasinda
Ogrencilere bir tiir dayatma yapilabilecegini ve bdylece 6zgiir olmak isteyen bu 6grencilerin benlik
algilarinin bozulabilecegini sdyleyebiliriz.
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Biligsel farkindalik becerisine sahip bir 6grenci, dncelikle 6grenmek istedigi konuya odaklanir, daha
sonra dikkatini o konuya yoneltir ve tutum gelistirir. Bilissel farkindalik kavrami 1970'li yillarda Flavell
tarafindan kullanilmis ve bu terimi ilk kez iist hafiza ve ileri hafiza agisindan iistiin yetenekli ¢ocuklar
tizerinde yaptig1 arastirmalarda kullanmistir. Ayrica 6grenenlerin bu bilgileri problem ¢6zme ve zihinsel
islemlerde karar vermede kullanmalar biligsel farkindalik olarak agiklanmustir.

Cesitli derslerde bilissel farkindalik becerileri ile ilgili yapilan c¢alismalara bakildiginda okudugunu
anlama ve yazmayi gelistirdigi (Weir, 1998), basariy1 arttirdigi (Taraban, Rynearson ve Kerr, 2000),
kaliciligi (Giimiis, 1997), isbirligi i¢inde uygulandiginda sosyal beceriler ve iletisim becerilerini
gelistirdigi (Mavarech, 1999) ortaya ¢ikmistir. Erken yaglarda baglayip soyut diisiinme donemine
gecildiginde Ogrenme kolaylastigindan (Flavel, Green, Flavel, Lin 1999), 6grenmenin her yasta
miimkiin oldugu (Takahashi ve Overton, 1996) ve kendi kendine 6grenmenin miimkiin oldugu
(Takahashi ve Overton, 1996) motivasyon (Demir-Giilsen, 2000), dikkat, tutum (Gelen 2003) gibi
kontrol becerileri, bilgiyi elde etme ve kullanma becerilerinin (Ciardiello, 1998) gelistirilmesine
yardimeci olur, bireyin gozlemlemesini ve gelistirmesini saglar. diisiinme ve 6grenme (Kuhn, 2000) ve
problem ¢ézme becerilerini gelistirir (Fortunato, Hecht, Alvarez 1991). Diinyadaki ve genel olarak
Tiirkiye'deki bu gelismeleri gbz Oniine aldigimizda, diisiinmeyi 6grenme, 6grenmeyi O0grenme gibi
becerilerin kazandirilmasi igin biligsel farkindalik farkindalik c¢alismalarina daha cok ihtiyag
duyuldugunu sdyleyebiliriz.

Arastirmanin Amaci

Arastirma, uluslararas1 tniversite Ogrencilerinin Tiirkgeye yonelik kaygilart ile kendi biligsel
farkindaliklar arasindaki iliskiyi ¢esitli degiskenler agisindan incelemeyi amaglamaktadir. Konuyla
ilgili Tiirkiye'de yapilan arastirmalar incelendiginde, uluslararas1 tiniversite Ogrencilerinin Tirkce
kaygisi ile biligsel farkindalik farkindaliklar1 arasindaki iligkiye yonelik caligmalarin yeterli olmadigi
goriilmektedir. Bu ¢alismanin bulgularinin gelecekte bu konu tizerinde ¢alisacak veya benzer bir ¢aligma
yapacak arastirmacilara yol gostermesi beklenmektedir. Uluslararasi {iniversite 6grencilerinin Tiirkce
ogrenme kaygilar ile kendi biligsel farkindalik ve davraniglarinin incelenmesinin, onlarin Tiirkceye
yonelik kaygilarinin 6nemini ortaya ¢ikaracagi, Tiirk¢e 6gretmenlerine ve yetkili birimlere Tirk¢enin
onemi konusunda bilgi verecegi, yabanci dil kaygis1 hakkinda 6nemli katki saglamas1 6ngoriilmektedir.
Kaygt ve biligsel farkindalik odakli Tiirkge 6gretim programinin kapsamli ve bireysel faktorler
arastirilarak gelistirilebilmesi i¢in dncelikle tiim ihtiyaglarin 6n plana ¢ikarilmasi gerekmektedir. Tiirkce
Ogretimi siirecinde ortaya c¢ikan kaygi ve biligsel farkindaligin, uluslararas1 6grenciler iizerindeki
olumsuz etkileri azaltilmasi 6ngoriilmektedir. Bu ¢alismanin bulgularinin, uluslararasi1 6grencilerin
genel olarak Tiirkce Ogrenimi sirasindaki kaygi diizeylerini azaltmasi, bu konudaki bilissel
farkindaliklarini arttirmasi, dil merkezlerinde gorev yapan 6gretmenlere ve kurum yonetimine yardimci
olmasi ve bdylece Tiirk¢e egitimini daha etkili hale getirilmesi amaglanmaktadir.

Arastirmanin Sorulari
1. Uluslararasi tiniversite dgrencilerinin Tirk diline iliskin kaygilar: ve biligsel farkindaliklart
arasinda anlamli farklilik var midir?
2. Uluslararasi tiniversite 6grencilerinin Tirkce dil 6grenme kaygilari,
cinsiyeti,
yasi,
Tiirkiye’de kaldiklar siire,
ogrenim gordiikleri fakiilte (egitim diizeyi),
geldikleri iilke,
O0grenim diizeyleri acilarindan farklilik géstermekte midir?
3. Uluslararasi Universite 6grencilerinin bilissel farkindaliklarz,
cinsiyeti,
yasi,
Tiirkiye’de kaldiklar siire,
ogrenim gordiikleri fakiilte (egitim diizeyi),
geldikleri {ilke,
Ogrenim diizeyleri agilarindan farklilik géstermekte midir?
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Arastirmanin Onemi

Tiirkiye diinyada en fazla uluslararas1 6grenci niifusuna sahip ilk 10 iilke arasinda yer almaktadir (YOK,
2014). Bu baglamda yurt digindan gelen her uluslararas1 6grencinin Tiirk¢e 6grenmesi gerekmektedir.
Baglangigta yabancilara Tiirkge dgretiminde onciilerin Bogazigi ve Ankara Universiteleri oldugu
belirlendi. 1984 yilinda yabancilara Tiirk¢e dgretimi kurumsallasmaya baslandi ve TOMER kuruldu.
Bunlarin diginda {iniversiteler, halk egitim merkezleri ve c¢esitli egitim araclar1 araciligiyla Tiirkce
Ogretimi faaliyetleri devam etmektedir (Alyilmaz, 2010; Gocer ve Mogul, 2011). Diinyada en ¢ok
konusulan dillerden biri olan ve kdkeni ylizyillara dayanan “Tiirk¢e”yi 6grenme ihtiyaci ve istegi tim
diinyada her gegen giin artmaktadir (Abdieva 2017, Agar 2004, Birinci 2019, Boliikkbas 2011). Tiirki
Cumhuriyetlerden gelen 6grenciler i¢in ise Turkiye'deki egitim olanaklarmin kendi iilkelerine gore daha
ekonomik ve kaliteli oldugu sdylenebilir.

Bu ¢aligmanin literatiire 6nemli bir katk: saglayacagi diisiiniilmektedir. Bu ¢alismada bilissel farkindalik
kavrami, Ogrencilerin okuduklarini anlamalar1 arasindaki iliski diizeyi, materyali anlayip
anlamadiklarma iliskin 6z degerlendirmeleri ve kaygi diizeyleri arasindaki iliskinin diizeyi ele
alimmaktadir. Uluslararasi 6grenci sayisinin yillar gectikee arttig1 Tiirkiye'de, uluslararasi 6grencilerin
Tiirkceye yonelik kaygilari ile bilissel farkindaliklar1 arasindaki iligkinin incelenmesi, eksikliklerin
giderilmesi ve giincel verilerin incelenerek gelecege yon verilmesi 6nemlidir.

Simirhliklar

e Arastirma; iiniversite 6grencilerinin; cinsiyeti, yasi, Tiirkiye’de kaldiklar: siire, 6grenim gordiikleri
fakiilte, geldikleri {ilke, 6grenim diizeyleri degiskenleri ile sinirlidir.

e Arastirma, Ondokuz May1s Universitesindeki (2020 -2021 akademik yil1 arasinda kayitli olan ve
ogrenim goren) uluslararasi tiniversite 6grenciler ile sinirhdir.

e Arastirma, uluslararasi iiniversite 6grencilerin Tiirk diline iligkin kaygilar ve bilissel farkindaliklar1
ile siirlandirilmistir.

Sayiltilar

Katilimcilar, Tiirkge dil hazirlik egitimi ve basari sertifikasi sahibi olduklar1 ve egitimleri i¢in bu dil

yeterligi 6n kosul oldugu icin, temel seviyede Tiirkce dil yeterliligine sahip oldugu varsayilmaistir.

