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This research aims to examine the variables that affect the reading comprehension
performance of second-grade students who have poor and good reading comprehension
skills. In the research, studies were conducted with 165 students from various socio-
economic levels who continue to the second-grade in the fall semester of the 2020-2021
academic year in Pazarcik district of Kahramanmaras. The data collection tools of the study
consist of four texts, two of which are informative and two of which are narrative. These
Data collection tools were applied to students individually in a classroom setting with
appropriate pre-arranged conditions. Before starting to work with the students, they were
informed about the work to be done, and then they started to work as soon as they felt ready
in line with the information given. The data of the study were analyzed with the SPSS
statistical program using the correlation coefficient and the Mann-Whitney U test. When the
findings of the study were examined, it was seen that there were significant differences in
the analysis error percentages, listening comprehension skills, decoding time averages, and
text reading fluency of the second-year students with good and poor reading skills.
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Bu arastirma zayif ve iyi okudugunu anlama becerilerine sahip ikinci sinif 6grencilerinin
okudugunu anlama performanslar1 {izerinde etkili olan degiskenlerin incelenmesini
amaglamaktadir. Arastirmada Kahramanmaras'in Pazarcik ilgesinde 2020-2021 egitim
Ogretim yil1 giiz yaryilinda ikinci sinifa devam eden cesitli sosyo-ekonomik diizeylere sahip
165 ogrenci ile calismalar yapilmustir. Calismanin veri toplama araglari ikiser adet
bilgilendirici ve dykiileyici olmak tizere toplamda dért adet metinden olusmaktadir. Bu veri
toplama araglar1 6grencilere bireysel olarak, 6nceden ayarlanan uygun sartlara sahip bir
simf ortaminda uygulanmistir. Ogrencilerle calismaya baglamadan énce onlara yapilacak
calisma ile ilgili bilgi verilmis, daha sonra verilen bilgiler dogrultusunda kendilerini hazir
hissettikleri anda calismaya baglanmistir. Calismanin verileri korelasyon katsayisi ve Mann-
Whitney U testi kullanilarak SPSS istatistik programi araciligs ile analiz edilmistir. Calisma
sonucunda ortaya ¢ikan bulgular incelendiginde, arastirmaya katilan iyi ve zayif okuma
becerisine sahip ikinci sinif 6grencilerin ¢oziimleme hata yiizdelerinde, dinledigini anlama
becerilerinde, ¢6ztimleme siire ortalamalarinda ve metin okuma akiciliklarinda anlamli
farklar oldugu goriilmiistiir.
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1. Giris

Okuma-yazma becerisi sosyal ve egitim hayatimizi
etkileyen 6nemli becerilerdendir. Bireyin yasadig1 okuma
glcliigli akademik hayatinda basarisiz olmasmn en
onemli nedenlerindendir. Ciinkii okuma becerisi tiim
dgrenmelerimize temel tegkil eder (Unalan, 2001). Okuma
en genel tamimiyla yazili sembollerin anlam ¢ikarma
siirecinde kullanilmasidir (Gough ve Tunmer, 1986).
Ortaya konulan diger bir tanimda ise, sozciiklerin uygun
sesbilgisel, morfolojik ve ortografik, bilgi ve becerilerin
kullanilarak  ¢oziimlenmesi, sonra
sozciiklerin sozciik hazinesi, eski bilgi ve deneyimler
yoluyla bagdastirilarak anlamlandirildiklari, daha sonra
meydana gelen

baglaminda analiz

¢oztimlendikten

cimleleri  sb6zdizimsel nitelikleri

edip verilmek istenen mesaja
ulasabildikleri bir siire¢ olarak tanimlanmstir (Giildenoglu
vd., 2015). Ortaya konulan bir¢ok calismayla okuma,
sesletimin  Otesinde gayreti
algilanmaya baglanmistir. Okumada iki énemli basamak

vardir. Bunlar, ¢6ziimleme ve okudugunu anlamadir.

anlama ulasma olarak

Okumanin 6ncelikli amact anlamadir. Bireyin akademik
hayatinda ulasilacag1r basarilarin ¢ok Onemli bir kismi
okudugunu anlama becerisine baghdir (Ates, 2008;
Cetinkaya vd., 2015; Yildiz, 2013; Yilmaz, 2011). Okumanin
gerceklesmesi kelimelerin dogru olarak ¢dziimlenmesine
ve ¢oziimlenen kelimelerin anlamlandirilarak paragraf ve
climle diizeylerinde anlatilmak istenen mesajlarin dogru
bir sekilde algilanmasina baghdir (Makhoul, 2017). Basarili
bir okuma eylemi igin kelime ¢oziimleme becerisi 6n kosul
olarak
kargiliklarma oziimleme ve alfabe kurallar1 géz oniinde
bulundurularak doniistiiriilme siirecine kelime ¢dziimleme
becerisi denir (Abou-Elsaad vd., 2016). Arastirmalar
gosteriyor ki basarili bir ¢oziimleme performans: icin
sesbilgisel beceri ve bilgilerin de iyi olmas1 gerekmektedir
(Abou-Elsaad vd., 2016; Kjeldsen vd., 2014; Makhoul, 2017;
Rakhlin vd., 2014; Shaywitz ve Shaywitz, 2005; Vellutino
vd., 2004). Sesbilgisel beceri ve bilgiler okul o6ncesi
donemde sesbilgisel farkindalik olarak ele alimirken,
okuma egitimlerine gecilmesiyle beraber
¢oziimleme olarak ele alinir (Goswami ve Bryant, 1990).
Sesbilgisel

goriilmektedir. Yazibirimlerin sesbirimsel

sesbilgisel

farkindalik becerilerinin erken ddnemde
gelismeye basladigi, okuma siirecine gegilmesiyle beraber
gelistigi ve okudugunu anlama becerisine énemli katkilar
sagladigi bir¢ok calismada vurgulanmaktadir
(Durgunoglu ve Oney, 1999; Giildenoglu vd., 2016; Phillips
vd., 2008; Pullen ve Justice, 2003; Siiel, 2011). Sesbilgisel
farkindalik becerileri ilkokul cagiyla beraber ses bilgisel
¢ozlimleme becerisine evirilmektedir. Buradan hareketle
sesbilgisel farkindalik becerilerinin sesbilgisel ¢dziimleme
becerilerini  etkiledigi vurgulanmaktadir. Sesbilgisel
¢oziimleme becerileri yazibirimlerin sesbirimler seklinde
ifade edilmesi olarak tanimlanmaktadir (Kirby vd., 2008).
Tiirkge gibi saydam ortografiye sahip olan dillerde
sesbilgisel ¢6ziimleme becerilerinin sozciik ¢dziimleme
becerilerine katkis1 ¢ok biiyiiktiir (Babayigit ve Stainthorp,
2007; Caravolas vd., 2005; Durgunoglu ve C)ney, 1999).

Sesbilgisel ¢Oziimleme becerileri okudugunu anlama
becerilerini dolayli olarak etkilemektedir. Alan yazinda tek
yonlii ve ¢ift yonlii kelime okuma kurami olmak {izere
temelde iki okuma kurami yer almaktadir. Sesbilgisel
¢oztimleme becerileri bu iki kuramda da ortak noktadir
(Coltheart vd., 2001; Ramus vd., 2003). Tek yonlii kelime
okuma gore igin
sesbilgisel ¢oziimleme yapilmaktadir. Bireyin okuma
performansinin temelini sahip olunan sesbilgisel beceriler
olusturmaktadir. Bunun yaninda akic1 okuma, okudugunu

kuramina kelimelerin okunmasi

anlama ve sesbilgisel beceriler arasindaki iligki ¢alismalarin
bir¢ogunda vurgulanmaktadir (Frost, 1998; Giildenoglu
vd., 2012; Makhoul, 2017; Samuels ve Farstrup, 2006).
Bireyler herhangi bir yetersizlige sahip olmasa dahi
sesbilgisel becerilerde giiglitk yasayabilmektedirler. Bu
bireyler
okuyucu olarak isimlendirilmektedirler. Bu okuyucular
kelime ¢Oziimleme asamasinda harf-ses iligkisi kurarken
yetersizlik yasarlar. Bu yetersizligin akici okumada ve
okudugunu anlamada da olumsuz etki gosterecegi
vurgulanmaktadir (Baydik ve Bahap Kudret, 2012; Furnes
ve Samuelsson, 2010; Orsolini vd., 2009). Cift yonlii okuma
kuraminda
dagarcigina dayal olan ve olmayan olmak iizere iki yol
vardir (Coltheart vd., 2001). Kelime dagarcigina dayali olan
yolda, birey kelimeleri ¢oziimleme esnasinda harf-ses
doniisiimii  yapmaz. Okumayi, goriilen kelimelerin
kargiliklarmi zihindeki kargiliklarla
gerceklestirir. Kelime dagarcigina dayali olmayan yolda ise
tek yonlii okuma kuramina benzer sekilde yazibirimler
sesbirimlere doniistiiriilerek ¢oziimleme gergeklestirilir.
Her iki da kelime c¢o6ziimleme
becerilerinin basarili olmasi igin sesbilgisel bilgi ve beceriye
belirli bir diizeyde sahip olunmas1 gerekmektedir. Metnin
dogru bir sekilde ve uygun bir hizla anlaminin kavranarak
¢ozlimlenmesine metin okuma akiciligi denir (Tosun,
2018). Metin okuma akiciligmnin en onemli gostergeleri

zaylf okudugunu anlama becerisine sahip

kelime ¢oziimleme esnasinda kelime

esleyerek

okuma kuraminda

kelime ¢6ztimleme dogrulugu ve hizidir. Ortaya konulan
calismalarda metin okuma akiciliginin okudugunu anlama
ve kelime ¢oziimleme becerileri arasinda bir koprii olarak
gorev yaptig1 vurgulanmaktadir (Pikulski ve Chard, 2005;
Silverman vd., 2013). Okudugunu anlama becerisi ile
okuma akiciligi arasindaki pozitif yonde anlamli iligki
oldugu yapilan ¢alismalarda vurgulanmaktadir (Bastug ve
Akyol, 2012; Biancarosa ve Cummings, 2015; Calet vd.,
2015; Ouellette ve Beers, 2010; Yildirim, 2013; Yildiz, 2013).
Coziimleme becerisinde akiciligin zayif olmasi okudugunu
anlamanin ve bununla beraber akademik basarinin istenen
diizeyde olmamasma yol agmaktadir. Sozciikleri dogru
olarak ¢oziimleyebilme becerisi ile metnin ya da ciimlenin
anlamina ulasabilme, metin okuma akiciliinin temelini
olusturmaktadir (Rasinski, 2004). Okumay: 6grenmede
zorlanan bireyler incelendiginde bu bireylerin metin
okuma akiciliklarmin  zayif oldugu goriilmektedir.
Buradan  hareketle = okumayi  Ogrenmede
¢oziimlemenin katkisiin biiyiik oldugu vurgulanmaktadir
(Cayir ve Ulusoy, 2014).

akic
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Akict okuma becerisi ile ilgili Tiirkiye’de yapilan
aragtirmalar incelendiginde birka¢inin yalmizca zayif
okuma becerisine sahip bireylerle yapildigi (Cayc ve
Demir, 2006; Ergiil, 2012; Sidekli, 2010; Yilmaz, 2008), bir
arastirmada 6gretmen goriislerinin incelendigi (Baydik ve
Bahap Kudret, 2012), bir digerinin iyi okuma becerisine
sahip bireyleri inceledigi, bir arastirmanin ise
karsilastirmaya dayali oldugu (Gokge-Saripinar ve Erden,
2010) goriilmektedir. Bunlara ek olarak Ozata ve Haznedar
(2018) ortaya koyduklar: kelime
¢oziimleme becerisinin okudugunu anlama becerisinin
onemli yordayiclarindan biri oldugunu belirtmislerdir.
Aktas ve Cankal (2019) ortaya koyduklar1 arastirmada iyi
okuma akiciligt sahip olan bireylerin
okudugunu anlama becerilerinin de iyi oldugunu ve bu

arastirmada akia

becerisine

bireylerin okumaya daha istekli oldugunu belirtmislerdir.
Cozlimleme becerisinin boyutlarindan biri olan dogru
¢oziimleme, ortaya konulan sembollerin dogru olarak
¢oziimlenmesi seklinde tanimlanabilir. Sembollerin harf-
dikkat dogru
¢oziimlenememesi ise hatas1

tanimlanmaktadir. Dogru ve hizli ¢oziimleme yapabilme
ile okudugunu dogru
eylemlerdir. Dogru ve hizli bir sekilde kelime ¢oziimleyen
bireyler dikkatlerini anlama daha iyi odaklayabildikleri
icin okuduklar1 ciimle ve metinleri daha rahat bir sekilde
anlayabilmektedirler. Bu da islemleme
kavramuyla iligkilidir. Otomatik islemleme, kelimelerin en
az ugras ile hizlh ve dogru olarak c¢oziimlenmesidir.
LaBerge ve Samuel (1974) ortaya koyduklari ¢6ziimlemede
otomatiklesme teorisinde, bireyin hizli ve dogru olarak
¢oziimleme yapabildiginde dikkatini metnin ve ciimlenin
anlamma daha fazla verebildigini vurgulamaktadirlar.
Tam aksine hizli ve dogru olarak ¢oziimleme yapamayan
birey ise dikkatini kelimeyi ¢6ztimlemeye harcadig icin
anlama odaklanmada giiclitk ¢ekmektedir. Bu da bireyin
okudugunu anlamada zorlanmasina neden olmaktadir.

