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ANAOKULLARINDA YURUTULEN REHBERLIiK HiZMETLERINE
ILISKIN YONETICI, OGRETMEN VE VELi GORUSLERININ
INCELENMESI

0z

Bu arastirmada, anaokullarinda yiiritiilen rehberlik hizmetlerine iliskin yo-
netici, 6gretmen ve velilerin goriislerinin incelenmesi amag¢lanmustir. Arastirma,
2019-2020 Egitim-Ogretim Yil'nda Rize il merkezi ve ilelerindeki anaokullarinda
gorev yapan yoneticiler (n=20), okul éncesi 6gretmenleri (n=24) ve ¢ocugu ana-
okulunda egitim goren veliler (n=23) olmak {izere toplam 67 katilimei ile yiirii-
tillmustiir. Arastirma kapsaminda; 14 farkl okuldan katilimer ile goriismeler ger-
ceklestirilmistir. Katilimcilarin belirlenmesinde maksimum c¢esitlilik 6rneklemesi
kullanilmistir. Aragtirma, nitel aragtirma yaklasimi gercevesinde gerceklestirilen
bir durum ¢alismasidir. Veri toplama araci olarak aragtirmacilar tarafindan gelis-
tirilen yar1 yapilandirilmig gortisme formu kullanilmistir. Verilerin toplanmasi sii-
recinde yonetici, okul 6ncesi 6gretmeni ve veliler ile yiiz yiize goriismeler gercek-
lestirilmistir. Arastirmada elde edilen veriler betimsel analizine tabi tutulmustur.
Arastirma sonucunda anaokulu yoneticileri, 6gretmenleri ve velilerinin rehberlik
hizmetleri kapsaminda yapilan caligmalar1 daha ¢ok ¢evre ve veli ile iligkiler ile
yoneltme ve yerlestirme hizmetleri baglaminda algiladiklar: belirlenmistir. Egitsel
rehberlik ¢aligmalar1 kapsaminda 6grencilerin; ilgilerinin, yeteneklerinin ve aka-
demik ihtiyaglarinin tespiti ve gelistirilmesine yonelik olarak daha ¢ok biligsel ge-
lisim ¢alismalarinin yapildig: tespit edilmigstir. Kisisel-sosyal rehberlik ¢alismalar1
kapsaminda 6grencilerin, kisisel ve sosyal ihtiyaglarinin tespiti ve gelistirilmesine
yonelik olarak daha ¢ok sosyal gelisim ¢aligmalarinin yapildig ortaya koyulmustur.
Mesleki rehberlik ¢alismalar: kapsaminda ise 6grencilerin meslekleri tanimalarina
ve meslekler ile ilgili fikir sahibi olmalarina yonelik olarak daha ¢ok meslek sahibi
kisilerle/kurumlarla ¢alismalarin yapildig: belirlenmistir. Rehberlik ¢alismalarinin
yeterliligi/verimliligi ile ilgili olarak katilimcilarin gogunlukla olumlu yénde goriis
bildirdikleri tespit edilmistir. Bu sonuglar 1s181nda anaokullarinda gorev yapan yo-
neticilere ve 6gretmenlere yonelik gerceklestirilen hizmet ii egitimlerde rehberlik
hizmetleri ile ilgili konulara daha ¢ok yer verilebilir.

Anahtar Sézciikler: Anaokulu, Okul Oncesi Egitim, Rehberlik Hizmetleri.
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EXAMINING THE VIEWS OF ADMINISTRATORS,
TERCHERS AND PARENTS ON GUIDANCE SERVICES
PROVIDED IN KINDERGARTENS

ABSTRACT

In this study, it was aimed to examine the views of administrators, teachers and
parents on guidance services carried out in kindergartens. The research was con-
ducted with a total of 67 participants, including administrators (n=20), preschool
teachers (n=24), and parents (n=23) whose children are studying in kindergartens
in Rize city center and districts in the 2019-2020 academic year. Within the sco-
pe of the research; interviews were conducted with participants from 14 different
schools. Maximum variation sampling was used to determine the participants. The
research is a case study conducted within the framework of qualitative research ap-
proach. A semi-structured interview form developed by the researchers was used
as a data collection tool. During the data collection process, face-to-face interviews
were conducted with administrators, preschool teachers and parents. The data ob-
tained in the study were subjected to descriptive content analysis. As a result of the
research, it was determined that kindergarten administrators, teachers and parents
perceived the activities carried out within the scope of guidance services mostly
in the context of relations with the environment and parents and orientation and
placement services. Within the scope of educational guidance activities, it was de-
termined that cognitive development activities were mostly carried out to identify
and develop students' interests, abilities and academic needs. Within the scope of
personal-social guidance activities, it was revealed that more social development
activities were carried out to identify and develop students' personal and social
needs. Within the scope of vocational guidance studies, it was determined that
studies were mostly carried out with professional people/institutions in order for
students to recognize professions and have an idea about professions. Regarding
the adequacy/efficiency of the guidance activities, it was determined that the parti-
cipants mostly expressed positive opinions. In the light of these results, in-service
trainings for administrators and teachers working in kindergartens may include
more topics related to guidance services.

Keywords: Kindergarten, Preschool Education, Counseling Services.
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GIRIS

Cevre, cocugun gelisimi ve 6grenme motivasyonu lizerinde énemli bir etki bi-
rakmaktadir (Celik ve Dascan, 2014). {lk olarak aile, sonra sosyal ¢evre ve daha
sonra da okul, ¢ocuga sunduklar1 imkanlarla ve verdikleri egitimle; biiytimesi, ge-
lismesi ve sosyallesmesi i¢in ¢ocuga yardimei olabilir veya onun hem ruhsal hem
de bedensel olarak sagliksiz bir sekilde toplumda sorumluluklarini yerine getire-
meyen bir birey olmasina yol agabilir (Haktanir, 2010). Ozellikle okul éncesi dé-
nemi kapsayan sifir-alt1 yas aras: donemde, ¢ocuga sadece ailesi tarafindan verilen
egitim yeterli olmayabilmektedir (Katranci, 2014). Bu sebeple ¢ocuklarin her alan-
da istenilen diizeyde gelisimlerini saglamak i¢in okul 6ncesi egitim kurumlarina
ihtiya¢ duyulmaktadir. Nitekim Giirkan (1982), iyi yetismis, basarili ve uyumlu
kisilerden olugan saglikli bir toplumun okul éncesinde verilen egitimle miimkiin
olabilecegini belirtmektedir.

Okul 6ncesi egitim, ¢ocuklarin sosyallesmesine katki sunarak, onlarin evi di-
sindaki hayati tanimasini ve okul kurallarindan yola ¢ikarak toplum kurallarini
6grenmesini de saglamaktadir (Katranci, 2014). Ayni zamanda bu egitim siirecinin
gocuklarin, algilama giictinii arttirmasi, farkli kiiltiirleri, degerleri, paylasmay1 6g-
renmesi, ilkokula hazirlanmasi, eksik oldugu alanlarin ve duygusal problemlerin
erken donemde tespit edilip gerekli dnlemlerin alinmasi ve her anlamda saglikl ki-
silik gelisimini saglamas1 miimkiin olabilmektedir (Dirim, 2004). Dolayisiyla okul
oncesi egitim, sadece 6gretim faaliyetlerinin yapildig: bir yeri degil, ayni zaman-
da ¢ocuklarin gelisimini bir biitiin olarak destekleyen bir kurumu ifade etmekte-
dir (Gengoglu vd., 2019). Nitekim bu konuda yapilan arastirmalarda okul 6ncesi
egitim alan ¢ocuklarin duygularini daha iyi ifade edebildikleri ve etkili iletisimler
kurabildikleri (Uygun ve Kozikoglu, 2019), topluma uyum saglayabildikleri ve sag-
likli iligkiler gelistirebildikleri (Pekdogan ve Kanak, 2019), hazir bulunusluklarinin
ve sosyal yeterlik becerilerinin yiiksek (Tiirkyillmaz ve Pekdogan, 2019) ve sosyal
becerilerinin iyi diizeyde oldugu (Yiiksel vd., 2013) ortaya koyulmustur.

Okul o6ncesi egitimde istenen hedeflere ulasabilmek i¢in nitelikli bir egitim
ortaminin yaninda sunulan rehberlik hizmetleri de énemli gortilmektedir (Gii-
ler ve Capri, 2019). Okul 6ncesi egitim doneminde ¢ocuklarin hem ruhsal hem
de bedensel anlamda gelisimlerinin saglikli olabilmesi, okul hayatina uyum sag-
lamalar1 ve performanslarini sergileyebilmeleri i¢in egitim faaliyetleri rehberlik
hizmetleriyle birlikte sunulmalidir. Okul 6ncesi dénemde ¢ocugun biligsel ve du-
yugsal alanda gelismesi, ebeveynlerinden bagimsiz hareket edebilmesi, toplumsal
rolleri 6grenmesi ve okul ortamina uyum saglamasi gerekli desteklerin sunulmasi
ile miimkiin olabilmektedir. Rehberlik hizmetleri deginilen gereksinimlerin yerine
getirilmesine katki saglanmaktadir (Dilekmen, 2016). Ayrica rehberlik hizmetleri
ile cocugun yetistigi cevresinden kaynaklanan eksiklikler telafi edilebilmekte ve
psikolojik gelisimi desteklenerek biligsel ve sosyal kazanimlari arttirilabilmektedir
(Ustiindag Budak, 2016).
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Okul 6ncesi donemde sunulan rehberlik hizmetleri ile ilgili yapilan arastirma-
lar incelendiginde, Akmatalievanin (2023) ¢alismasinda okul dncesinde ¢aligan
Ogretmenlere gore rehberlik alanlar1 i¢inde kisisel-sosyal ve mesleki rehberlige
oranla egitsel rehberlige daha fazla agirlik verildigi tespit edilmistir. Isikli (2021)
tarafindan ¢ocugu okul 6ncesi egitim kurumlarinda 6grenim goren ebeveynler ile
yiritilen ¢caligmada katilimcilarin rehberlik ihtiyaglarimin kisisel-sosyal rehberlik
alaninda yogun oldugu, bunu sirasiyla mesleki ve egitsel rehberlik ihtiyaclarinin
takip ettigi bulunmustur. Kutlu Abu ve Kayar’in (2020) yaptiklar1 arastirmada okul
oncesi 6gretmenlerinin veli katilim ¢alismalar: kapsaminda meslek tanitimlari
yaptiklar1 ortaya koyulmugtur. Balaban Goner’in (2020) anaokullarinda gorev ya-
pan psikolojik danigman, 6gretmen ve bu okullarin velilerinin gortislerine gore
rehberlik ihtiyaclarimin incelendigi arastirmada egitsel rehberlik alaninda akade-
mik destek ve konsiiltasyon; kisisel-sosyal rehberlik alaninda bireysel rehberlik,
gelisimsel destek ve aile rehberligi; mesleki rehberlik alaninda ise gocuk odakli
faaliyetler, aile odakli faaliyetler ve meslek tanitiminin 6ne ¢iktig1 belirlenmistir.
Bagka bir aragtirmada ise anaokullarinda sunulan rehberlik hizmetleri kapsaminda
en ¢ok ihtiya¢ duyulan ¢aligmalarin neler oldugu sorusuna yoneticilerin veli egi-
timi, 6gretmenlerin davranis bozukluklar: ve velilerin aile danigmanligi cevabini
verdikleri ifade edilmistir (Eren, 2014). Bu sonuglar gostermektedir ki okul 6ncesi
donemde rehberlik hizmetlerinin egitsel, kisisel-sosyal ve mesleki olmak tizere her
bir problem alan ile ilgili ¢esitli calismalarin yiritildigi anlasiimaktadir. Bu ko-
nuda yapilan birtakim arastirmalarda 6gretmenlerin okul 6ncesinde sunulan reh-
berlik faaliyetlerini yeterli bulmadiklar1 (Korkmaz, 2021), baz1 arastirmalarda bu
faaliyetleri olumlu algiladiklar1 (Aygiin, 2022), birtakim arastirmalarda rehberlik
hizmetleri ile ilgili olarak kendilerini yeterli gordiikleri (Dursun, 2020) baz: aras-
tirmalarda ise kendilerini yetersiz bulduklar1 (Arslan-Kiligoglu, 2013) tespit edil-
mistir. Bu sonuglar 1g1ginda 6gretmenlerin okul 6ncesi donemde sunulan rehberlik
hizmetlerine ve bu hizmetler igerisinde kendilerine yonelik goriislerinin farklila-
sabildigi anlagilmaktadir.

Okul 6ncesi egitimde sunulan rehberlik hizmetlerinin etkisinin incelendigi
aragtirmalarda, rehberlik faaliyetlerinin ¢ocuklarin gelisimlerine katk: sagladigi
(Myers vd., 2002), olumlu sosyal davraniglarin: artirdigi (Schmidt vd., 2007), dav-
ranis sorunlarini ve saldirganlik egilimlerini azalttigr (Waliski ve Carlson, 2008)
tespit edilmistir. Bazi aragtirmalarda ise oyun terapisinin okul 6ncesi dénemdeki
¢ocuklarin sosyal duygusal becerilerini 6nemli 6l¢tide yiikselttigi, problem ¢6zme
becerilerini 6grenmelerine ve bagkalariyla iletisim kurmalarina yardimcr oldugu
(Chinekesh vd., 2014), dilsel ve sosyal gelisim diizeyleri tizerinde olumlu etkile-
rinin oldugu (Kii¢tik Sahin ve Tortop, 2019) ve gelisimlerine katk: sagladig1 tespit
edilmistir (Tekin ve Sezer, 2010). Birtakim arastirmalar ise okul yoneticisi, 6gret-
menler ve psikolojik danigmanlarinin gériislerine gore okul éncesinde rehberlik
hizmetlerinin 6grenciler igin gerekli ve 6nemli oldugunu ortaya koymustur (Ali-
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zamar vd., 2017; Biiytiksahin Cevik, 2017; Citak ve Birol, 2019; Gengoglu vd., 2019;
Kanak vd., 2018; Yerlikaya vd., 2014; Tekin, 2012).

Yukaridaki agiklamalar 151§1nda okul 6ncesi egitimin ve bu dénemde yiiriitii-
lecek rehberlik hizmetlerinin 6nemi ve gerekliligi diistintildigiinde, anaokullarin-
daki hizmetlerin uygulanmasindan sorumlu olan ve bu sorumluluga baglh olarak
ortaklaga hareket etmesi gereken okul y6neticilerinin, okul 6ncesi 6gretmenlerinin
ve velilerin rehberlik hizmetleri ile ilgili gériisleri 6nem tagimaktadur. Ilgili lite-
ratiir incelendiginde, anaokullarinda yiiritiilen rehberlik hizmetleriyle ilgili ola-
rak yOnetici, okul 6ncesi 6gretmeni ve veli olmak {izere ii¢ paydagin bakis agisinin
biitiinctil olarak incelendigi herhangi bir ¢aliymaya rastlanmamigtir. Aragtirmada
ortaya ¢tkan sonuglar 1s181nda; anaokullarinda yiiriitillen rehberlik hizmetleriyle
ilgili yapilabilecek diizenlemeler ve iyilestirilmelere iliskin 6nerilerin gelistirilmesi
hedeflenmektedir.

Okul 6ncesi egitim kurumlarinda diger 6gretim kademelerinde oldugu gibi
egitsel, kisisel sosyal ve mesleki rehberlik problem alanlari ¢ergevesinde rehberlik
hizmetleri yiiritilmektedir. Kisisel sosyal rehberlik alaninda ¢ocuklarin kendini
tanimast, kabul etmesi, 6zgiiven sahibi olmasi, olumlu benlik kavrami olusturabil-
mesi ve sosyallesmesi saglanmaya ¢alisiimakta, karsilastiklar1 problemleri ¢6zebil-
meleri, bireysel ve sosyal agidan daha uyumlu olmalar1 amag edinmektedir (Oz-
bay, 2010). Egitsel rehberlikte okula uyumun, okul sevgisinin, 6grenme isteginin
kazanilmas: ve ¢ocuklarin ilkokula hazir hale getirilmesi hedeflenmekte, egitim
hayatlar1 boyunca ilgileri, yetenekleri ve gereksinimleri géz 6niinde bulunduru-
larak kendilerine sunulan programlar arasindan uygun olani se¢meleri, sectikleri
programda basarili olmalar1 ve egitim 6gretim siireclerinde karsilastiklar: prob-
lemlerin giderilmesine doniik ¢alismalar yapilmaktadir (Otrar, 2009). Mesleklerle
ilgili olumlu tutumlarin gelistirilmesi ve farkindaligin olugturulmas: amaciyla ise
mesleki rehberlik kapsaminda faaliyetler gerceklestirilmektedir (Uz Bas, 2009). Bu
kapsamda bireylerin farkli meslekleri tanimalar ve kendilerine uygun gérdiikleri
meslegi se¢meleri, segtikleri meslegi yapmak i¢in hazirlanmalari ve mesleki anlam-
da gelisim gostermeleri amaciyla bireyler desteklenmektedir (Yesilyaprak, 2013).
Bu aragtirmada da rehberlik hizmetleri egitsel, kisisel sosyal ve mesleki rehberlik
alanlari ger¢evesinde incelenmistir.

Yukaridaki agiklamalar 1s1$1nda bu arastirmada anaokullarinda yiiriitiilen reh-
berlik hizmetlerine iliskin yonetici, okul dncesi 6gretmeni ve velilerin goriislerinin
detayl bir sekilde incelenmesi ve ilgili literatiire bu sayede katk: saglanmas1 amag-
lanmaktadir. Bu amag dogrultusunda asagidaki sorulara cevap aranmigtir:

1. Anaokulu yoneticileri, 6gretmenleri ve velilerinin rehberlik hizmetlerine
yonelik algis1 nasildir?
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2. Anaokulu yoneticileri, 6gretmenleri ve velilerinin okullarinda yiriitillen
egitsel rehberlik faaliyetlerine iligskin goriisleri nasildir?

3. Anaokulu yoneticileri, 6gretmenleri ve velilerinin okullarinda ytriitiilen ki-
sisel-sosyal rehberlik faaliyetlerine iligkin goriisleri nasildir?

4. Anaokulu yoneticileri, 6gretmenleri ve velilerinin okullarinda yiiriitiilen
mesleki rehberlik faaliyetlerine iligkin goriisleri nasildir?

YONTEM

Arastirma Modeli

Anaokullarinda yiritiilen rehberlik hizmetlerine iliskin yonetici, 6gretmen ve
veli goriiglerinin incelendigi bu arastirma, nitel arastirma yaklasimi ¢ergevesinde
gerceklestirilen bir durum ¢alismasidir. Durum ¢alismasinda bir durum kendi ger-
cevesinde ele alinmakta ve bu durum sistemli ve derinlemesine incelenmektedir
(Yaldirim ve Simgek, 2013). Bu aragtirma kapsaminda anaokullarinda yiiriitiillen
rehberlik hizmetleri bir durum olarak ele alinmis ve bu durum ile ilgili olan pay-
daslardan yonetici, 6gretmen ve velilere cesitli sorular yoneltilerek bu hizmetlere
iliskin goriisleri, degerlendirmeleri ve 6nerileri sistemli ve derinlemesine bigimde
incelenmistir.

Galisma Grubu

Aragtirmanin ¢aligma grubunu, 2019-2020 egitim 6gretim yilinda, Rize il mer-
kezi ve ilgelerinde yer alan resmi ve bagimsiz anaokullarinda goérev yapan okul
yoneticileri, okul 6ncesi 6gretmenleri ve cocugu anaokulunda egitim goren veliler
olmak tizere toplam 67 katilimci olusturmustur. Bu katilimcilarin 20’si okul yone-
ticisi, 240 okul 6ncesi 6gretmeni ve 23’li 6grenci velisidir. Arastirma kapsaminda
14 farkli okuldan katilimei ile goriistilmiistiir. Katilimcilarin belirlenmesinde mak-
simum cesitlilik 6rneklemesi kullanilmistir. Maksimum c¢esitlilik 6rneklemesinde,
genelleme yapma amaci tasimadan cesitlilik iceren durumlar arasinda ortak veya
paylasilan olgularin var olup olmadigini ortaya koymak amaglanmaktadir (Yildi-
rim ve $imgek, 2013). Bu kapsamda katilimcilar yonetici, okul 6ncesi 6gretmeni ve
veli olmak tizere farkli paydaslardan olusturulmustur. Hizmetlerin uygulanmasi
noktasinda farkliliklarin ve ortak noktalarin olup olmadigini tespit etmek amaciy-
la psikolojik danigmani olan (7 okul) ve velilere ve 6grencilere ¢esitli donemlerde
seminer vermesi i¢in okula davet edilen psikolojik danigmanlar disinda kadrolu bir
psikolojik danismani olmayan (7 okul) ve Rize ilinin merkezinde (4 okul) ve farkli
ilcelerinde (10 okul) yer alan anaokullar1 arastirmaya dahil edilmistir. Arastirma-
nin ¢aligma grubunu olusturan 67 katilimcinin 23’iniin (%34.32) 25-32, 24’iiniin

OMU EFD, 2024, Cilt 43, Say1 2, Sayfa 721-818



Cansu KESKIN, Fatih CAMADAN

(%35.82) 33-39 ve 20’sinin (%29.85) 40-60 yas araliginda bulundugu goriilmekte-
dir. Ayrica cinsiyete gore dagilima bakildiginda katilimcilarin 57’si (%85.07) kadin,
10’u (%14.92) erkektir. Katilimcilarin 24’4 (%35.82) okul 6ncesi 6gretmeni, 23’
(%34.32) veli ve 20’si (%29.85) ise yoneticidir.