Kayg:

Kaygi yabanci bir dil 6grenilmesi ile smirlandirildiginda, bu durum &zel bir kaygi tepkisine yol
agmaktadir (Horwitz 2001). Kleinmann (2006) kaygisinin yiiksek sevilerde olan dgrencilerin yazma ve
konugma dil yetenekleri daha zor ve karmasik bir dil konugma ve yazma bi¢imini kullandiklarimi
belirtmektedir. Sparks ve Ganschow (1991) ise, kaygi diizeyinin yiiksek olan &grencilerin kendi
konustuklart ana dilinin ve bu dilin yazma kurallarini iyi bilmediklerinden dolay1 bu karmasaya yol
actigini belirtmisglerdir. Yogurtcu ve Yogurtgu (2013) tarafindan yapilan diger bir arastirmada ise Tiirk¢e
dil 6grenme kaygisi, Tiirkge sinav sonuglarinin basarisiz oldugunun sebebini diger Tiirkce 6grenen
Ogrencilerden daha yiiksek oldugunu vurgulamistir. Yabanci dil kaygisi siirekli kaygilarin arasinda yer
almadigimi belirten Maclntyre ve Gardner (1991) kaygimin ortaya ¢ikma durumunu tehdit olustugu
zaman kaygi ortaya ¢ciktigini belirtmektedirler.

Yabanc Dil Kaygisi

Kaygt ve korkudan kavramlari tamamen birbirlerinden farklidir (Kiekergaard 1844). Freud (1933)
kaygiy1 duygusal bir durum ve distan gelen tehlike yani herhangi bir olasi aci algisina kars1 bir tepki
oldugunu belirtmektedir. Kéroglu (2013), kaygt ve korkunun dogal bir siire¢ ve bir yasantinin pargasi
olduguna dikkat ¢ekmektedir.

Kaygi gesitleri farkli aragtirmacilar tarafindan birbirinden farkli gruplamalarla agiklanmaya caligilmistir.
Kayginin; kisisel, durum, iletisim, sinif ve sinif ortaminda veya Oncesinde gdzlemlenebilecek test
kaygisi, dinleme, konusma, yazma kaygisi gibi ¢ok farkli ¢esitleri bulunmaktadir (Andrade 2009,
William 2005, iskender & Savasci 2023). Gardner (1989) ve Maclntyre (1989) kisisel kaygilari, sartlar
ne olursa olsun her durumda, kisisel bir gergin olma egilimi olarak nitelemektedir. Bu kaygit tiiriine sahip
insanlar her durumdan kaygi duymak i¢in sebep ¢ikartabilirler. Durum kaynakli kaygi, belirgin bir
duruma kars1 belli bir zaman iginde karsilagilan tepki olarak tanimlanabilir. Maclntyre (1989) ve
Gardner (1989) kaygimin baz1 dis uyaricilara kars1 gerginlik ve sinirlilik halleri ile belirli bir zaman
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icinde tepki vermek olarak da nitelenebilecegini soylemektedir. Son kaygi cesidi olan olay kaynaki
kaygt ise, belirli olaylar karsisinda yasanmaktadir (Ellis 2008). Bu agiklamalar 1s1g1nda; kayginin bazi
bireylerde kisilik haline gelebilecegi goriilmektedir. Kaygiy1 kisilik haline getirmis insanlar normal
insanlarm tepki vermeyecegi en olagan durumlarda bile, kendilerine yonelik bir tehdit algis1 oldugu
yoniinde bir kam1 gelistirerek kaygi duyabilmektedirler. Siirekli olarak ve her derste dgretmenin
kendisine soru soracagi kaygisini tagiyan bir 6grenci, basina kotii bir olay gelecegi kaygisi ile cocugunu
okulda iken bile takip etmek isteyen veliler, her an bir kaza yapabilecegi diisiincesi ile oldukea stresli
bir sekilde araba kullanan siiriiciiler bu siniflamaya dahil edilebilirler. Durum ve olay kaynakl kaygilar,
ancak belirli sartlarin saglanmasi veya ortaya ¢ikmasi durumunda kendini belli ederler. Bu tiir bireyler
belli olaylar ve durumlar karsisinda kaygi beslerler. Bu kaygilari besleyen ve ortaya ¢ikmasini saglayan
yasanmisliklar olabilir. Daha dnce yasadigi olumsuz yabanci dil sinifi deneyimlerine bagl olarak bazi
ogrencilerin heniiz yabanci dil dersi baglamadan derse ve yabanci dil 6gretmenlerine karsi gerginlik
hissetmeleri; daha 6nce araba kazasi tehlikesi gegiren veya bir kazaya sahit olan bireylerin, ileriki
yillarda araba kullanma durumlarini kendilerine yonelik bir tehdit gibi algilayarak kaygi duymalari s6z
konusu olabilir.

Bilissel Farkindahik (Metacognition)

Tiirkce de bilis, biling anlamina gelen “cognitive” sdzciigline; Ote, list anlamia gelen “meta” ekinin
eklenmesiyle olusmustur. Kavramin Tiirk¢e karsiligini pek ¢ok bilim insani farkli kullanmistir. Erden-
Akman (1996) “bilis bilgisi”; A¢ikgdz (1996), Demirel (2003), Namlu (2004), Akin ve Abact (2007),
Sen (2003), Yurdakul (2004) “bilis 6tesi”’; Senemoglu (2010), Sonmez (2008), Koksal (2005) “yiiriitiicii
bilis” olarak kullanmigtir. Soydan (2001) “bilis listii”’; Bedir (1996) “bilgiyi kullanma yolu”; Muhtar
(2006), Ozsoy (2007, 2008), Pilten (2007) “iist bilis”; Gelen (2003), Karatay (2007) “bilissel
farkindalik” olarak kullanmistir. Metacognition ifadesinin, literatiirdeki tanimlari incelendiginde pek
cogunun; “biligsel siireclerin farkindaligini” vurguladigi goriilmektedir. Bu sebeple, bu arastirmada
kavram, biligsel farkindalik olarak kullanilmistir.

John Flavell’in 1970°1i yillarda yaptig1 c¢aligmalardan sonra ortak bir kavram olarak kullanilmaya
baglanan biligsel farkindalik (metacognition) kavrami esasinda ¢ok eski zamanlardan beri iizerinde
durulan bir konudur. Kisinin kendi diislincesini yansitma fikri, yansimanin 6nemini vurgulayan
Platon'un diyaloglarina kadar uzanmaktadir. flerlemeci egitim anlayismin onciilerinden olan John
Dewey de yansimayi aktif 6grenmenin merkezi olarak gérmektedir.

Piaget ve Vygotsky biligsel farkindaligi, biligsel gelisim siirecinde tanimlamistir. Piaget 7-11 yas arasi
cocuklarla yaptig1 arastirmayla, cocuklarin bir gérevi yerine getirirken kullandiklar diisiinme stireclerini
ve bu siireglerin nasil farkinda olduklarini ifade etme becerisine sahip olduklarini gostermis ve
simdilerde kullanilmakta olan biligsel farkindalik kavramiyla yakindan iliskili olan bu farkindaligs;
“bilincin bilinci” olarak nitelendirmistir. Vygotsky de bu diislinceden yola ¢ikarak kendi ¢alismasinda
cocugu ‘i¢ sesinin’ ya da ‘igsel diisiincelerinin’, bir seyi anlamaya yonelik bir yol olarak disa yansima
stirecini aragtirmistir. Sonug olarak i¢sel diislinceleri sesli olarak ifade etmenin, 6grencinin hem 6grenme
siirecine hem de bu siirece yonelik farkindaligma katki sagladigini belirtmistir. Bunun yaninda
kavramlar1 bilin¢li bir gekilde kullanan 6grencilerin, bu kavramlari kontrol edilebilecegini de
vurgulamigtir (1986). Bu kavramlarin hepsi aslinda giiniimiizde kullanilan “biligsel farkindalik”
kavraminin temel bilesenlerini icermektedir.

Flavell'e (1979) gore bilissel farkindalik su unsurlar1 igermektedir:

e Bireyin nasil 6grendigine yonelik farkindalik

Bireyin ne zaman anlayip ne zaman anlamadigina yonelik farkindalik

Amaca ulagsmak i¢in uygun bilginin nasil kullanilacaginin bilgisi

Bir gérevin bilissel gereksinimleri hakkinda yargida bulunma becerisi

Hangi amacta hangi stratejinin kullanilacag: bilgisi

Calisma dncesi ve sonrasinda bireyin gelisiminin degerlendirilmesi.