ses  uyumuna edilmeden olarak

okuma seklinde

anlama becerileri orantili

otomatik

Coziimleme hizi, kelimenin goriilmesiyle beraber fark
edilerek sesli veya sessiz olarak okundugu siiredir (Bastug
ve Akyol, 2012). Coziimleme hizini etkileyecek temel unsur
okumada otomatiklesmedir. Okumada otomatiklesme
kavrami incelendiginde baslica {i¢ unsur karsimiza
cikmaktadir. i1k olarak kelime ¢oziimlemenin uygun olarak
yapilmasinin gerekliligi vurgulanmaktadir. Tkinci olarak
kelime ¢6ziimlemenin uygun bir hizla yapilmasimnin
gerekliligi vurgulanmaktadir. Son olarak
gerceklestirilirken dikkat ve enerjinin olabilecek en asgari

ise bunlar

diizeyde harcanarak yapilmasinin gerekliligi
vurgulanmaktadir.  Okudugunu  anlama  oraninin
arttirllmast  ¢oziimleme hizinin  arttirilmasiyla  dogru

orantilidir (Durukan, 2014). Dinledigini anlama becerisi
dilin s6zel dili anlama boyutunda ele alinmaktadir.
Dinleme; farkina varilan goriintii ve seslere dikkatin
ardindan baz1 isitsel
devam sonunda

yogunlastirilmasiyla baslayan,
taninmastyla
anlamlandirma ile sonuglanan psikolojik bir siire¢ olarak
tanimlanmaktadir (Ergin ve Birol, 2000). Anlasilacag tizere

belirtilerin eden ve

dinleme bilingli bir siirectir. Gogiis'e (1978, s. 228) gore
dinleme; konusmact tarafindan gonderilen mesajin
anlamlandirilmast icin bireyin dikkatini ona yonlendirerek
mesajdan sonuglar ¢ikarmasidir. Dinleme ve isitme becerisi
uzun seneler boyunca farkli beceriler olarak goriilmemistir.
Fakat cesitli dinleme becerisi tanimlarina bakildiginda
ortak ozellikler gbze ¢carpmaktadir. Bu ortak 6zelliklerden
birisi de dinleme ve isitme becerilerinin farkli beceriler
olarak goriilmesidir. Dinleme becerisi, isitme becerisini de
kapsayan ve 6grenilmesinin son derece 6nemli goriildiigii
bir beceridir. Okudugunu anlama becerisinde 06zellikle
kelime hazinesi ve sozdizimsel bilgi gibi sozel dil becerileri
etkili olmaktadir (Dickinson ve Porche, 2011; Kendeou vd.,
2009). Kelime hazinesinin gelisimi incelendiginde bireyin
dogumundan baslayip
gelisimini stirdlirdiigii goriilmektedir. Kelime hazinesi
bireyin okuma ve okudugunu anlama becerisini olumlu
yonde etkilemektedir. Yukarida verilen bilgileri bir biitiin
olarak ele alirsak okuma, biitiin hayatimiz agisindan
kazanilmas1 biiyiik 6neme sahip becerilerin basinda

itibaren dinlemeyle beraber

gelmektedir. Yapilan arastirmalar incelendiginde okumay1
etkileyen birden fazla etken bagimsiz degisken olarak
kullanilmigtir. Bunlar: ¢dziimleme, sozel dili anlama ve
akicilik olarak siralanabilir. Bunlarin disinda ¢6ziimleme
hizi ve dogrulugu kavramlarinin da okuma becerisine
etkileri agiklanmigtir. Bu ¢alisma; ¢oziimleme hizi (siiresi),
¢ozlimleme hata orani, metin okuma akicilig1 ve dinledigini
anlama becerisinin iyi ve zayif okuma becerisine sahip
bireylerin okudugunu
etkilerine odaklanmistir.

anlama becerileri tizerindeki

1.1.Arastirmanin Amaci

Bu ¢alismanin amacy; ikinci sinifta yer alan iyi ve zayif
okudugunu anlama becerisi olan bireylerin metin okuma
akicilligl, ¢oziimleme hata orani, ¢oziimleme siiresi ve
dinledigini
performanslarina etkilerini incelemektir. Calismada bu
amag dogrultusunda su sorular test edilmistir:

anlama Dbecerisinin okudugunu anlama

Zayif ve iyi okudugunu anlama performanslarina sahip
olan 6grencilerin okudugunu anlama performanslari;

1. C)grencilerin dinledigini anlama performanslarina gore
anlamli bigcimde farklilagmakta midir?

2. Ogrencilerin okuma hata yiizdelerine goére anlamli
bicimde farklilagsmakta midir?

3. Ogrencilerin okuma siirelerine gore anlamli bigimde
farklilasmakta midir?

4. Ogrencilerin metin okuma akiciligi puanlarma gore
anlamli bigimde farklilasmakta midir?

5. Iyi ve zay1f okudugunu anlama becerisi olan 6grencilerin
okudugunu anlama performanslar1 ile dinledigini
anlama, ¢dziimleme hata orani, ¢bziimleme siiresi ve
okuma akiciliklar1 aralarinda anlamli diizeyde bir iligki
var midir?
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2. Yontem
2.1.Desen
Okudugunu anlama performanslarinda etkili olan

degiskenleri incelemeyi amaclayan bu calisma nicel
aragtirma tiirlerinden tarama modelinde betimsel bir
¢alismadir. Nicel aragtirmalar, mevcut durum ve olgular
hakkinda bilgi sahibi olmak i¢in sayisal degerlerin objektif
ve sistematik bir sekilde gozlemlenerek Ol¢iildiigii ve
yapilan Olgiimlerin tekrarlanabildigi siireci kapsayan
(Garip, 2023).
gecmiste gerceklesmis veya su anda gergeklesmekte olan
bir durumu, kendi oldugu sekliyle betimlemeyi amag
edinen bir arastirma yaklasimidir. Tarama modelinde
degiskenleri degistirme ve etkileme g¢abasmna girisilmez,
Arastirmaya konu olan nesne veya birey oldugu gibi

aragtirmalardir Tarama modelleri ise

tanimlanmaya ¢alisilir. Bu model de veri bulma ve kontrol
glicliitkleri iki temel smirhilik olarak goriilmektedir
(Buiytikoztiirk vd., 2013; Karasar, 2012).

2.2.Calisma Grubu

Kahramanmaras'in Pazarcik ilgesinde 2020-2021 egitim
ogretim yilinda ilkégretim ikinci smifta bulunan 165
0grenci bu arastirmanin ¢alisma grubunu olusturmaktadar.
Calismanin yapilacagr okullarin segiminde, COVID-19
pandemi sartlar1 da diisiiniilerek ulasilabilirlik birinci
oncelik olarak diistiniilmiistiir. Bunun yaninda calisma
grubu olusturulurken Ogrencilerin herhangi bir ek
tanilarmin (otizm, 6grenme glicliigii, down sendromu,
zihinsel yetersizlik vb.) bulunmamasi dikkate alinmigtir.
Calisma grubu segilirken goz oniine alinan diger nokta ise
ogrencilerin sosyo-ekonomik diizeyleri hakkinda bilgi
almmastir. Bu Ozelliklere sahip iki okul segilmistir.
Bunlardan birincisi C. ilkokuludur. C. ilkokulunda 103
ikinci sinif 6grenci yer almaktadir ve bu 6grenciler A, B, C,
D seklinde dort subeye boliinmiistiir. COVID-19 pandemi
sartlarindan dolay1 calismalar zoom programi iizerinden
gevrim ici olarak yapilmistir. Bu okuldan 30 6grenci ile
calisma yapilabilmistir. Katilimmn bu kadar az olmast bu
okulda bulunan 6grencilerin sosyo-ekonomik olarak zayif
olmalarindan kaynaklanmistir. Calismanin yapildig1 diger
okul ise F. ilkokuludur. F. ilkokulunda 174 ikinci siuf
0grenci yer almakta ve A, B, C, D, E, F seklinde alt1 subeye
boliinmiiglerdir. F ilkokulunda ¢ogunlukla orta ve yiiksek
sosyo-ekonomik diizeyde ogrenciler yer almaktadir.
Calismaya bu okuldan 135 grenci katilmigtir. Ogrencilerle
calismaya baglamadan &nce Pazarcik flge Milli Egitim
Midiirliigiinden, okul idarelerinden, ogretmenlerden ve
ogrenci velilerinden gerekli izinler alinmistir. Calisma giin
ve saatleri 6grencilerin smif dgretmenleriyle konusularak
belirlenmis ve calismalar 2020-2021 egitim 6gretim yilinin
gliz ve bahar doneminde gergeklestirilmistir. Aragtirmada
165 ogrenciye ikiser adet okuma ve dinleme bataryasi
uygulanmistir.  Uygulamanin
standart sapmalar temel alinarak (Min. Degeri .50, Maks.
Degeri 6, Ortalamalari 3.58, ve Standart Sapmalari [SS] ise
.94), ogrenciler iki gruba ayrilmistir. Okuyucu gruplari

ardindan ortalama ve

grubun okudugunu anlama puanlari temel alinarak
puanlar1 ortalamanin 1 SS tizerinde olanlar iyi okuyucu, 1
SS ve altinda olanlar ise zayif okuyucu seklinde
nitelendirilmistir. Calismaya zayif
okuyucu, 44’1 iyi okuyucu olarak belirlenirken 93 6grenci
ortalama okuyucu olarak belirlenmistir.
arastirma grubunu 72 6grenci olusturmaktadir. Bu bilgiler
Tablo 1’de gosterilmektedir.

katilanlarin 28’1

Calismanin

Tablo 1.

Ogrencilerin Okudugunu Anlama Becerisine Gore Dagilimi

Okudugunu Anlama n %

Ortalama OA 93 56.4
Zayif OA 28 17.0
Iyi OA 44 26.7
Toplam 165 100

Not. OA: Okudugunu Anlama
2.3.Islem

Ogrencilere haftanin bes giinii uygun saatlerde bireysel
olarak veri toplama araglari uygulanmistir. Coziimleme
hatalari, ¢6ziimleme siiresi, metin okuma akiciliklar1 ve
dinlediklerini anlama becerilerine iligskin veriler calisma
kayit cizelgelerine islenmistir. Calismalara
ogrenciler ile kisa siireli bir sohbet edip tanisarak
baslanilmistir. Tanismanin ardindan 6grenciye ¢alisma ile
ilgili bilgiler verilmistir. Daha sonra ¢alisma gerceklestirilip
o0grenciye tesekkiir edilerek oturum sonlandirilmistir.

sirasinda

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Aragtirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boéliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler” baglhig1 altinda belirtilen eylemlerden higbiri
gergeklestirilmemistir. ~ Calisma,
Universitesi Sosyal ve Begeri Bilimler Etik Kurulu'nun
05.01.2021 tarihli ve E—804.01-2101050026 sayili izni
dogrultusunda gergeklestirilmistir.