Veri Toplama Araci

Calismada nitel veri toplama tekniklerinden goriisme teknigi kullanilmuistir.
Gorlisme, bilgi alinacak bireylere 6zgiirce veya dénceden belirlenmis sorulara bagl
kalinarak sorular sorulmasina dayali bir yoldur (Giiven, 2006). Calismada veri top-
lama araci olarak arastirmacilar tarafindan hazirlanan yari yapilandirilmis goriis-
me formu kullanilmistir. Yar1 yapilandirilmis goriismelerde arastirmaci, goriisme
oncesinde belirledigi sorular1 ve konu bagliklarini rehber edinmektedir. Sistematik
veri elde edilmesini saglayan bu teknik ile hem goriismenin planlandig: sekilde
ilerlemesi hem de derinlemesine bilgi elde edilmesi miimkiin olmaktadir (Giirbiiz
ve Sahin, 2018). Uygulama oncesinde psikolojik danigma ve rehberlik alaninda
caligan 3 ogretim {iyesinin goriisleri alinarak olusturulan form tizerinde diizenle-
meler yapilmistir. Bununla birlikte asil uygulamaya gecilmeden 6nce formun uy-
gulanabilirligini ve sorularin anlagilirligini test etmek amaciyla goniilli 5 anaokulu
yoneticisi, 5 okul 6ncesi 6gretmeni ve 5 veli ile pilot uygulama gergeklestirilmistir.
S6z konusu bu ¢aligmalarin sonuglar: dikkate alinarak forma son hali verilmistir.
Gorlisme formunda ilk olarak katilimcilarin yas, cinsiyet, yonetici, 6gretmen ya
da anne-baba olma durumlari ve okul adu ile ilgili bilgilerin doldurulacag: béliime
ve daha sonra da okul 6ncesi egitim rehberlik programi kapsaminda uygulanmasi
beklenen hizmetlerle ilgili 10 soruya yer verilmistir. Gortigme formundaki soru-
larin birincisi katilimcilarin rehberlik hizmetlerine iliskin genel goriistinti almak
i¢in hazirlanmustir. 2., 3. ve 4. sorular ve bunlarin alt sorular1 ise rehberligin {i¢
problem alani olan egitsel, kisisel-sosyal ve mesleki rehberlik hizmetlerine yonelik
olarak olusturulmustur. Gériisme formunda yer alan sorular su sekildedir:

1. Rehberlik hizmetleri denildiginde akliniza neler gelmektedir?

2. Okulunuzda/Simifimzda ogrencilerin ilgilerinin, yeteneklerinin ve akademik
ihtiyaglarimn tespiti ve gelistirilmesine yonelik yapilan ¢calismalar var mi? Var-
sa bunlar nelerdir?

2.1. Bu ¢alismalarin yeterliligi/verimliligi hakkinda ne diisiintiyorsunuz?

2.2. Onerileriniz varsa nelerdir?

3. Okulunuzda/Simfinizda 6grencilerin kisisel ve sosyal ihtiyaglarimn tespiti ve
gelistirilmesine yonelik yapilan ¢alismalar var mi? Varsa bunlar nelerdir?
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3.1. Bu calismalarin yeterliligi/verimliligi hakkinda ne diistiniiyorsunuz?
3.2. Onerileriniz varsa nelerdir?

4. Okulunuzda/Simifimzda 6grencilerin meslekleri tanimalarina ve meslekler ile
ilgili fikir sahibi olmalarina yonelik yapilan ¢alismalar var mi? Varsa bunlar
nelerdir?

4.1. Bu calismalarin yeterliligi/verimliligi hakkinda ne diistiniiyorsunuz?

4.2. Onerileriniz varsa nelerdir?

Goriigme Siireci

Aragtirmada veri toplanmasina ge¢ilmeden 6nce uygulamalar icin Recep Tay-
yip Erdogan Universitesi Sosyal ve Begeri Bilimler Etik Kurulundan gerekli izin-
ler alinmistir. Bu asamadan sonra uygulamalarin yapilabilmesi icin Rize Valiligi
Il Milli Egitim Miidiirliigiinden uygulama igin gerekli olan izinler alinmugtir. Ve-
rilerin toplanmasi amaciyla arastirmacilar tarafindan, goniillii olarak aragtirmaya
katilan yonetici, okul 6ncesi 6gretmeni ve veliler ile yiiz ylize goriismeler gercek-
lestirilmistir. Verilerin daha saglikli elde edilebilmesini saglamak amaciyla izni
olan katilimcilarin sesleri kayda alinmis, ses kaydi alinmasina izni olmayan kati-
limcilarin séyledikleri ise goriisme sirasinda yazili olarak kaydedilmistir. Yapilan
goriismelerin her biri yaklasik olarak yarim saat stirmiistiir. Gortismeler iki ayda
tamamlanmigtir.

Verilerin Analizi

Aragtirmanin verileri betimsel analiz ¢er¢evesinde analiz edilmistir. Bu analiz-
de veriler, aragtirmada yapilan gézlem ya da goriismede kullanilan sorular ya da
boyutlar dikkate alinarak diizenlenmekte ve yorumlanarak sunulmaktadir (Yildi-
rim ve Simsek, 2013). Bu dogrultuda arastirmanin verileri aragtirmanin sorulari
cercevesinde analiz edilmis, diizenlenmis ve cesitli a¢iklamalar yapilarak sunul-
mugstur. Veri analizi sonucunda katilimcilarin ifadelerine dayali olarak ulagilan
bulgular, kodlar, alt temalar ve {ist temalar halinde ve sekiller esliginde agik ve
anlagilir bicimde aktarilmigtir. Ayrica verilerin oldugu gibi sunulmas: amaciyla,
katilimcilarin ifadelerinden yapilan dogrudan alintilar paylasiimistir. Verilerin
analizinde herhangi bir paket program kullanilmamuigtir. Veriler iki arastirmact ta-
rafindan analiz edilmistir. Arastirmacilar 6ncelikle verileri bagimsiz sekilde analiz
etmis sonrasinda elde ettiklerini karsilastirarak bulgulara son halini vermislerdir.
Veri analizi stirecinde 6ncelikle katilimcilarla yapilan goriisme formlar1 Yonetici: Y,
Ogretmen: O, Veli: V, Kadin: K ve Erkek: E olacak sekilde ve her bir form bir say1 ile
tanimlanmstir. Bu kapsamda “EY1” tanimlamasi, 1 no’lu erkek yoneticiyi temsil
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etmigstir. Bu sayede hangi formdaki ifadenin hangi katilimciya ait oldugu aktaril-
maya ¢alisilmistir. Analizlerin ne sekilde yapildigini géstermesi amaciyla “Rehber-
lik Hizmetleri Denildiginde Akliniza Neler Gelmektedir?” (Soru 1.) sorusunun bir
bolimiiniin nasil analiz edildigi 6rnek olarak asagida sunulmustur.

Verilerin Kodlanmasi

Soru 1’e yoneticilerden ti¢ii su sekilde cevap vermislerdir: “Bence rehberlik de-
mek ¢ocukla bireysel goriisme yaparak problemini ¢ozmektir” (KY4). “Ilk dnce akli-
ma bireysel damsmanlik geliyor. Cocuklarin ya da yetiskinlerin birebir danismanlik
almalar” (KY13). “Cocukla birebir goriisiip ona terapi yapmaktir” (EY3). Bu soruya
velilerden ikisinin cevabu ise su sekilde olmustur: “Rehberlik bence ¢ocukla birebir
ilgilenmek, onun derdini dinlemek yardimci olmak demek” (KV2). “Rehberlikteki en
onemli sey cocugun psikolojik sorunlarini iyilestirmektir” (KV13). Yonetici ve ve-
lilerden elde edilen bu verilerin ¢ocugun gerek gelisimine gerekse probleminin
¢oztimiine destek olunmasi amaciyla yapilan terapétik temelli goriismeyi ¢agris-
tirdig1 diigiiniilmiis ve s6z konusu ifadeler Psikolojik Danigsma Hizmetleri kodu
altina yerlestirilmistir.

Temalarin Olusturulmasi

Soru 1’e verilen cevaplara dayali olarak olusturulan kodlar incelendiginde,
Cevre ve Veli ile Iligkiler ve Miisavirlik Hizmetlerinin 6grenciye dogrudan sunulan
hizmetleri; Yoneltme ve Yerlestirme Hizmetleri, Bireyi Tanima Hizmetleri, Oryan-
tasyon Hizmetleri, Psikolojik Danisma Hizmetleri, Sevk Hizmetleri ve Bilgi Top-
lama ve Yayma Hizmetlerinin ise 6grenciye dolayli olarak sunulan hizmetleri yan-
sitt1g1 anlagildigindan deginilen kodlar, Dogrudan Hizmetler ve Dolayli Hizmetler
temalar: altina yerlestirilmistir. Olusturulan temalardan Dogrudan Hizmetlerin
ve Dolayli Hizmetlerin rehberlik hizmetlerinin ¢esitlerini yansittig1 diisiiniilerek
Rehberlik Hizmet Tiirleri iist temasinin, Gelistirici Rehberligin ve lyilestirici Reh-
berligin ise rehberlik hizmetlerinin hangi amagla gerceklestirildigini yansittig dii-
stiniilerek Rehberligin Temel Islevleri {ist temasinin altinda toplanmustir.

Verilerin Kodlara ve Temalara Gore Diizenlenmesi ve Tanimlanmasi

Veri analizi sonucunda olusturulan kod, tema ve iist temalar birlikte deger-
lendirilmesi ve kolay anlasilmas1 amaciyla tablolar esliginde sunulmustur. Tablo-
lardaki her bir kod, tema ve tist temanin kag¢ katilimcinin ifadesine dayali olarak
olusturuldugu frekanslar verilerek sunulmustur. Bununla birlikte kod, tema ve tst
temalar1 yansitan bazi katilimci ifadelerinden frekansi en yiiksek olanlardan 6r-
nekler sunulmustur.
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Bulgularin Yorumlanmasi

Verilerin analizi sonucunda olusturulan kod, tema ve iist temalarin aragtirma-
nin sorularina verilen cevaplari ne sekilde yansittig1 tartisilmis ve yorumlanmustir.
Bu sayede katilimcilarin ifadelerinin belli bir mantik ¢ercevesinde gruplandirilma-
s1 ve bu gruplandirilmaya dayali olarak bir biitiinliik icerisinde degerlendirilmesi
amaclanmustir.

Gecerlik, Givenirlik ve Etik

Gegerlik (inandiricilik ve Aktarilabilirlik)

Aragtirmada i¢ gegerligi yani inandiricihigy saglamak icin cesitli calismalar ya-
pilmustir. Aragtirmada veri toplama aracinin gelistirilmesi, pilot uygulama yapil-
masl, goriigmelerin gergeklestirilmesi ve ¢6ziimlenmesi asamalarinin her birinde
okul yoneticilerinin, okul dncesi 6gretmenlerinin, psikolojik danigmanlarin ve psi-
kolojik danigmanlik alanindaki 6gretim tiyelerinin goriisleri alinmis ve bu goriisler
dogrultusunda gerekli goriilen diizenlemeler yapilmistir. Ayrica ¢aligmanin hangi
amagla yapildiy, kisisel bilgilerin kimseyle paylasiimayacagi, arastirmacilarin kim
oldugu ve neden boyle bir caligma yapildig: gibi bilgiler katilimcilarla paylagilmus,
bu sayede katilimcilarin dogal hareket edebilmesine ortam olusturulmus ve aras-
tirmaya katilmaya goniillii olan kisilerle gortismeler gerceklestirilerek katilimci
diirtistliigii saglanmaya calisilmistir. Bununla birlikte katilimeilarin diistinmele-
rini, sorulara istenilir diizeyde ayrintili cevaplar vermelerini ve kendilerini rahat
hissetmelerini saglamak icin goriisme siireleri yetecek sekilde uzun tutulmustur.
Aragtirmada dis gecerligi yani aktarilabilirligi saglamak i¢in katilimcilardan top-
lanan verilerin yansiz sekilde ifade edilmesine ve katilimcilarin sorulara ayrintili
betimlemeler yaparak cevap vermelerine 6zen gosterilmis, analiz siirecinde verile-
re uygun temalarin ve kategorilerin kullanilmasina ¢aba sarf edilmis ve yapilan go-
riigmelerde katilimcilarin ifadelerinden frekans: en yiiksek olanlardan dogrudan
alintilara yer verilerek ulasilan bulgular agik¢a sunulmaya calisilmstir.

Giivenirlik (Tutarliik ve Dogrulanabilirlik)

Aragtirmada i giivenirligi saglamak icin izni olan katilimcilarla yapilan goriis-
melerin ses kayd1 alinmis ve bu kayitlar yorum katilmadan yaziya doniistiiriilmiis-
tiir. Izni olmayan katilimcilarin soyledikleri ise degistirilmeden not edilmis hem
kayitlarin hem de yazili metinlerin korunmas: ve yedeklenmesi saglanmistir. Yapi-
lan bu ¢aligmalarla hem verilerin toplanmasi hem de analiz edilmesi agamalarinda
elde edilen veriler tarafsiz sekilde oldugu gibi aktarilabilmistir. Arastirmada dis gii-
venirligi yani dogrulanabilirligi saglamak i¢in veri toplama aracinin gelistirilmesi,
uygulanmasi, verilerin analiz edilmesi ve sonuglarin paylasilmas: gibi her asama
ayrintili olarak betimlenmis ve yapilan ¢alismalar agik¢a sunulmustur.
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Etik Kurul izin Bilgileri

Yapilan bu ¢aligmada “Yitksekogretim Kurumlar: Bilimsel Arastirma ve Yayin
Etigi Yonergesi” kapsaminda uyulmasi belirtilen téim kurallara uyulmustur.

Etik Degerlendirmeyi Yapan Kurul Adi: Recep Tayyip Erdogan Universitesi
Sosyal ve Beseri Bilimler Etik Kurulu

Etik Degerlendirme Kararinin Tarihi: 31.12.2019

Etik Degerlendirme Belgesi Say1 Numarasi: 2019/27

BULGULAR

Calismanin bu bolimiinde, arastirmanin amaci dogrultusunda belirlenen so-
rulara dayali olarak analiz edilen verilerden ulasilan bulgular tablolar esliginde su-

nulmustur.

1. Anaokulu yoneticileri, 6gretmenleri ve velilerinin rehberlik hizmetlerine
yonelik algis1 nasildir?

Arastirmada: “Anaokulu yoneticileri, 6gretmenleri ve velilerinin rehberlik hiz-
metlerine yonelik algis1 nedir?” sorusuna cevap bulmak amaciyla katilimcilara:
Rehberlik hizmetleri denildiginde akliniza neler gelmektedir? (Soru 1) sorusu yonel-
tilmigtir. Katihimcilarin verdikleri cevaplarin analizi sonrasinda ulagilan bulgular

Tablo 1'de sunulmustur.

Tablo 1. Anaokulu yoneticileri, 6gretmenleri ve velilerinin rehberlik hizmetlerine

yonelik algisi
Ust Tema Tema Kodlar Katilima (f)
Yonetici Ogretmen Vel
(f) (0 (0
Dolayh Gevre ve Veli ile Iligkiler 7 9 12
Hizmetler Miisavirlik Hizmetleri 6 11
Yoneltme ve Yerlestirme Hizmetleri 3 5 6
Rehberlik Bireyi Tanima Hizmetleri 5 5
Hizmet
Tiirleri Dogrudan _Oryantasyon Hizmetleri 2 5 2
Hizmetler  psikolojik Damsma Hizmetleri 3 2
Sevk Hizmetleri 2

Bilgi Toplama ve Yayma Hizmetleri
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Ogrencilerin Psikososyal 3 6 10
Gelisimine Destek Olunmasi
Ogrencilerin Yeteneklerinin Tespiti 6 8 2
Geligtirici Ve Gelistirilmesi
Rehberlik  (9grencilerin Akademik 4 2 5
Rehberligin Yagantilarina Destek Olunmast
Temel Islevleri Ogrencilerin Karar Verme 2
Becerilerine Destek Olunmasi
Sorunlarin Tespit Edilmesi ve 6 11 11
Tyilegtirici  GOzllmesi
Rehberlik  ¢yze] Gereksinimli Ogrencilere 2 1

Destek Olunmasti

Tablo 1'de yer alan: “Rehberlik Hizmetleri Denildiginde Akliniza Neler Gel-
mektedir?” sorusuna katilimcilarin Cevre ve Veli ile iligkiler (f=28) ve Miisavir-
lik Hizmetleri (f=17) seklinde cevap verdikleri goriilmektedir. Bu kodlarin Do-
layli Hizmetler (f=45) temas: altinda yer alabilecegi degerlendirilmistir. Bununla
birlikte katilimcilarin, Yoneltme ve Yerlestirme Hizmetleri (f=14), Bireyi Tanima
Hizmetleri (f=10), Oryantasyon Hizmetleri (f=9), Psikolojik Danisma Hizmetleri
(f=5), Sevk Hizmetleri (f=2), Bilgi Toplama ve Yayma Hizmetleri (f=2) seklindeki
cevaplarinin ise Dogrudan Hizmetler (f=42) temasi altinda yer alabilecegi karar-
lagtirilmistir. Dolayli Hizmetler ve Dogrudan Hizmetler temalarinin rehberligin
hizmet tiirlerini yansittig1 diisiniilerek Rehberlik Hizmet Tiirleri (f=87) ist temas1
altina yerlestirilebilecegi degerlendirilmistir. Dogrudan ve Dolayl rehberlik hiz-
met tiirleri katilimcilar tarafindan birbirine yakin sayilarda vurgulanmistir. Bu-
nunla birlikte rehberlik hizmetleri dendiginde katilimcilarin aklina daha ¢ok Cev-
re ve Veli ile Iligkilerin geldigi anlagilmustir.

Katilimcilarin Soru e verdigi diger cevaplar incelendiginde, Ogrencilerin Psi-
kososyal Gelisimine Destek Olunmasi (f=19), Ogrencilerin Yeteneklerinin Tespiti
ve Gelistirilmesi (f=16), Ogrencilerin Akademik Yasantilarina Destek Olunmast
(f=11) ve Ogrencilerin Karar Verme Becerilerine Destek Olunmasi (f=2) seklin-
de cevap verdikleri goriilmektedir. Bu kodlarin 6grencilerin sahip olduklar: po-
tansiyellerin gelistirilmesine yonelik oldugu anlasildigindan Gelistirici Rehberlik
(f=48) temas: altinda yer alabilecegi diistintilmistiir. Bununla birlikte katilimcila-
rin, Sorunlarin Tespit Edilmesi ve Coziilmesi (f=28) ve Ozel Gereksinimli Ogren-
cilere Destek Olunmasi (f=3) seklindeki cevaplarinin ise 6grencilerin yasadiklari
problemlerin ¢dziimiine katki saglanmasi ile ilgili oldugu diisiiniilerek Iyilestirici
Rehberlik (f=31) temasi altinda yer alabilecegi kararlastirilmistir. Gelistirici Reh-
berlik ve lyilestirici Rehberlik temalarinin rehberlik hizmetlerinin fonksiyonu ile
ilgili oldugu degerlendirilmis ve Rehberligin Temel Iglevleri (f=79) {ist temast alti-
na yerlestirilebilecegi diigiiniilmiistiir. Bununla birlikte rehberligin temel islevleri
dendiginde katilimcilarin aklina daha ¢ok Sorunlarin Tespit Edilmesi ve Coztilme-
sinin geldigi anlagilmistir.
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Rehberlik hizmetleri denildiginde yoneticilerin (f=29) ve 6gretmenlerin (f=35)
Rehberlik Hizmet Tiirlerine, velilerin (f=28) ise Rehberligin Temel islevlerine daha
fazla vurgu yaptig1 anlagilmaktadir. Tablo 1'de yer alan kodlar, temalar ve {ist tema-
lar1 olugturan katilimci ifadelerinden dogrudan alintilara agagida yer verilmistir.