Bilissel Farkindahigin (Metacognition) Gelisimi

Biligsel farkindalik uzun siiren gelisimsel bir siirectir. Arastirmada elde ettikleri sonuglarda
biligsel farkindaligin yas ile birlikte arttigini, farkli gelisimsel zaman dilimlerine sahip
oldugunu gostermektedir (Schneider,1998). Bilissel farkindalik bilgisi erken yaslarda meydana
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gelerek yavas gelisirken, ergenlik zamaninda bu durumu en yiiksek sevilere ulagir ve sonuna
kadar gelismesine devam eder (Brown, 1987). Baker (1989) ise biligsel farkindaligin en azindan
erken yetiskinlik donemi boyunca devam ettigini ileri stirmiistiir. Biligsel farkindalik bilgisi
hakkinda, Alexander ve digerleri (1995), cocuklarin yetenek diizeylerine bakmaksizin, devamli
artan, tekdiize bir biiylime gosterdigi sonucuna ulagmistir (Cakiroglu, 2007). Bu durum,
zamanla artan deneyimin, strateji bilgisinin ve kendini tanima kapasitesinin bir sonucu olarak
distiniilebilir.

Biligsel farkindaligin gelisimi 6nceleri zayifken, sonralar1 stratejilerin, bilginin, tecriibelerin ve
yeni bilgilerin elde edilmesiyle artar ve bilingli haline gelir (Kumar, 1998). Bilissel farkindalik
stratejilerinin, bes-yedi yas civarinda gelismeye basladigi goriilmektedir. Biiyiik cocuklar,
biligsel farkindaligi diizenleme ve stratejileri, kiiclik c¢ocuklardan daha etkili olarak
kullanmaktadir (Senemoglu, 2010). Cocuklarin okula baslamasiyla birlikte bilissel farkindalik
becerilerindeki gelisim de hizlanir. Arastirmalar, bu becerilerin ilkdgretim siiresince hizla
arttigini gostermektedir (Schneider ve Lockl, 2002).

Senemoglu (2010) genel olarak strateji kullanimini i¢ doneme ayirmaktadir. Bunlar;
-Stratejilerin hi¢ kullanilamadigi ve 6gretilemedigi asama (yaklasik bes yas ve daha asagisi).
-Stratejilerin kullanilabildigi fakat iiretilemedigi asama (yaklasik altt ve dokuz yas). Bu
donemde cocuk ogretilen ve hatirlatilan stratejiyi kullanabilir. Fakat kendiliginden strateji
gelistirip kullanamaz.

-Stratejilerin anlasilabildigi ve uygun stratejinin kendiliginden kullanilabildigi asama (yaklasik
dordiincii siif diizeyi).

Tiirkiye’de Uluslararasi Universite Ogrencileri

Yabanci uyruklu ogrenci “ilgili kurum ve kuruluslar ile c¢esitli anlagmalar cergevesinde (Tr)
hiikiimetimizce yabanci hiikiimetler emrine verilen burslardan yararlanmak suretiyle veya kendi
imkanlariyla Tiirkiye’ye gelen 6grenciler” (T.C. Resmi Gazete, 1983) ile “her derece ve daldaki egitim
kurumlarinda 6grenim goren veya Tiirk¢e kurslarina katilan T.C. uyrugunda bulunmayan kisi” (T.C.
Resmi Gazete, 1985) olarak nitelendirilmistir. Her iki yasal metinde de gecen “yabanci uyruklu”
ogrenciden kasit, giiniimiizde “uluslararasi 6grenci” olarak adlandirilan &grencilerdir. Ogrenim
gormek amaciyla yapilan uluslararasi hareketliligin, uluslararasi 6grenciler agisindan gesitli avantajlar
oldugunu sdylemek miimkiindiir. Bu avantajlardan biri yurt disinda egitim gorenlerin istihdam ve
kariyer olanaklaridir. Herhangi bir deneyimin, bir ¢alismanin, daha yiiksek gelir veya daha iyi bir is elde
etmeye neden oldugunu kesin olarak ifade etmek zor olmakla birlikte yurtdisinda egitim alirken
kazanilan becerilerin, igverenlerin calisanlardan bekledigi becerilerle ayni oldugunu ve giderek
kiiresellesen ekonomik ortamda igverenlerin kiiltiirler aras1 anlayisin dnemini fark ettigini (Daniel, Xie
ve Kedia, 2014) gostermektedir.

Tiirkiye’deki uluslararas1 6grencilerin geldikleri iilkelere bakildiginda en fazla grenciye sahip “ilk on”
iilkenin sirasiyla; Azerbaycan, Tiirkmenistan, Suriye, Iran, Afganistan, Irak, Yunanistan Kirgizistan,
Kazakistan ve Kosova oldugu gériilmektedir (YOK, 2016). 2019 yili Nisan ay1 verilerine gore ise bu
siralama degismis, Tiirkiye’de en fazla sayida 6grenciye sahip ilk on iilke sirasiyla; Suriye, Azerbaycan,
Tiirkmenistan, Iran, Afganistan, Irak, Yunanistan, Bulgaristan, Somali ve Cin olmustur (YOK, 2019).
Tiirkiye’yi yliksekdgrenim gérmek amaciyla tercih eden 6grencilerin sayisal durumuna bakildiginda her
yil artan sayida uluslararasi 6grencinin Turkiye’yi tercih ettigi gorilmektedir. 2013- 2014 yilinda ise bu
rakam 43183 olup, tiim yiiksekdgretim 6grencileri iginde ancak %1°lik bir kismi olusturabilmigtir
(YOK, 2016). 2015 yilinda Tiirkiye’de 72178 uluslararas1 6grenci sayist 154,505’e ulasarak tiim
yiiksekogretim dgrencileri igindeki oram yaklasik %2’ye ¢ikmustir. Ogrenim diizeylerinin bakildiginda
ise lisans diizeyinde 6grenim gorenler grubun i¢inde en biiyiik paya sahiptir. 2020-2021 y1l1 uluslararasi
yiiksekdgretim 0grenci sayilarina bakildiginda ise bu rakamlar 224,048’¢ ulasarak 6nceki senelere gore
%45 degerinde yiikselis goriilmektedir (YOK, 2021).
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Arastirmanin Modeli

Aragtirma, uluslararasi {niversite Ogrencilerinin Tiirk diline iliskin kaygilari ve biligsel
farkindaliklarinin arasindaki iliskiyi gesitli degiskenler (cinsiyeti, yasi, lilkede kaldiklari siire, 6grenim
gordiikleri fakiilte, geldikleri iilke, 6grenim diizeyleri) agisindan incelemeyi hedeflemektedir. Arastirma
amaci, degiskenleri ve veri toplama araclarmin dogasi geregi nicel bir dzellik tagimaktadir. Betimsel
tarama modeli, egitim alaninda yaygin olarak kullanilmaktadir. Arastirmacilarin ¢aligmak istedigi
evrenin biitlinli calismalarda nadiren incelenir. Bunun yerine evren hakkinda genel bir yargiya ulasmak
amaciyla secilen Orneklem ile arastirma gerceklestirilir. Betimsel calismalari 6nemli kilan nokta,
caligilan Orneklemin se¢imi ve evrene genellenebilirligi; veri toplama siirecinde kullanilan Glgme
araglar ve analiz sonuglarinin tablo, sekil, grafik, vb. ile sanki bir fotografmig gibi betimlenerek oldugu
gibi ortaya konmasidir. Karakterize edilmis kisiler veya gruplar nicel ya da sayisal olarak tanimlanmaya
calisthr. Mevcut durum fizerinden c¢ikarimda bulunulur (Biiyiikoztirk, Kilig Cakmak, Akgiin,
Karadeniz, Demirel, 2016; Creswell, 2016; Christensen, Johnson, and Turner, 2015; Fraenkel, Wallen,
and Hyun 2012; Johnson, and Christensen, 2014). Arastirma uluslararasi iiniversite 6grencilerinin kaygi
ve bilissel farkindaliklarinin ¢esitli bagimsiz degiskenlere gore incelenmesini hedeflediginden dolayz;
tarama tiirli arastirma ¢esidi olan betimsel arastirma modelinde tasarlanmistir.

Bu amagla arastirman1 bagimli degiskenleri olan yabanci dil 6grenme kaygisi ile biligsel farkindalik
Ogrencilerin cinsiyeti, yasi, lilkede kaldiklar siire, 6grenim gordiikleri fakiilte, geldikleri iilke, 6grenim
diizeyleri gibi degiskenleri sorulmustur. Tanimlayict analizlerin sonrasinda, aragtirmada belirlenen
bagimh ve bagimzsiz degiskenleri arasindaki degiskenlsik parametric istatistik teknikleri ile analiz
edilmistir. Boylece uluslararas1 iiniversite Ogrencilerinin Tiirk diline iliskin kaygilar1 ve biligsel
farkindaliklarinin arasindaki iligki ¢esitli degiskenler (cinsiyeti, yasi, iilkede  kaldiklarirm  siire,
ogrenim gordiikleri fakiilte, geldikleri iilke, 6grenim diizeyleri) agisindan betimlenmistir.