Hasan  Kalyoncu

2.4.Veri Toplama Araglar

Arastirmada dinledigini ve okudugunu anlama becerileri,
yazarlarin devam eden TUBITAK tarafindan desteklenen
117K976 numarali projesinde gelistirdikleri normal gelisim
gosteren ve okuma giigliigii olan ilkokul ve ortaokul
ogrencilerinin okuma becerilerini degerlendirmeye yonelik
bir okuma  degerlendirme bataryas: gelistirme
calismasinda gelistirilen dort metinle Ol¢lilmiistiir.
Metinlerden ikisi bilgi verici ikisi Oykiileyici tiirdedir.
Belirtilen iki adet bilgilendirici ve Oykiileyici metinler
ogrencilere  bireysel uygun
uygulanmigtir. Calismada okuma akiciligi, ¢dziimleme
hata yiizdesi, ¢6ziimleme siiresi ve dinledigini anlama
becerilerine iligkin veriler her &grenci igin Onceden
ayarlanan kayit cizelgesi ile tek bir oturumda toplanmuistir.

olarak ortamlarda
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Bu kayit cizelgesinde Ogrencinin ilgili metni ne kadar
siirede okudugu, okuma yaparken kag tane yanlis yaptigy,
okuma ve dinleme basamaklarindan sonra metinle ilgili
sorularda kag tane yanlis yaptig1 gosterilmektedir. Daha
sonra bu kayit cizelgelerindeki veriler SPSS programina
aktarilarak analiz edilmis ve calismadaki okuma hata
ylizdeleri,
ogrenciler bu sekilde ortaya cikarilmistir. Metin ile ilgili
bilgiler Tablo 2’de gosterilmektedir.

okuma siireleri ve ortalamada bulunan

Tablo 2.

Calismada Kullanilan Metinlerle ilgili Bilgiler

Sinif Okunabilirlik
Metin Ad1 Kelime Sayis1

Diizeyi Degeri
Bobo'nun Yardimi 142 84 (Kolay)
Caligkan Arn 118 57 (Orta Giigliik)

2. Siuf
Ben Kimim 138 75.29 (Kolay)
Telefon 118 61.43 (Orta Giigliik)

2.5.Veri Analizi

Tablo 2’de verilmis olan dort adet veri toplama araci 165
o0grenciye uygulanmistir. Daha sonrasinda uygulama
sonuglarina gore 93 Ogrenci
bulunmustur.
ogrencilerin neye gore ortalamada bulunduklar1 yukarida
belirtilmis olan Tablo 1 zayif, ortalama ve iyi okudugunu
anlama becerisine sahip &grencilerin frekans tablosu ve
ylizdelik dilime gore dagilimi kisminda vurgulanmaktadar.
dahil
edilmemistir. Geriye kalan 72 adet veri SPSS programi
kullanilarak analiz edilmistir. Arastirma kapsaminda
okudugunu anlama becerisi yoniinden iyi ve zayif olan
ogrencilerin  okudugunu performanslariin
¢oziimleme hata yiizdesi, ¢dziimleme siiresi, dinledigini

verilerinin istatistiksel

ortalamada Ortalamada bulunan

Ortalamada  bulunan Ogrenciler  analizlere

anlama

anlama ve metin okuma akicilig1 performanslaria gore
farkhlasip  farklilasmadigi  incelenmistir.  Yukarida
belirtilen dort degiskenin iyi ve zayif okuma becerisine
sahip olup olmama ile arasindaki iligkiyi ortaya koymak
icin korelasyon teknigi kullanilmistir. Diger yandan
okudugunu anlama becerisi yoniinden iyi ve zayif olan
ogrencilerin  okudugunu performanslariin
yukarida belirtilen degiskenler yoniinden farklilik yaratip
yaratmadigini belirlemek icin Mann-Whitney U testi
kullanilmistir. Mann-Whitney U testi normal dagilim
ozelligi gostermeyen bir dagilimda iki bagimsiz grup
ortalamalarim1 karsilastirmak amaciyla kullanilan non-
parametrik bir yontemdir. Bu arastirmada da verilerimizin
dagilim1 parametrik olmadig: icin Mann-Whitney U testi
kullanilmistir. Ayni zamanda iyi ve zayif okuma
becerilerine sahip olmaya gore katiimcilarin okudugunu
anlama performanslari ile dinledigini anlama, ¢oziimleme
hata yiizdesi, ¢dziimleme siire ortalamasi ve metin okuma

anlama

akiciliklart arasinda anlaml bir iliski olup olmadigini
belirlemek igin Spearman rho korelasyon analizi

yapilmustir.
3. Bulgular

3.1.0grencilerin Dinledigini Anlama Becerilerine Gore
Okudugunu Anlama Performanslar

Dinledigini anlama becerisinin iyi ve zayif okuma
becerisine sahip olma yoniinden fark yaratip yaratmadigim
bulabilmek i¢in yapilan Mann-Whitney U testi Tablo 3'te
sunulmustur. Verilerimiz normal dagilima uygun olmadig1
icin iligkisiz 6rneklemler f testi yerine Mann-Whitney U
testi yapilmustir.

Tablo 3.

Tyi ve Zayif Okudugunu Anlama Becerisi ile Dinledigini Anlama
Becerisi Puanlarimin Karsilagtirilmasi

Gru " Sira Sira u

P Ortalamas: Toplam1 P
Iyi Okuyucu 44 4548 2001 221 .00
Zayif 28  22.39 627
Okuyucu

Tablo 3’e bakildiginda ogrencilerin dinledigini anlama
puanlarmin aritmetik ortalamalar1 goz oniine alindiginda
iyi okuma becerisine sahip Ogrencilerin
ortalamas1 45.48, zayif okuma becerisine sahip 6grencilerin

aritmetik

aritmetik ortalamasi ise 22.39 olarak bulunmustur. Iyi ve
zay1f okuma becerisine sahip olan katilimcilarin dinledigini
anlama becerileriyle okudugunu anlama becerilerinde
farklilik olup olmadigmmi ortaya koymak igin yapilan
Mann-Whitney U testi sonucunda ise U =221, p <.05 olarak
bulunmustur. Bu degerler iyi okudugunu anlama becerisi
bulunan 6grencilerin dinledigini anlama becerilerinin de
iyi oldugunu, zayif okudugunu anlama becerisine sahip
olan 6grencilerin dinledigini anlama becerilerinin de zayif
oldugu sonucunu ortaya ¢ikarmaktadir.

3.2.0grencilerin Coziimleme Hata Yiizdelerine Gore
Okudugunu Anlama Performanslar

Coziimleme hata yiizdesinde iyi ve zayif okuma becerisine
sahip olma bakimindan fark olup olmadigini bulabilmek
icin yapilan Mann-Whitney U Tablo 4'te
gosterilmektedir. Verilerimiz normal dagilima uygun
olmadig: igin iligkisiz Orneklemler t testi yerine Mann-
Whitney U testi yapilmustir.

testi
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Tablo 4.

lyi ve Zayif Okudugunu Anlama Becerisi ile Coziimleme Hata
Yiizdesi Puanlarinin Karsilagtirilmasi

Sira Sira
Grup " Ortalamas: Toplam1 u P
Iyi 44 29.17 1283.50 29350 <.01
Okuyucu
Zayif 28  48.02 1344.50
Okuyucu

Tablo 4 incelendiginde Ogrencilerin ¢oziimleme hata
ylizdesi puanlarmin aritmetik ortalamalar1 goz Oniine
alindiginda iyi okuma becerisine sahip 0Ogrencilerin
aritmetik ortalamalar1 29.17, zayif okuma becerisine sahip
O0grencilerin aritmetik ortalamalar1 ise 48.02'dir. Yapilan
Mann-Whitney U testi sonucunda ise U = 293.50, p < .01
olarak bulunmustur. Bu sonuglar géz 6niine alindiginda iyi
ve zay1f okudugunu anlama becerilerine sahip 6grencilerin
¢ozlimleme hata fark
bulunmustur. Kisaca agiklamak gerekirse ¢oziimleme hata
ylizdeleri yiiksek ¢ikan dgrencilerin okudugunu anlama

ylizdelerinde anlamli  bir

becerileri zayif, ¢oziimleme hata yiizdeleri diisitk ¢ikan
ogrencilerin okudugunu anlama becerileri ise iyi oldugu
sonucu ortaya ¢itkmaktadir.

3.3.0grencilerin Céoziimleme Hizlarina Gore
Okudugunu Anlama Performanslart

Ogrencilerin ¢oziimleme hizlarmin iyi ve zayif okuyucu
niteligine  sahip farklilasip
farklilasmadigmi bulmak igin ve verilerimiz normal
dagilima uygun olmadig icin iligkisiz orneklemler ¢ testi
yerine Mann-Whitney U testi yapilmistir. Yapilan Mann-
Whitney U testi Tablo 5'te gosterilmektedir. Ogrencilerin
hizlar1  ¢oziimleme ortalamalar1
hesaplanarak bulunmustur.

olma bakimindan

¢ozlimleme stire

Tablo 5.

Iyi ve Zayif Okudugunu Anlama Becerisi ile Coziimleme Siire
Ortalamalar: Puanlarimin Karsilastirilmas:

Sira Sira

Grup " Ortalamast Toplami u p
Iyi 44 30.97 1362.50 372.50 .005
Okuyucu

Zayif 28  45.20 1265.50

Okuyucu

Tablo 5'te goriildiigii tizere iyi okuyucu niteliginde olan
Ogrencilerin  ¢oziimleme aritmetik
ortalamasi 30.97, zayif okuyucu niteligindeki 6grencilerin
aritmetik ortalamalar ise 45.20"dir. Yapilan Mann-Whitney
37250, p < .05 olarak
bulunmustur. Bu sonuglar sunu gosteriyor ki ¢oziimleme

hizi  puanlarmin

U testi sonucunda ise U =

siire ortalamas: ile okudugunu anlama becerisi ters
orantilidir. Cozlimleme siire ortalamasi yiiksek olan

ogrencilerin  okudugunu anlama Dbecerileri zayif,
¢ozltimleme stire ortalamalar1 diisik olanlarin ise
okudugunu  anlama  becerilerinin  iyi  oldugu
goriilmektedir.

3.4.0grencilerin Metin Okuma Akiciligt
Performanslarina Gére Okudugunu Anlama
Performanslar

Iyi ve zayif okuma becerilerine sahip olmaya gore
katiimcilarin - metin  okuma akiciliklarmin  farklilasip
farklilasmadigini bulabilmek i¢in Mann-Whitney U testi
yapilmigtir. Verilerimiz normal dagilima uygun olmadig:
igin iligkisiz O6rneklemler ¢ testi yerine Mann-Whitney U
testi yapilmistir ve sonuglar Tablo 6’da gosterilmistir.

Tablo 6.

Iyi ve Zayif Okudugunu Anlama Becerisi ile Metin Okuma
Akiciligr Puanlarimim Karsilastirilmast

Gru " Sira Sira u

P Ortalamas1  Toplami P
Iyi 44 4203 1849.50 372.50  .005
Okuyucu
Zayif 28 27.80 778.50
Okuyucu

Tablo 6 incelendiginde iyi okuyucu niteliginde olan
O0grencilerin metin okuma akiciligi puanlarinin aritmetik
42.03, okuyucu niteliginde
ogrencilerin metin okuma akiciligr puanlarmnin aritmetik
ortalamasi ise 27.80 olarak bulunmustur. Mann-Whitney U
testi sonucunda ise U = 372.50, p < .05 olarak bulunmustur.
Ulagilan bu sonuglar gosteriyor ki iyi ve zayif okuma
becerisine sahip 6grencilerin metin okuma akiciliklarinda
anlamli bir fark vardir. Metin okuma akicilik puanlari
yiiksek olan 6grencilerin okudugunu anlama becerilerinin
iyi oldugu, metin okuma akicilig diisiik olan 6grencilerin
ise okudugunu anlama becerilerinin zayif oldugu
goriilmektedir.

ortalamasi zayif olan

Yukarida dort tablo halinde ayri ayri incelenen
degiskenleri bir arada inceleyerek aralarinda anlamh fark
olup olmadigini bulgulardan faydalanarak ortaya koymak
yerinde olacaktir. Bulgulara bakildiginda ¢6ziimleme hata
ylizdesi, dinledigini anlama becerisi, metin okuma akicilig1
becerisi ve ¢oziimleme siire ortalamalart puanlarinin
anlamli oldugu goriilmektedir. Tiim tablodaki iliskiler
incelendiginde iyi ve zayif okuyucu olarak nitelendirilen
ogrencilerin okudugunu anlama performanslar ile
belirtilen dort degisken arasinda anlamli iliskiler oldugu
goriilmektedir. Bu anlaml iliskiler ¢6ziimleme siire
ortalamalar1 ve metin okuma akiciligr puanlarinda diger
degiskenlerden daha yiiksek oranda bulunmustur (U =
372.50). Dinledigini anlama becerisi puanlarinda ise en az
oranda bulunmustur (U = 221). Céziimleme hata yiizdesi
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puan ise bu ii¢ degiskenin arasinda bir sonug ¢ikmistir (U
= 293.50). Bu iligkiler dort degiskenin de birbirini
etkiledigini ve birbirinden etkilendigini gostermektedir.
Sira ortalamalarina bakildiginda zayif okuma becerilerine
sahip bireylerin iyi okuma becerisine sahip Ogrencilere
oranla metinleri daha yavas ve akici olmayan bir sekilde
okuduklar1 sonucuna ulasilmistir. Ayni sekilde iyi okuma
becerisine sahip dgrencilerin zayif okuma becerisine sahip
O0grencilere oranla metinleri okurken daha az hata
yaptiklar1 goriilmektedir. Ogrencilerin dinledigini anlama
puanlarmi karsilastirdigimizda iyi okuma becerisine sahip
ogrencilerin dinledigini anlama becerilerinin daha iyi
oldugu bulunmustur. Diger bir yandan bulgular, siralanan
dort degiskenin okuma ve okudugunu anlama becerilerine
de farkli etkilerinin oldugunu gostermektedir. Dinledigini
anlama becerileri, metin okuma akicilig1 becerileri iyi olan
ogrencilerin okuma ve okudugunu anlama becerilerinin de
iyi oldugu gozlemlenmistir. Bunun yaninda ¢éziimleme
hata orani ve ¢ozlimleme siire ortalamas: diisiik olan
ogrencilerinde okuma ve okudugunu anlama becerilerinin
iyi oldugu sonucu bulunmustur.