Rehberlik Hizmet Tirleri
Dolayli Hizmetler

Cevre ve Veli ile iligkiler: “Okul, égrenci ve veli arasindaki iletisimi saglayan bir
birim olarak diisiiniiyorum.” (KY6)

Dogrudan Hizmetler

Yéneltme ve Yerlestirme Hizmetleri: “Ogrencilerimizi ¢ok yonlii olarak gelistir-
mek icin onlar: yeteneklerine veya ilgilerine uygun kurumlara yonlendirmek geliyor
aklima.” (KO11)

Rehberligin Temel islevleri
Gelistirici Rehberlik

Ogrencilerin Psikososyal Gelisimine Destek Olunmast: “Akademik boyutun di-
sinda ¢ocuga psikolojik anlamda dokunabilmek, dgrenci kisilik hizmetleri dedigimiz
sosyal ihtiyaglar: da, psikolojik ihtiyaglar: da, bilissel ihtiyaglari da, arkadashk ihti-
yaglari da biitiin hepsine ¢ocuga ashinda duygularina, psikolojik boyutuna dokunabi-
lecek hizmetler aklima geliyor” (KV4)

Iyilestirici Rehberlik

Sorunlarin Tespit Edilmesi ve Coziillmesi: “Cocuklarin genel olarak sorunlari ile
ilgilenen bir birim aklima geliyor” (KO19)

2. Anaokulu yoneticileri, 6gretmenleri ve velilerinin okullarinda yiiriitiilen
egitsel rehberlik faaliyetlerine iliskin goriisleri nasildir?

Aragtirmada: “Anaokulu yoneticileri, 6gretmenleri ve velilerine gore okulla-
rinda ne tiir egitsel rehberlik faaliyetleri yapilmaktadir?” sorusuna cevap bulmak
amacryla katilimcilara: Okulunuzda/Simifinizda ogrencilerin ilgilerinin, yetenekleri-
nin ve akademik ihtiyaglarinin tespiti ve gelistirilmesine yonelik yapilan ¢alismalar
var mi? Varsa bunlar nelerdir? (Soru 2) sorusu yoneltilmistir. Katihimcilarin verdik-
leri cevaplarin analizi sonrasinda ulasilan bulgular Tablo 2'de sunulmustur.
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Tablo 2. Anaokulu yoneticileri, 6gretmenleri ve velilerine gore okullarinda yapi-
lan egitsel rehberlik faaliyetleri

Ust Tema  Tema Kodlar Katilima (f)
Yonetici Ogretmen Veli
0 () (f)
Matematik Etkinlikleri 9 7 12
Okuma Yazmaya Hazirlik 9 10 7
Fen Etkinlikleri 1 4 3
Bilisel Gelisim Kodlama Caligmalar1 3 1 2
Galiymalari Kavram Ogretimi 2 2
Zeka Oyunu Etkinlikleri 4
Renk Caligmalar: 2 2
Dikkat Gelistirme Caligmalari 1
Kalem Kullanma ve El Becerisi 6 7 6
Caligmalar:
Motor Gelisimi  anat Etkinlikleri 2 8 8
Calismalar1
Uygulama Spor Etkinlikleri 3 3 1
Kesme Caligmalar1 3
Dil Geligimi Tiirkge Dil Etkinlikleri 7 7 8
Galigmalar Miizik Etkinlikleri 4 8 1
Veliyi Yonlendirme 13 8
Paydaslarla Is Psikolojik Danigmandan Goriis 3
s Alma
Birligi
Psikolojik Danigmanla Birlikte 2 1
Yapilan Caligmalar
Oryantasyon Etkinlikleri 2 4 4
Okula Hazirlik {lkokulu Tanitma Etkinlikleri 4
Galgmalar: Sinif Kurallarini Tanitma 2
Etkinlikleri
Ogretmen Gozlemi 17 23 14
Durum Tespiti Psikolojik Danisman Gozlemi 3
Velilerin Cocuklarryla Ilgili 1 3 2
Doldurdugu Formlar
Bireysel Farkliliklarin Gozetil- 7 1
mesi
Planlama
Bireyin Merkeze Alinmasi 1 5 1
Egitim-Ogretimin  Proje Galigmalar1 2 2 2
Planlanmast Etkinliklerin Bitiinlestirilmis 4
Sekilde Sunulmasi
Farkli Ogretim Tekniklerinin 2

Kullanilmasi
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Tablo 2de yer alan: “Okulunuzda/Sinifinizda Ogrencilerin Ilgilerinin, Yete-
neklerinin ve Akademik Ihtiyaglarinin Tespiti ve Gelistirilmesine Yonelik Yapilan
Caligmalar Var M1? Varsa Bunlar Nelerdir?” sorusuna katilimcilarin Matematik
Etkinlikleri (f=28), Okuma Yazmaya Hazirlik (f=26), Fen Etkinlikleri (f=8), Kod-
lama Caligmalar1 (f=6), Kavram Ogretimi (f=4), Zeka Oyunu Etkinlikleri (f=4),
Renk Calismalar1 (f=4), Dikkat Gelistirme Caligmalar1 (f=1) seklinde cevap ver-
dikleri goriilmektedir. Bu kodlarin ortak noktasinin 6grencilerin zihinsel gelisimi-
ni destekleyen ¢alismalar oldugu goriilmis ve Biligsel Gelisim Calismalar: (f=81)
temasi altinda yer alabilecegi degerlendirilmistir. Bununla birlikte katilimcilarin
Kalem Kullanma ve El Becerisi Caligmalar1 (f=19), Sanat Etkinlikleri (f=18), Spor
Etkinlikleri (f=7) ve Kesme Calismalari (f=3) seklindeki cevaplarinin ise 6grenci-
lerin motor becerilerini destekleyici faaliyetleri ifade etmesi bakimindan Motor
Gelisimi Caligmalar1 (f=47) temas: altinda yer alabilecegi kararlastirilmistir. Ka-
tilimcilarin Tirkge Dil Etkinlikleri (f=22) ve Miizik Etkinlikleri (f=13) seklinde
verdikleri cevaplarin 6grencilerin dil gelisiminin desteklenmesini ifade etmesi
bakimindan bu kodlarin Dil Gelisimi Calismalar1 (f=35) temast altinda yer alabi-
lecegi degerlendirilmistir. Katilimcilarin Veliyi Yonlendirme (f=21), Psikolojik Da-
nigmandan Gortis Alma (f=3) ve Psikolojik Danismanla Birlikte Yapilan Calisma-
lar (f=3) seklindeki cevaplarinda 6grenci gelisiminin saglanmasinda is birliginin
vurgulandig1 goriilmiis ve bu kodlarin Paydaslarla Is Birligi (f=27) temas: altinda
yer alabilecegi kararlagtirilmistir. Katilimcilarin Oryantasyon Etkinlikleri (f=10),
[lkokulu Tanitma Etkinlikleri (f=4) ve Sinif Kurallarini Tanitma Etkinlikleri (f=2)
seklindeki cevaplarinin ise okula uyumu desteklemeye yonelik caligmalar: ifade
ettigi gortilmis ve Okula Hazirlik Caligmalar: (f=16) temasi altinda yer alabilece-
¢i kararlagtirilmustir. Bilissel Gelisim Calismalari, Motor Gelisimi Calismalari, Dil
Gelisimi Caligmalari, Paydaslarla Is Birligi ve Okula Hazirlik Calismalari temala-
riin uygulamalr ¢aligmalari icermesi bakimindan Uygulama (f=206) st temasi
altina yerlestirilebilecegi diisintilmiistiir. Bununla birlikte uygulama dendiginde
katilimcilarin aklina daha ¢ok Matematik Etkinliklerinin geldigi anlasilmustir.

Soru 2’ye katiimcilarin Ogretmen Gézlemi (f=54), Psikolojik Danigman Goz-
lemi (f=3) ve Velilerin Cocuklariyla ilgili Doldurdugu Formlar (f=6) seklinde ce-
vap verdikleri goriilmektedir. Var olan durumun tespit edilmesine y6nelik olmasi
bakimindan bu kodlarin Durum Tespiti (f=63) temas: altinda yer alabilecegi dii-
siniilmistir. Katilmcilarin Bireysel Farkliliklarin Gozetilmesi (f=8), Bireyin Mer-
keze Alinmasi (f=7), Proje Calismalari (f=6), Etkinliklerin Biitiinlestirilmis sekilde
Sunulmasi (f=4) ve Farkli Ogretim Tekniklerinin Kullanilmas: (f=2) seklindeki ce-
vaplarinin ise planlama siiregleri ile ilgili oldugu degerlendirilmis ve Egitim-Ogre-
timin Planlanmasi (f=27) temast altinda yer alabilecegi kararlagtirilmistir. Durum
Tespiti ve Egitim-Ogretimin Planlanmasi temalarinin uygulamadan 6nce yapilan
planlamalari igerdigi distiniilerek Planlama (f=90) st temasi altina yerlestirile-
bilecegi degerlendirilmistir. Bununla birlikte planlama dendiginde katilimcilarin
aklina daha ¢ok Ogretmen Gozleminin geldigi anlagilmugtur.
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Yoneticilerin (f=53), 6gretmenlerin (f=85) ve velilerin (f=68) Uygulama {ist
temasina daha fazla vurgu yaptiklari anlagilmaktadir. Tablo 2'de yer alan kodlar,
temalar ve {ist temalar1 olugturan katilimci ifadelerinden dogrudan alintilara asa-
g1da yer verilmistir.

Uygulama

Bilissel Gelisim Calismalar:

Matematik Etkinlikleri: “Geometrik sekilleri tanima, sayilari tanima, ritmik say-
ma ¢alismalar: yapiyorlar” (KV7)

Motor Gelisimi Calismalar

Kalem Kullanma ve El Becerisi Calismalar: “El becerisi gelistirmek i¢in de psiko-
motor becerileri gelistirici kalem tutma ¢alismalari yapiyoruz.” (KO5)

Dil Gelisimi Calismalari

Tiirkce Dil Etkinlikleri: “Tiirk¢e dil etkinlikleri yapiyoruz. Hikdye anlatma, hika-
ye tamamlama ¢ahismalarimiz oluyor” (KO9)

Paydaslarla Is Birligi

Veliyi Yonlendirme: “Kizumin resim yetenegi oldugunu ogretmeni bana soyledi.
Bu alana yénelik kurslara gonderebilecegimi ifade etti” (KV18)

Okula Hazirlik Calismalar:

Oryantasyon Etkinlikleri: “Oryantasyon haftasi ile baslyoruz zaten egitsel reh-
berlige. Onlarn giiven duygusunu hem okula hem Ggretmene hem okulda ¢alisan
her bir bireye giiven duygularim gelistirmek amaciyla da okulu tanitici calismalar
yapilyor” (KY13)

Planlama

Durum Tespiti

Ogretmen Gozlemi: “Ogretmenler de aymi sekilde sene boyunca Ggrencilerin
ilgilerini olgiiyor, bunu gozlem yoluyla yapiyorlar” (KY14)
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Egitim-Ogretimin Planlanmas:

Bireysel Farkliliklarin Gozetilmesi: “Cocuklarim hazir bulunuslugu ve ihtiyaglari,
baslangig seviyeleri oncesinden dogru sekilde tespit edildi ve etkinlikler ona gore
yapild1” (KV2)

Arastirmada: “Anaokulu yoneticileri, 6gretmenleri ve velilerine gore okullarin-
da yapilan egitsel rehberlik faaliyetlerinin basarisi nedir?” sorusuna cevap bulmak
amaciyla katihmcilara: Bu ¢alismalarin yeterliligi/verimliligi hakkinda ne diisiinii-
yorsunuz? (Soru 2.1.) sorusu yoneltilmistir. Katiimcilarin verdikleri cevaplarin
analizi sonrasinda ulasilan bulgular Tablo 3’te sunulmustur.

Tablo 3. Anaokulu yoneticileri, 6gretmenleri ve velilerine gore okullarinda yapi-
lan egitsel rehberlik faaliyetlerinin basarisi

Tema Kodlar Katilima (f)
Yonetici (f) Ogretmen (f) Veli (f)
Yeterli/Verimli 14 14 12
Olumlu
Kismen Yeterli/Verimli 3 6 5
Olumsuz Yetersiz/Verimsiz 3 4 6

Tablo 3de yer alan: “Bu Calismalarin Yeterliligi/Verimliligi Hakkinda Ne Dii-
stinityorsunuz?” sorusuna katilimcilarin Yeterli/Verimli (f=40), Kismen Yeterli/Ve-
rimli (f=14) seklinde cevap verdikleri goriilmektedir. Calismalara y6nelik olumlu
degerlendirmeler icermesi bakimindan bu kodlarin Olumlu (f=54) temas: altinda
yer alabilecegi diisiiniilmiistiir. Bununla birlikte katilimcilarin Yetersiz/Verimsiz
(f=13) cevabini verdikleri de goriilmektedir. Caligmalara yonelik olumsuz deger-
lendirmeler icermesi bakimindan bu kodun ise Olumsuz (f=13) temasi altinda yer
alabilecegi diistiniilmiistiir. Yoneticilerin (f=17), 6gretmenlerin (f=20) ve velilerin
(f=17) Olumlu temasina daha fazla vurgu yaptiklar: anlasilmaktadir. Tablo 3’te yer
alan kodlar, temalar ve iist temalar1 olusturan katilimci ifadelerinden dogrudan
alintilara asagida yer verilmistir.

Olumlu

Yeterli/Verimli: “Yapilan ¢alismalarin ¢ocuklar tizerinde verimli oldugunu gorii-
yorum.” (KO1)

Olumsuz

Yetersiz/Verimsiz: “Yeterli gormiiyorum, diger simiflar gibi okul oncesi 6grencileri
icin de rehberlik saati olmalidir” (KO2)
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Aragtirmada: “Anaokulu yoneticileri, 6gretmenleri ve velilerinin okullarinda
yapilan egitsel rehberlik faaliyetlerine iligkin onerileri nedir?” sorusuna cevap bul-
mak amaciyla katilimcilara: Onerileriniz varsa nelerdir? (Soru 2.2.) sorusu yonel-
tilmistir. Katilimcilarin verdikleri cevaplarin analizi sonrasinda ulasilan bulgular
Tablo 4’te sunulmustur.

Tablo 4. Anaokulu yoneticileri, ogretmenleri ve velilerinin okullarinda yapilan
egitsel rehberlik faaliyetlerine iliskin énerileri

Ust Tema

Tema

Kodlar Katilima (f)

Yonetici Ogretmen

) ()

Veli

)

ihtiyaglarin
Giderilmesi

Egitim-Ogretim
Stireglerinin
Tyilestirilmesi

Brang Ogretmenleri 2
Anaokullarinda Egitim Vermeli

4

Egitim Miifredat: Tyilestirilmeli 4

Kuliip Calismalar:
Zenginlestirilmeli

Gezi Gozlem Caligmalari
Arttirilmalt

Ogrencilerin Gelisimleri Siste-
matik Sekilde Takip Edilmeli

Drama Calismalar1 Arttirilmali 1

Okul Oncesi Egitim Zorunlu 1
Olmal

Anaokullarinda Se¢meli Dersler 1
Olmali

Proje Caligmalarina Agirhik 1
Verilmeli

Ogrencilerin Tlgi ve 1
Yeteneklerini Gelistirici Okul
Dig1 Kurs Imkanlar1 Arttirilmalt

Sanat Etkinliklerinde Miizik 1
Kullanimi Arttirilmali

Spor Etkinlikleri 1
Cesitlendirilmeli

Robotik Kodlama Etkinlikleri
Arttirilmali

Ogretimin Planlanmasinda
Ogrencilerin Ilgi ve Yetenekleri
Dikkate Alinmalt

Coklu Zeka Anlayisi Temelli 1
Etkinlikler Yapilmalt

Yaparak Yasayarak Ogrenme 1
Saglanmali
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Siniflardaki Ogrenci Sayilari 3 2
Azaltilmal

Her Okulda Bir Psikolojik 2 3
Danigman Bulunmali

Personel ve Ogretmenlerin Gelisimi 2 2
Fiziki Mekan ile _Desteklenmeli

llgili Tyilestirme  Anaokullarinda Atdlyeler 1 2 1
Yapilmast Olusturulmali

ihtiyaglarin

Giderilmesi Faaliyetlerin Yapilabilecegi A¢ik 1 1

Mekanlar Olmali

Yardimci Personel Yetersizligi 1
Giderilmeli
Ailelerin Cocuklarina Daha 4

Ailelerle Ts Fazla Zaman Ayirmalar1

Birliginin Artti- _ Desteklenmeli

nilmasi Ailelere Okul Oncesi Egitimin 1
Onemi Vurgulanmalt

Ailelerle Is Birligi Arttirilmaly 3

Ogretmenlerin Gocuklara Test 1
Uygulanmasini Isteme Hakki
Olmal

Bireyi Tanima Cocuklar Daha Detayli 1
Caligmalarinin Gozlemlenmeli
Arttirilmasi

ihtiyaglarin
Tespiti

flgi ve Yeteneklerin Kesfine 1
Yonelik Geziler Yapilmali

Ogretmenler Bireyi Tanima 1
Teknikleri Konusunda Yetkin
Olmali

Tablo 4de yer alan: “Onerileriniz Varsa Nelerdir?” sorusuna katilimcilarin
Brang Ogretmenleri Anaokullarinda Egitim Vermeli (f=6), Egitim Miifredat: Tyi-
lestirilmeli (f=4), Kuliip Caligmalar1 Zenginlestirilmeli (f=2), Gezi Goézlem Calis-
malar1 Arttirilmal (f=2), Ogrencilerin Gelisimleri Sistematik sekilde Takip Edil-
meli (f=2), Drama Caligmalar1 Arttirilmali (f=2), Okul Oncesi Egitim Zorunlu
Olmali (f=1), Anaokullarinda Se¢meli Dersler Olmali (f=1), Proje Caligmalarina
Agirlik Verilmeli (f=1), Ogrencilerin lgi ve Yeteneklerini Gelistirici Okul Dis1
Kurs Imkanlar1 Arttirilmali (f=1), Sanat Etkinliklerinde Miizik Kullanim1 Artti-
rilmali (f=1), Spor Etkinlikleri Cesitlendirilmeli (f=1), Robotik Kodlama Etkinlik-
leri Arttirilmali (f=1), Ogretimin Planlanmasinda Ogrencilerin Ilgi ve Yetenekleri
Dikkate Alinmali (f=1), Coklu Zeka Anlayis1 Temelli Etkinlikler Yapilmali (f=1) ve
Yaparak Yagayarak Ogrenme Saglanmali (f=1) seklinde cevap verdikleri goriilmek-
tedir. Egitim ve 6gretim siiregleri ile ilgili diizenlemeler yapilmasini ifade etmesi
bakimindan bu kodlarin Egitim Ogretim Stireglerinin 1yile§tirilmesi (f=28) tema-
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st altinda yer alabilecegi degerlendirilmistir. Katilimcilarin Siniflardaki Ogrenci
Sayilar1 Azaltilmali (f=5), Her Okulda Bir Psikolojik Danisman Bulunmali (f=5),
Ogretmenlerin Gelisimi Desteklenmeli (f=4), Anaokullarinda Atélyeler Olusturul-
mal1 (f=4), Faaliyetlerin Yapilabilecegi Ac¢ik Mekéanlar Olmali (f=2) ve Yardimci
Personel Yetersizligi Giderilmeli (f=1) seklindeki cevaplarinin fiziksel imkanlar ve
personel ile ilgili diizenlemeleri igermesi bakimindan Personel ve Fiziki Mekan ile
Tgili fyilestirme Yapilmast (f=21) temasi altinda yer alabilecegi kararlastirilmistir.
Katilimcilarin Ailelerin Cocuklarina Daha Fazla Zaman Ayirmalar1 Desteklenmeli
(f=4) ve Ailelere Okul Oncesi Egitimin Onemi Vurgulanmali (f=1) seklinde ce-
vap verdikleri goriilmektedir. Ogrencilerin gelisimini saglamada ailelerle ortaklasa
alismanin éneminin vurgulandigi gériilmiis ve bu kodlarin Ailelerle Is Birliginin
Arttirilmasi (f=5) temasi altinda yer alabilecegi diisiiniilmiistiir. Egitim-Ogretim
Siireglerinin lyilestirilmesi, Personel ve Fiziki Mekan ile Ilgili Tyilestirme Yapilma-
st ve Ailelerle Is Birliginin Arttirilmasi temalarinin, siiregteki birtakim iyilestir-
melerin yapilmasina yénelik ihtiyaca vurgu yaptig1 degerlendirilerek Ihtiyaglarin
Giderilmesi (f=54) iist temas altina yerlestirilebilecegi diisiiniilmiigtiir. Bununla
birlikte ihtiyaglarin giderilmesi dendiginde katilimcilarin aklina daha ¢ok Brang
Ogretmenleri Anaokullarinda Egitim Vermeli goriisiiniin geldigi anlagiimstir.