Evren Orneklem

Aragtirmanin evrenini tiim Tiirkiye’deki Uluslararast Universite Ogrenciler olustururken, calisma
evrenini Ondokuz May1s Universitesinde okuyan tiim uluslararasi {iniversite 6grenciler olusturmaktadir.
Arastirmanin Orneklemi bu ¢aligma evreninden 2020-2021 egitim Ogretim yilinda Ondokuz Mayis
Universitesi (OMU)’nde (omu.edu.tr) 6grenim goren lisans, lisansiistii ve doktora yapan uluslararasi
ogrencilerinden olugmaktadir. Covid 19 pandemisi nedeniyle arastirma seckisiz olmayan 6rnekleme
tiirlerinden uygun 6rnekleme kullanilarak olusturulmustur. Bu kapsamda veri toplama araglar1 yukarida
tanimlanan uluslararasi 6grenci grubuna Google formlar ve OMU Tiirkge araciligiyla ulasilarak
uygulanmistir. Aragtirma kapsamindaki uluslararasi 6grenci sayis1 5662'dir. Bunlardan 175 6grenciye
ulagilarak bulgular ¢alismanin hedef kitlesine genellenmistir (sayilarla.omu.edu.tr/).

Veri Toplama Araclan

Arastirmanin amag ve bagimli degiskenlerine uygun olarak standart (giivenirlik ve gegerlik ¢aligmalari
yapilmis), iki 6lgek kullanilmustir. Bunlar Horwitz, Horwitz ve Cope (1986) “Yabanci Dil Ogrenme
Kayg1 Olgegi” ve “Bilissel farkindalik Farkindalik Olgegi (MAS)” (Sperling vd 2002) kullanilmustir.
Ayrica aragtirma kapsaminda belirlenen bagimsiz degiskenler i¢in kisisel bilgiler formu hazirlanmig ve
Olgeklerle birlikte veriler toplanmigtir. Kisisel bilgi formu, katilimeilarin cinsiyet, yas, ne kadar siire
Tiirkiye’de bulunduklar, 6grenim gordiikleri fakiilte, geldikleri lilke ve egitim diizeyi degiskenlerini
icermektedir.

Yabanci Dil Ogrenme Kaygi Olgegi

Arastirmada veri toplama araci olarak kullanilan “’Horwitz, Horwitz ve Cope (1986)’un Yabanci Dil
Ogrenme Kaygi Olgegi’” sinif ortamlarinda yasanan kaygi diizeyini 6lgmek igin gelistirilmis olan 33
maddelik bir 6lgektir. Likert tipi dlgekte 6grencilerin verilen ifadelere Kesinlikle Katilmiyorum (1),
Katilmiyorum (2), Kararsizim (3), Katiliyorum (4), Kesinlikle Katiliyorum (5), seklinde besli likert tipi
iler degerlendirilmektedir. Olgegin calisma kapsaminda Cronbach Alfa i¢ tutarlilik katsayisi
hesaplanmustir. iletisim kaygis1 alt boyutunun .905, smav kaygisi alt boyutunun .623, olumsuz
degerlendirilme kaygist alt boyutunun .801, yabanci dil 6grenme siif kaygisi alt boyutunun .775 ve
6lcegin tamaminin Cronbach Alfa i¢ tutarlilik katsayisi .946 olarak hesaplanmistir.
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Bilissel farkindahk Farkindalik Olcegi (MAI)

Arastirmanin diger 6lgegi olan “’Bilissel farkindalik Farkindalik Olgegi (MAI)”’, dgrencilerin iist
biligsel becerilerini 6lgmek amaciyla Sperling, vd. (2002) tarafindan gelistirilen Biligsel farkindalik
Farkindalik Olgegi alinarak A ve B olmak iizere iki form halinde hazirlanmstir. Bilissel farkindalik
farkindalik 6lcegi Tiirkge’ye Karakelle ve Sarag (2007) tarafindan uyarlamasi yapilmistir. Aragtirmada
temel alman Bilissel farkindalik Farkindalik Olgeginin B formu (iiniversite 6grencilerine uygun)
kullanilmistir. “Bilissel farkindalik Farkindalik Olgegi’” formunun psikometrik dzelliklerini denetleme
icin ilk baslangi¢cta madde analizi yapilmis ve madde-toplam puan korelasyonlar incelenmistir. Genel
olarak maddelerin korelasyon degerleri .38 ile .60 arasinda degistigi goriilmiistiir. Tiim korelasyonlar
tespit edilen degerin iistiinde oldugu icin maddeler ayirt edici 6zellige sahip oldugu kabul edilmistir.
Tiim bunlara ek olarak arastirmada Olgegin i¢ tutarhilik katsayisi arastirmacilar tarafindan tekrar
hesaplanmis ve Bilissel farkindalik Farkindalik Olgegi Cronbach Alpha katsayist .927 olarak
bulunmustur.

Verilerin Analizi

Uluslararas1 Universite Ogrencilerinin Tiirk Diline Iliskin Kaygilar1 ve Bilissel Farkindaliklari iizerinde
gerceklestirilen, yabanci dil olarak Tiitkceye yonelik kaygilar ve kayginin bilissel farkindaliklan
arasindaki etkisinin aragtirildigr bu caligmada Nicel veri toplama araglari kullanilarak elde edilen
verilerin analizi SPSS kullanilarak gergeklestirilmistir. Bu baglamda nicel verilerin analiz islemleri i¢in;
normallik testi, betimsel istatistik (yilizde, frekans, standart sapma ve aritmetik ortalama), iligkisiz
orneklem T-Testi (independent samples T-Test), iliskili 6rneklemler igin T-Testi (Paired Samples T-
Test), iligkisiz 6rneklemler icin tek faktorli (multiple) varyans analizi MANOVA kullanilmustir.

Bulgular

1-Arastirmanin Genel Amacina iliskin Bulgular
Asagida uluslararas1 iiniversite Ogrencilerinin Tirk diline iliskin “kaygilart  ve biligsel
farkindaliklarinin®; “cinsiyet, yas, ililkede kalma siiresi, 6grenim gordiikleri fakiilte, geldikleri iilke ve
6grenim diizeyleri” agisindan farklilik gosterip gostermedigi analiz edilmistir.

Uluslararast Universite Ogrencilerinin Tiirk Diline Iliskin “Kaygilar1 ve Bilissel

Farkindaliklar1”; Cinsiyet degiskenine gore anlamh farkliik gostermekte midir?
Uluslararas1 Universite Ogrencilerinin Tiirk Diline iliskin Kaygilar ve Bilissel Farkindaliklari; Cinsiyet
degiskenine gore dagilimi tanimlayici istatistigi asagida verilmistir.
Tablo 1. Cinsiyet, BF Toplam Puanlar1 ve Kaygi toplam Puanlarina Iliskin Tanimlayici Istatistik

Cinsiyet N Aritmetik Ortalama (X)  SS
Kadin 73 64,03 11,80
BF Toplam Erkek 102 64,74 13,07
Toplam 175 64,44 12,53
Kadin 73 110,49 24,27
Kaygi Toplam Erkek 102 113,49 21,53
Toplam 175 112,24 22,69

Tablo 1 incelendiginde; biligsel farkindalik testini alan kadinlarin test ortalamalarinin 64,03 (ss=11,80,
N=73) ve erkeklerin ise test ortalamalarinin 64,74 (ss=13,07, N=102) oldugu ve puanlarin cinsiyet
acisindan ¢ok yakinlik gdsterdigi goriilmektedir. Aynmi sekilde kaygi testini alan kadimnlarin test
ortalamalarmin 110,49 (ss=24,27, N=73) ve erkeklerin ise test ortalamalarmin 113,49 (ss=21,53,
N=102) oldugu ve kaygi puanlarinin cinsiyet agisindan benzestigi goriilmektedir.
Uluslararas1 tiniversite dgrencilerinin Tiirk diline iliskin kaygilar1 ve biligsel farkindaliklari; yas
degiskenine gore anlamhi farklilik gosterip gostermedigine iligkin yapilan tek yonli (one way) Manova
analizinde de anlaml farklilik (p> .05) bulunmamistir. Bu durum 6grenci kaygi ve biligsel farkindalik
diizeylerinin, cinsiyete gore benzer oldugunu gostermektedir.
Uluslararast Universite Ogrencilerinin Tiirk Diline Iliskin “Kaygilari Ve Bilissel
Farkindaliklar1”; Yas degiskenine gore anlamh farkhilik gostermekte midir?
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Tablo 2. Uluslararas1 Universite Ogrencilerinin Tiirk Diline iliskin Kaygilar1 ve Biligsel Farkindaliklari; Yas
Degiskenine Gére Anlamli Farklilik Gosterip Gostermedigine Iliskin Testi Amaciyla Yapilan Tek
Yonli (One Way) MANOVA Tablosu