3.5.0grencilerin Okudugunu Anlama Performanslart
ile Diger Degiskenler Arasindaki Iligkilerin Incelenmesi

Iyi ve zayif okuma becerilerine sahip olmaya gore
katiimalarin  okudugunu anlama performanslar ile
dinledigini anlama, ¢6ziimleme hata ytiizdesi, ¢6ziimleme
slire ortalamasi ve metin okuma akiciliklar1 arasinda
anlamli bir iligki olup olmadigini belirlemek i¢in Spearman
rho korelasyon analizi yapilmis ve sonuglar Tablo 7’de
gosterilmistir.

Tablo 7.

Okudugunu Anlama Becerisiyle; Dinledigini Anlama, Coziimleme Hata
Yiizdesi, Coziimleme Siire Ortalama (saniye bazinda) ve Metin Okuma
Akicil1g1 Becerileri Arasindaki Korelasyon Sonuglart

Okudugunu Anlama r P
Dinledigini Anlama .52 <01
Coziimleme Hata Yiizdesi -.40 <.01
Coziimleme Stire -.28 .007
Ortalamalar1
Metin Okuma Akicilig1 .32 .002

Not. n=72.

Yukarida ¢6ziimleme hata orani, ¢Oziimleme siire

ortalamalari, metin okuma akicilig1 ve dinledigini anlama
degiskenlerinin okudugunu anlama becerisi ile arasindaki
iliskiyi ortaya koyma amaciyla korelasyonlar: arastirilmis
ve Tablo 7 yardimiyla korelasyon sonuglar1 ortaya
konmustur. Tablo 7 incelenecek olursa, okudugunu anlama
becerisi ile ¢dziimleme hata yiizdesi arasinda negatif yonlii
anlamh bir iligki (1[72] = -.40, p < .01) bulunmustur. Bu
sonugtan hareketle okuma esnasinda ¢ok hata yapan

ogrencilerin okuduklarini anlamada sorunlar yasadiklar
sOylenebilir. Coziimleme siire ortalamalari ile okudugunu
anlama  becerisi
incelendiginde negatif yonde anlamli, diisiik diizeyde bir
iliski oldugu (r[72] = -.28, p < .01) goriilmektedir. Yani
Ogrencinin metni okuma siiresi arttikga okudugunu
anlama becerisinin zayifladig1 soylenebilir. Son olarak
dinledigini anlama becerisi (r[72] = .52, p < .01) ve metin
okuma akiciligy (r[72] = .32, p < .01) ile okudugunu anlama
becerisi arasinda pozitif yonde, orta diizeyde anlaml bir

arasindaki  korelasyon  sonuglari

iliski oldugu bulunmustur. Bu sonuclardan hareketle
dinledigini anlama becerisi ve metin okuma akicilig1 iyi
olan dgrencilerin okudugunu anlama becerilerinin de iyi
oldugu soylenebilir.

4. Tartisma

Yapilan bu arastirmanin amaci, ilkokul ikinci sinifa devam
eden zayif ve iyi okudugunu anlama becerisine sahip
bireylerin ¢oziimleme hata orani, ¢oziimleme hizi (siire
ortalamasi), metin okuma akicilig1 ve dinledigini anlama
becerilerinin anlama

okudugunu performanslaria

tarama modelinde betimsel
ama¢ dogrultusunda
Kahramanmaras'in Pazarcik ilgesinde yer alan ve sosyo-
ekonomik agidan farklilik gosteren iki okuldan 165 6grenci
dahil
okudugunu anlama puanlar: temel almarak 6grenciler iyi
ve zaylf okudugunu anlama becerisine sahip olmaya gore
iki gruba
incelenmistir. Arastirma sorular1 goz oniine alindiginda ilk
olarak okudugunu anlama becerisi ve okuma akicilig1

etkilerini bir yontemle

incelemektir. Bu ¢alismaya

edilmistir.  Arastirmaya katilan 6grencilerin

ayrilarak arastirma sorulart smirlarinda

becerileri incelenecektir. Literatiirde akici okuma
becerisinin okudugunu anlama becerisi {izerindeki etkisini
ortaya koyan pek ¢ok calismanin oldugu bilinmektedir
(Aktas ve Cankal, 2019; Akyol ve Kodan, 2016; Cetinkaya
vd., 2015; Kanuk Uysal, 2021; Quirk ve Beem, 2012). iyi
okuyan bireyler metinleri akici bir sekilde okur, kelime
¢oziimleme ile zaman kaybetmez ve metinleri daha iyi bir
sekilde anlarlar. Zayif okuyucular ise metinleri akici bir
sekilde okuyamadiklar1 ig¢in anlama oranlar1 diiger.
Buradan hareketle iyi ve zayif okuma becerisine sahip
bireylerin hem akicilik becerilerinde hem de okudugunu
farkliliklarin oldugu
gozlemlenmektedir. Akici bir sekilde okuma yapamayan
ogrencilerin okudugunu anlamada sorunlar yasadig,
bunun sosyal
istenmeyen sonuglarin olustugu goriilmektedir. Ulusal
alan yazin incelendiginde akicilik becerisinin yeterince
onemsenmedigi, akicilik becerisi ile ilgili uluslararas: alan
yazinda yapilan calismalara kiyasla geride kaldig:
goriilmektedir. Yapilan bu arastirmanin  bulgulari
incelendiginde akicilik becerisinin okudugunu anlama
pozitif aglk bir gekilde
goriilmektedir. Arastirmada metin okuma akicilig1 iyi olan
ogrencilerin okudugunu anlama becerilerinin de iyi
oldugu, metin okuma akiciligt zayif olan Ogrencilerin

okudugunu anlama becerilerinin de zayif oldugu ortaya

anlama becerilerinde

sonucu olarak ve egitim hayatinda

becerisine  olan etkileri
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konmaktadir. Ortaya g¢ikan bu sonuglar yapilan birgok
calismayla paralellik gostermektedir. Cayir ve Ulusoy
(2014), bir akiciligr gelistirme programimin ogrencilere
uygulanmasinin ogrencilerin
akiciliklarmin arttigini ve okudugunu anlama becerilerinin
gelistigini belirtmislerdir. Rasinski (2004) ise benzer sekilde
akicilik becerisinin okudugunu anlama becerisine olumlu
etkilerinin oldugunu belirtmistir. Belirtilen arastirmalar ve
eldeki ¢alisma gosteriyor ki okuma akicilifi okudugunu
anlama becerisini yordayan énemli bir degiskendir. Metin

ardindan okuma

okuma akicilig1 becerisinin gelisimi icin yapilan ¢alismalar
okudugunu anlama becerisinin gelisimini de dogrudan
etkileyecektir.

Ikinci olarak okudugunu anlama becerisi ve ¢dziimleme
becerisi ele alinacaktir. Coziimleme dogrulugu ve hizi
¢oziimleme becerisi iginde yer alan becerilerdir. Bu
kapsamda oncelikle ¢6ziimleme hizi ele alinacak olursa bu
beceri akici okuma kapsaminda yer alir. Coziimleme hizi
ve akicilik birbirini etkileyen iki beceri alanidir. Akicilik
¢ozlimleme hizindan olumlu anlamda etkilenmektedir.
Okuma ve anlama siirecinin nitelikli bir diizeye ulagsmasi
icin ¢oziimleme hizinin gerekmektedir.
Coziimleme hizimin iyi olmasmnin okumanin hedefine
ulasmasinda  bireye  biiyiik  katkilar  sagladig:
distintilmektedir (Bastug ve Akyol, 2012). Alan yazin
incelendiginde okudugunu anlama becerisi ile ¢oziimleme
becerisi arasmnda dogru orantili bir iliskinin belirlendigi
goriilmektedir (Giildenoglu vd., 2012; Kargin vd., 2014;
Raman ve Weekes, 2005; Ramus vd., 2003; Wauters vd.,
2006; Zaretsky vd., 2009). Yapilan bir calismada ¢dziimleme

iyi olmasi

hizi  becerisinin  arttirilmasinin  akicihik  becerisini
gelistirdigi vurgulanmaktadir (Tornéus, 1984). Aymi
zamanda yapilan farkli ¢alismalar gostermistir ki egitim
seviyesi artan bireylerin okuma miktarlarmin artacag:
bunun sonucunda da ¢6ziimleme hizi ve akiciliginin
artacag belirtilmistir (Beauchet vd., 2010; Erdogan, 2011;
Giildenoglu vd., 2012; Kirby vd., 2008; Makhoul, 2017; van
Steensel vd., 2016). Coziimleme hizinin ve akiciliginin
okudugunu anlama becerisine etkisini daha iyi anlamak
i¢in konunun ¢ikis noktasini anlamak gerekir. Huey (1968),
satran¢ oynayan bireylerin bu konudaki gelisimlerini
aragtirmistir. Arastirma sonucunda bireylerin oyunda
hizlanarak diisiinme siiresini kisalttiklarinda oyunu ¢ok
daha iyi oynadiklarimi gormiistiir. Ortaya c¢ikartilan bu
iliski ¢oztimleme hizi ve okudugunu alama becerisi
arasindaki iliski ile paralellik gostermektedir. Okudugunu
anlama becerisi yukaridaki ornekte vurgulandigi gibi
siireden ters orantili olarak etkilenmektedir. Ogrencilerle
yapilan ¢alismalarda da bu iliski anlamli ve negatif yonde
bulunmustur. Yani ¢6ziimleme hizinin yiiksek oldugu,
diger bir taraftan bakarsak ¢dziimleme siiresinin az oldugu
bir okuma siirecinde okudugunu anlama becerisinin daha
iyi oldugu sonucuna ulasilmistir. Ortaya ¢ikarilan bu sonug
yapilan bir¢ok ¢alisma ile paralellik gostermektedir. Ehri ve
McCormick (1998) ve Ehri (2005), yaptiklar1 ¢alismalarda
okuma  siiresinin  kisaltilarak  okuma eyleminde
otomatikligin  arttirilacagini  bunun sonucunda da