Katilimeilar 2.2. sorusunu Ailelerle Is Birligi Arttirilmali (f=3), Ogretmenlerin
Gocuklara Test Uygulanmasini Isteme Hakki Olmali (f=1), Gocuklar Daha Detayli
Gozlemlenmeli (f=1), flgi ve Yeteneklerin Kesfine Yonelik Geziler Yapilmali (f=1)
ve Ogretmenler Bireyi Tanima Teknikleri Konusunda Yetkin Olmali (f=1) seklinde
cevaplamislardir. Cocuklarin taninmasina agirlik verilmesi gerektigini vurguladigi
belirlenerek bu kodlarin Bireyi Tanima Caligmalarinin Arttirilmasi (f=7) temasi al-
tinda yer alabilecegi kararlastirilmistir. Bireyi Tanima Caligmalarinin Arttirilmasi
temasinin ihtiyaglarin belirlenmesi ile ilgili oldugu degerlendirilmis ve Thtiyaglarin
Tespiti (f=7) iist temasinin altina yerlestirilmesi uygun gortilmusttr. Bununla bir-
likte ihtiyaglarin giderilmesi dendiginde katilimcilarin aklina daha ¢ok Ailelerle Is
Birligi Arttirilmali goriistintin geldigi anlagilmigtur.

Ogretmenlerin (f=14), Yoneticilerin (f=19) ve Velilerin (f=21) Ihtiyaglarin Gi-
derilmesi tist temasina daha fazla vurgu yaptiklar: goriilmektedir. Deginilen kod-
lar, temalar ve st temalar1 olusturan katilimcr ifadelerinden dogrudan alintilara
agagida yer verilmistir.

intiyaclarin Giderilmesi
Egitim-Ogretim Siireglerinin Iyilestirilmesi
Brang Ogretmenleri Anaokullarinda Egitim Vermeli: “Aslinda ben okul dnce-

sinde mesela miizik dgretmeni, Ingilizce 6gretmeni branslar: olsa kiigiik yasta ¢o-
cuklarin ilgi ve yetenekleri daha erken kesfedilebilir diye diistiniiyorum. Hatta resim
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dgretmeni de olsa bu ii¢ bransta 6¢retmenler derse girse daha faydali olur diye diisii-
ntiyorum.” (KV8)

Personel ve Fiziki Mekan ile Ilgili Iyilestirme Yapilmast

Siniflardaki Ogrenci Sayilar1 Azaltilmalt: “Sinifin metrekaresine gore 6grenci sa-
yisimn ayarlanmast yerine, belli bir say verilsin ve okul éncesi simiflarinda o saymin
iizerinde siiflara 6grenci kaydi yapilmasin. Sumf mevcutlarinin azaltilmasi gereki-
yor? (KO6)

Ailelerle Is Birliginin Arttirilmast

Ailelerin Cocuklarma Daha Fazla Zaman Ayirmalar1 Desteklenmeli: “Biraz
daha ¢ocuklarin meraklarini tatmin edecek, velilerin biraz daha ¢ok cocuklar: ile
ilgilenebilecegi ortam olusturmak lazim.” (EY6)

ihtiyaglarin Tespiti
Bireyi Tanima Calismalarmmin Arttirilmas:

Ailelerle Is Birligi Arttirilmali: “Ailelerle birlikte is birligi arttirilmali, ailelerle
stirekli goriismelerin yapilmas: gerektigini diisiiniiyorum.” (KO11)

3. Anaokulu yoneticileri, 6gretmenleri ve velilerinin okullarinda yiiriitiilen
kisisel-sosyal rehberlik faaliyetlerine iliskin goriisleri nasildir?

Aragtirmada: “Anaokulu yoneticileri, 6gretmenleri ve velilerine gore okulla-
rinda ne tiir kisisel-sosyal rehberlik faaliyetleri yapilmaktadir?” sorusuna cevap
bulmak amaciyla katilimcilara: Okulunuzda/Sinifinizda 6grencilerin kisisel ve sos-
yal ihtiyaglarinin tespiti ve gelistirilmesine yonelik yapilan ¢alismalar var mi? Varsa
bunlar nelerdir? (Soru 3.) sorusu yoneltilmistir. Katilimcilarin verdikleri cevaplarin
analizi sonrasinda ulagilan bulgular Tablo 5’te sunulmustur.
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Tablo 5. Anaokulu yoneticileri, ogretmenleri ve velilerine gore okullarinda
yapilan kisisel-sosyal rehberlik faaliyetleri

Ust Tema  Tema Kodlar Katilima (f)
Yonetici Ogretmen Vel
(f) (f) &)
Drama/Tiyatro Ekinlikleri 14 12 7
Gezi Etkinlikleri 12 11
Grup Caligmalar1 5 14 4
Oyun Etkinlikleri 6 5
Sosyal Gelisim -
Cahismalar1 Bayram/Ozel Giin Kutlamalar1 1 9
Degerler Egitimi Calismalar: 2
Kisilik Ozelliklerine Gére 1
Siniflarin Homojen Olmast
Yarismalar Diizenlenmesi 1
Ozgiivenin Desteklenmesi 9 18 15
Sorumluluk Alma Becerisinin 1 3 3
Desteklenmesi
Uygulama - .
Kisisel Gelisim Ogre.na Uru.nlerlmn 4
Sergilenmesi
Calismalar1
Oz Bakim Becerilerinin 2
Desteklenmesi
Dezavantajli Ogrencilerin 1
Desteklenmesi
Velilerle s Birligi Yapilmast 2 10 11
Psikolojik Danismanlarla Is 2 3 1
Paydas s Birligi Birligi Yapilmasi
ile Yapilan Gelisim  Okul Dig1 Paydaslarla I Birligi 2
Galigmalari Yapilmast
Rehberlik Arastirma Merkezine 1
Yonlendirme Yapilmas:
Ogretmen Gozlemi 4 10 5
Velilerle Yapilan Goriigmeler 6 4
Velilerin Cocuklariyla Ilgili 2 3
Doldurdugu Formlar
Planlama  Durum Tespiti
Aile Ziyaretinde Gozlem 2 1
Resimlerin Analizi 2
Yonetici ve Psikolojik Danig- 1

manla Yapilan Goriigmeler
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Tablo 5de yer alan: “Okulunuzda/Sinifinizda Ogrencilerin Kisisel ve Sosyal Th-
tiyaglariin Tespiti ve Gelistirilmesine Yonelik Yapilan Caligmalar Var M1? Varsa
Bunlar Nelerdir?” sorusuna katilimcilarin Drama/Tiyatro Ekinlikleri (f=33), Gezi
Etkinlikleri (f=32), Grup Calismalar1 (f=23), Oyun Etkinlikleri (f=11), Bayram/
Ozel Giin Kutlamalar1 (f=10), Degerler Egitimi Caligmalar1 (f=2), Ogrencilerin
Kisilik Ozellikleri Agisindan Siniflarin Homojen Sekilde Olusturulmasi (f=1) ve
Yarismalar Diizenlenmesi (f=1) seklinde cevap verdikleri goriilmektedir. Ogrenci-
lerin sosyal gelisimlerini destekleyici faaliyetleri icermesi bakimindan bu kodlarin
Sosyal Gelisim Calismalar1 (f=113) temasi altinda yer alabilecegi degerlendirilmis-
tir. Katilimeilarin Ozgiivenin Desteklenmesi (f=42), Sorumluluk Alma Becerisinin
Desteklenmesi (f=7), Ogrenci Uriinlerinin Sergilenmesi (f=4), Oz Bakim Bece-
rilerinin Desteklenmesi (f=2) ve Dezavantajli Ogrencilerin Desteklenmesi (f=1)
seklindeki cevaplarinin, 6grencilerin kigisel gelisimlerini destekleyici faaliyetleri
icerdigi belirlenmis ve Kisisel Gelisim Calismalar1 (f=56) temasi altinda yer alabi-
lecegi kararlagtirilmistir. Soru 3'e katilimcilarin Velilerle Is Birligi Yapilmasi (f=23),
Psikolojik Danigmanlarla Is Birligi Yapilmasi (f=6), Okul Dis1 Paydaslarla Is Birligi
Yapilmasi (f=2) ve Rehberlik Arastirma Merkezine Yonlendirme Yapilmasi (f=1)
seklinde cevap verdikleri goriilmektedir. Ogrencilere yonelik is birligi ile yapilan
gelisim faaliyetlerini vurgulamasi bakimindan bu kodlarin, Paydas Is Birligi ile
Yapilan Gelisim Caligmalar1 (f=32) temas altinda yer alabilecegi diistintilmiistiir.
Uygulamali ¢caligmalara vurgu yapilmasi bakimindan Sosyal Gelisim Caligmalarr,
Kisisel Gelisim Caligmalar1 ve Paydas Is Birligi ile Yapilan Gelisim Calismalari te-
malarimin Uygulama (f=201) iist temas: altina yerlestirilebilecegi diistintilmiistiir.
Bununla birlikte uygulama dendiginde katilimcilarin aklina daha ¢ok Ozgiivenin
Desteklenmesi goriisiiniin geldigi anlagilmustir.

Katilimcilarin Ogretmen Gozlemi (f=19), Velilerle Yapilan Goriigmeler (f=10),
Velilerin Cocuklariyla Ilgili Doldurdugu Formlar (f=5), Aile Ziyaretinde Gozlem
(f=3), Resimlerin Analizi (f=2) ve Yonetici ve Psikolojik Danismanla Yapilan Go-
rismeler (f=1) seklindeki cevaplarinin var olan durumun tespit edilmesine y6nelik
olmasi bakimimdan bu kodlarin Durum Tespiti (f=40) temast altinda yer alabilece-
i kararlastirilmistir. S6z konusu Durum Tespiti temasinin planlama siiregleri ile
ilgili oldugu degerlendirilmis ve Planlama (f=40) iist temasi altina yerlestirilebile-
cegi dustintilmustir. Bununla birlikte planlama dendiginde katilimcilarin aklina
daha ¢ok 6gretmen gozleminin geldigi anlagilmstir.

Yoneticilerin (f=51), 6gretmenlerin (f=80) ve velilerin (f=70) Uygulama iist
temasina daha fazla vurgu yaptiklari anlagilmaktadir. Tablo 5te yer alan kodlar,
temalar ve {ist temalar1 olusturan katilimer ifadelerinden dogrudan alintilara aga-
g1da yer verilmistir.
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Uygulama
Sosyal Gelisim Calismalar:

Drama/Tiyatro Etkinlikleri: “Tiyatro giinii diizenleniyor, her ay okula tiyatro
gurubu geliyor. Cocuklar bu etkinliklerde kendilerini ifade edebiliyorlar, sosyallese-
biliyorlar” (KO23)

Kisisel Gelisim Calismalari

Ozgiivenin Desteklenmesi: “Sdyle bir uygulama yapildi. Ogrenciler istedikleri
bir hayvam segtiler, arastirdilar, onunla ilgili goriismeler yapildi ve sonra sinmifa gidip
o0 hayvam arkadaglarina tamttilar. Yani kendini ifade etme becerisini gelistirmeye
yonelik ve hani bunu kendi basina yapabildigi icin ozgiiveni gelistirmeye yonelik bu
calismalar yapildi” (KV19)

Paydas Is Birligi ile Yapilan Gelisim Calismalar:

Velilerle Is Birligi Yapilmast: “O haftanin ¢ocugu kimse onun annesi babast da
aile katilim etkinligi olarak sinifa gelip etkinlik yaptiriyorlar” (KY10)

Planlama
Durum Tespiti

Ogretmen Gozlemi: “Kisisel sosyal ihtiyaglarin tespitine yonelik de ¢alismalar
var. Ozellikle gozlem. Paylasim agisindan ¢ok sorun yasadik. Sinif ici gozlemle ogret-
menimiz bu durumu tespit etti” (KV1)

Aragtirmada: “Anaokulu yoneticileri, 6gretmenleri ve velilerine gore okullarin-
da yapilan kisisel-sosyal rehberlik faaliyetlerinin basarisi nedir?” sorusuna cevap
bulmak amaciyla katilimcilara: Bu ¢alismalarin yeterliligi/verimliligi hakkinda ne
diistiniiyorsunuz? (Soru 3.1.) sorusu yoneltilmistir. Katilimcilarin verdikleri cevap-
larin analizi sonrasinda ulagilan bulgular Tablo 6da sunulmustur.

Tablo 6. Anaokulu yoneticileri, 6gretmenleri ve velilerine gore okullarinda yapi-
lan kisisel-sosyal rehberlik faaliyetlerinin basaris:

Tema Kodlar Katilima (f)
Yonetici (f) Ogretmen (f) Veli (f)
Yeterli/Verimli 12 17 15
Olumlu
Kismen Yeterli/Verimli 5 5 3
Olumsuz Yetersiz/Verimsiz 3 2 5
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Tablo 6da yer alan: “Bu Calismalarin Yeterliligi/Verimliligi Hakkinda Ne Dii-
stintiyorsunuz?” sorusuna katilimeilarin Yeterli/Verimli (f=44), Kismen Yeterli/Ve-
rimli (f=13) seklinde cevap verdikleri goriilmektedir. Caligmalara yonelik olumlu
degerlendirmeler icermesi bakimindan bu kodlarin Olumlu (f=57) temas: altinda
yer alabilecegi degerlendirilmistir. Katilimcilarin Yetersiz/Verimsiz (f=10) cevabini
verdikleri goriilmektedir. Caligmalara yonelik olumsuz degerlendirmeler icermesi
bakimindan bu kodun Olumsuz (f=10) temas: altinda yer alabilecegi diisiiniillmiis-
tiir. Yoneticilerin (f=17), 6gretmenlerin (f=22) ve velilerin (f=18) Olumlu temasina
daha fazla vurgu yaptiklar1 anlasilmaktadir. Tablo 6da yer alan kodlar, temalar ve
st temalar olusturan katilimcr ifadelerinden dogrudan alintilara asagida yer ve-
rilmistir.

Olumlu

Yeterli/Verimli: “Yeterli oldu bence etkinlikler, cocugumun aklinda kald: yapilan-
lar. Cocugum kendisini toplum iginde ifade edebiliyor, etkinliklerin faydasim gordiik.”
(KV10)

Olumsuz

Yetersiz/Verimsiz: “Verimli ve yeterli oldugunu sanmiyorum. Bir sinifta yirmi ¢o-
cuk oldugunu diisiiniin, tek bir 6gretmen ve bu ¢ocuklar yasi itibari ile alt1 yas oncesi
cocuklar bu yapiy: diisiinerekten bu ¢alismalarin verimli ve yeterli olmasi zor” (EY4)

Arasgtirmada: “Anaokulu yoneticileri, 6gretmenleri ve velilerinin okullarinda
yapilan kisisel-sosyal rehberlik faaliyetlerine iligskin 6nerileri nedir?” sorusuna ce-
vap bulmak amaciyla katilimcilara: Onerileriniz varsa nelerdir? (Soru 3.2.) sorusu
yoneltilmistir. Katilimcilarin verdikleri cevaplarin analizi sonrasinda ulagilan bul-
gular Tablo 7de sunulmustur.
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Tablo 7. Anaokulu yéneticileri, 6gretmenleri ve velilerinin okullarinda yapilan
kisisel-sosyal rehberlik faaliyetlerine iliskin onerileri

Ust Tema Tema Kodlar Katilimar (f)

Yonetici  Ogretmen  Veli

(f) () ()
Etkinlik Tiirleri Zenginlestirilmeli 5

Ozgiiveni Destekleyen Caligmalar
Arttirilmal

Gezi Etkinlikleri Arttirilmali 4

Drama/Tiyatro Etkinlikleri Arttirilmal 1 2 1

Ogrencilerin Gelisimleri Sistematik
Sekilde Takip Edilmeli

Grup Galigmalar1 Arttirilmali 2

Egitim-Ogretim Okul Dig1 Kurslara Yonlendirme

Siireglerinin Yapilmali
Tyilestirilmesi

Diger Kurumlarla Is Birligi Arttirilmali 2

Ogrencilerin Kisilik Ozellikleri
Agisindan Siniflarin Homojen Olmasi

Degerler Egitimi Caligmalar1
Arttirilmal

Oryantasyon Caligmalar1 Arttirilmal 1

ihtiyaglarin Interaktif Etkinlikler Yapilmali 1

Giderilmesi

Bireysel Farkliliklar G6zetilmeli 1

Disiplinli Yaklasgtma Onem Verilmeli 1

Ogretmenlerin Geligsimi Desteklenmeli 3 2

Siniflarin Fiziki Imkanlar1 fyilestirilmeli 4 1

Her Okulda Bir Psikolojik Danigman
Bulunmal

Personel ve Fiziki Siniflardaki Ogrenci Sayilar1 Azaltilmali 1 1

Mekan ile Ilgili

Tyilegtirme

Yapilmast Faaliyetlerin Yapilabilecegi Agik
Mekanlar Olmalt

Anaokullarinda Atélyeler Olusturulmali 2

Yardimci Personel Yetersizligi
Giderilmeli

Ogretmenin Gorev Tanimi
Diizenlenmeli

Ailelerle Is Veliler Okul('ia Opretilenleri
Birliginin Desteklemeli
Arttirilmast

Velilerle Is Birligi Arttirilmalt 2

OMU EFD, 2024, Cilt 43, Say1 2, Sayfa 721-818



Cansu KESKIN, Fatih CAMADAN

Tablo 7de yer alan: “Onerileriniz Varsa Nelerdir?” sorusuna katilimcilarin
Etkinlik Tiirleri Zenginlestirilmeli (f=5), Ozgiiveni Destekleyen Caligmalar Art-
tirllmali (f=4), Gezi Etkinlikleri Arttirilmali (f=4), Drama/Tiyatro Etkinlikle-
ri Arttirilmali (f=4), Ogrencilerin Gelisimleri Sistematik sekilde Takip Edilmeli
(f=3), Grup Calismalar1 Arttirilmali (f=2), Okul Dis1 Kurslara Yonlendirme Ya-
pilmali (f=2), Diger Kurumlarla Is Birligi Arttirilmali (f=2), Ogrencilerin Kisilik
Ozellikleri Agisindan Siniflar Homojen sekilde Olugturulmali (f=2), Degerler Egi-
timi Caligmalar1 Arttirllmali (f=1), Oryantasyon Caligmalar1 Arttirilmali (f=1),
Interaktif Etkinlikler Yapilmali (f=1), Bireysel Farkliliklar Gézetilmeli (f=1) ve
Disiplinli Yaklastima Onem Verilmeli (f=1) seklinde cevap verdikleri goriilmek-
tedir. Egitim ve Ogretim stiregleri ile ilgili diizenlemeler yapilmasini igermesi ba-
kimindan bu kodlarin Egitim-Ogretim Siireglerinin Iyilestirilmesi (f=33) temasi
altinda yer alabilecegi degerlendirilmistir. Katilimcilarin Ogretmenlerin Geligimi
Desteklenmeli (f=5), Siniflarin Fiziki Imkanlar: lyilestirilmeli (f=5), Her Okulda
Bir Psikolojik Danisman Bulunmali (f=3), Siniflardaki Ogrenci Sayilar1 Azaltilmali
(f=2), Anaokullarinda Atélyeler Olusturulmali (f=2), Faaliyetlerin Yapilabilecegi
Acik Mekanlar Olmali (f=2), Yardimci Personel Yetersizligi Giderilmeli (f=2) ve
Ogretmenin Gérev Tanimi Diizenlenmeli (f=1) seklindeki cevaplari, fiziksel im-
kanlar ve personel ile ilgili diizenlemeleri igermesi bakimindan Personel ve Fiziki
Mekan ile Ilgili Iyilestirme Yapilmasi (f=22) temasi altinda yer alabilecegi karar-
lagtirilmustir. Katilimcilarin 3.2. sorusuna: Veliler Okulda Ogretilenleri Destek-
lemeli (f=3) ve Velilerle s Birligi Arttirilmali (f=2) seklinde cevap verdikleri go-
rillmektedir. Ogrencilerin gelisimini saglamada aileler ile ortaklasa galigiimasinin
vurgulandigr degerlendirilmis ve bu kodlarin Ailelerle s Birliginin Arttirilmast
(f=5) temasi altinda yer alabilecegi diisiiniilmiistiir. Egitim-Ogretim Siireglerinin
Tyilestirilmesi, Personel ve Fiziki Mekan ile ilgili Iyilestirme Yapilmasi ve Aileler-
le Is Birliginin Arttirilmasi temalarinin ihtiyaglarin karsilanmasini igerdigi tespit
edilerek Thtiyaglarin Giderilmesi (f=60) iist temasi altina yerlestirilebilecegi diisii-
nillmistiir. Bununla birlikte ihtiyaglarin giderilmesi dendiginde katilimcilarin ak-
lina daha ¢ok etkinlik tiirlerinin zenginlestirilmesi, drama/tiyatro etkinliklerinin
arttirilmasi, 6gretmenlerin gelisiminin desteklenmesi ve siniflarin fiziki imkénla-
rinin iyilestirilmesi goriislerinin geldigi anlagilmigtir.