Varyans Bagimh Kareler sD Kareler = P Farkhhk ETA Etki
Kaynag1 Degiskenler Toplami Ortalamasi Kaynag Biiyiik.
BF Toplam  1299,902 2 649,951 4,296 ,015 ,048
Yas Kaye 336,908 2 168454 324 723 13 004
Toplam
BF Toplam  26022,547 172 151,294
Hata — Kaye 89305012 172 519,215
Toplam

BF Toplam  754153,490 175

Toplam $aygl 2294260,000 175
oplam

Uluslararast Universite dgrencilerinin Tiirk diline iliskin kaygilar1 ve biligsel farkindaliklari; yas
degiskenine gore anlamhi farklilik gosterip gdstermedigine iligkin testi amaciyla yapilan tek yonlii
MANOVA analiz incelendiginde; 6grencilerin yagslar1 ile Biligsel farkindalik 6lgegi toplam puanlari ile
kayg1 6lgegi toplam puanlari birlikte analiz edilmis p<0.015 anlamli farklilik bulunmustur. Anlamliligin
kaynagini test etmek i¢in yapilan post hoc analizinde farkliligin 18-20 yas (1) ile 26 ve lizeri yas (3)
arasinda oldugu (p<0.11) goriilmiistiir. Bu farkliligin hangi yas grubu lehine oldugunu analiz etmek igin
tanimlayici istatistik tablosu incelendiginde 26 ve iizeri olan 6grencilerin (X=68.21, ss12,25), 18-20 yas
grubundaki 6grencilerden (X=60.42, ss13,44) daha yiiksek biligsel farkindalik diizeyine sahip olduklari
goriilmektedir. Bu durum yabanci uyruklu 6grencilerin yas1 biiytlidiikge bilissel farkindaliklarinin daha
yiiksek oldugunu gostermektedir.

Uluslararast Universite Ogrencilerinin Tiirk Diline Iliskin “Kaygilari Ve Bilissel

Farkindaliklar1”; Geldikleri iilke degiskenine gore anlamh farkhiik gostermekte midir?
Tablo 3. Uluslararas1 Universite Ogrencilerinin Tiirk Diline Iligkin Kaygilar1 ve Biligsel Farkindaliklari; Geldikleri

Ulke, Degiskenine Gére Anlamli Farklilik Gésterip Gostermedigine iliskin Testi Amaciyla Yapilan Tek
Yonli (One Way) MANOVA Tablosu

Varyans  Bagimh Kareler Kareler Farklihk ETA
Kaynag1  Degiskenler Toplam sD Ortalamasi F P Kaynagi Etki
ynag gis p ynagl  poviik.
1-6; 2-6;
3-6,8; 11-
BF Toplam 6667,767 14 476,269 3,689 ,000 6.78: 8- ,244
Ulke 311,
Kaygi 13089,038 14 934,931 1,954 025 - 146
Toplam

BF Toplam 20654,682 160 129,092

Hata Kaygi 76552,882 160 478,456
Toplam

BF Toplam 754153,490 175

Toplam ?aygl 2294260,000 175
oplam

Uluslararas1 Universite dgrencilerinin Tiirk diline iliskin kaygilar1 ve bilissel farkindaliklar1; “geldikleri
tilke” degiskenine gore anlaml farklilik gdsterip gostermedigine iligkin yapilan tek yonlii MANOVA
analiz incelendiginde; 6grencilerin geldikleri iilke ve bilissel farkindalik 6l¢egi toplam puanlari ile kaygi
Olcegi toplam puanlar birlikte analiz edilmis p<0.025 anlamli farklilik bulunmustur. Anlamliligin
kaynagini test etmek icin yapilan Post Hoc analizinde farkliligin Tiirkmenistan (1) ile Hindistan (6)
(p<0.006); Azerbaycan (2) ile Hindistan (6) (p<0.005); Ozbekistan (3) ile Hindistan (6) (p<0.005), Iran
(8) (p<0.032); Yunanistan (11) ile Hindistan (6) (p<0.001), Irak (7) (p<0.007), iran (8) (p<0.006); iran
(8) ile Ozbekistan (3) (p<0.0032), Yunanistan (11) (p<0.006) arasinda oldugu gériilmiistiir. Bu
farkliligin hangi {ilkeler grubu lehine oldugunu analiz etmek i¢in tamimlayici istatistik tablosu
incelendiginde Tiirkmenistan (X=66,24, ss=11,14); Azerbaycan (X=69,00, ss=11,33); Ozbekistan
(X=76,94, ss=13,98); Hindistan (X=46,66, ss=3,44); Irak (X=54,27, ss=14,79); Iran (X=49,66,
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ss=18,90); Yunanistan (X=79,00, ss=5,47); iilkeler grubundaki 6grencilerden (aritmetik ortalamasi
yiiksek olanin lehine) daha yiiksek biligsel farkindalik diizeyine sahip olduklari tespit edilmistir.
Uluslararast Universite Ogrencilerinin Tiirk Diline Iliskin “Kaygilar1 Ve Bilissel
Farkindahklar”; Egitim diizeyi degiskenine gore anlamh farkhhk gostermekte midir?
Tablo 4. Uluslararas1 Universite Ogrencilerinin Tiirk Diline Iliskin Kaygilar1 ve Biligsel Farkindaliklari; Egitim
Diizeyi, Degiskenine Gore Anlamli Farklilik Gosterip Gostermedigine Iliskin Testi Amaciyla Yapilan
Tek Yonli (One Way) MANOVA Tablosu

ETA
Varyans Bagimh Kareler sD Kareler = p Farkhihik Etki
Kayna@1 Degiskenler Toplami Ortalamasi Kaynagi Biiyiik
Lisans-
Doktora;
Y .lisans-
Esiti BF Toplam 1049,191 2 524,595 3,434 ,034 Doktora, ,038
D%l m Doktora-
uzeyl Lisans,Y.lis
ans
Kayel 1093347 2 546,673 1,062 348 012
Toplam
BF Toplam 36273’25 172 152,752
Hata
Kayg1 88548,57 172 514,817
Toplam 3
BF Toplam 384153’4 175
Toplam - o 2204260, |
Toplam 000

Uluslararas1 Universite dgrencilerinin Tiirk diline iliskin kaygilar1 ve bilissel farkindaliklari; “egitim
diizeyi” degiskenine gore anlamli farklilik gdsterip gdstermedigine yapilan tek yonlii MANOVA analiz
incelendiginde; dgrencilerin egitim diizeyleri ve biligsel farkindalik 6l¢egi toplam puanlan ile kaygi
Olgegi toplam puanlan birlikte analiz edilmis p<0.034 anlamli farklilik bulunmustur. Anlamliligin
kaynagini test etmek i¢in yapilan Post Hoc analizinde farkliligin Lisans ile Doktora (p<0.029); Yiiksek
lisans ile Doktora (p<0.027); Doktora ile Lisans (p<0.029) ve Yiiksek Lisans arasinda oldugu (p<0.027)
goriilmiigtiir. Bu farkliligin hangi egitim diizeyi grubu lehine oldugunu analiz etmek i¢in tanimlayici
istatistik tablosu incelendiginde Yiiksek Lisans grubundaki 6grencilerin (X=65,38, ss=14,61), Lisans
ogrencilerinden (X=64,57, ss=11,76) ve Doktora grubundaki 6grencilerinden (X=41,89, ss=30,96) daha
yiiksek bilissel farkindalik diizeyine sahip olduklari ortaya ¢ikmustir.