okudugunu anlama becerisinin gelisecegini
vurgulamaktadirlar. Yapilan bir bagka calismada bu
calismada oldugu gibi okudugunu anlama becerisi ile
okuma stiresi arasinda negatif yonde bir iligski bulunmustur
(Basaran vd., 2014). Arastirmadan elde edilen sonuglara
bakildiginda alan yazinda ortaya konulan bir¢ok ¢alisma
ile paralellik gostermektedir. Okuma siiresi fazla olan
ogrencilerin okudugunu anlama becerilerinin zayif oldugu
sonucu ortaya c¢ikmaktadir. Ayrica bu sonug ¢oziimleme
hizi ve okudugunu anlama becerisi arasindaki iliskiyi
gostermesinin yani sira akicilik becerisi ile ¢oziimleme hiz1
arasindaki iliskiyi de gostermesi bakimindan 6nemli bir
yere sahip oldugu diisiiniilmektedir. Iyi ve zayif okuma
becerisine sahip Ogrencilerin ¢oziimleme becerilerinde
farklar vardir. Iyi okudugunu anlama becerisine sahip
ogrencilerin ¢oziimleme hizi ve dogrulugu acisindan da iyi
oldugu bulgularla ortaya konmustur. Yapilan bircok
calismada sesbilgisel ¢6ziimleme becerisinin arttirilmasiyla
katilimalarin sozciikleri daha da hizli okuyabilecekleri
belirtilmektedir (Abou-Elsaad vd., 2016; Durgunoglu ve
Oney, 1999; Frost, 1998; Kjeldsen vd., 2014; Peynircioglu
vd., 2002; Rakhlin vd. 2014; Ramus vd., 2003;
Schatschneider vd., 2002; Shaywitz ve Shaywitz, 2005;
Vellutino vd., 2004). Ogrencilerin sadece sesbilgisel
¢oziimlemeyi kullanarak okuma yaptiklarm diisiiniirsek,
iyi okuma Dbecerisine sahip 0Ogrencilerin sesbilgisel
¢ozlimlemeyi daha iyi yaparak daha hizli bir okuyucu
olmay1 basardiklari1 diisiinebiliriz. Fakat iyi okuma
becerisine sahip 6grencilerin sesbilgisel ¢oziimlemeye ek
olarak ortografik ¢o6ziimleme de yapmis olabilecekleri ve
bunun da onlarin okumalarmi olumlu yonde etkiledigini
savunan bir¢ok arastirma bulunmaktadir (Kjeldsen vd.,
2014; Miller, 2004a, 2004b, 2005, 2006a, 2006b, 2010; Rakhlin
vd., 2014; Therrien, 2004; Young-Suk vd., 2012). Bundan
dolay1 ¢alismada daha dogru sonuglara ulasilabilmesi igin
¢oziimleme hizlarmin yaninda ¢éziimleme dogrulugunun
da incelenmesi énemli goriilmektedir. C6ziimleme hizinin
okudugunu etkiledigi gibi
¢oziimleme dogrulugu da akicilik ve okudugunu anlamay1
etkileyen bir beceridir. Ortaya konan bu c¢alismada
Ogrenciler tarafindan yapilan okuma hatalarmin orani
¢oztimleme  dogrulugunu  ortaya
hesaplanmistir. Okuma eylemini bir iiretime benzetecek
olursak, tipki iiretim sirasinda yapilan hatalarin {iretimin
verimini diisiirecegi gibi
hatalarinda verimi (okudugunu anlamay1) diisiirecegini
sOyleyebiliriz. Okuma sirasinda birey harfleri birlestirerek
heceleri, birlestirerek kelimeleri, kelimeleri
birlestirerek ciimleleri  birlestirerek
paragraflar1 okur ve anlamaya calisir. Herhangi bir
bolimde yapilan hata elbette okudugunu anlamayi
etkileyecektir. Bunun igin okuma eyleminin en basindan
sonuna kadar hatasiz veya en az hatayla yapilmasi
okudugunu anlamayi pozitif yonde etkileyecektir. Verilen
bilgiler ve bulgular tiimiiyle ele alindiginda bu ¢alismada
sadece metin okuma akiciiginin okudugunu anlama
tizerindeki incelemek yerine akiciligin alt

akiclign  ve anlamay1

koymak igin
okuma

sirasinda  yapilan

heceleri
cimleleri  ve

etkisini
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basamaklar1 olarak nitelendirilen ¢6ziimleme hizi ve
dogrulugunun okudugunu anlama tiizerindeki etkisi de
incelenerek daha detayl bilgilere ulasilmaya calisilmastir.
Ortaya ¢ikan bulgular gosteriyor ki hata yiizdesi ve
okudugunu anlama becerileri arasinda negatif yonde
anlamli bir iliski vardir. Yani ¢dziimleme hata yiizdesi
arttik¢a okudugunu anlama diismektedir. Ortaya ¢ikarilan
bu sonug
gostermektedir. Yilmaz (2008) tarafindan yapilan bir
arastirmada okudugunu anlama becerisi ile yapilan okuma

yapilan bir¢ok calisma ile paralellik

hatalar1 arasinda anlamli bir iliski bulunmustur. Ayni
sekilde Tazebay (1995) ortaya koydugu arastirmasinda bu
iki olgu arasinda anlamli bir iliski oldugunu belirtmistir.
Bunun yaninda yapilan diger bir c¢alismada okuma
hatalarinin  okudugunu anlama becerisini olumsuz
etkilemesinin yaninda 06grencilerin okuma aliskanlig:
kazanmasin1 da olumsuz etkiledigi bulunmustur (Mavi,
1995). Yapilan arastirmalar zayif okuma becerisine sahip
O0grencilerin okuma yaparken anlamdan ¢ok kelime
¢oziimlemeye odaklandiklarint bununda okudugunu
anlamay1 olumsuz etkiledigini gostermistir (Armbruster
vd., 2001). Yapilan bu arastirma ¢oziimleme hata
ylizdesinin okudugunu anlama becerisi tizerindeki etkisine
vurgu yapmasmin yani sira metin okuma akiciligina
etkisine de vurgu yapmasi

goriilmektedir.

bakimindan Onemli

Son olarak okudugunu anlama becerisi ve sozel dili anlama
becerisi ele alinmistir. Okuma ve okudugunu anlamayi
etkileyen baglica becerilerden birisi de 6nemi yeterince
anlagilmayan dinleme becerisidir. Analizler sonucunda
calismaya katilan Ogrencilerin okudugunu
becerilerini etkileyen en 6nemli degiskenlerden birinin de
dinledigini
Belirtilen bu sonucun daha 6nce yapilan ¢alismalardan elde
edilmis olan sonuglarla tutarli oldugu ve dinledigini
anlama becerisinin okudugunu anlama becerisi igin &n
kosul beceri niteliginde oldugu vurgulanmaktadir
(Hagtvet, 2003; Olofsson ve Niedersoe, 1999; Ouellette,
2006; Scarborough, 1990; Sinatra, 1990).
kazandigr ilk beceri dinleme becerisidir. Calismalar
bebeklerin dogumdan 6nceki beginci aydan itibaren sesleri
isittiklerini gostermektedir (Dogan, 2007). Bebeklerin

anlama

anlama becerisi oldugu anlasilmaktadir.

Insanlarin

dogumdan oOnce sesle olan iliskilerini, anne karnindaki
bebegin seslere tepki verdigini eger tepki vermezse isitme
ile ilgili bir sorunun olabilecegi belirtmektedir (Omiir,
2006’dan akt. Dogan, 2007). Dinleme becerisinin éneminin
anlagilmasindan sonra kadinlarin hamileliginin 6zellikle
yedinci ayindan sonra anne ve babalara anne karnindaki
bebekle konusma ¢alismalar1 yaptirmaya baslanmistir. Bu
sekilde egitim alan bebeklerin almayan bebeklere gore alt1
ay onde oldugu vurgulanmistir. Yapilan diger bir
¢alismada anne karnindaki bebeklere dinletilen klasik
miizigin, onlarin  zekd  diizeylerinde  arttirdig:
vurgulanmaktadir (Akyol, 2002’den akt. Dogan, 2007).
Bunun yaninda yapilan ¢alismalar gosteriyor ki bireyin
dilsel gevresi sozel dilin gelisimini de etkilemektedir
(Huttenlocher vd., 2002). Sosyo-ekonomik olarak diisiik

seviyede bulunan bir ¢ocuk, yiiksek sosyo-ekonomik
diizeyde bulunan bir ¢ocuga oranla sinirh bir dil 6grenme
ortamiyla karsi karsiya bulunmaktadir. Bu da ¢ocugun dil
becerileri agisindan diger akranlarina gore dezavantajli
olmasina sebep olmaktadir (Hart ve Risley, 2003). Sinirl1 bir
dil ortam1 cocugun duydugu sozciik sayisinin smirl
olmasina yol acacaktir. Sozciik sayisinin sinirli olmasi ise
dinleme becerisini olumsuz etkileyip dolayl olarak okuma
ve okudugunu anlama becerisinin zayif olmasma yol
acacaktir. Bireyin erken cocukluk dénemiyle beraber ¢ok
yonlii kelime dagarcigina ve entelektiiel agidan zor
seviyedeki konusmalara maruz birakilmasi
becerisinde olumlu bir etkiye yol agacaktir. Bu da ¢ocugun
kadar okuryazarlik  becerilerini
ongodrmektedir (Dickinson ve McCabe, 2001; Dickinson ve
Porche, 2011). Ulusal ve uluslararasi alan yazinda az sayida
¢alismanin bulundugu ve okudugunu anlamada bu denli
onemli

dinleme

dordiuncti  smifa

etkileri olan dinledigini anlama becerisinin
okudugunu anlama becerisi {izerindeki etkilerini ortaya
koyan bu bulgularin diger degiskenlerle beraber
incelenmesi 6nemli goriilmektedir. Yapilan ¢alismalar
sonucunda dinledigini anlama becerisi ile okudugunu
anlama becerisi arasinda pozitif yonde anlamli bir iligki
oldugu bulunmustur. Bulunan bu sonug alan yazinda
yapilan bir¢ok arastirma ile de paralellik gostermektedir.
Bulut (2013) ortaya koydugu bir arastirmada doérdiincii
sinifa devam eden 6grencilere dinledigini anlama egitimi
vererek kelime hazinesi ve okudugunu anlama becerisi
bakmigtir. Calisma
dinledigini anlama egitiminin bahsedilen iki beceriyi
pozitif yonde etkiledigi sonucuna ulasmistir. Yapilan bir
diger calisma sonucunda iyi bir okuma ve okudugunu
anlama becerisi igin dinleme becerisinin hayati éneme
sahip oldugunu vurgulamaktadir (Spring ve French, 1990).
Bireyin ulasabilecegi okuma ve okudugunu anlama
onu yaklagtiracak en Onemli

dinledigini anlama becerisi oldugu vurgulanmaktadir. Bu

uzerindeki etkisine sonucunda

seviyesine becerinin
calisma ve incelenen diger calismalar gosteriyor ki
okudugunu anlama becerisinin gelisimi birden fazla
degiskenle iligkilidir. Bu degiskenlerin gelismesi ve
iyilestirilmesi okudugunu anlama becerisini de olumlu
etkileyecektir.

Ulasilan sonuglardan hareketle uygulamaya, ilgililere,
aragtirmacilara ve gelecekte yapilacak ¢alismalara yonelik
bazi 6neriler sunulabilir. Uygulamaya yonelik oneriler su
sekilde siralanabilir: Bu ¢alismalarda dinledigini anlama
becerisinin gelistirilebilir bir beceri oldugu ve dinleme
becerisinin gelistirildigi takdirde okuma ve okudugunu
anlamanin da gelisecegi vurgulanmaktadir. Bu nedenle
dinleme becerisinin egitimciler tarafindan dikkate alinmas:
becerinin  gelistirilmesi calismalarin
siirdiiriilmesi ~ gerekmektedir. Ikinci olarak
akiciliginin okudugunu anlama becerisinin gelismesinde
biiyiik etkilerinin oldugu yapilan bu calismada ve alan
yazindaki diger ¢alismalarda belirtilmistir. Bundan dolay:
Ogrencilerin okuma akiciligi becerilerinin gelistirmesi
egitimciler tarafindan dikkate alinmalidir. Ugiincii olarak

ve bu igin

okuma
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Ogrencilerin okuma siirelerini kisaltacak yeni ve etkili
metotlarin belirlenmesi i¢in ¢alismalarin stirdiiriilmesi
gerekmektedir. Son olarak okuma ve okudugunu anlama
becerisi igin biiyiik 6neme sahip olan dinleme becerisini
geligtirici calismalarin yapilmasi gerekmektedir. fleride
yapilacak arastirmalara da birkag 6neri sunmak gerekirse;
ilk olarak arastirmadan elde edilen bulgular iist veya alt
smif diizeylerindeki 6rneklem gruplariyla test edilerek
¢galismanin  bulgularinin  genellenebilirligi ~ kontrol
edilebilir. Ikinci olarak bu calismada ogrencilerin okuma ve
dinleme performanslar1 iki adet bilgi verici ve iki adet
Oykiileyici metin ile 6l¢lilmiistiir. Bundan sonra yapilacak
calismalarda yalniz oykiileyici veya bilgi verici metinler
kullanilarak &grenci diizeyleri olgiilebilir. Uciincii olarak
yapilan bu calismay1 daha fazla katilimci ile yapmak alan
yazina daha ¢ok bilgi vermesi bakimindan yerinde olabilir.
Ayrica okudugunu anlamayr etkiledigi diistiniilen
dinledigini anlama becerisi, okuma akiciligi, okuma hizi ve
okuma hata yiizdesi gibi degiskenler tek tek ele alinabilir.
Daha sonra ozellikle sinif ortaminda dinleme becerisini
engelleyen, metin okuma akicilig1 becerisini zayiflatan,
okuma siiresini ve okuma hatalarini arttiran unsurlarin
neler oldugu ve bu unsurlarin nasil engellenebilecegi ile
ilgili calismalar yapilabilir. Son olarak ailelerin okudugunu
anlamay1 etkileyen dinledigini anlama becerisi, metin
okuma akicilig1 becerisi, okuma hizi, okuma hatas: gibi
faktorlerin nedenleri ile ilgili goriislerini O6grenmeye
yonelik ¢alismalar yapilabilir.