Yoneticilerin (f=10) Personel ve Fiziki Mekan ile Ilgili Iyilestirme Yapilmas te-
masina, dgretmenlerin (f=17) ve velilerin (f=11) ise Egitim-Ogretim Siireglerinin
Iyilestirilmesi temasina daha gok vurgu yaptiklar1 goriilmektedir. Tablo 7de yer
alan kodlar, temalar ve tist temalar1 olusturan katilimcr ifadelerinden dogrudan
alintilara asagida yer verilmistir.
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intiyaclarin Giderilmesi
Egitim-Ogretim Siireclerinin Iyilestirilmesi

Etkinlik Tiirleri Zenginlestirilmeli: “Bireysel etkinlikler yapilabilir. Topluluk
ontine ¢ikma, sarki soyleme, bir seyler iiretme yapilabilir. Geziler yapilabilir. Fark-
I ortamlara ¢ocuklar gotiiriilebilir. Cocuklar farkl ortamlarda konusturulabilir”
(KV2)

Personel ve Fiziki Mekan ile Ilgili lyilestirme Yapilmast

Ogretmenlerin Gelisimi Desteklenmeli: “Okul dncesi 6gretmenleri belki bu ko-
nuda tecriibeliler ama iste o psikolojik danismanin eksikligi hissediliyor bana gore.
Hizmet ici egitimlerle okul oncesi ogretmenlerinin bu anlamdaki bilgileri giincelle-
nebilir” (EV2)

Ailelerle Is Birliginin Arttirilmas:

Veliler Okulda Ogretilenleri Desteklemeli: “Veliden de ekstra iste biz bunlar:
okulda yapryoruz ama siz de evde bunlarla bunu desteklemelisiniz ki ilerleyelim gibi
talep de bulunulmali ki nesilleri kurtarabilelim.” (KV16)

4. Anaokulu yoneticileri, 6gretmenleri ve velilerinin okullarinda yiiriitiilen
mesleki rehberlik faaliyetlerine iliskin goriisleri nasildir?

Aragtirmada: “Anaokulu yoneticileri, 6gretmenleri ve velilerine gore okulla-
rinda ne tiir mesleki rehberlik faaliyetleri yapilmaktadir?” sorusuna cevap bulmak
amacryla katihimailara: Okulunuzda/Sinifimizda ogrencilerin meslekleri tanimalari-
na ve meslekler ile ilgili fikir sahibi olmalarina yonelik yapilan ¢alismalar var mi?
Varsa bunlar nelerdir? (Soru 4.) sorusu yoneltilmistir. Katilimcilarin verdikleri ce-
vaplarin analizi sonrasinda ulagilan bulgular Tablo 8de sunulmustur.
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Tablo 8. Anaokulu yoneticileri, 6gretmenleri ve velilerine gore okullarinda yapi-
lan mesleki rehberlik faaliyetleri

Ust Tema Tema Kodlar Katilima (f)
Yonetici Ogretmen Vel
(f) 0 ()
Meslekleri Tanitict Mesleklerin Meslek Sahibi
L 19 20 17
Meslek Sahibi Kisilerce Okulda Tanitilmas:
Kisilerle/Kurumlarla  Megleklerin Alan Gezileriyle
Yapilan Caligmalar Tanitilmast 16 16 15
Mesleklerin Drama 3 9 9
Caligmalariyla Tanitilmasi
Mesleklerin Gorseller 1 5
Kullanilarak Tanitilmasi
Mesleklerin Ogrenciler
Tarafindan Materyal/Kostiim 2 7 3
Mesleklerin Kullanilarak Tanitilmas:
Tamtilmas: Mesleklerin Sanat
- . 1 6 4
Meslekleri Tanitict Etkinlikleriyle Tanitilmasi
Sunf I¢i Caligmalar Mesleklerin Tiirk¢e Dil 1 7 )
Etkinlikleriyle Tanitilmas:
Mesleklerin Sarkilarla/ 3 4 3
Bilmecelerle Tanitilmasi
Mesleklerin Sinif Koseleriyle 5
Tanitilmasi
Mesleklerin Belirli Giinler
ve Haftalar Kapsaminda 2

Tanitilmasi

Tablo 8de yer alan: “Okulunuzda/Sinifinizda Ogrencilerin Meslekleri Tanima-
larina ve Meslekler ile Ilgili Fikir Sahibi Olmalarina Yonelik Yapilan Caligmalar
Var Mi1? Varsa Bunlar Nelerdir?” sorusuna katilimcilarin Mesleklerin Meslek Sa-
hibi Kisilerce Okulda Tanitilmas: (f=56) ve Mesleklerin Alan Gezileriyle Tanitil-
masi (f=47) seklinde cevap verdikleri goriilmektedir. Ogrencilere mesleklerin ta-
nitilmasida meslek sahibi kisilerle ve kurumlarla ortaklasa yapilan faaliyetlerin
vurgulanmasi bakimindan bu kodlarin Meslekleri Tanitic1 Meslek Sahibi Kisilerle/
Kurumlarla Yapilan Caligmalar (f=103) temas altinda yer alabilecegi degerlendiril-
mistir. Soru 4’1 katilimcilar Mesleklerin Drama Caligmalariyla Tanitilmas: (f=26),
Mesleklerin Gorseller Kullanilarak Tanitilmasi (f=16), Mesleklerin Ogrenciler Ta-
rafindan Materyal/Kostiim Kullanilarak Tanitilmas: (f=12), Mesleklerin Sanat Et-
kinlikleriyle Tanitilmasi (f=11), Mesleklerin Tiirk¢e Dil Etkinlikleriyle Tanitilmasi
(f=10), Mesleklerin
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Sarkilarla/Bilmecelerle Tanitilmasi (f=9), Mesleklerin Sinif Koseleriyle Tanitil-
masi (f=2) ve Mesleklerin Belirli Giinler ve Haftalar Kapsaminda Tanitilmasi (f=2)
seklinde cevaplandirmistir. Bu kodlarin sinif icinde yapilan ve 6grencilere meslek-
leri tanitan faaliyetleri vurguladigi degerlendirilmis ve Meslekleri Tanitici Sinif Igi
Calismalar (f=88) temasi altinda yer alabilecegi kararlagtirilmistir. Meslekleri Ta-
nitic1 Meslek Sahibi Kigilerle/Kurumlarla Yapilan Calismalar ve Meslekleri Tanitic
Sinif I¢i Caligmalar temalarinin meslekleri tanitmay1 amaglayan ¢alismalar ifade
ettigi belirlenerek Mesleklerin Tanitilmasi (f=191) st temast altina yerlestirilebile-
cegi distintilmiistir. Bununla birlikte mesleklerin tanitilmasi dendiginde katilim-
cilarin aklina daha ¢ok mesleklerin meslek sahibi kisilerce okulda tanitilmasinin
geldigi anlagilmistir.

Yoneticilerin (f=35) ve velilerin (f=32) Meslekleri Tanitici Meslek Sahibi Ki-
silerle/Kurumlarla Yapilan Caligmalar temasina, 6gretmenlerin (f=46) Meslekleri
Tanitict Sinif I¢i Galigmalar temasina daha ¢ok vurgu yaptig1 goriilmektedir. Tablo
8de yer alan kodlar, temalar ve iist temalar1 olusturan katilimcr ifadelerinden dog-
rudan alintilara asagida yer verilmistir.

Mesleklerin Tanitilmasi
Meslekleri Tanitict Meslek Sahibi Kisilerle/Kurumlarla Yapilan Calismalar

Mesleklerin Meslek Sahibi Kisilerce Okulda Tanitilmasi: “Farkli meslekteki bi-
reyler okula davet edilerek cocuklarin bu mesleklerle ilgili fikir sahibi olmas: sagla-
niyor.” (KO18)

Meslekleri Tanitict Sinif Ici Calismalar

Mesleklerin Drama Calismalariyla Tanitilmast: “Drama etkinliklerinde meslek-
lerin hangi isleri yaptigimi dramatize ederek dgreniyoruz.” (KO12)

Aragtirmada: “Anaokulu yoneticileri, 6gretmenleri ve velilerine gore okul-
larinda yapilan mesleki rehberlik faaliyetlerinin basarisi nedir?” sorusuna cevap
bulmak amaciyla katilimcilara: Bu ¢alismalarin yeterliligi/verimliligi hakkinda ne
diistiniiyorsunuz? (Soru 4.1.) sorusu yoneltilmistir. Katilimcilarin verdikleri cevap-
larin analizi sonrasinda ulagilan bulgular Tablo 9da sunulmugtur.
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Tablo 9. Anaokulu yoneticileri, 6gretmenleri ve velilerine gore okullarinda yapi-
lan mesleki rehberlik faaliyetlerinin basarisi

Tema Kodlar Katilima (f)
Yonetici (f) Ogretmen (f) Veli (f)
Olumlu Yeterli/Verimli 17 15 17
Kismen Yeterli/Verimli 2 8 4
Olumsuz Yetersiz/Verimsiz 1 1 2

Tablo 9da yer alan: “Bu Caligmalarin Yeterliligi/Verimliligi Hakkinda Ne Dii-
stinliyorsunuz?” sorusuna katilimeilarin Yeterli/Verimli (f=49), Kismen Yeterli/Ve-
rimli (f=14) seklinde cevap verdikleri goriilmektedir. Calismalara yonelik olumlu
degerlendirmeler icermesi bakimindan bu kodlarin Olumlu (f=63) temas: altinda
yer alabilecegi degerlendirilmistir. Katilimcilarin 4.1. sorusuna Yetersiz/Verimsiz
(f=4) cevabini verdikleri goriilmektedir. Calismalara yonelik olumsuz degerlendir-
meler icermesi bakimindan bu kodun ise Olumsuz (f=4) temasi altinda yer alabi-
lecegi diistintilmistiir.

Yoneticilerin (f=19), 6gretmenlerin (f=23) ve velilerin (f=21) Olumlu temasi-
na daha fazla vurgu yaptiklar1 anlagilmaktadir. Tablo 9da yer alan kodlar, temalar
ve list temalar1 olugturan katilimer ifadelerinden dogrudan alintilara asagida yer
verilmistir.

Olumlu

Yeterli/Verimli: “Yeterli geliyor. Verimli oluyor. Ozellikle velilerin kendi meslekle-
rini tanitmak icin geldikleri etkinlikler ¢ok verimli oluyor” (KY9)

Olumsuz

Yetersiz/Verimsiz: “Biz de ¢ocuklari ¢ikolata fabrikasina gotiirmek isteriz mesela
ama boyle bir imkan olmadigi icin, prosediir anlaminda sikintilar oldugu icin bence
kesinlikle verimli degil.” (KY4)

Arasgtirmada: “Anaokulu yoneticileri, 6gretmenleri ve velilerinin okullarinda
yapilan mesleki rehberlik faaliyetlerine iliskin onerileri nedir?” sorusuna cevap
bulmak amaciyla katilimcilara: Onerileriniz varsa nelerdir? (Soru 4.2.) sorusu yo-
neltilmistir. Katilimcilarin verdikleri cevaplarin analizi sonrasinda ulasilan bulgu-
lar Tablo 10da sunulmustur.
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Tablo 10. Anaokulu yoneticileri, 6gretmenleri ve velilerinin okullarida yapilan
mesleki rehberlik faaliyetlerine iliskin onerileri

Ust Tema Tema Kodlar Katilima (f)
Yonetici Ogretmen  Veli
(f) () (f)
o Mesleklerin Alan Gezileriy- 5 3 7
Meslek Sahibi le Tanitim1 Arttirilmalt
Kisilerle/Kurum-
larla s Birliginin Mesleklerin Meslek Sahibi
Meslek Arttirilmast Kisilerce Okullarda Taniti- 4 5
Tamtimlarinda mi Arttirilmali
Is Birligi ) Mesleklerin Veliler Tarafin- 4 5
Velilerle dan Tanitim1 Arttirilmali
Is Birliginin
Arttirilmast Veliler Meslek Se¢imi Ko- 1
nusunda Bilinglendirilmeli
Tanitilan Meslek Cesitleri
4 1 1
Arttirilmal
Mesleklerin Drama
Calismalaryla Tanitimi 1 1 1
Arttirllmali
Mesleklerin Ogrenciler
Tarafindan Materyal/Kos- 1 2
tiim Kullanilarak Tanitimi
Mesleklerin Arttirilmal
Tanitiminin Bakanlik¢a Meslek Tanitim 1 1
Arttirilmasi Programlar1 Hazirlanmalt
Mesleklerin Oyunlarla 2
Tanitimi1 Arttirilmal
Mesleki Mesleklerin Gorseller
Farkindalik
Calismalar: Kullanilarak Tanitimi 2
Arttirilmalt
Mesleklerin Tanitimryla
Igili Proje Caligmalari 1
Arttirllmali
) Okullarda Mesleklerle lgili .
Mesleklerin Atélyeler Kurulmal
Yaparak - -
Yasayarak I ve Ilgelerde Mesleklerle 4
Ogretilmesi Ilgili Uygulama Merkezleri 1 2
Kurulmal
o Ogrencilerde Meslek Bilinci .
Mesleki Biling- Olusturulmal
lendirmenin

Arttirilmast Mesleki Yonlendirmeler 1

Dogru $ekilde Yapilmal
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Tablo 10da yer alan: “Onerileriniz Varsa Nelerdir?” sorusuna katilimcilarin
Mesleklerin Alan Gezileriyle Tanitimi Arttirilmali (f=20) ve Mesleklerin Meslek
Sahibi Kisilerce Okullarda Tanitimi Arttirilmali (f=9) seklinde cevap verdikleri
goriilmektedir. Ogrencilere mesleklerin tanitilmasinda, meslek sahibi kisilerle ve
kurumlarla ortaklasa ¢alismalarin daha ¢ok yapilmasinin 6nerildigi belirlenmis ve
bu kodlarin Meslek Sahibi Kisilerle/Kurumlarla Is Birliginin Arttirilmast (f=29)
temasi altinda yer alabilecegi degerlendirilmistir. Katilimcilarin Mesleklerin Veli-
ler Tarafindan Tanitimi1 Arttirilmali (f=9) ve Veliler Meslek Secimi Konusunda Bi-
lin¢lendirilmeli (f=2) seklindeki cevaplarinin, 6grencilere yonelik meslek tanitim
caligmalarinda velilerle daha ¢ok ortaklasa hareket edilmesi gerektigini vurgula-
dig1 degerlendirilmis ve bu kodlarin Velilerle Is Birliginin Arttirilmasi (f=11) te-
mas1 altinda yer alabilecegi kararlagtirilmistir. Meslek Sahibi Kisilerle/Kurumlarla
Is Birliginin Arttirilmasi ve Velilerle Is Birliginin Arttirilmasi temalarinin, meslek
tanitim ¢aligmalarinda is birligini vurguladig degerlendirilerek Meslek Tanitimla-
rinda Is Birligi (f=40) {ist temas1 altina yerlestirilebilecegi diisiiniilmiistiir. Bununla
birlikte meslek tanitimlarinda is birligi dendiginde katilimcilarin aklina daha ¢ok
mesleklerin alan gezileriyle tanitiminin arttirilmasinin geldigi anlagilmistir.

Katilimcilarin 4.2. sorusuna Tanitilan Meslek Cesitleri Arttirilmali (f=6), Mes-
leklerin Drama Galigmalariyla Tanitimi Arttirilmali (f=3), Mesleklerin Ogrenciler
Tarafindan Materyal/Kostiim Kullanilarak Tanitim: Arttirilmali (f=3), Bakanlik¢a
Meslek Tanitim Programlar1 Hazirlanmali (f=2), Mesleklerin Oyunlarla Tanitimi
Arttirillmali (f=2), Mesleklerin Gorseller Kullanilarak Tanitimi Arttirilmali (f=2)
ve Mesleklerin Tanitimiyla Ilgili Proje Caligmalar1 Arttirilmali (f=1) seklinde ce-
vap verdikleri goriillmektedir. Ogrencilere yonelik meslekleri tanitici faaliyetlerin
arttirilmasi goriislerini icerdigi degerlendirilerek bu kodlarin Mesleklerin Taniti-
minin Arttirllmasi (f=19) temasi altinda yer alabilecegi ditstintilmiistiir. Katilimei-
larin Okullarda Mesleklerle lgili AtSlyeler Kurulmali (f=4) ve il ve ilgelerde Mes-
leklerle Ilgili Uygulama Merkezleri Kurulmali (f=3) seklindeki cevaplarinin ise,
mesleklerin gercek¢i ortamlarda ve uygulama yoluyla 6grencilere 6gretilmesini
ifade ettigi diisiiniilerek Mesleklerin Yaparak Yasayarak Ogretilmesi (f=7) temasi
altinda yer alabilecegi kararlagtirilmistir. Katihmcilarin Ogrencilerde Meslek
Bilinci Olugturulmali (f=1) ve Mesleki Yonlendirmeler Dogru sekilde Yapilmali
(f=1) seklindeki cevaplarinda, meslekler ile ilgili konularda 6grencilerde bilinglen-
menin saglanmasinin vurgulandig: degerlendirilmis ve bu kodlarin Mesleki Bi-
linglendirmenin Arttirilmasi (f=2) temas altinda yer alabilecegi kararlastirilmigtir.
Mesleklerin Tanitiminin Arttirilmasi, Mesleklerin Yaparak Yasayarak Ogretilmesi
ve Mesleki Bilinglendirmenin Arttirilmasi temalariin, 6grencilerde mesleklerle
ilgili farkindalig1 saglamaya yonelik caligmalar ifade ettigi degerlendirilerek Mes-
leki Farkindalik Calismalar: (f=28) tist temasi altina yerlestirilebilecegi diisiiniil-
miigtiir. Bununla birlikte mesleki farkindalik ¢aligmalar: dendiginde katilimcilarin
aklina daha ¢ok tanitilan meslek cesitlerinin arttirilmasinin geldigi anlagilmistir.

https://doi.org/10.7822/omuefd.1368618 d



Anaokullarinda Yiratilen Rehberlik Hizmetlerine iliskin Yénetici, Ogretmen..

Ogretmenlerin (f=17) ve velilerin (f=17) Meslek Tanitimlarinda Is Birligine,
yoneticilerin (f=11) ise Mesleki Farkindalik Caligmalarina daha fazla vurgu yaptik-
lar1 anlagilmaktadir. Tablo 10'da yer alan kodlar, temalar ve st temalar1 olugturan
katilimcr ifadelerinden dogrudan alintilara agagida yer verilmistir.

Meslek Tanitimlarinda is Birligi

Meslek Sahibi Kisilerle/Kurumlarla Is Birliginin Arttirilmast

Mesleklerin Alan Gezileriyle Tanitimi Arttirilmaly: “Okul oncesi ile ilgili birebir
tanmitma ve ziyaretler arttirlmali. Yani somut yasanti sunulmali ¢ocuklara, bunun
haricinde ¢ok fazla bir sey yapilacagini diisiinmiiyorum.” (KY8)

Velilerle Is Birliginin Arttirilmast

Mesleklerin Veliler Tarafindan Tanitimi Arttirilmalr: “Velilerin mesleklerini si-

nifa gelip anlatmalar: daha sik yapilabilir. Ev hanimligi da bence bir meslektir o da
anlatilabilir. Cocuklarda gurur duyar annem ya da babam geldi diye.” (KV11)

Mesleki Farkindalik Calismalari
Mesleklerin Tanitiminin Arttirilmast

Tanilan Meslek Cesitleri Arttirilmali: “Astronot, biyolog, robotik miihendisi gibi
gelecegin meslekleriyle ilgili de tamtimlar yapilmal.” (EV3)

Mesleklerin Yaparak Yasayarak Ogretilmesi

Okullarda Mesleklerle Tlgili Atolyeler Kurulmali: “Meslek atélyeleri olursa okul-
larda, ¢ocuklarin yas diizeyine uygun onun da bazi faydalar: olabilir” (KY7)

Mesleki Bilinglendirmenin Arttirilmas:

Ogrencilerde Meslek Bilinci Olusturulmali: “Mesleklerin insanlara yardim et-
mek igin oldugu, isleri kolaylastirmak igin oldugu, insanlarin yeteneklerinin farkl
oldugu ve herkesin farkli meslekler yapabilecegi, her meslegin degerli oldugu bilinci
ocuklara verilmeli. Insanlarin mutlu olmas: icin, daha mutlu yasamalari igin mes-
lekler onemlidir bilinci ¢ocuklarda olusturulmali” (EY3)
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TARTISMA, SONUC VE ONERILER

Bu bolimde arastirmada ulasilan sonuglar tartisilmis ve yorumlanmustir.
Arastirma sonucunda anaokulu yoneticileri, 6gretmenleri ve velilerinin rehber-
lik hizmetleri kapsaminda yapilan ¢aligmalar1 daha ¢ok cevre ve veli ile iligkiler
ile yoneltme ve yerlestirme hizmetleri baglaminda algiladiklar1 belirlenmistir. Bu
konuda yapilan aragtirmalar, veli egitimi ve aile danismanlig1 konularinda, ¢ocuk-
larin okula uyumu igin velilere destek olunmasi1 amaciyla rehberlik hizmetlerine
ihtiya¢ duyuldugunu ve psikolojik danigmanlarin kendilerini ebeveyn, y6netici ve
ogrenciler icin bir bilgi kaynag1 olarak gordiiklerini ortaya koymaktadir (Aliyev
vd., 2012; Dilek ve Talu, 2021; Eren, 2014; Gengoglu vd., 2019; Yerlikaya, 2014;
Yerlikaya vd., 2014). Okul-aile is birligini arttirmak i¢in toplantilar diizenlenmesi
ve iletisim uygulamalarinin kullanilmasi gibi bir¢ok faaliyet yapildigini belirten
¢alismalarin (Atik vd., 2024) bulunmasi da gevre ve veli ile iliskilerin rehberlik hiz-
metleri algisinda 6nemli bir yer tuttugunu gostermektedir. Arastirma bulgularini
destekleyen bu sonuglardan da anlagilmaktadir ki, katilimcilarin rehberlik hizmet-
lerine yonelik algis1 daha ¢ok cevre ve veli ile iliskiler boyutunda sekillenmektedir.
Uzun’un (2018) arastirmasimin sonucunun farklilagtig: ve ilkokul, ortaokul ve li-
sede gorev yapan yoneticilerin ve 6gretmenlerin rehberlik hizmetlerini daha ¢ok
saglik hizmetleri kapsaminda gordiikleri ortaya koyulmustur. Bu sonucun, farkl
6gretim kademelerinde rehberlik hizmetlerine yonelik algilarin degisebilecegiyle
ilgili oldugu diisiintilmektedir. Rehberlik hizmet tiirleri baslig1 altinda verilen ce-
vaplardan en ¢ok ifade edilenin cevre ve veli ile iligkiler olmasinin, okul 6ncesi
donemde oncelikle velilerin egitiminin ve bilgilendirilmesinin énemli goriilmesi
ve ¢ocuklarin yaglarinin kiiciik olmasi sebebiyle gerceklestirilecek rehberlik hiz-
metlerinde ailelerin desteginin alinmasinin gerekli goriilmesi ile ilgili oldugu dii-
stniilmektedir.