2. Alt Problemlere iliskin Bulgular

Uluslararas1 Universite Ogrencilerinin Tiirk¢e Dil Ogrenme “Kaygilar1”, §grenim gordiikleri
fakiilte degiskeni acisindan farkhilik gostermekte midir?
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Tablo 5. Uluslararas1 Universite Ogrencilerinin Tiirkce Dil Ogrenme Kaygilar, Ogrenim Gordiikleri Fakiilte
Degiskeni Agisindan Farklilik Gosterip Gostermedigine iliskin Varyans Analizi Tablosu

Varyan Anlamhhgin
Fakiilte N X S KT SD KO F p Kayna@

kaynagi

13383,26 836,45 1,73 04
Hukuk (1) 4 95,25 G.aras1 3 16 4 3 5 1-11.15: 2-14.15: 5-
e - 76258,65 15 482,65 14,15; 7-11,15; 8-15;

Egitim (2) 36 113,0 Gu.igi 7 8 0 10-11.15; 11-
Carsamba 3 123.0 Toplam 89641,92 17 1,7,10,14; 12-14,15;
i.T.B. 3) ’ 0 4 14-
Dis 2,5,7,8,10,12,14,16,17
Hekimligi 14 1143 ; 16-15; 17-15.
(4)
Fen-
Edebiyat 2 1140
(®)
Giizel
Sanatlar (6) 291041
Iktisadi ve
idari (7) S 107.8

ilahiyat (8) 2 121,0
fletisim (9) 3 91,66

Mimarhk

(10) 16 1214

Miihendisli

K (11) 26 1152

Saghk (12) 2 127,0

Tip (13) 6 93,16

Turizm (14) 4 141,0

Veteriner

(15) 15 1138

Y.D.Spor

Bilimleri 6 106,0

(16)

Ziraat (17) 2 129,0
17 1122

Toplam 5 1

Uluslararas1 Universite 6grencilerinin Tiirkge dil dgrenme kaygilari, “6grenim gordiikleri fakiilte”
degiskenine gore anlamli farklilik gosterip gostermedigine iliskin yapilan varyans analiz tablosu
incelendiginde; &grencilerin 6grenim gordiikleri fakiilte degiskeni agisindan (p<0.045) anlamli fark
bulunmustur. Ogrencilerin kaygi farkliliklarinin hangi fakiilteler arasinda oldugunu belirlemek amaciyla
yapilan post hoc testi sonucuna gore,

e Hukuk (X=95,25)-Miihendislik (X=115,2), Veteriner (X=113,8);

e Egitim (X=113,0)-Turizm (X=141,0), Veteriner (X=113,8);

e Fen-Edebiyat (X=114,0)-Turizm (X=141,0), Veteriner (X=113,8)

e iktisadi ve Idari (X=107,8)-Miihendislik (X=115,2), Veteriner (X=113,8);

e [lahiyat (X=121,0)-Veteriner (X=113,8);

e Mimarlik (X=121,4)-Miihendislik (X=115,2), Veteriner (X=113,8);

e Miihendislik (X=115,2)-Hukuk (X=95,25), iktisadi ve idari (X=107,8), Mimarlik (X=121,4), Turizm
(X=141,0);

e Saglik (X=127,0)-Turizm (X=141,0), Veteriner (X=113,8);

e Tip (X=93,16)-Turizm (X=141,0), Veteriner (X=113,8);

e Turizm (X=141,0)-Egitim (X=113,0), Fen-Edebiyat (X=114,0), Miihendislik (X=115,2), Saglik
(X=127,0), Veteriner (X=113,8);

10
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e Veteriner (X=113,8)-Hukuk (X=95,25), Egitim (X=113,0), Fen-Edebiyat (X=114,0), iktisadi ve Idari
(X=107,8), ilahiyat (X=121,0), Mimarhk (X=121,4), Saglik (X=127,0), Turizm (X=141,0), Y.D. Spor
Bilimleri (X=106,0), Ziraat (X=129,0);

¢ Y.D. Spor Bilimleri (X=106,0)-Veteriner (X=113,8);

e Ziraat (X=129,0)-Veteriner (X=113,8) arasinda aritmetik ortalama degeri yiiksek olanin lehine anlaml
farkliliklar bulunmustur.

Uluslararasi Universite Ogrencilerinin Tiirkce Dil Ogrenme “Kaygilar1”, geldikleri iilke
degiskeni acisindan farklhilik gostermekte midir?
Tablo 6. Uluslararasi Universite Ogrencilerinin Tiirkce Dil Ogrenme Kaygilari, Geldikleri Ulke Degiskeni
Acisindan Farklilik Gosterip Gostermedigine iliskin Varyans Analizi Tablosu

Ulkeler N X Ss varyans SD KO F P Anlamhhk
kaynagi

Tiirkmenistan (1) 84 116,17 22,568 G.arasi  13089,038 14 934,931 10954 025
Azerbaycan (2) 17 113,64 22,343 G.ici 76552,882 160 478,456

Ozbekistan 3) 4 12150 35491 Toplam 89641920 174

Kazakistan (4) 10 103,30 13,132

Kirgizistan (5) 3 128,33 6,429

Tiirkiye (6) 2 12600 ,000 _
Irak (7) 11 100,09 27,263 1-14.6;
iran (8) 5 9940 26,931 ‘1‘;5'1 6
Suriye (9) 8 100,75 15,406 61414
Afganistan (10) 2 121,00 8,485 n
Yunanistan (11) 5 137,40 21,361

Kamerun (12) 3 97,00 6,928

Gana (13) 2 11050 4,949

Hindistan (14) 6 98,16 5,600

Diger (15) 13 104,69 23,637
Toplam 175 112,24 22,697

Tablo 6 incelendiginde Uluslararas1 Universite 6grencilerinin Tiirkge dil 6grenme kaygilari, “geldikleri
tilke” degiskeni acisindan anlamli bir fark olusturdugunu gostermektedir (F=1,954; p<.05).
Ogrencilerin kaygi diizeylerinin hangi iilkeler arasinda farklilik gosterdigini belirlemek amaciyla
yapilan Post Hoc testi sonuglarina gére yabanci uyruklu iiniversite Tiirkmenistan’dan gelen 6grencilerin
Tiirkge dil 6grenme kaygi algilar1 (X=116,17), Hindistan (X=98,16), Tiirkiye (X=126,00); Kazakistan
(X=103,30), Tirkiye (X=126,00); Hindistan (X=98,16), Tiirkmenistan (X=116,17), Tiirkiye
(X=126,00); Tiirkiye (X=126,00), Tiirkmenistan (X=116,17), Kazakistan (X=103,30) ve Hindistan
(X=98,16) kayg1 algilar1 (aritmetik ortalamasi biiyiik olan lehine) daha yiiksek oldugu tespit edilmistir.
Uluslararasi Universite Ogrencilerinin “Biligsel Farkindaliklar1”, yas degiskeni acisindan
farkhilhik gostermekte midir?
Tablo 7. Uluslararast Universite Ogrencilerinin Tirk¢e Dil Ogrenme Biligsel Farkindaliklar, Yas Degiskeni
Acisindan Farklilik Gosterip Gostermedigine Iliskin Varyans Analizi Tablosu
Varyans

Yas

o X 9 KT SD KO F p
arahgi kaynag
18-20 44 60,42 G.aras1 2 168,454 4,296 ,015
21-26 90 64,69 G.i¢i 172 519,215
26 ve 41 68,21 Toplam 174
uzerl
Toplam 175 64,4463

Ogrencilerin yas degiskenine bagh olarak bilissel farkindaliklar1 egilimlerine iliskin varyans analizi
sonucunda, yaglar aralig1 boyutunda (F=4,296) p< .05 diizeyinde anlamli fark oldugu goriilmektedir.
Yagslar araligi1 boyutunda farkliligin hangi gruplar arasinda oldugunu belirlemek amaciyla post hoc testi
yapilmig ve Tablo 8’de verilmistir.
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Tablo 8. Uluslararas1 Universite Ogrencilerinin Tiirkge Dil Ogrenme Bilissel Farkindaliklari, Yas Degiskeni
Agisindan Farklilik Gésterip Gostermedigine iliskin Post Hoc Analizi Tablosu

Gruplar
X N Gruplar 18-20 yas 21-26 yas 26 ve lizeri
60,42 44 18-20 yas arasi *
Yas arahig
64,69 90 21-26 yas arasi
268,21 41 26 yas ve lzeri *

Tablo 8’e gore 18-20 arasi yasa sahip 6grencilerin besli dlgek tlizerinden egilim gosterdikleri biligsel
farkindaliklarinin aritmetik ortalamas1 X=60,42; 21-26 aras1 yasa sahip 6grencilerin aritmetik ortalamasi
X =64,69; 26 ve lizeri yasa sahip 6grencilerin X=268,21°dir. Bu dogrultuda 26 yas ve iizeri 6grencilerin,
18-20 yas aras1 Ogrencilerine gore, biligsel farkindaliklari boyutunda daha olumlu egilime sahip
olduklar1 sdylenebilir.
Uluslararasi Universite (")grencilerinin “Biligsel Farkindaliklar1”, geldikleri iilke degiskeni
acisindan farkhhik gostermekte midir?
Tablo 9. Uluslararas1 Universite Tiirkge Dil Ogrenme Bilissel Farkindaliklari, Geldikleri Ulke Degiskeni
Acisindan Farklilik Gosterip Gostermedigine Iliskin Varyans Analizi Tablosu

Ulkeler N X Varyans - p SD KO F 0
kaynagi

Tiirkmenistan (1) 84 66,24 G.arast 6667,767 14 476,269 3,689 ,000
Azerbaycan (2) 17 69,00 G.igi 20654,682 160 129,092