Yazar Notu : Bu makale “Iyi ve Zayif
Okudugunu Anlama Becerilerine Sahip Olan Ogrencilerin
Okuma Performanslar1 Uzerinde Etkili Olan Degiskenlerin
Incelenmesi” isimli yiiksek lisans tezinin verilerinden
uretilmigtir.

Yazar Katkilar : Girig: Birinci yazar. Yontem:
Ikinci yazar. Veri Analizi: Uglincii yazar. Bulgular: Birinci
yazar. Tartisma: Birinci yazar.

Finansman :  Calismada herhangi bir
finansal destek alinmamugtir.

Cikar Catismasi : Calismada herhangi bir ¢ikar
¢atismasi bulunmamaktadir.

Veri Erisilebilirligi : Calismanin verileri ses kaydi
ve yazili bir sekilde djjital ortamda saklanmaktadir.
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1. Introduction

Reading and writing skills have an impact in our social and
educational lives. The reading difficulty experienced by an
individual is one of the most important reasons for failure
in academic life. Because reading skills form the basis of all
our learning (Unalan, 2001). Reading, in its most general
definition, is the use of written symbols in the process of
deriving meaning (Gough & Tunmer, 1986). Another
definition put forward is that it is a process in which words
are analyzed using appropriate phonetic, morphological
and orthographic knowledge and skills, then the words are
given meaning by being associated with the vocabulary,
previous knowledge and experiences, and then the
resulting sentences are analyzed in terms of their syntactic
qualities and the intended message is reached (Giildenoglu
et al., 2015). With many studies, reading has begun to be
perceived as an effort to reach meaning beyond
pronunciation. There are two important steps in reading.
These are decoding and understanding what is read. The
comprehension. A
significant part of the success of an individual which would
be achieved in their academic life depends on their ability
to understand what they read (Ates, 2008; Cetinkaya et al.,
2015; Yildiz, 2013; Yilmaz, 2011). The realization of reading
depends on the correct decoding of words and the correct
perception of the messages intended to be conveyed at the
paragraph and sentence levels by making sense of the
decoded words (Makhoul, 2017). Word decoding skills are
seen as a prerequisite for successful reading. The process of
assimilating graphemes into their phonemic equivalents
and transforming them by taking alphabet rules into
account is called word decoding skills (Abou-Elsaad et al.,
2016). Research shows that for successful decoding
performance, phonological skills and knowledge must also
be good (Abou-Elsaad et al., 2016; Kjeldsen et al., 2014;
Makhoul, 2017; Rakhlin et al., 2014; Shaywitz & Shaywitz,
2005; Vellutino et al., 2004). While phonological skills and
information are considered as phonological awareness in
the preschool period, they are considered as phonological
decoding with the transition to reading education
(Goswami & Bryant, 1990). It is emphasized in many
studies that phonological awareness skills begin to develop
at an early age, develop with the transition to the reading

primary purpose of reading is

process, and make significant contributions to the ability to
understand what is read (Durgunoglu & Oney, 1999;
Giildenoglu et al., 2016; Phillips et al., 2008; Pullen &
Justice, 2003; Siiel, 2011). Phonological awareness skills
evolve into phonological decoding skills during primary
school age. Moreover, it is emphasized that phonological
awareness skills affect phonological decoding skills.
Phonological decoding skills are defined as the expression
of graphemes as phonemes (Kirby et al., 2008). In languages
with transparent orthographies such as Turkish, the
contribution of phonological decoding skills to word
decoding skills is significant (Babayigit & Stainthorp, 2007;
Caravolas et al, 2005; Durgunoglu & Oney, 1999).
Phonological decoding skills indirectly affect reading
comprehension skills. There are two basic reading theories
in the literature: one-way and two-way word reading
theory. Phonological decoding skills are a common point in
both theories (Coltheart et al., 2001; Ramus et al., 2003).
According to the one-way word reading theory,
phonological decoding is done to read words. An
individual's reading performance is based on the
phonological skills possessed by them. In addition, the
relationship among fluent reading, reading comprehension
and phonological skills is emphasized in a number of
studies (Frost, 1998; Giildenoglu et al., 2012; Makhoul, 2017;
Samuels & Farstrup, 2006). Individuals may have difficulty
with phonological skills even if they do not have any
disabilities. These individuals are called readers with poor
reading comprehension skills. These readers experience
inadequacy in establishing letter-sound relationships
during the word decoding phase. It is emphasized that this
inadequacy will have a negative effect on fluent reading
and reading comprehension (Baydik & Bahap-Kudret,
2012; Furnes & Samuelsson, 2010; Orsolini et al., 2009). In
the dual-track reading theory, there are two ways of
decoding words: vocabulary-based and non-vocabulary-
based (Coltheart et al., 2001). In the vocabulary-based path,
the individual does not make letter-sound conversions
while deciphering words. They read by matching the
equivalents of the words seen with the equivalents in their
mind. In the non-vocabulary-based method, analysis is
performed by converting graphemes into phonemes,
similar to the one-way reading theory. In both reading
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theories, a certain level of phonetic knowledge and skills is
required for successful word analysis skills. Understanding
and analyzing the meaning of the text accurately and at an
appropriate speed is called text reading fluency (Tosun,
2018). The most important indicators of text reading
fluency are word decoding accuracy and speed. Studies
have emphasized that text reading fluency serves as a
bridge between reading comprehension and word
decoding skills (Pikulski & Chard, 2005; Silverman et al.,
2013). It is emphasized in the studies that there is a positive
and
comprehension skills and reading fluency (Bastug & Akyol,
2012; Biancarosa & Cummings, 2015; Calet et al.,, 2015;
Ouellete & Beers, 2010; Yildirim, 2013; Yildiz, 2013). Weak
fluency in analysis skills leads to reading comprehension
and academic success not being at the desired level. The
ability to correctly decipher words and reach the meaning
of a text or sentence forms the basis of text reading fluency
(Rasinski, 2004). When individuals who have difficulty
learning to read are examined, it is seen that these

significant ~ relationship ~ between  reading

individuals have weak text reading fluency. Based on this,
it is emphasized that fluent decoding contributes greatly to
learning to read (Cayir & Ulusoy, 2014). When the studies
conducted in Turkey on fluent reading skills are examined,
it is seen that some of them were conducted only with
individuals with poor reading skills (Cayc1 & Demir, 2006;
Ergiil, 2012; Sidekli, 2010; Yilmaz, 2008), one study
examined the opinions of teachers (Baydik & Bahap-
Kudret, 2012), another examined individuals with good
reading skills, and one study was based on comparison
(Gokge-Saripinar & Erden, 2010). In addition, Ozata and
Haznedar (2018) stated in their research that fluent word
decoding skills are one of the important indicators of
reading comprehension skills. In their research, Aktas and
Cankal (2019) stated that individuals with good reading
fluency skills also have good reading comprehension skills,
also, these individuals are more willing to read. Correct
analysis, which is one of the dimensions of analysis skill,
can be defined as the correct analysis of the presented
symbols. Failure to correctly decipher symbols without
paying attention to letter-sound harmony is defined as a
reading error. Correct and fast deciphering and reading
comprehension skills are directly proportional actions.
Individuals who can decode words accurately and quickly
can better focus their attention on meaning and therefore
understand the sentences and texts they read more easily.
This is related to the concept of automatic processing,
which is the rapid and accurate decoding of words with
minimal effort. In their theory of automaticity in decoding,
LaBerge and Samuel (1974) emphasize that when an
individual can decode quickly and accurately, he/she can
pay more attention to the meaning of the text and sentence.
On the contrary, an individual who cannot decode quickly
and accurately has difficulty in focusing on the meaning
because they give their attention to decoding of the word.
This causes the individual to have difficulty in
understanding what they read. Decoding speed is the time

which takes to recognize the word as soon as it is seen and
read aloud or silently (Bastug & Akyol, 2012). The basic
element that will affect the speed of decoding is
automaticity in reading. When the concept of automaticity
in reading is examined, three main elements emerge. First,
the necessity of doing word decoding appropriately is
emphasized. Second, the necessity of doing word decoding
at an appropriate speed is emphasized. Finally, it is
emphasized that these should be carried out with the
minimum amount of attention and energy possible.
Increasing the reading comprehension rate is directly
proportional to increasing the decoding speed (Durukan,
2014). Listening comprehension skill is addressed in the
dimension of understanding verbal language. Listening is
defined as a psychological process that begins with
focusing attention on perceived images and sounds, then
continues with the recognition of some auditory signs, and
finally results in meaning (Ergin & Birol, 2000). As can be
understood, listening is a conscious process. According to
Gogiis (1978, p. 228), listening is directing the individual's
attention to the message sent by the speaker in order to
make sense of it and to draw conclusions from the message.
Listening and hearing skills have not been seen as different
skills for many years. However, when looking at the
various definitions of listening skills, common features
stand out. One of these common features is that listening
and hearing skills are seen as different skills. Listening
skills are a skill that includes hearing skills and is
considered extremely important to learn. Verbal language
skills such as vocabulary and syntactic knowledge are
particularly effective in reading comprehension skills
(Dickinson & Porche, 2011; Kendeou et al., 2009). When the
development of vocabulary is examined, it is seen that it
starts with listening and continues to develop from the
birth of the individual. Vocabulary positively affects the
individual's reading and reading comprehension skills. If
we consider the information given above as a whole,
reading is one of the most important skills to acquire for our
entire lives. When the studies conducted are examined,
more than one factor affecting reading is used as an
independent variable. These can be listed as: decoding,
understanding verbal language and fluency. In addition to
these, the effects of the concepts of decoding speed and
accuracy on reading skills are also explained. This study
focused on the effects of decoding speed (time), decoding
error rate, reading fluency listening
comprehension skills on the reading comprehension skills
of individuals with good and poor reading skills.

text and

1.1.Purpose of the Research

The purpose of this study is to examine the effects of text
reading fluency, decoding error rate, decoding time and
listening comprehension skills on the reading
comprehension performance of individuals with good and
poor reading comprehension skills in the second grade. In
line with this purpose, the following questions were tested
in the study:
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Reading comprehension performances of students with
Poor and Good reading comprehension performances;

1. Does it differ significantly according to the listening
comprehension performance of the students?

2. Does it differ significantly according to the students'
reading error percentages?

3. Does it differ significantly according to the reading time
of the students?

4.Does the text reading fluency of students differ
significantly according to their scores?

5.1s there a significant relationship between the reading
comprehension performance of students with good and
weak reading comprehension skills and their listening
comprehension, decoding error rate, decoding time and
reading fluency?

2. Method
2.1.Design

This study, which aims to examine the variables that are
effective in reading comprehension performance, is a
descriptive study in the screening model, one of the
quantitative research types. Quantitative research is a
research that involves the process of observing and
measuring numerical values objectively and systematically
in order to obtain information about the current situation
and facts, and the measurements can be repeated (Garip,
2023). Scanning models are a research approach that aims
to describe a situation that occurred in the past or is
currently occurring, as it is. In the screening model, no
effort is made to change or influence the variables; the
object or individual subject to research is attempted to be
defined as it is. In this model, data finding and control
difficulties are seen as two main limitations (Biiyiikoztiirk
et al., 2013; Karasar, 2012).