Katilimcilarin bir kismina gore rehberlik hizmetlerinin daha ¢ok 6grencilerin
psikososyal gelisimine destek olunmasi ve sorunlarin tespit edilmesi ve ¢oziilme-
si ile ilgili olarak algilandig tespit edilmistir. Ortadgretimdeki rehberlik servisle-
rinin daha ¢ok sorunlari ¢6zme noktasinda hizmetler verdigine ve sorunu olan
ogrencilerin bu servise yonlendirildigine dair sonuglarin paylasildig: arastirma-
larin (Erdemir vd., 2019; Karatas ve Sahin-Baltaci, 2013) yaninda, katilimcilarin
problemlerin ¢oziilmesi i¢in okullarda rehberlik hizmetlerinin gerekli oldugunu
diistindiiklerini belirten ¢aligmalar da bulunmaktadir (Ayta¢ ve Bozkurt, 2020).
Benzer olarak bazi arastirmalarda okul 6ncesinde rehberligin yeri ve 6nemi ile il-
gili olarak en ¢ok ifade edilen goriisiin ¢ocuga ulasabilme oldugu ve ilkokullarda
rehberlik hizmetlerinin daha ¢ok 6nleyici rehberlik islevi kapsaminda yerine geti-
rildigi yoniinde sonuglar paylasiimistir (Kanak vd., 2018; Tuzgél-Dost, 2020). Bu
sonuglardan, okul éncesinde oldugu gibi farkli 6gretim kademelerinde de sorun-
larin tespit edilmesinin ve ¢6ziilmesinin katilimcilar tarafindan rehberligin 6nemli

https://doi.org/10.7822/omuefd.1368618 d



Anaokullarinda Ydritilen Rehberlik Hizmetlerine Iliskin Yonetici, Ogretmen..

bir iglevi olarak goriildigii anlagilmaktadir. Rehberlik hizmetleri ile ilgili olarak
sorunlarin tespit edilmesi ve ¢oztilmesine daha fazla vurgu yapilmasinin sebebi-
nin, insanlar tarafindan rehberlik hizmetlerinin daha ¢ok iginden ¢ikilamayan ve
¢6ztim bulunamayan durumlarda bagvurulacak hizmetler olarak goriilmesinin,
psikolojik danigmanlarin ise bu problemlerin ¢6ziimiinde yardimct olan kisi ola-
rak algilanmasinin olabilecegi diisiiniilmektedir.

Arasgtirmanin sonucuna gore rehberlik hizmetlerine yonelik algilar1 agisindan
yoneticilerin ve 6gretmenlerin rehberlik hizmet tiirlerine, velilerin ise rehberligin
temel islevlerine daha fazla vurgu yaptig1 anlagilmaktadur. {lgili literatiir incelen-
diginde bu sonuglar1 destekleyen calismalarin oldugu goriilmektedir. Ozgelik ve
digerleri (2000) arastirmalarinda, ilkokullarda en ok gerceklestirilen rehberlik
hizmetleri ile ilgili yoneticilerin gevre ve veli ile iliskiler, 6gretmenlerin ise oryan-
tasyon calismalar1 cevaplarini verdiklerini ortaya koymuslardir. Poyrazin (2007)
aragtirmasinda, orta dereceli okullarda gorevli yoneticilerin ve 6gretmenlerin daha
¢ok miisavirlik hizmetlerine vurgu yaptiklari belirlenmistir. Anaokullarinda sunu-
lan rehberlik hizmetlerinde en ok ihtiya¢ duyulan hizmetlerin neler oldugu soru-
suna yoneticilerin veli egitimi, 6gretmenlerin davranis bozukluklar: ve velilerin aile
danismanligi cevabini verdikleri ifade edilmistir (Eren, 2014). Baska bir aragtirma-
da yoneticilerin rehberlik hizmetlerini 6grencilere ruhsal yonden yardimer olan,
6gretmenlerin ise 6grencileri yonlendiren ve yardimct olan olarak tanimladig: be-
lirtilmistir (Akgiin, 2010; Can ve Nikolayidis, 2021; Karatas ve $ahin Baltaci, 2013;
Meseci vd., 2007). Yoneticilerin ve 6gretmenlerin rehberlik hizmet tiirlerine daha
¢ok vurgu yapmasinin sebebinin, rehberlik hizmetlerini daha kapsamli bir servis
olarak gormeleri, sadece 6grencilere degil onlarin gelisimini etkileyebilecek tiim
paydaslara rehberlik hizmetlerinin sunulmasini ve bu hizmetlerin siirekliliginin
saglanmasini 6nemli bulmalar: olabilecegi diistiniilmektedir. Velilerin rehberligin
temel islevlerine daha ¢ok vurgu yapmasinin sebebinin ise, ¢ocuklarinin duygusal
ve akademik gelisimlerini nemsemeleri ve ¢ocuklarinin problemlerinin ¢6ziimi
noktasinda kendilerini yetersiz hissetmeleri ile ilgili olabilecegi diisiiniilmektedir.

Anaokulu yoneticileri, 6gretmenleri ve velilerine gére okullarinda yiiriitiilen
egitsel rehberlik faaliyetleri kapsaminda daha ¢ok matematik etkinlikleri, kalem
kullanma ve el becerisi galismalar1 ve Tiirkge dil etkinlikleri, veliyi yonlendirme
ve oryantasyon etkinliklerinin yapildigini ifade ettikleri saptanmustir. Ilgili litera-
tiirde yer alan ¢aligmalar incelendiginde bu sonuglara benzer oldugu diistiniilen
cesitli aragtirma sonuglarinin oldugu anlagilmistir. Okul 6ncesi donem ¢ocuklari-
nin matematige olumlu yaklasabilmelerini saglamak amaciyla okullarda ¢ocuklara
zengin uyaricilarin oldugu ortamlarin sunulmas: gerektigini (Uyanik ve Kandir,
2010), okul 6ncesi 6gretmenlerinin matematik etkinlikleri kapsaminda en ¢ok
nesneleri sayma kazanimina yonelik ¢aligmalar yaptigini, rakamlarin ve geometrik
sekillerin ogretilmesine gokga yer verildigini, daha ¢ok oyun yoluyla ve gosterip
yaptirma teknigi ile matematik etkinliklerinin gerceklestirildigini (Pekince ve Avci
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2016; Yazlik ve Ongoren, 2018) ortaya koyan galismalar bulunmaktadir. Tiirkiye ve
Amerikadaki okul 6ncesi matematik egitimi programlarinin karsilastirildig: bagka
bir ¢caligmada, sayilar, islemler ve matematiksel diisiinme gibi konularda her iki l-
kenin de programlarinin bitylik oranda ortiistiig, ritmik sayma ve ¢ikarma yapma
gibi kazanimlarin ele alindig1 belirtilmistir (Incikabi ve Tuna, 2012). Literatiirde,
ogrencilerin motor becerilerini gelistirmek amaciyla okul 6ncesi egitim kurumla-
rinda sanat ¢alismalarina yer verildigini ve bu kapsamda boyama ¢aligmalarinin
sik¢a gergeklestirildigini gosteren arastirmalarin oldugu belirlenmistir (Aver ve
Sagsoz, 2018; Ozkan ve Girgin, 2014; Ozyiirek ve Aydogan, 2011). Ayrica 6gren-
cilerin dil gelisimini saglamak amaciyla Tiirk¢e dil etkinlikleri kapsaminda, ¢o-
cuk kitaplarinin ve kuklalarin kullanildigini, sohbet edildigini, 6grencilere sorular
yoneltildigini, tekerlemelerin kullanildigini ifade eden ¢aligmalarin oldugu goriil-
miistiir (Cocuk vd., 2013; Eray Aliskan ve Glineyli, 2016; Gonen vd., 2010; Isikoglu
Erdogan ve Akay, 2015; Simsek ve Simgek, 2020; Turan ve Ulutas, 2016). Tanigma
etkinlikleriyle, yaka kart1 ve hediyelik hazirlama gibi ilgi ¢ekici farkli ¢aligmalarla
Ogrencilerin oryantasyonunu saglamaya yonelik faaliyetlerin gerceklestirildigini
ifade eden aragtirmalara da rastlanmaktadir (Baggeli Kahraman vd., 2018; Cals,
2019). Katilimcilarin egitsel rehberlik faaliyetleri kapsaminda matematik etkinlik-
lerine vurgu yapmasinin, okul 6ncesi egitim kurumlarinda 6gretmenler tarafindan
biligsel gelisimin daha ¢ok énemsenmesi ve soyut kavramlar icermesi sebebiyle
ogrencilerin zihninde, 6grenilenlerin yerlesmesini saglamak i¢cin matematik etkin-
liklerinin tekrarlarinin daha ¢ok yapilmast ile ilgili olabilecegi diistintilmektedir.

Katilimcilarin bir kismi okullarinda yiriitilen egitsel rehberlik faaliyetleri
kapsaminda daha ¢ok 6gretmen gozlemi ve bireysel farkliliklarin gozetilmesine
vurgu yapmuglardir. Ilgili literatiirde bu sonuglarla benzer oldugu diisiiniilen ge-
sitli aragtirma sonuglarina rastlanmistir. Ornegin Aktepe (2005), gretmenlerin
6grencilerini tanimaya yonelik faaliyetlerini arttirmalarinin ve 6grencilerin birey-
sel farkliliklarinin gozetilerek egitim-6gretim ¢aligmalarinin ger¢eklestirilmesinin
onemli oldugunu vurgulamistir. Ayrica 6gretmenlerin 6grencileri dogal ortamla-
rinda gozlemlediklerini, gozlem kayd: kullandiklarini ve gézlem tekniginin kulla-
niminin kolay olmasi sebebiyle tercih edildigini, gozlemde elde edilen veriler sa-
yesinde faaliyetlerin planlandigini ve gelisim raporlarinin dolduruldugunu ortaya
koyan ¢alismalar bulunmaktadir (Bityiikgonci, 2013; Sezer, 2010; Yilmaz-Topuz,
2015). Katilimcilarin egitsel rehberlik faaliyetleri kapsaminda 6gretmen gozlemi
yapildigina vurgu yapmasinin, 6gretmenlerin okul 6ncesi dénemdeki ¢ocuklara
yonelik bireyi taniyic farkl: test ve dlceklerin kullanilmasiyla ilgili yeterli bilgisi-
nin ve zamaninin olmamast ile ilgili olabilecegi diistiniilmektedir. Ayrica arastirma
sonucunda yoneticilerin, 6gretmenlerin ve velilerin egitsel rehberlik faaliyetleri ile
ilgili olarak planlamadan ¢ok uygulamaya yonelik caligmalarin yapildigini ifade et-
tikleri anlagilmaktadir. Bu sonucun uygulamaya déniik faaliyetlerin daha ¢ok ger-
ceklestirilmesi ve bu faaliyetlerin daha goriiniir olmasi, planlama ¢aligmalarinin
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ise gerektigi gibi yapilamamasi ya da paydaglarin planlama ¢alismalar: hakkinda
yeterince bilgiye sahip olmamast ile ilgili oldugu disiiniilmektedir.

Aragtirma sonucunda yoneticiler, 6gretmenler ve velilerin okullarinda ger-
ceklestirilen egitsel rehberlik faaliyetlerini ¢ogunlukla basarili olarak algiladiklar1
ortaya koyulmustur. {lgili literatiirde yer alan galismalar incelendiginde bu sonug-
lara benzer oldugu diistiniilen ¢esitli aragtirma sonuglarinin oldugu anlagilmistir.
Okullarda uygulanan egitsel rehberlik faaliyetlerinin etkili oldugunu ve rehberlik
hizmetlerinin yiiriitilme seklinin begenildigini (Kilig, 2010; Ozkaya, 2012), or-
tadgretim kurumlarindaki 6gretmenlerin rehberlik hizmetlerine y6nelik algisi-
nin olumlu oldugunu (Aslan, 2021), ilkégretim okullarinda ¢alisan yoneticilerin
egitsel rehberlik hizmetlerini yeterli buldugunu (Hatunoglu, 2021) ortaya koyan
aragtirmalar bulunmaktadir. ilkdgretim okulunda calisan 6gretmenlerle yapilan
bagka bir aragtirma sonucunda ise, toplumun ve 6grencilerin gereksinimlerini gi-
dermede 6gretmenlerin rehberlik hizmetlerini kismen yeterli bulduklar: belirtil-
mistir (Nazli, 2008). Yukaridaki sonuglardan farklilasarak 6grenci goriislerine gore
rehberlik hizmetlerinin okullarda yeterli diizeyde sunulmadigini (Bingol, 2019)
ve Ogretmenlerin diigiincelerine gore rehberlik hizmetlerinin yeterli olmadigin
belirten ¢alismalar da mevcuttur (Cop vd., 2023). Bu durumun rehberlik hizmeti
sunan psikolojik danigmanlar arasindaki uygulama farkliliklarindan kaynaklana-
bilecegi diisiiniilmektedir. Benzer ¢aliymalarin sonuglariyla birlikte aragtirmanin
bulgular1 degerlendirildiginde paydaslarin genel olarak egitsel rehberlik alaninda-
ki ¢aligmalar: basarili bulmasinin, anaokullarinda farkli gelisim alanlarini destek-
leyici galismalara yer verilmesi, ailelerin ¢ocuklarinin gelisim durumlari ile ilgili
bilgilendirilmesi ve yonlendirilmesi ayni1 zamanda da okul 6ncesi 6gretmenlerinin
ogrencilerin akademik ihtiyaglarini tespit etmeye ve gelistirmeye 6zen gostermesi
ile ilgili olabilecegi diistiniilmektedir.

Anaokulu yoneticileri, 6gretmenleri ve velilerinin okullarinda yapilan egitsel
rehberlik faaliyetlerine iliskin olarak daha ¢ok brans 6gretmenlerinin anaokulla-
rinda egitim vermesini énerdikleri tespit edilmistir. Ilgili literatiirde yer alan calis-
malar incelendiginde bu sonuglara benzer oldugu diisiiniilen ¢esitli arastirma so-
nuglarinin oldugu anlasilmistir. Egitimcilerin ve velilerin, yabanci dil ve miizik gibi
branslardaki egitimlerin okul éncesi egitim kurumlarinda brans dgretmenleri ta-
rafindan verilmesi gerektigini belirten arastirmalar bulunmaktadir (Apaydin-De-
mirci ve Arslan, 2018; Bozoklu, 2007; Glingdr-Aytar ve Ogretir, 2008; Ozal-Goncii,
2010). Aragtirma bulgulariyla birlikte bu ¢aligmalarin sonuglar1 degerlendirildigin-
de paydaslarin okul 6ncesi egitim kurumlarinda alaninda uzman kisiler tarafindan
brans derslerinin islenmesi gerektigini diistindiikleri gériilmektedir. Katilimcilarin
brans 6gretmenlerinin anaokullarinda egitim vermesini 6nermelerinin sebebinin,
okul 6ncesi 6gretmenlerinin farkli branslarda 6grencilerin yeteneklerini ve ilgi-
lerini tespit edip gelistirecek diizeyde bilgi sahibi olmamalari ile ilgili olabilecegi
distiniilmektedir.
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Katilimcilarin bir kisminin okullarinda egitsel rehberlik ile ilgili olarak ailelerle
is birliginin arttirilmast yoniinde 6neri getirdikleri belirlenmistir. flgili literatiirde
bu sonuglarla benzer oldugu diisiiniilen ¢esitli arastirma sonuglarina rastlanmistir.
Velilerin bilgilendirilmesi gerektigini, rehberlik servisinden beklentinin okul, 6g-
renci ve aile arasinda koprii kurmasi oldugunu, rehberlik ¢aligmalari kapsaminda
ev ziyaretlerinin yapilmasinin 6nerildigini, velilerle stirekli iletisim halinde oluna-
rak is birligi kurulmasiyla 6grencileri taniyici ¢aligmalar yiritilmesinin gerekli
oldugunu ortaya koyan arastirmalar bulunmaktadir (Aktepe 2005; Bayar ve Ekim,
2021; Camadan ve Sezgin, 2012; Can ve Nikolayidis, 2021; Dilek ve Talu, 2021;
Kilig, 2010; Megeci vd., 2007). Okul 6ncesi egitim kurumlarinda ¢alisan psikolojik
danigmanlarin okul 6ncesi 6gretmenlerinden is birliginde aktif olmalarini bekle-
meleri (Bolattas-Giirbiiz ve Ozer, 2023), 6gretmenlerin velilerle yaptiklari is bir-
ligi sayesinde 6grencileri daha iyi taniyabildiklerini ifade etmeleri (Kalender ve
Kul, 2022), anne-baba egitim programlarinin diizenlenmesinin ve veli biiltenleri
hazirlanmasinin velilerin rehberlik hizmetlerine dahil olmasii artirdigy (Kara-
man, 2021) yoniindeki arastirma sonuglar1 da bu onerileri destekler niteliktedir.
Katilimcilarin ailelerle is birliginin arttirilmasina yonelik onerisinin okul 6ncesi
donem cocuklarini daha iyi taniyabilmek ve yetenekleri, ilgileri dogrultusunda
onlar1 dogru sekilde yonlendirebilmek i¢in ailelerle ortaklasa hareket edilmesinin
ve ailelerden ¢ocuklariyla ilgili gerekli bilgilerin alinmasinin 6nemli gortilmesi ile
ilgili olabilecegi diisiiniilmektedir.

Arastirma kapsaminda anaokulu yoneticileri, 6gretmenleri ve velilerine gore
okullarinda yriitillen kisisel-sosyal rehberlik faaliyetleri kapsaminda daha ¢ok
drama/tiyatro ekinlikleri, 6zgiivenin desteklenmesi ve velilerle is birligi yapilmas:
ile ilgili caligmalarin yapildig1 ortaya koyulmustur. {lgili literatiirde yer alan galis-
malar incelendiginde bu sonuglara benzer oldugu diistiniilen ¢esitli arastirma so-
nuglarinin oldugu anlagilmistir. Ornegin, Uzun (2007) arastirmasinda okul éncesi
6gretmenlerinin 6grencilerinin sorumluluk almalarina destek olduklarini ve lider-
lik 6zelliklerini gelistirmeye caligtiklarini ifade etmistir. Bagka bir ¢aligmada okul
oncesi 6gretmenlerinin sosyal duygusal gelisim alaninda gerceklestirdikleri etkin-
liklerde daha ¢ok kendini ifade etme ve kendini tanitma ile ilgili kazanimlara yer
verdikleri belirtilmistir (Kiziltas vd., 2018). Bazi arastirmalarda okul yoneticilerinin
ve psikolojik danigmanlarin yasam becerileri konusunda en ¢ok 6grencilerin ken-
dini tanima, sorun ¢ézme ve 6zgiiven sahibi olma yeterliliklerini 6nemsediklerini
(Yorgun vd., 2019) ve okul rehberlik hizmetlerinin 6grencilerin kisisel, sosyal ve
psikolojik gelisimlerine 6nemli katkilarinin oldugunu (Can ve Nikolayidis, 2021)
ortaya koyan arastirma sonuglar1 mevcuttur. Sosyal becerilerin gelistirilmesinin
okul oncesi 6gretmenleri tarafindan okul basarisindan daha ¢ok 6nemsendigini
ifade eden bir caliyma da yukaridaki arastirma bulgularini destekler niteliktedir
(Saglam vd., 2021). Kisisel-sosyal rehberlik faaliyetleri ile ilgili olarak en ¢ok ifade
edilenlerden birisinin 6zgiivenin desteklenmesi olmasinin, okul 6ncesi 6grenci-
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lerinin potansiyellerini agiga ¢ikarabilmeleri ve kendilerini gerceklestirebilmeleri
i¢in Ozgiivenlerinin gelismis olmasinin katilimcilar tarafindan 6nemli goriilmesi
ile ilgili olabilecegi diisiiniilmektedir.