Ozbekistan (3) 4 76,94 Toplam 89641,920 174

Kazakistan (4) 10 62,20

Kirgizistan (5) 3 62,00

Tiirkiye (6) 2 67,00

Irak (7) 11 54,27

iran (8) 5 49,60

Suriye (9) 8 61,00

Afganistan (10) 2 67,00

Yunanistan (11) 5 79,00

Kamerun (12) 3 61,59

Gana (13) 2 62,50

Hindistan (14) 6 46,66

Diger (15) 13 64,52
Toplam 175 64,44

Uluslararas1 Universite Ogrencilerin geldikleri iilke degiskenine bagli olarak bilissel farkindaliklart
egilimlerine iliskin varyans analizi sonucunda, geldikleri iilkeler arali§i boyutunda (F=3,689) p<.05
diizeyinde anlamli fark oldugu goriilmektedir. Ulkeler araligi boyutunda farklihigin hangi iilkeler
arasinda oldugunu belirlemek amaciyla post hoc testi yapilmis ve Tablo 10’da verilmistir.
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Tablo 10. Uluslararas: Universite Ogrencilerinin Tiirkge Dil Ogrenme Bilissel Farkindaliklari, Geldikleri Ulke
Degiskeni Agisindan Farklilik Gosterip Gostermedigine Iliskin Post Hoc Analiz Tablosu

Gruplar
v
X N Gruplar % gg % § ° ) % % E’ §
E5ifpEyg 2 EEzEog
Fe O ¥ MM F = 5 o <« > X O I AN
66.24 84 t1;11'r1'1rkmenis -
69,00 17 ,:\zerbayca N
76,94 4 Ozbekistan * *
62,20 10 Kazakistan
62,00 3 Kirgizistan
67,00 2 Tiirkiye
54,27 11  Irak *
49,60 5 fran * *
61,00 8 Suriye
67,00 2 Afganistan
79,00 5 Yunanistan * *
61,59 3 Kamerun
6250 2 Gana
46,66 6 Hindistan  * *o* *

Ulkeler

64,52 13  Diger

Tablo 10’a gore Tiirkmenistan x=66,24, Azerbaycan X=69,00, Ozbekistan X=76,94 iilkelerinden
ogrencilerin begli 6lgek lizerinden egilim gosterdikleri biligsel farkindaliklarinin aritmetik ortalamalari,
Hindistan’dan X =46,6; Iran X=49,60, Irak X=54,27, Yunanistan X=79,00’dir. Bu dogrultuda
Tiirkmenistan, Azerbaycan, Ozbekistan ve Yunanistan’dan gelen 6grenciler, Hindistan, Iran ve Irak’tan
gelen Ogrencilerine gore Biligsel farkindaliklart boyutunda daha olumlu egilime sahip olduklar
sOylenebilir.
Uluslararasi1  Universite Ogrencilerinin  “Bilisgsel Farkindahklar1”, égrenim
diizeyleri degiskeni acisindan farkhihk gostermekte midir?
Tablo 11. Uluslararasi Universite Ogrencilerinin Tirk¢e Dil Ogrenme Biligsel Farkindaliklari, Ogrenim Diizeyi
Degiskeni Acisindan Farklilik Gosterip Gostermedigine 1liskin Varyans Analizi Tablosu
Ogrenim Varyans

Diizeyi N X kaynagi KT Sb KO F b
Lisans 150 64,57 G.aras1 1049,191 2 524,595 3,434 ,034
Y.Lisans 23 65,58 G.ici 26273,258 172 152,752

Doktora 2 41,89 Toplam 27322,449 174

Toplam 175 64,44

Ogrencilerin 6grenim diizeyi degiskenine bagli olarak bilissel farkindaliklar1 egilimlerine iliskin varyans
analizi sonucunda, 6grenim diizeyleri araligi boyutunda (F=3,434) p< .05 diizeyinde anlamli fark oldugu
goriilmektedir. Ogrenim diizeyleri boyutunda farkliligin hangi gruplar arasinda oldugunu belirlemek
amactyla post hoc testi yapilmis ve Tablo 12’de verilmistir.
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Tablo 12. Uluslararas1 Universite Ogrencilerinin Tiirk¢e Dil Ogrenme Biligsel Farkindaliklari, Ogrenim Diizeyi
Degiskeni Acisindan Farklilik Gésterip Gostermedigine Iliskin Tukey Analizi Tablosu

X N Gruplar Gruplar
Ogrenim _ Lisans Y. Lisans Eoktora
Diizeyi 64,57 150 Lisans

65,58 23 Y. Lisans *

41,89 2 Doktora * *

Tablo 12°e gore Lisans besli Olgek iizerinden egilim gosterdikleri biligsel farkindalik aritmetik
ortalamasi X=64,57; Yiksek Lisans Ogrencilerinin aritmetik ortalamasi X=65,58; Doktora
ogrencilerinin X=41,89’dir. Bu dogrultuda doktora 6grencilerinin lisans ve yiiksek lisans dgrencilerine
gore bilissel farkindalik boyutunda daha olumlu egilime sahip olduklar1 séylenebilir.

Tartisma, Sonug¢ ve Oneriler

Aragtirmanin genel amaci dogrultusunda elde edilen verilere gore; cinsiyet degiskeni acisindan
uluslararasi iiniversite 6grencilerinin Tiirk diline iligkin biligsel farkindahk ve kaygi toplam puanlari
arasinda benzestigi goriilmiistiir. Buna benzer olarak Alghorbany and Hamzah (2020) arastirmasinda
emotional intelligent and second language speaking anxiety arasinda yiiksek bir iliski bulmustur.
Cocuk.& Yanpar Yelken (2021) de cinsiyet degiskeni ile ilgili bulguya benzer olarak; regular reading
in native language arasinda cinsiyet ag¢isindan anlamli fark goézlemlenmemistir. Yag degiskeni a¢isindan
uluslararasi tiniversite 6grencilerinin Tiirk diline iliskin biligsel farkindalik ve kaygi toplam puanlar
tanimlayici istatistik tablosunda yakinlik gdsterirken, yas degiskenine gore ise uluslararasi {iniversite
Ogrencilerin yas1 biiyiidiikce biligsel farkindaliklarinin daha yiiksek oldugu goriilmiistiir. Geldikleri iilke
degiskeni agisindan uluslararasi iiniversite 6grencilerinin Tiirk diline iligkin biligsel farkindalik ve kaygi
toplam puanlar1 arasinda benzestigi goriiliirken, 6grencilerin geldikleri {ilke ile bilissel farkindalik 6l¢egi
toplam puanlart ile kaygi 6lcegi toplam puanlari birlikte analiz edilmis ve anlamli farklilik bulunmustur.
Ozerbas, Yilmaz, Babatiirk, and Inaléz (2023)’iin arastirmasinda; Ogrencinin geldigi yerlesim birimine
gore (koOy, kasaba, sehir) katilimcilarin Tiirkge 6grenmeye yonelik kaygilarinin ise benzer oldugunu
bulgulamistir. Zhou, Xi & Lochtman (2023) okuma-yazma yeterligi ile, iletisim kurma yeterligi arasinda
iligki oldugunu dogrulamistir. B una karsin konusma ve dinleme ile iletisim kurma yeterligi arasinda
iligki aym diizeyde etkili ¢cikmamustir.

Egitim diizeyi degiskeni agisindan uluslararasi iiniversite 6grencilerinin Tiirk diline iliskin biligsel
farkindalik ve kaygi toplam puanlari arasinda yakinlik goriilmiis olup 6grencilerin egitim diizeyleri ile
biligsel farkindalik 6lgegi toplam puanlar ile kaygi 6lgegi toplam puanlan birlikte analiz edilmis ve
egitim diizeyine gore anlamli farklilik bulunmustur. Benzer bir sekilde Aslan ve Thompson, 6grencilerin
ikinci bir dili 6grenirken kendilerini ne kadar giivende hissederlerse, anadili farkli olan kisilerle
etkilesime girme isteklerinin de arttigini belirlemislerdir. Overall, positive beliefs about language
learning may be helpful in reducing anxiety and boosting confidence in language learning (2021). Lee
(2016) wuluslararas1 oOgrencilerin dil kaygi diizeylerini inceledigi arastirmada ise, diizeltici
geribildirimlerin 6grencilerde olumlu duygusal durum ve tesvik edici oldugunu gdstermektedir. Bu
arastirmalarin bulgular destekleyici nitelikte oldugu soylenebilir.