2.2.Study Group

The study group of this research consists of 165 students
studying in the second grade of primary school in the
Pazarak district of Kahramanmaras in the 2020-2021
academic year. In the selection of the schools where the
study would be conducted, accessibility was considered as
the top priority, considering the conditions of the Covid-19
pandemic. In addition, when creating the study group, it
was taken into account that the students did not have any
additional diagnoses (autism, learning difficulties, Down
syndrome, mental retardation, etc.). Another point taken
into consideration when selecting the study group was
information about the socio-economic levels of the
students. Two schools with these features were selected.
The first of these is C. Primary School. There are 103 second
grade students in C. Primary School and these students are
divided into four sections as A, B, C, D. Due to the COVID-
19 pandemic conditions, the studies were conducted online
via the Zoom software. The study was conducted with 30

students from this school. The reason for such low
participation was that the students in this school were
socio-economically weak. The other school where the study
was conducted is F. Primary School. There are 174 second
grade students in F. Primary School and they are divided
into six classes as A, B, C, D, E, F. F Primary School mostly
has students from middle and high socio-economic levels.
135 students from this school participated in the study.
Before starting to work with the students, the necessary
permissions were obtained from the Pazarcik District
National Education Directorate, school administrations,
teachers and parents of the students. The study days and
hours were determined by talking to the students'
classroom teachers and the studies were carried out in the
fall and spring semesters of the 2020-2021 academic year. In
the study, two reading and listening batteries were applied
to 165 students. After the application, the students were
divided into two groups based on the mean and standard
deviation (Min. Value .50, Max. Value 6, Mean 3.58, and
[SD]
classified based on the reading comprehension scores of the
group, and those with scores 1 SD above the mean were
classified as good readers, and those with scores 1 SD or
below were classified as poor readers. Of the participants
in the study, 28 were determined as poor readers, 44 as
good readers, and 93 students were determined as average
readers. The research group of the study consisted of 72
students. This information is shown in Table 1.

Standard Deviation .94). Reader groups were

Table 1.

Distribution of Students According to Reading Comprehension
Skills

Reading Comprehension n %

Average RC 93 56.4
Poor RC 28 17.0
Good RC 44 26.7
Total 165 100

Note. RC: Reading Comprehension
2.3.Procedure

Data collection tools were applied to the students
individually at appropriate times five days a week. Data on
decoding errors, decoding time, text reading fluency and
listening comprehension skills were recorded on recording
sheets during the study. The work began with a brief chat
with the students and getting to know them. After the
introduction, information about the work was given to the
students. Then, the work was carried out and the session
was concluded by thanking the student.

2.3.1. Ethical disclosure

This study has been conducted in compliance with all the
rules specified under the “Directive on Scientific Research
and Publication Ethics of Higher Education Institutions.”
None of the actions mentioned in the second section of the
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directive, titled “Actions Contrary to Scientific Research
and Publication Ethics,” have been committed. The study
was carried out with the approval of the Ethics Committee
of Social and Humanities Sciences at Hasan Kalyoncu
University, dated 05.01.2021, and numbered E-804.01-
2101050026.

2.4.Measures

In the study, listening and reading comprehension skills
were measured with four texts developed as part of the
authors' ongoing project numbered 117K976, supported by
TUBITAK, to develop a reading assessment battery to
assess the reading skills of primary and secondary school
students with normal development and those with reading
difficulties. Two of the texts are informative and two are
The two
mentioned were applied to the students individually in
appropriate environments. In the study, data on reading
fluency, decoding error percentage, decoding time and
listening comprehension skills were collected in a single
session with a pre-set recording schedule for each student.

narrative. informative and narrative texts

This record sheet shows how long it took the student to
read the relevant text, how many mistakes he made while
reading, and how many mistakes he made in the questions
about the text after the reading and listening stages. Later,
the data in these recording sheets were transferred to the
SPSS program and analyzed, and the reading error
percentages, reading times and students in the average
were revealed in this way. Information about the text is
shown in Table 2.

2.5.Data Analysis

The four data collection tools given in Table 2 were applied
to 165 students. Later, according to the statistical results of
the application data, 93 students were found to be on
average. The reasons why the students who are at the
average are at the average are highlighted in the Table 1.
Frequency table and percentile distribution of students
with weak, average and good reading comprehension
skills. Students in the average were not included in the
analysis. The remaining 72 data were analyzed using the
SPSS program. Within the scope of the research, it was
whether  the reading comprehension
performances of students with good and weak reading

examined

comprehension skills differed according to their decoding
error percentage, decoding time, listening comprehension
and text reading fluency performances. The correlation
technique was used to reveal the relationship between the
four variables mentioned above and having good or poor
reading skills. On the other hand, the Mann-Whitney U test
was used to determine whether the reading comprehension
performances of students with good and weak reading
comprehension skills differed in terms of the variables
mentioned above. The Mann-Whitney U test is a non-
parametric method used to compare the means of two
independent groups in a distribution that does not exhibit
normal distribution characteristics. In this study, since the

distribution of our data is nonparametric, the Mann-
Whitney U test was used. At the same time, Spearman rho
correlation analysis was conducted to determine whether
significant relationship between the
participants' reading comprehension performance and
listening comprehension, decoding error percentage,
decoding time average and text reading fluency according
to having good and poor reading skills.

there was a

Table 2.

Information on the Texts used in the Study

Class
Text Name Word Count Readability Value
Level
Bobo’s Help 142 84 (Easy)
Hardworking Bee 118 57 (Medium Difficulty)
2nd Class  ywho Am 1 138 7529 (Easy)
Telephone 118 61.43 (Medium
Difficulty)
3. Results

3.1.Students’ Reading Comprehension Performance
According to Their Listening Comprehension Skills

The Mann-Whitney U test, which was conducted to find
out whether listening comprehension skills make a
difference in terms of having good and poor reading skills,
is presented in Table 3. Since our data were not normally
distributed, the Mann-Whitney U test was conducted
instead of the independent samples t-test.

Table 3.

Comparison of Good and Weak Reading Comprehension Skill and
Listening Comprehension Skill Scores

Grou Average Total

oup Rank Rank P
Good 44 4548 2001 221 .00
Reader
Poor Reader 28  22.39 627

When Table 3 is examined, when the arithmetic averages of
the students' listening comprehension scores are taken into
consideration, the arithmetic average of the students with
good reading skills is 45.48, while the arithmetic average of
the students with poor reading skills is 22.39. The Mann-
Whitney U test, which was conducted to determine
whether there was a difference between the listening
comprehension skills and reading comprehension skills of
participants with good and poor reading skills, was found
tobe U=221, p <.05. These values reveal that students with
good reading comprehension skills also have good
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listening comprehension skills, and students with weak
reading comprehension skills also have weak listening
comprehension skills.

3.2.Students’ Reading Comprehension Performance
According to Analysis Error Percentages

The Mann-Whitney U test, which was conducted to find
out whether there was a difference in the analysis error
percentage in terms of having good and poor reading skills,
is shown in Table 4. Since our data did not conform to
normal distribution, the Mann-Whitney U test was
conducted instead of the independent samples t-test.

Table 4.

Comparison of Good and Weak Reading Comprehension Skills
and Analysis Error Percentage Scores

Average Total
Group " Rank Rank u P
Good 44  29.17 1283.50 293.50 <.01
Reader
Poor 28  48.02 1344.50
Reader

When Table 4 is examined, when the arithmetic means of
the students' analysis error percentage scores are taken into
consideration, the arithmetic mean of the students with
good reading skills is 29.17, while the arithmetic mean of
the students with poor reading skills is 48.02. The Mann-
Whitney U test result was found to be U = 293.50, p < .01.
Considering these results, a significant difference was
found in the analysis error percentages of students with
good and weak reading comprehension skills. To explain
briefly, it is concluded that students with high decoding
error percentages have weak reading comprehension skills,
while students with low decoding error percentages have
good reading comprehension skills.

3.3.Reading Comprehension Performance of Students
According to Their Decoding Speed

In order to find out whether the students’ decoding speeds
differed in terms of being good and poor readers and
because our data did not conform to normal distribution,
the Mann-Whitney U test was conducted instead of the
independent samples t-test. The Mann-Whitney U test is
shown in Table 5. The students' solution speeds were found
by calculating the solution time averages.

Table 5.

Comparison of Good and Weak Reading Comprehension Skills
and Analysis Time Average Scores

Average Total
Group " Rank Rank u P
Good 44 3097 1362.50 372.50 .005
Reader
Poor 28  45.20 1265.50
Reader

As seen in Table 5, the arithmetic mean of the decoding
speed scores of students who are good readers is 30.97,
while the arithmetic mean of students who are poor readers
is 45.20. The Mann-Whitney U test result was found to be
U = 372.50, p < .05. These results show that the average
decoding time and reading comprehension skills are
inversely proportional. It is observed that students with
high reading
comprehension skills, while those with low analysis time
averages have good reading comprehension skills.

analysis time averages have weak

3.4.Students’ Reading Comprehension Performance
According to Their Text Reading Fluency Performance

The Mann-Whitney U test was conducted to find out
whether the participants' text reading fluency differed
according to their good and poor reading skills. Since the
data were not normally distributed, the Mann-Whitney U
test was performed instead of the independent samples ¢-
test and the results are shown in Table 6.

Table 6.

Comparison of Good and Weak Reading Comprehension Skills
and Text Reading Fluency Scores

Average Total
Group " Rank Rank u P
Good 44  42.03 1849.50 372.50 .005
Reader
Poor 28 27.80 778.50
Reader

When Table 6 is examined, the arithmetic mean of the text
reading fluency scores of the students who are good
readers is found to be 42.03, while the arithmetic mean of
the text reading fluency scores of the students who are poor
readers is found to be 27.80. The Mann-Whitney U test
result was found to be U =372.50, p <.05. These results show
that there is a significant difference in the text reading
fluency of students with good and poor reading skills. It is
observed that students with high text reading fluency
scores have good reading comprehension skills, while
students with low text reading fluency have weak reading
comprehension skills. It would be appropriate to examine
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the variables examined separately in four tables above
together and to reveal whether there is a significant
difference between them by using the findings. When the
findings are examined, it is seen that the analysis error
percentage, listening comprehension skill, text reading
fluency skill and analysis time average scores are
significant. When the relationships in the entire table are
examined, it is seen that there are significant relationships
between the reading comprehension performances of
students who are described as good and poor readers and
the four These
relationships were found to be higher in decoding time
averages and text reading fluency scores than in other
variables (U = 372.50). They were found to be at the lowest
rate in listening comprehension skill scores (U = 221). The
decoding error percentage score was somewhere between
these three variables (U =293.50). These relationships show
that all four variables affect and are affected by each other.
When the mean ranks are examined, it is concluded that
individuals with weak reading skills read texts more slowly

variables mentioned. significant

and less fluently than students with good reading skills.
Likewise, it is seen that students with good reading skills
make fewer mistakes when reading texts than students
with weak reading skills. When we compare the listening
comprehension scores of the students, it was found that the
listening comprehension skills of the students with good
reading skills were better. On the other hand, the findings
show that the four variables listed have different effects on
reading and reading comprehension skills. It was observed
that students with good listening comprehension skills and
text reading fluency skills also have good reading and
reading comprehension skills. In addition, it was found that
students with low decoding error rates and decoding time
also good reading reading
comprehension skills.

averages have and

3.5.Examining the Relationships Between Students’
Reading Comprehension Performance and Other Variables

Spearman rho correlation analysis was conducted to
determine whether there was a significant relationship
between the participants'
performance and listening comprehension, decoding error
percentage, decoding time average and text reading

reading comprehension

fluency, and the results are shown in Table 7.

Table 7.

Correlation Results between Reading Comprehension Skills and
Listening Comprehension, Decoding Error Percentage, Decoding Time
Average (in seconds) and Text Reading Fluency Skills

Reading Comprehension r P

Listening Comprehension .52 <01

Analysis Error Percentage -40 <01

Analysis Time Averages -28 .007

Text Reading Fluency 32 .002
Note. n=72.

In order to reveal the relationship between the variables of
decoding error rate, decoding time averages, text reading
fluency and listening comprehension and reading
comprehension skill, correlations were investigated and the
correlation results were presented with the help of Table 7.
When Table 7 is examined, a negatively significant
relationship (r[72] = -40, p < .01) was found between
reading comprehension skill and decoding
percentage. Based on this result, it can be said that students
who make many mistakes while reading have problems in
understanding what they read. When the correlation
results between the analysis time averages and reading
comprehension skills are examined, it is seen that there is a
negatively significant, low-level relationship (r[72] =-.28, p
< .01). In other words, it can be said that as the student's
reading time increases, his/her reading comprehension
skills weaken. Finally, it was found that there is a positive,
moderately significant relationship between listening
comprehension skills (1[72] = .52, p < .01) and text reading

error

fluency (r[72] = .32, p < .01) and reading comprehension
skills. Based on these results, it can be said that students
who have good listening comprehension skills and text
reading fluency also have good reading comprehension
skills.