Katilimcilarin bir kisminin okullarinda yiiriitiilen kisisel-sosyal rehberlik faali-
yetleri kapsaminda ¢ogunlukla 6gretmen gozleminin gerceklestigini ifade ettikleri
saptanmustr. lgili literatiirde bu sonuglarla benzer oldugu diisiiniilen cesitli aras-
tirma sonuglarina rastlanmustir. Okul 6ncesi 6gretmenlerinin biiyiik gogunlugu-
nun 6lgme ve degerlendirmede gozlem yontemini kullandiklarini ve bu dogrultu-
da gelisim gozlem formu doldurduklarini, 6grencileri tanimak ve degerlendirmek
i¢in goriisme tekniginden faydalandiklarini ortaya koyan aragtirmalar bulunmak-
tadir (Bitytikgoncii, 2013; Dilek ve Talu, 2021; Sezer, 2010; Turan, 2016; Yilmaz-To-
puz, 2015). Arastirmanin bulgulariyla 6rtiisen bu sonuglar birlikte degerlendiril-
diginde 6grencilerin kisisel-sosyal gelisimlerine yonelik durum tespitinde gozlem
tekniginin ¢ogunlukla tercih edilmesinde kolay uygulanabilir ve istenen sonugla-
rin alinabildigi bir teknik olmasinin etkili oldugu degerlendirilmektedir.

Arastirma sonucunda yéneticiler, 6gretmenler ve velilerin okullarinda gergek-
lestirilen kisisel-sosyal rehberlik faaliyetlerini cogunlukla basarili olarak algiladik-
lar1 saptanmugtur. 1lgili literatiirde yer alan ¢aligmalar incelendiginde bu sonuglara
benzer oldugu diisiiniilen gesitli aragtirma sonuglarinin oldugu anlagilmugtir. 11-
kogretim okullarinda y6neticilerin, sinif rehber 6gretmenlerinin ve psikolojik da-
nigmanlarin okullarindaki rehberlik hizmetlerinin saglikl sekilde yiiriitiildigiini,
bunun rehberlik servisinin iyi ¢aligmasindan kaynakli oldugunu belirten (Kilig,
2010); yoneticilerin, 6gretmenlerin ve 6grencilerin rehberlik hizmetlerini genel
olarak yeterli gordiikleri ancak bazi faaliyet alanlarinda kismen yeterli buldukla-
rin1 ifade eden (Ozgelik vd., 2000), ilkokul miidiirlerinin yarisinin kisisel-sosyal
rehberlik alaninda yapilan hizmetleri bagarili, diger yarisinin ise yetersiz buldu-
gunu belirten (Camadan ve Sezgin, 2012) arastirma sonuglar:1 bulunmaktadir.
Okul 6ncesi 6gretmenleri ile yapilan bir ¢aligmada da 6gretmenlerin kisisel-sosyal
rehberlik alaninda kendilerini yeterli gérdiikleri belirtilmistir (Arslan-Kiligoglu,
2013). Rehberlik hizmetlerinin yeterliligi ve verimliligi ile ilgili yukaridaki galis-
malardan farkl sonuglara ulagan aragtirmalar da bulunmaktadir. Ornegin, Yiiksel
Sahin (2008) ortadgretim dgrencileri ile yaptig1 arastirmasinda rehberlik hizmetle-
rinin yeterli diizeyde verilmedigini belirtmistir. Benzer sonuca sahip baska bir ¢a-
lismada ilkogretim ve ortadgretim miidiirlerinin rehberlik servisinin faaliyetlerini
yetersiz bulduklar: yoniinde goriis paylastiklar: ifade edilmistir (Meseci vd., 2007).
Bu ¢galismalarin ortaya ¢ikardig: sonuglardan, sunulan hizmetlerin her 6gretim ka-
demesinde ya da her okulda ayni yeterlilikte olmadig1 anlagilmaktadir. Katilimcilar
tarafindan kisisel-sosyal rehberlik faaliyetlerinin genel olarak bagaril algilanmasi-
nin, anaokullarinda 6grencilerin kisisel ve sosyal gelisimlerini destekleyici farkl
tiirde galismalara sik¢a yer verilmesi ve 6gretmenlerin, 6grencilerinin bu alandaki
gelisimlerini 6nemsemesi ile ilgili olabilecegi diisliniilmektedir.
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Anaokulu yoneticileri, 6gretmenleri ve velilerinin okullarinda yapilan kisi-
sel-sosyal rehberlik faaliyetlerine iliskin olarak etkinlik tiirleri zenginlestirilmel,
ogretmenlerin gelisimi desteklenmeli, siniflarin fiziki imkanlar iyilegtirilmeli ve
veliler okulda 6gretilenleri desteklemeli seklinde oneriler getirdikleri tespit edil-
mistir. {lgili literatiirde yer alan galigmalar incelendiginde bu sonuglara benzer
oldugu diistintilen ¢esitli arastirma sonuglarinin oldugu anlagilmistir. Yapilan aras-
tirmalarda 6gretmenlere lisans egitimi diizeyindeyken rehberlik ile ilgili nitelik-
li bir egitim verilmesi, materyallerin zenginlestirilmesi, 6gretmenlere rehberlik-
le ilgili hizmet ici egitimler verilmesi, psikolojik danisman sayisinin arttirilmasi
gerektigini (Avcl ve Giiltekin-Hatunoglu, 2019; Bayar ve Ekim, 2021; Kilig, 2010;
Ozyiirek ve Yigit, 2022), fiziksel kosullarin rehberlik hizmetleri i¢in uygun ol-
masinin, yoneticilerin ve 6gretmenlerin rehberlik hizmetleri ile ilgili hizmet ici
egitim almasinin 6nerildigini ifade eden ¢aligmalar bulunmaktadir (Yiiksel-Sahin,
2016). Bununla birlikte her okulda bir psikolojik danisman bulunmasi gereklili-
gini ifade eden arastirmalar da literatiirde yer almaktadir (Erdemir ve Kis, 2017;
Mihcioglu, 2023; Ozabaci vd., 2008). Farkli caligmalarda da okullardaki psikolojik
danigman sayisinin arttirilmasi gerektigi belirtilmistir (Camadan ve Sezgin, 2012;
Nazly, 2008). Rehberlik hizmetlerinin uygulanmasinda psikolojik danisman sayisi-
nin yetersiz olmasinin sorun olarak goriilmesi de bu 6nerileri destekler niteliktedir
(Donmez ve Aykag, 2023). Yerlikaya (2014) arastirmasinda rehberlik hizmetle-
rinin daha etkili yliriitiilmesini saglamak i¢in katilimcilarin ailelerle is birliginin
arttirilmas: gerektigini ifade ettiklerini belirtmistir. Bu ¢alismalarin sonuglariyla
aragtirmanin bulgulari birlikte degerlendirildiginde psikolojik danigmanlara gok¢a
ihtiya¢ duyuldugu, 6gretmenlerin gelisiminin énemli bulundugu ve daha kaliteli
rehberlik hizmetlerinin sunulmas i¢in eksikliklerinin giderilmesi gerektigi yoniin-
deki 6nerilerin ortak oldugu goriilmektedir. Katilimecilar tarafindan en ¢ok vurgu-
lanan Onerilerin etkinlik tiirlerinin zenginlestirilmesi, 6gretmenlerin gelisiminin
desteklenmesi, siniflarin fiziki imkanlarinin iyilestirilmesi ve velilerin okulda 6g-
retilenleri desteklemesi ile ilgili olmasinin her 6gretmenin veya psikolojik danis-
manin farkli tiirde etkinlikler gerceklestirmeye 6zen gostermemesi, 6gretmenlerin
rehberlik hizmetleri ile ilgili lisans diizeyinde yeterli egitimi almamis olmalar1 ve
anaokullarinin fiziksel imkanlarinin 6grencilerin ¢ok yonlii gelisimine destek ola-
cak nitelikte olmamasi ile ilgili olabilecegi diistiniilmektedir.

Arastirma sonuglarina gore kisisel-sosyal rehberlik faaliyetlerine yonelik getiri-
len 6neriler kapsaminda yoneticilerin personel ve fiziki mekan ile ilgili iyilestirme
yapilmasina, 6gretmenlerin ve velilerin ise egitim-6gretim siireglerinin iyilegti-
rilmesine daha ¢ok vurgu yaptig1 anlagilmaktadir. Yoneticilerin personel ve fiziki
mekan ile ilgili iyilestirme yapilmasina daha ¢ok deginmesinin rehberlik hizmetle-
rinin saglikli sekilde ytriitiilmesinde personel egitiminin 6nemli gérilmesi, fiziki
imkanlarin 6grencilerin gelisimleri {izerinde gokga etkisinin bulunmasi ve etkinlik
ierikleri ile ilgili yoneticilerin 6neride bulunacak diizeyde bilgilerinin olmamasi
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ile ilgili olabilecegi diisiiniilmektedir. Ogretmenlerin ve velilerin egitim-6gretim
stireglerinin iyilestirilmesine daha ¢ok vurgu yapmalarinin sebebinin ise siirekli
degisen ve gelisen egitim-6gretim faaliyetlerinin farkinda olunmasi ve 6grencilerin
¢ok yonlii gelisimlerinin saglanmast i¢in bu yeniliklerin egitim-6gretim ortamla-
rinda uygulanmasinin 6nemli goriilmesi ile ilgili olabilecegi diistintilmektedir.

Arastirma sonucunda anaokulu yoneticileri, 6gretmenleri ve velilerine gore
okullarinda yiiritiilen mesleki rehberlik faaliyetleri kapsaminda daha ¢ok meslek-
lerin meslek sahibi kisilerce okulda tanitilmasi ve mesleklerin drama ¢alismalariyla
tanitilmasi ile ilgili faaliyetlerin gerceklestirildigi ortaya koyulmustur. flgili litera-
tiirde yer alan ¢alismalar incelendiginde bu sonuglara benzer oldugu diistintilen
gesitli arastirma sonuglarinin oldugu anlasilmistir. Mesleki rehberligin okul 6ncesi
donemde baslamasi gerektigini (Ismen vd., 2007), okul éncesi egitim kurumuna
devam eden ¢ocugu olan velilerin ¢ocuklarinin mesleklerle ilgili bilgi sahibi ol-
duklarin: diisiindiikleri, 6gretmenlerin ise meslekleri yerinde gormek igin yapilan
gezilerde ulagimla ya da gezi izinleri ile ilgili konularda sorunlar yasadiklarini (Bii-
yiiksahin-Cevik, 2017) ve veli katilim ¢aligmalar1 kapsaminda meslek tanitimlar:
gergeklestirildigini (Kutlu- Abu ve Kayar, 2020) ortaya koyan ¢alismalar bulunmak-
tadir. [lkdgretim okulu miidiirleri ile yapilan bagka bir calismada mesleki rehberlik
kapsaminda en ¢ok yapilan faaliyetin liselerin gezilerek tanitilmasi oldugu belirti-
lirken, is yerlerinin gezilip tanitildigina dair gortslerin de katilimcilar tarafindan
paylasildig1 ifade edilmistir (Camadan ve Sezgin, 2012). Farkli bir arastirmada
psikolojik danigmanlarin mesleklerle ilgili bilgi toplayip bu bilgileri 6grencilere
sunmasinin, mesleki rehberlikle ilgili ¢alismalarin ve envanterlerin uygulanmasi-
nin, bir iist egitim kurumu ile ilgili bilgilendirmelerin, ilkogretim okullarina gore
ortadgretim kurumlarinda daha ¢ok gergeklestirildigi ifade edilmistir (Kutlu ve
Atli, 2011). Liselerde yapilan bagka bir arasgtirmada mesleki rehberlikle ilgili en
¢ok test-anket uygulamalarinin yapildigi, mesleklerin siniflarda tanitildigs, psiko-
lojik danigmanla bireysel goriismeler yapildigs, tiniversite gezilerinin ve meslek
tanitim giinlerinin diizenlendigi belirtilmistir (Civilidag vd., 2015). Gok (2016),
calismasinda 6grencilerin tiniversite ve lise gezilerine gétiiriildigting, tist 6grenim
kurumlarindan kisilerin meslek tanitimi yapmalari icin okullara davet edildigini
ifade etmistir. Farkli bir aragtirmada 6grencilere yonelik rehberlik hizmetleri kap-
saminda mesleki rehberlik faaliyetlerine sik¢a yer verildigi belirtilmistir (Tagay
ve Cakar, 2017). Fransadaki ve Tiirkiyedeki ortaokullarin rehberlik hizmetlerinin
karsilastirildig: aragtirmada Tiirkiyede Fransadan farkli olarak meslek sahibi kisi-
lerle okullarda séylesi yapildigy, bir tist kademedeki okullara geziler diizenlendigi
ve ogrencilere meslek belirleme envanterlerinin uygulandig: ifade edilmistir (Ok-
sal ve Gliner, 2018). Kutlu Abu ve Kayar (2020), ¢alismalarinda okul 6ncesi 6gret-
menlerinin veli katilim ¢alismalari iginde meslek tanitimlari gergeklestirdiklerini
ifade ettiklerini belirtmislerdir. Katiimcilar tarafindan mesleklerin meslek sahibi
kisilerce okulda tanitilmasina vurgu yapilmasinin, 6grenciler a¢isindan daha ilgi
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cekici ve etkili olabilecegi ve kii¢iik yas grubu olmalar: dolayisiyla 6grencileri okul
disindaki ortamlara gotiirmenin zorlugundan dolay: okul i¢i ¢aligmalarin tercih
edilmesi ile ilgili olabileceginden kaynaklandig: diisiiniilmektedir.

Arastirma sonucuna gore yoneticilerin ve velilerin meslekleri tanitict meslek
sahibi kisilerle/kurumlarla yapilan ¢alismalara, 6gretmenlerin ise meslekleri tani-
tict sinif ici calismalara daha ¢ok vurgu yaptiklari belirlenmistir. Bu sonuglarin,
meslek sahibi kisilerle ya da farkli kurumlarla yapilan ¢aligmalarin daha kapsamli
ve onceden planlanarak, gerekli izinler alinarak yapilan ¢aligmalar olmasi sebebiy-
le yoneticilerin ve velilerin bu etkinliklerden daha fazla haberdar olmalarr ile ilgili
olabilecegi diisiiniilmektedir. Ogretmenlerin meslekleri tanitici sinif i¢i alismalara
daha ¢ok vurgu yapmalarinin ise, meslek tanitimlarinda kurum dis1 ¢aligmalarin
¢ok fazla gerceklestirilemiyor olmasi ve sinif icinde farkl: tiirdeki birgok etkinlik
sayesinde mesleklerin ¢ocuklara tanitimmin miimkiin olmasi ile ilgili olabilecegi
distiniilmektedir.

Arastirma sonucunda yéneticiler, 6gretmenler ve velilerin okullarinda gergek-
lestirilen mesleki rehberlik faaliyetlerini gogunlukla basarili olarak algiladiklar:
saptanmustir. {lgili literatiirde yer alan ¢aligmalar incelendiginde bu sonuglara ben-
zer oldugu diisiiniilen ¢esitli arastirma sonuglarinin oldugu anlagilmistir. Ortadg-
retim 6grencileriyle yapilan bir arastirmada 6grencilerin meslek tanitimi ile ilgili
yapilan rehberlik ¢alismalarin yeterli bulduklarini (Cengiz-Demir, 2018), ortadg-
retimde gorev yapan yoneticilerin goriislerine gore okullarda uygulanan mesleki
rehberlik faaliyetlerinin sorunsuz bir gekilde yiiriitildagiinii (Ozkaya, 2012), orta-
6gretim kurumlarinda okul yoneticilerinin, sinif rehber 6gretmenlerinin ve 6gren-
cilerin rehberlik hizmetlerini yeterli buldugunu (Karatas ve Sahin-Baltaci, 2013)
ortaya koyan ¢alismalar bulunmaktadir. Okul psikolojik danismanlarinin uygu-
ladiklar1 mesleki rehberlik faaliyetlerinin yeterli oldugunu tespit eden arastirma-
lar da mevcuttur (Evram vd., 2019; Yiiksel-$ahin, 2016). Arslan Kiligoglu (2013)
tarafindan yapilan arastirma ise rehberlik hizmetleri ile ilgili diistincelerin yuka-
ridaki sonuglardan farklilagtigini gostermektedir. Nitekim deginilen ¢alismanin
sonucunda, okul 6ncesi 6gretmenlerinin kendilerini ve psikolojik danigmanlarin
da okul dncesi 6gretmenlerini mesleki rehberlik uygulamalari konusunda yeter-
siz bulduklari ifade edilmistir. Aragtirma sonuglarina gore katilimcilarin okullarda
yuritilen mesleki rehberlik faaliyetlerini bagarili bulmasi sonucunun, mesleklerin
6grencilere tanitilmasi ve 6grencilerin bu konuda fikir sahibi olmalari i¢in farkl
tiirde birgok etkinlik gerceklestirilmesi ve faaliyetler sonucunda 6grencilerin mes-
leklerle ilgili bilgi edinmis olmalari ile ilgili olabilecegi diisiiniilmektedir.

Aragtirma sonucunda yoneticiler, 6gretmenler ve velilerin okullarinda ger-
ceklestirilen mesleki rehberlik faaliyetlerine yonelik onerileri ile ilgili olarak daha
¢ok mesleklerin alan gezileriyle tanitiminin arttirilmas: ve mesleklerin veliler ta-
rafindan tanitimi arttirlmasina vurgu yaptiklar1 tespit edilmistir. flgili literatiirde
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yer alan ¢aligmalar incelendiginde bu sonuglara benzer oldugu diistiniilen ¢esitli
aragtirma sonuglarinin oldugu anlagilmistir. Ornegin, Camadan ve Sezgin (2012)
arastirmalarinda mesleki rehberlik hizmetlerine iligkin olarak katilimcilarin, mes-
leklerde ¢alisan kisilerce 6grencilere bilgilendirmeler yapilmaly, velilere seminerler
diizenlenmeli ve meslek kuruluglari ziyaret edilmeli seklinde onerilerde bulunduk-
larini ifade etmislerdir. Liselerde yapilan farkl: bir arastirmada mesleki rehberlik
hizmetlerinden 6grencilerin daha fazla faydalanmalarini saglamak i¢in meslekleri
tanitic1 toplantilarin ve is yeri ziyaretlerinin yapilabileceginin onerildigi belirtil-
mistir (Civilidag vd., 2015). Bagka bir ¢alismada 6grencilerin meslekleri daha iyi
taniyabilmelerini saglamak igin is yerlerine geziler diizenlenmesinin ve bu ortam-
larda 6grenciler tarafindan gozlem yapilmasinin gerekli oldugu ifade edilmistir
(Eryetis, 2016). Ortadgretim yoneticilerinin rehberlik hizmetlerine yonelik goriis-
lerinin incelendigi bagka bir arastirmada 6grencilere meslekleri tanitici seminerler
vermenin ve is yeri ziyaretleri yaptirmanin yararli olacagi belirtilmistir (Ozkaya,
2012). Katilimcilarin mesleki rehberlik faaliyetleri ile ilgili onerilerinden en ¢ok
ifade edilenin mesleklerin alan gezileriyle tanitiminin arttirilmasi olmasinin, mes-
lekleri uygulandiklar1 yerlerde gérmenin somut diigiince déneminde olan okul
oncesi Ogrencileri icin daha kalici 6grenme saglamasi ile ilgili olabilecegi diisii-
niilmektedir. flgili literatiirde bu sonuglarla benzer oldugu diisiiniilen herhangi bir
aragtirma sonucuna rastlanmamigtir. Arastirmanin diger bir sonucu olan katilim-
cilarin tanitilan meslek ¢esitlerinin arttirilmast ile ilgili 6nerisinin, anaokullarinin
yer aldig1 ¢evrede farkli meslek kuruluglarinin ya da is yerlerinin bulunmamasi,
alan gezilerinde yasanan sorunlar ve 6gretmenlerin tercihleri geregi belirli meslek-
lerin tanitiliyor olmast ile ilgili olabilecegi disiiniilmektedir.