Tiirkge dil 6grenme kaygilari, 6grenim gordiikleri fakiilte degiskeni acisindan anlamli bir farklilik
olusturmadig: tespit edilmistir. Ozdemir (2019) Tiirkgeyi yabanci dil olarak &grenenlerin yazma
kaygilarini gesitli degiskenlere gore yaptig1 arastirmada ise Tiirkge 6grenen 6grencilerin iilke, Tiirkge
ogrenme, kolaylik ve zorluk, anadilde yazmayi1 sevme gibi degiskenlere gore anlamli farklilik
gosterdigini tespit ederken, cinsiyet degiskenine, Tiirkiye’de bulunma siirelerine, iyi olduklar1 dil
becerilerine, Tiirkiye’ye gelmeden onceki Tiirkge egitimlerine gore anlamli farklilik bulunmamaistir.
Tiirkce dil 6grenme kaygilari, geldikleri {ilke degiskeni agisindan anlamli bir fark olusturdugunun
sonucuna varilmigtir. Bu bulguyu destekler sekilde Khawaja, Chan, Stein (2017)’de uluslararasi
ogrencilerin, ders baskisiyla birlikte, ikinci dil kaygisin1 yasadiklarini (6zellikle konugma boyutunda)
bulmustur. Mikami H (2023)’de dil kaygisinin azalmasi i¢in beceriye dayali egitimin gerekliliginden
bahsetmektedir. Tiirkmenistan’dan gelen 6grencilerin Tiirkge 6grenme kaygi algilar (X=116,1786),
Hindistan (X=98,1667), Tiirkiye (X=126,0); Kazakistan (X=103,3), Tiirkiye (X=126,0); diisiik kayg1
sahibi iken, geldikleri diger iilkeler dgrencilerin kaygi algilar1 daha yiiksek oldugu tespit edilmistir.
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Coziim olarak Wang & Maclntyre (2021) ikinci dil 6grenenlerin yalmizca kaygiyr azaltmaya
odaklanmak yerine, dil 6greniminde ilgi ¢ekici ve eglenceli deneyimler bulmaya caligmalarinin daha
yararli olacagini belirtmektedirler. Bu bulgu, metacognitive awareness, keyif ile de desteklenmektedir.
Yesilgimnar & Erdemir (2023) dil 6grenmede zevk hem 6grenen hem de sosyal degiskenler tarafindan
sekillenmektedir. Bazen 6grenmede digsal degiskenler (6rnegin motivasyonel kurumsal ve metodolojik
degiskenler farkli baskinlikta oldugu i¢in) i¢csel degiskenlerden daha agir basabilir.

Ogrencilerin yas degiskenine bagl olarak bilissel farkindaliklar: egilimlerine iliskin varyans analizi
sonucunda, yaslar aralig1 boyutunda anlamli fark oldugu goriilmektedir. 18-20 aras1 ve 21-26 aras1 yasa
sahip 0grencilerin biligsel farkindalik seviyesi birbirine yakin iken, 26 ve iizeri yasa sahip 6grencilerin
daha ytiksek oldugu gortilmistiir. Bu dogrultuda 26 yas ve tizeri 6grenciler 18-26 yas aras1 6grencilerine
gore biligsel farkindaliklar1 boyutunda daha yeterli olduklar sdylenebilir.

Uluslararasi iiniversite 6grencilerin geldikleri iilke degiskenine bagl olarak bilissel farkindaliklari
iliskin varyans analizi sonucunda, geldikleri iilkeler araligi boyutunda anlamli fark oldugu
goriilmektedir. Tiirkmenistan, Azerbaycan, Ozbekistan ve Yunanistan’dan gelen dgrenciler bilissel
farkindalik boyutunda olumsuz egilimi tespit edilirken Hindistan, Iran ve Irak’tan gelen dgrencilerinin
lehine bilissel farkindaliklar1 boyutunda daha olumlu egilime sahip olduklar1 sonucuna varilmigtir. Bu
bulguyu destekler bir sekilde Ozerbas, Yilmaz, Babatiirk, and Inaléz (2023)’iin arastirmasinda;
Katilimeilarin Tiirkge 6grenmeye yonelik kaygilari, ders siireci, giindelik hayat ve anlama-anlatma
siirecindeki kaygilari ana dile yani iilkeye gore farklilagmaktadir.

Ogrencilerin 6grenim diizeyi degiskenine bagli olarak bilissel farkindaliklar1 egilimlerine iliskin elde
edilen sonuglarinda, dgrencilerin 6grenim diizeyinde anlamli fark oldugu goriilmektedir. Lisans ve
Yiiksek Lisans dgrencilerinin bilissel farkindaliklar1 aralarinda yakin sonuglar tespit edilirken, doktora
ogrencilerinin daha diisiik oldugu goézlemlenmistir. Bu baglamda doktora dgrencilerinin, lisans ve
yiiksek lisans 6grencilerine gore bilissel farkindalik boyutu daha yiiksek biligsel farkindaligina sahip
olduklar1 s6ylenebilir.

Oneriler

Uluslararasi iiniversite 0grencilerinin Tiirkce diline iliskin kaygilar1 ve biligsel farkindaliklar1 arasindaki
iligki incelemesinde, Tiirk¢eye yabanci bir dil goziiyle bakabilmek; hangi nedenle olursa olsun yabanci
dil olarak Tiirk¢e 6grenmeye baglamis 6grencilerin farkli diizeylerde de olsa konusma, anlama, okuma
ve dinleme kaygis1 ayrica bulunduklar1 sinif ortamina iligkin kaygi tasidiklari, 6grenme sevilerinde
oldukca etkili oldugu g6z ardi edilmemelidir. Kaygi Tiirk¢e dil siniflarinda olumlu veya olumsuz
etkilere neden olabilir. Tiirk¢e diline yonelik kaygilar basarili bir kurs siireci ile en aza indirilebilir.
Yabanct dil olarak Tiirk¢e kurslarinda ise &grencilerin tamamen kaygidan armmis olmalart dil
Ogrenimine olumsuz etki yaratabilir. Kaygi meydana getiren durumlarin tamamen ortadan kaldirilmasi,
hi¢ kaygi duymayacaklari1 ortam olusturulmaya ¢alismasi, Uluslararasi iiniversite égrencilerin Tiirkce
dil 6grenimine yonelik basarilarinin diigmesine neden olabilir. Buna yonelik olarak Tirkge dil
Ogreniminde en 6nemli engellerden biri olan kaygiylr miimkiin oldugu kadar azaltabilmek amaciyla
iiniversitelerde Tiirkge hazirlik okullarinda goérev yapan ogretim elemanlar1 ve program gelistirme
uzmanlarinin bu sorunu dikkate alarak dersleri kaygiy1 azaltmaya yonelik planlamasi, simif ortamini
yapay bir dil 6grenme ortamindan ziyade daha dogal ve stresten uzak sekilde planlamasi, egitim
programlarmi giincellemesi, derslerde oyun gibi kaygiy1 azaltici faaliyetlere daha fazla yer vermesi
onerilebilir. Bu okullarda gorev yapan psikolojik danismanlarin ise yabanci dil kaygisina yonelik
seminerler diizenleyerek konu hakkinda 6grencilerin farkindaligini arttirmasi, bu sorunu agmaya yonelik
olas1 ¢6ziim Onerilerini sunmasi onerilebilir.

Arastirmanin temel bulgularindan hareketle Ogrencilerin bilissel farkindaliklarinin ve yabanci dil
O0grenmeye olan inanglarmin 6grencilerin algilarina gore ortalamanin istiinde bir diizeyde oldugu
goriilmiistiir. Tiirk¢e dil 6grenme kaygisinin ortalama seviyede oldugu sonucuna ulasilmistir. Biligsel
farkindaligin Tiirkce dil 6grenmeye olan inang ile kaygist arasinda bir iligki bulunmustur. Bu sonuca
gore dil 6grenme inanci arttik¢a dil 6grenme kaygisinin az da olsa artacagi sdylenebilir.

Uluslararas1 Universite dgrencilerinin Tiirkge dil 6grenme kaygisi ile Biligsel farkindaliklar arasindaki
iligkiyi incelemeyi amaglayan bu arastirma sadece bir iiniversitenin uluslararasi 6grencileri iizerinde
yogunlagsmistir. Ayni arastirma birden c¢ok {iniversitenin uluslararasi 6grenci veriler toplanarak
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tekrarlanabilir. Aym1 zamanda sadece devlet iiniversiteleri degil vakif iiniversitelerinden de veriler
toplanarak degiskenlerin iki tiir tiniversitede nasil benzerlik ve farklilik gosterdigi arastirilabilir.
Arastirmanin bir bagka sinirli noktasi ise sadece Tiirkge egitimi almakta olan 6grencilerle ylriitilmiis
olmasidir, farkli dillerde 6grenim goren &grencilerle bu arastirmay1 yapmak aradaki farklar gormek
bakimindan faydali olabilir. Son olarak arastirmada nicel paradigma izlenerek sadece anketler
araciligtyla veri elde edilmistir. Nitel yontemlerle de desteklenen analizler yapmak arastirmanin
derinligi acisindan faydali olabilir.
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