4. Discussion

The purpose of this study is to examine the effects of
decoding error rate, decoding speed (time average), text
reading fluency and listening comprehension skills on the
reading comprehension performance of individuals with
poor and good reading comprehension skills who are in the
second grade of primary school, using a descriptive
method in a screening model. For this purpose, 165
students from two schools with different socio-economic
backgrounds
Kahramanmaras were included in the study. Based on the
reading comprehension scores of the students participating
in the study, the students were divided into two groups
according to their good and weak reading comprehension
skills and examined within the boundaries of the research
questions. Considering the research questions, firstly
reading comprehension skills and reading fluency skills

located in the Pazarak district of
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will be examined. It is known that there are many studies
in the literature that reveal the effect of fluent reading skills
on reading comprehension skills (Aktas & Cankal, 2019;
Akyol & Kodan, 2016; Cetinkaya et al., 2015; Kanik Uysal,
2021; Quirk & Beem, 2012). Individuals who read well read
texts fluently, do not waste time on word analysis and
understand texts better. Poor readers, on the other hand,
cannot read texts fluently and their comprehension rate
decreases. Based on this, it is observed that there are
differences in both fluency and reading comprehension
skills of individuals with good and poor reading skills. It is
observed that students who cannot read fluently have
problems in understanding what they read, and as a result,
undesirable consequences occur in social and educational
life. When the national literature is examined, it is seen that
fluency skills are not given enough importance and that
they are left behind when compared to the studies
conducted in the international literature on fluency skills.
When the findings of this research are examined, the
positive effects of fluency skills on reading comprehension
skills are clearly seen. The research reveals that students
with good text reading fluency also have good reading
comprehension skills, while students with weak text
reading fluency also have weak reading comprehension
skills. These results are parallel to many studies. Cayir and
Ulusoy (2014) stated that after a fluency development
program was implemented on students, their reading
fluency increased and their reading comprehension skills
improved. Rasinski (2004) similarly stated that fluency
skills have positive effects on reading comprehension skills.
The mentioned studies and the study at hand show that
reading fluency is an important variable that predicts
reading comprehension skills. Studies conducted for the
development of text reading fluency skills will also directly
affect the development of reading comprehension skills.

Secondly, reading comprehension skills and analysis skills
will be discussed. Analysis accuracy and speed are skills
included in analysis skills. In this context, if we first
consider the speed of analysis, this skill is included in the
scope of fluent reading. Speed of analysis and fluency are
two skill areas that affect each other. Fluency is positively
affected by the speed of decoding. In order for the reading
and comprehension process to reach a qualified level, the
speed of decoding must be good. It is thought that having
a good decoding speed makes great contributions to the
individual in reaching the reading goal (Bastug & Akyol,
2012). When the literature is examined, it is seen that a
directly proportional relationship is determined between
reading comprehension skills and analysis skills
(Glildenoglu et al., 2012; Kargin et al., 2014; Raman &
Weekes, 2005; Ramus et al.,, 2003; Wauters et al., 2006;
Zaretsky et al., 2009). In a study, it is emphasized that
increasing the speed of analysis skill improves fluency skill
(Tornéus, 1984). At the same time, different studies have
shown that as the level of education increases, the amount
of reading of individuals will increase, and as a result, their
decoding speed and fluency will increase (Beauchet et al.,

2010; Erdogan, 2011; Giildenoglu et al., 2012; Kirby et al.,
2008; Makhoul, 2017; van Steensel et al., 2016). In order to
better understand the effect of decoding speed and fluency
on reading comprehension skills, it is necessary to
understand the origin of the subject. Huey (1968)
investigated the development of individuals who play
chess in this regard. As a result of the research, it was seen
that individuals played the game much better when they
accelerated and shortened their thinking time. This
relationship that was revealed is parallel to the relationship
between decoding speed and reading comprehension
skills. Reading comprehension skills are inversely affected
by duration, as emphasized in the example above. In
studies conducted with students, this relationship was
found to be significant and negative. In other words, it was
concluded that reading comprehension skills were better in
a reading process where the decoding speed was high and,
on the other hand, the decoding time was short. This result
is parallel to many studies. Ehri and McCormick (1998), and
Ehri (2005) emphasize in their studies that by shortening
the reading time, automaticity in the reading action will be
increased and as a result, reading comprehension skills will
improve. In another study, a negative relationship was
found between reading comprehension skills and reading
time, as in this study (Basaran et al., 2014). When the results
obtained from the research are examined, they are parallel
to many studies in the literature. It is concluded that
students with more reading time have weak reading
comprehension skills. In addition, this result is thought to
be important in terms of showing the relationship between
decoding speed and reading comprehension skills, as well
as the relationship between fluency skills and decoding
speed. There are differences in the decoding skills of
students with good and weak reading skills. Findings have
shown that students with good reading comprehension
skills are also good in terms of decoding speed and
accuracy. Many studies have indicated that by increasing
phonological decoding skills, participants can read words
even faster (Abou-Elsaad et al., 2016; Durgunoglu & @ney,
1999; Frost, 1998; Kjeldsen et al., 2014; Peynircioglu et al.,
2002; Rakhlin et al., 2014; Ramus et al., 2003; Schatschneider
et al., 2002; Shaywitz & Shaywitz, 2005; Vellutino et al.,
2004). If we consider that students read using only phonetic
decoding, we can assume that students with good reading
skills become faster readers by performing phonetic
decoding better. However, there are many studies arguing
that students with good reading skills may have performed
orthographic decoding in addition to phonological
decoding, and that this has a positive effect on their reading
(Kjeldsen et al., 2014; Miller, 2004a, 2004b, 2005, 2006a,
2006b, 2010; Rakhlin et al., 2014; Therrien, 2004; Young-Suk
et al., 2012). Therefore, in order to reach more accurate
results in the study, it is important to examine the decoding
accuracy as well as the decoding speed. Just as the decoding
speed affects fluency and reading comprehension,
decoding accuracy is also a skill that affects fluency and
reading comprehension. In this study, the rate of reading
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errors made by students was calculated to reveal the
decoding accuracy. If we compare the act of reading to
production, we can say that just as mistakes made during
production will reduce the efficiency of production,
mistakes made during reading will also reduce efficiency
(understanding what is read). During reading, the
individual reads and tries to understand syllables by
combining letters, words by combining syllables, sentences
by combining words, and paragraphs by combining
sentences. Any mistake made in any section will of course
affect the comprehension of what is read. Therefore,
reading from the beginning to the end without any errors
or with the least amount of errors will have a positive effect
on the comprehension of what is read. Considering the
information and findings provided as a whole, in this
study, instead of examining only the effect of text reading
fluency on reading comprehension, the effect of decoding
speed and accuracy, which are considered as sub-steps of
fluency, on reading comprehension was also examined in
order to obtain more detailed information. The findings
show that there is a negative significant relationship
between error percentage and reading comprehension
skills. In other words, as the decoding error percentage
increases, reading comprehension decreases. This result is
parallel to many studies. In a study conducted by Yilmaz
(2008), a significant relationship was found between
reading comprehension skills and reading errors. Similarly,
Tazebay (1995) stated in his research that there is a
significant relationship between these two phenomena. In
addition,
negatively affect students' ability to understand what they
read, as well as their ability to acquire reading habits (Mavi,
1995). Studies have shown that students with weak reading
skills focus on word analysis rather than meaning while
reading, which negatively affects reading comprehension
(Armbruster et al, 2001). This research is considered
important in terms of emphasizing the effect of analysis

another study found that reading errors

error percentage on reading comprehension skills as well
as its effect on text reading fluency.

Finally, reading comprehension skills and oral language
comprehension skills are discussed. One of the main skills
that affect reading and reading comprehension is the
listening skill, the importance of which is not sufficiently
understood. As a result of the analysis, it is understood that
one of the most important variables affecting the reading
comprehension skills of the students participating in the
study is the listening comprehension skill. It is emphasized
that this result is consistent with the results obtained from
previous studies and that listening comprehension skill is a
prerequisite skill for reading comprehension skill (Hagtvet,
2003; Olofsson & Niedersoe, 1999; Ouellette, 2006;
Scarborough, 1990; Sinatra, 1990). The first skill that people
acquire is the ability to listen. Studies show that babies hear
sounds starting from the fifth month before birth (Dogan,
2007). It is stated that babies have a relationship with sound
before birth, that the baby in the womb responds to sounds
and if it does not respond, there may be a problem with

hearing (From Omiir, 2006, p- 16, cited in Dogan, 2007).
After the importance of listening skills was understood,
mothers and fathers began to practice talking to the unborn
baby, especially after the seventh month of pregnancy. It
has been emphasized that babies who receive this type of
education are six months ahead of babies who do not.
Another study emphasizes that classical music played to
babies in the womb increases their intelligence levels
(Akyol, 2002 cited in Dogan, 2007). In addition, studies
show that the individual's linguistic environment also
affects the development of verbal language (Huttenlocher
et al,, 2002). A child with a low socio-economic status is
faced with a limited language learning environment
compared to a child with a high socio-economic status. This
causes the child to be at a disadvantage compared to his/her
peers in terms of language skills (Hart & Risley, 2003). A
limited language environment will lead to a limited
number of words heard by the child. Having a limited
number of words will negatively affect listening skills and
lead to
comprehension skills. Exposing an individual to a

indirectly weak reading and reading
multifaceted vocabulary and intellectually challenging
conversations from early childhood will have a positive
effect on listening skills. This also predicts the child's
literacy skills up to the fourth grade (Dickinson & McCabe,
2001; Dickinson & Porche, 2011). It is important to examine
these findings, which reveal the effects of listening
comprehension skills, which have such important effects on
reading comprehension, together with other variables,
since there are few studies in the national and international
literature. As a result of the studies, it was found that there
is a positive and significant relationship between listening
comprehension skills and reading comprehension skills.
This result is parallel to many studies in the literature. In a
study conducted by Bulut (2013), he examined the effects of
listening comprehension training on vocabulary and
reading comprehension skills of fourth-grade students. As
a result of the study, it was concluded that listening
comprehension training positively affected the two
mentioned skills. Another study emphasizes that listening
skills are of vital importance for good reading and reading
comprehension skills (Spring & French, 1990). It is
emphasized that the most important skill that will bring an
individual closer to the level of reading and understanding
what he/she reads is the ability to understand what he/she
listens to. This study and other studies examined show that
the development of reading comprehension skills is related
to more than one variable. The development and
improvement of these variables will also positively affect
reading comprehension skills.

Based on the results obtained, some suggestions can be
made for practice, stakeholders, researchers and future
studies. Suggestions for implementation can be listed as
follows: In these studies, it is emphasized that listening
comprehension skill is a skill that can be improved and that
if listening skills are improved, reading and reading
comprehension will also improve. For this reason, listening
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skills should be taken into consideration by educators and
efforts should be made to develop this skill. Secondly, it has
been stated in this study and other studies in the literature
that reading fluency has great effects on the development
of reading comprehension skills. Therefore, educators
should take into consideration the development of
students’ reading fluency skills. Thirdly, studies should be
continued to determine new and effective methods that will
shorten students’ reading times. Finally, studies should be
carried out to develop listening skills, which are of great
importance for reading and reading comprehension skills.
If we need to offer a few suggestions for future research;
firstly, the findings obtained from the research can be tested
with sample groups at upper or lower class levels and the
generalizability of the findings of the study can be checked.
Secondly, in this study, students' reading and listening
performances were measured with two informative and
two narrative texts. In future studies, student levels can be
measured by using only narrative or informative texts.
Thirdly, it would be appropriate to conduct this study with
more participants in order to provide more information to
the literature. In addition, variables such as listening
comprehension skills, reading fluency, reading speed and
reading error percentage, which are thought to affect
reading comprehension, can be considered individually.
Later, studies can be conducted on what factors hinder
listening skills, weaken text reading fluency skills, increase
reading time and reading errors, especially in the classroom
environment, and how these factors can be prevented.
Finally, studies can be conducted to learn the opinions of
families about the reasons for factors such as listening
comprehension skills, text reading fluency skills, reading
speed, and reading errors that affect reading
comprehension.
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