Arastirma sonuglarina gére 6gretmenlerin ve velilerin meslek tanitimlarinda is
birligine, yoneticilerin ise mesleki farkindalik ¢aliymalarina daha fazla vurgu yap-
tiklarr anlagilmistir. Bu sonuglarin, meslek kuruluslariyla ve meslek sahibi kisilerle
yapilan ¢aligmalarin 6grencilerin meslekleri tanimalarinda daha etkili olmast ve
ailelerin de bu siirece daha aktif katilabilmesi ile ilgili olabilecegi diisiiniilmekte-
dir. Yoneticilerin mesleki farkindalik ¢aligmalarina daha fazla vurgu yapmalarinin
sebebinin ise, 6grencilerin farkli mesleklerin ¢aliyma alanlari ve uygulamalari ile
ilgili bilgi sahibi olmalarindan 6nce, mesleklerin neden var oldugu hakkinda bi-
linglenmelerinin daha 6nemli gortilmesi ile ilgili olabilecegi diistintilmektedir.

Bu aragtirmada elde edilen sonuglara dayal1 olarak anaokullarinda yiiriitiilecek
rehberlik hizmetlerine ve ileride gerceklestirilebilecek arastirmalara yonelik ¢esit-
li oneriler getirilmistir. Anaokullarinda gérev yapan yoneticilere ve 6gretmenlere
yonelik gerceklestirilen hizmet ici egitimlerde rehberlik hizmetleri ile ilgili konu-
lara daha ¢ok yer verilebilir. Okul-aile is birliginin gelistirilmesi amaciyla velilere
sunulan rehberlik hizmetlerinin nicelik ve nitelik agisindan zenginlestirilmesinin
de yararh olacag: diistiniilmektedir. Rehberlik hizmetlerinin daha verimli sekil-
de yiiriitiilebilmesini saglamak amaciyla tiim anaokullarinda psikolojik danisman
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bulunmasinin yararli olacag: disiiniilmektedir. Bununla birlikte anaokullarinda
gorev yapan psikolojik danigmanlarin 0-6 yas araligindaki ¢ocuklarin gelisim 6zel-
likleriyle ve onlarla gerceklestirilebilecek ¢alismalarla ilgili kapsamli bilgi ve bece-
rilere sahip olmalarinin énemli oldugu diisiiniilmektedir. Ogrencilerin resim, mii-
zik, spor gibi farkli alanlardaki gelisimlerini uzman bakis agisiyla analiz etmek ve
ogrencilerin yetenekli olduklar: alanlarda daha fazla desteklenmelerini saglamak
amaciyla brans 6gretmenlerinin belirli araliklarla anaokullarinda egitim vermesi
ve bu alanlarla ilgili anaokullarinda atolyelerin olugturulmas: saglanabilir. Ayrica il
ve ilce merkezlerinde ¢ocuklarin mesleklerle ilgili uygulamalar yaparak meslekleri
taniyabilecekleri atolyeler kurulabilir.

Bu arastirma, Rize il merkezi ve ilgelerinde yer alan resmi ve bagimsiz anaokul-
larinda gérev yapan okul yoneticilerinin, okul 6ncesi 6gretmenlerinin ve ¢ocugu
anaokulunda egitim goéren velilerin goriiglerinin alinmasiyla gerceklestirilmistir.
Farkl: sehirlerdeki anaokullarinin arastirmaya dahil edilmesiyle daha kapsamli bir
¢alismanin yapilmasi 6nerilir. Bu aragtirma devlet anaokullarinda gergeklestiril-
mistir. Ozel okullarin ve devlet okullarinin anasiniflarinin dahil edildigi aragtirma-
lar da yapilabilir. Ayrica s6z konusu bu kurumlarda sunulan rehberlik hizmetleri
arasinda farkliliklar olup olmadig: incelenebilir. Anaokullarinda gorev yapan psi-
kolojik danigmanlarin okullarinda yiritilen rehberlik hizmetlerine yonelik go-
rislerinin incelendigi aragtirmalar da gerceklestirilebilir.

TESEKKUR VE ACIKLAMALAR

Caligmamiza katki saglayan tiim yoneticilere, okul 6ncesi 6gretmenlerine ve
velilere tesekkiir ederiz.

CIKAR CATISMASI

Makalenin yazarlari arasinda, ¢alisma kapsaminda herhangi bir kisisel ve finan-
sal ¢ikar ¢atigmasi bulunmamaktadir.

YAZAR KATKI ORANLARI

Caligma Dizayni: CK(%60), FC(%40)
Veri Toplama: CK(%80), FC(%20)
Istatistiksel Analiz: CK(%60), FC(%40)

Makalenin Hazirlanmasi: CK(%60), FC(%40)
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EXAMINING THE VIEWS OF ADMINISTRATORS, TEACHERS
AND PARENTS ON GUIDANCE SERVICES CONDUCTED IN
KINDERGARTENS

ABSTRACT

This study aimed to examine the opinions of administrators, teachers, and pa-
rents regarding the guidance services carried out in kindergartens. The research
was carried out with a total of 67 participants, including administrators (n=20),
preschool teachers (n=24) and parents (n=23) whose children were educated in
kindergartens in Rize city center and districts in the 2019-2020 academic year.
Within the scope of the research, interviews were conducted with participants
from 14 different schools. Maximum diversity sampling was used to determine
the participants. The research is a case study conducted within the framework of a
qualitative research approach. A semi-structured interview form developed by the
researchers was used as a data collection tool. During the data collection process,
face-to-face interviews were conducted with administrators, preschool teachers
and parents. The data obtained in the study were subjected to descriptive analysis.
As a result of the research, kindergarten administrators, teachers and parents per-
ceived the activities carried out within the scope of guidance services mostly in the
context of relations with the environment and parents, orientation and placement
services. Within the scope of educational guidance studies, cognitive development
studies were mostly carried out to identify and develop students' interests, abilities
and academic needs. Within the scope of personal-social guidance studies, more
social development studies were carried out to identify and develop students' per-
sonal and social needs. Within the scope of vocational guidance studies, studies
were mostly carried out with professional people/institutions for students in or-
der to recognize professions and have an idea about professions. The participants
mostly expressed positive opinions about the adequacy/efficiency of the guidance
activities. In light of these results, topics related to guidance services can be inclu-
ded more in the in-service training organized for the administrators and teachers
working in kindergartens.

Keywords: Kindergarten, Preschool Education, Guidance Services.
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ANAOKULLARINDA YURUTULEN REHBERLIiK HiZMETLERINE
ILISKIN YONETICI, OGRETMEN VE VELi GORUSLERININ
INCELENMESI

0z

Bu arastirmada, anaokullarinda yiiriitiilen rehberlik hizmetlerine iliskin yo-
netici, 6gretmen ve velilerin goriislerinin incelenmesi amaglanmuistir. Aragtirma,
2019-2020 Egitim-Ogretim Yilr'nda Rize il merkezi ve ilgelerindeki anaokullarinda
gorev yapan yoneticiler (n=20), okul 6ncesi 6gretmenleri (n=24) ve ¢ocugu ana-
okulunda egitim géren veliler (n=23) olmak {izere toplam 67 katilimci ile yiirii-
tillmistiir. Arastirma kapsaminda; 14 farkl okuldan katilimer ile goriismeler ger-
ceklestirilmistir. Katilimcilarin belirlenmesinde maksimum c¢esitlilik 6rneklemesi
kullanilmistir. Aragtirma, nitel aragtirma yaklasimi gercevesinde gerceklestirilen
bir durum ¢aligmasidir. Veri toplama araci olarak arastirmacilar tarafindan gelis-
tirilen yar1 yapilandirilmig gortisme formu kullanilmistir. Verilerin toplanmasi sii-
recinde yonetici, okul 6ncesi 6gretmeni ve veliler ile yiiz yiize goriismeler gercek-
lestirilmistir. Arastirmada elde edilen veriler betimsel analizine tabi tutulmustur.
Arastirma sonucunda anaokulu yoneticileri, 6gretmenleri ve velilerinin rehberlik
hizmetleri kapsaminda yapilan caligmalar1 daha ¢ok cevre ve veli ile iligkiler ile
yoneltme ve yerlestirme hizmetleri baglaminda algiladiklar: belirlenmistir. Egitsel
rehberlik ¢aligmalar1 kapsaminda 6grencilerin; ilgilerinin, yeteneklerinin ve aka-
demik ihtiyaglarinin tespiti ve gelistirilmesine yonelik olarak daha ¢ok biligsel ge-
lisim ¢alismalarinin yapildig: tespit edilmistir. Kisisel-sosyal rehberlik ¢alismalar:
kapsaminda 6grencilerin, kisisel ve sosyal ihtiyaglarinin tespiti ve gelistirilmesine
yonelik olarak daha ¢ok sosyal gelisim ¢aligmalarinin yapildig ortaya koyulmustur.
Mesleki rehberlik ¢alismalar: kapsaminda ise 6grencilerin meslekleri tanimalarina
ve meslekler ile ilgili fikir sahibi olmalarina yonelik olarak daha ¢ok meslek sahibi
kisilerle/kurumlarla ¢aligmalarin yapildig: belirlenmistir. Rehberlik ¢aligmalarinin
yeterliligi/verimliligi ile ilgili olarak katilimcilarin gogunlukla olumlu yénde goriis
bildirdikleri tespit edilmistir. Bu sonuglar 1s181nda anaokullarinda gorev yapan yo-
neticilere ve 6gretmenlere yonelik gerceklestirilen hizmet ici egitimlerde rehberlik
hizmetleri ile ilgili konulara daha ¢ok yer verilebilir.

Anahtar Sézciikler: Anaokulu, Okul Oncesi Egitim, Rehberlik Hizmetleri.
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INTRODUCTION

The environment has a significant impact on the child's development and le-
arning motivation (Celik & Dascan, 2014). Firstly, the family, then the social en-
vironment and then the school can help the child to grow, develop and socialize
with the opportunities they offer to the child and the education they provide, or
they can cause the child to become an individual who cannot fulfill his/her respon-
sibilities in society in a mentally and physically unhealthy way (Haktanir, 2010).
Especially in the period between the ages of zero and six, which covers the pres-
chool period, the education given to the child only by his/her family may not be
sufficient (Katranci, 2014). For this reason, preschool education institutions are
needed to ensure the development of children at the desired level in every field. As
a matter of fact, Glirkan (1982) states that a healthy society consisting of well-edu-
cated, successful, and harmonious people can be achieved through the education
provided in preschool.

Pre-school education contributes to the socialization of children, enabling
them to get to know life outside the home and learn the rules of society based on
school rules (Katranci, 2014). At the same time, this education process can inc-
rease children's perception power, teach about different cultures, values and sha-
ring, prepare them for primary school, identify their deficiencies and emotional
problems at an early stage, take necessary measures and ensure healthy personality
development in every sense (Dirim, 2004). Therefore, preschool education is not
only a place where teaching activities are carried out but also an institution that
supports the development of children as a whole (Gengoglu et al., 2019). In fact,
research on this subject has shown that children who receive preschool education
can express their emotions better and establish effective communication (Uygun
& Kozikoglu, 2019), adapt to society and develop healthy relationships (Pekdogan
& Kanak, 2019), have high readiness and social competence skills (Tiirkyilmaz &
Pekdogan, 2019) and have good social skills (Yiiksel et al., 2013).

In order to achieve the desired goals in preschool education, guidance services
are also important in addition to a qualified educational environment (Giiler &
Capri, 2019). In the preschool education period, educational activities should be
offered together with guidance services for children in order to promote healthy
development both mentally and physically, adapt to school life, and exhibit their
performance. In the preschool period, children can develop in cognitive and affec-
tive areas, act independently from their parents, learn social roles and adapt to the
school environment by providing the necessary support. Guidance services cont-
ribute to the fulfillment of these requirements (Dilekmen, 2016). In addition, with
guidance services, deficiencies arising from the environment in which the child
grows up can be compensated and cognitive and social gains can be increased by
supporting psychological development (Ustiindag Budak, 2016).
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When the studies on guidance services provided in the preschool period are
examined, Akmatalieva (2023) found that educational guidance was given more
weight than personal-social and vocational guidance among the guidance areas,
according to preschool teachers. The study conducted by Isikli (2021) with parents
whose children study in preschool education institutions found that the guidan-
ce needs of the participants were intense in the field of personal-social guidance,
followed by vocational and educational guidance needs, respectively. The study
conducted by Kutlu Abu and Kayar (2020) revealed that preschool teachers made
professional introductions within the scope of parent participation activities. In
Balaban Gonen's (2020) study examining the guidance needs according to the opi-
nions of psychological counselors, teachers and parents of kindergartens, academic
support and consultation in the field of educational guidance; individual guidance,
developmental support and family guidance in the field of personal-social guidan-
ce; and child-oriented activities, family-oriented activities and career promotion
in the field of vocational guidance were determined. Another study stated that ad-
ministrators answered parent education, teachers answered behavioral disorders,
and parents answered family counseling when asked about the most needed stu-
dies within the scope of guidance services provided in kindergartens (Eren, 2014).
These results show that various studies have been carried out on each problem
area of guidance services in the preschool period: educational, personal-social and
vocational. Some studies conducted on this subject found that teachers did not see
the guidance activities offered in preschools as sufficient (Korkmaz, 2021); in some
studies, they perceived these activities positively (Aygiin, 2022); in some studies,
they considered themselves sufficient in relation to guidance services (Dursun,
2020), and in some studies, they found themselves insufficient (Arslan-Kilicoglu,
2013). In light of these results, teachers' views on the guidance services offered
in the preschool period and their views on themselves within these services may
differ.

Studies examining the impact of guidance services provided in preschool edu-
cation found that guidance activities contribute to children's development (Myers
et al., 2002), increase their positive social behaviors (Schmidt et al., 2007), and
reduce behavior problems and aggression tendencies (Waliski & Carlson, 2008).
Some studies found that play therapy significantly increases the social-emotional
skills of preschool children, helps them learn problem-solving skills and com-
municate with others (Chinekesh et al., 2014), has positive effects on linguistic
and social development levels (Kiigiik Sahin & Tortop, 2019) and contributes to
their development (Tekin & Sezer, 2010). A number of studies have revealed that
pre-school guidance services are necessary and important for students, according
to the opinions of school administrators, teachers and psychological counselors
(Alizamar et al., 2017; Buytiksahin Cevik, 2017; Citak & Birol, 2019; Gengoglu et
al,, 2019; Kanak et al., 2018; Yerlikaya et al., 2014; Tekin, 2012).
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In light of the above explanations, when the importance and necessity of pres-
chool education and guidance services to be carried out in this period are conside-
red, the opinions of school administrators, preschool teachers and parents, who are
responsible for the implementation of services in kindergartens and who should
collaborate depending on this responsibility, are important. When the related lite-
rature was examined, no study was found in which the perspectives of three sta-
keholders, namely administrators, preschool teachers and parents, were examined
holistically in relation to guidance services carried out in kindergartens. Due to the
results of the study, it is aimed to develop suggestions regarding the arrangements
and improvements that can be made regarding the guidance services carried out
in kindergartens.

In preschool education institutions, guidance services are carried out within
the framework of educational, personal, social, and vocational guidance problem
areas, just as in other education levels. The field of personal social guidance aimed
at enabling children to know and accept themselves, have self-confidence, create
a positive self-concept and socialize, solve the problems they face, and be more
harmonious individually and socially (Ozbay, 2010). Educational guidance aimed
to ensure that children adapt to school, love school, desire to learn and get ready
for primary school, and choose the appropriate one among the programs offered
to them by taking into account their interests, abilities and needs throughout their
educational life, be successful in the program they choose and solve the problems
they encounter in the education and training processes (Otrar, 2009). Activities
are carried out within the scope of vocational guidance in order to develop positive
attitudes toward professions and create awareness (Uz Bas, 2009). In this context,
individuals are supported in order to recognize different professions, choose the
profession they deem appropriate for themselves, prepare for the profession they
choose and develop professionally (Yesilyaprak, 2013). In this study, guidance ser-
vices were analyzed within the framework of educational, personal, social and vo-
cational guidance.

In light of the above explanations, this study aimed to examine the views of
administrators, preschool teachers, and parents on guidance services carried out in
kindergartens in detail and contribute to the relevant literature in this way. In line
with this purpose, answers to the following questions were sought:

1. What is the perception of kindergarten administrators, teachers and pa-
rents toward guidance services?

2. What are the opinions of kindergarten administrators, teachers, and pa-
rents about the educational guidance activities carried out in their schools?

https://doi.org/10.7822/omuefd.1368618 d



Anaokullarinda Yiratilen Rehberlik Hizmetlerine iliskin Yénetici, Ogretmen..

3. What are the views of kindergarten administrators, teachers, and parents
on the personal-social guidance activities carried out in their schools?

4.  What are the opinions of kindergarten administrators, teachers, and pa-
rents about the vocational guidance activities carried out in their schools?

METHOD

Research Model

This research, which examines the views of administrators, teachers and pa-
rents on guidance services carried out in kindergartens, is a case study conducted
within the framework of a qualitative research approach. In a case study, a situation
is handled within its framework, and this situation is examined systematically and
in-depth (Yildirim & Simgek, 2013). Within the scope of this research, the guidan-
ce services carried out in kindergartens were handled as a case, and the views, eva-
luations and suggestions regarding these services were analyzed systematically and
in-depth by asking various questions to the administrators, teachers and parents
who are the stakeholders related to this situation.

Working Group

The study group of the research consisted of a total of 67 participants, including
school administrators, preschool teachers, and parents whose children attended
kindergartens in the 2019-2020 academic year, working in official and indepen-
dent kindergartens located in the provincial center and districts of Rize. Of these
participants, 20 were school administrators, 24 were preschool teachers, and 23
were parents. Within the scope of the research, participants from 14 different scho-
ols were interviewed.

Maximum diversity sampling was used to determine the participants. Maxi-
mum diversity sampling aims to reveal whether there are common or shared phe-
nomena among situations involving diversity without the aim of generalization
(Yaldirim & $imsek, 2013). In this context, the participants were formed from dif-
ferent stakeholders, including administrators, preschool teachers and parents. In
order to determine whether there are differences and common points at the point
of implementation of the services, kindergartens in the center (4 schools) and dif-
ferent districts (10 schools) of Rize province, which have a psychological counse-
lor (7 schools) and do not have a permanent psychological counselor (7 schools)
except for the psychological counselors invited to the school to give seminars to
parents and students in various periods, were included in the study. Twenty-three
(34.32%), 24 (35.82%), 33-39, and 20 (29.85%) of the 67 participants are betwe-
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en the ages of 25-32, 33-39, and 40-60, respectively. In addition, 57 (85.07%) of
the participants were female and 10 (14.92%) were male. Of the participants, 24
(35.82%) were preschool teachers, 23 (34.32%) were parents, and 20 (29.85%) were
administrators.

Data Collection Tool

The interview technique, one of the qualitative data collection techniques, was
used in the study. An interview is a way of asking questions to individuals freely or
based on predetermined questions (Giiven, 2006). In the study, a semi-structured
interview form prepared by the researchers was used as a data collection tool. In
semi-structured interviews, the researcher is guided by the questions and topics
determined before the interview. With this technique, which enables systematic
data collection, it is possible both to progress the interview as planned and obtain
in-depth information (Giirbiiz & Sahin, 2018). Before the application, the opini-
ons of three faculty members working in the field of psychological counseling and
guidance were taken, and arrangements were made on the form. Before the actual
application, a pilot application was carried out with five kindergarten administ-
rators, five preschool teachers and five parents in order to test the applicability of
the form and the comprehensibility of the questions. The form was finalized by
considering the results of these studies. In the interview form, firstly, there was
a section to fill in the information about the participants' age, gender, the status
of being a manager, teacher or parent and the name of the school, and then ten
questions about the services expected to be implemented within the scope of the
preschool education guidance program were included. The first question in the
interview form was prepared to get the general opinion of the participants about
the guidance services. The 2nd, 3rd and 4th questions and their sub-questions were
designed for educational, personal-social and vocational guidance services, which
are the three problem areas of guidance. The questions in the interview form are
as follows:

1. What comes to your mind when you think of counseling services?

2. Are there any studies carried out in your school/class to identify and develop
students’ interests, talents and academic needs? If yes, what are these?

2.1. What do you think about the adequacy/efficiency of these studies?
2.2. What are your suggestions, if any?

3. Are there any activities carried out in your school/class for the identification
and development of students’ personal and social needs? If yes, what are these?

3.1. What do you think about the adequacy/efficiency of these studies?
3.2. What are your suggestions, if any?
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4. Are there any activities carried out in your school/class for students to recognize
professions and have an idea about professions? If yes, what are these?

4.1. What do you think about the adequacy/efficiency of these studies?
4.2. What are your suggestions, if any?

Interview Process

Before the data collection in the research, the necessary permissions were ob-
tained from Recep Tayyip Erdogan University Social and Human Sciences Ethics
Committee for the applications. After this stage, the necessary permissions were
obtained from the Rize Governorship Provincial Directorate of National Educati-
on in order to carry out the applications. In order to collect the data, face-to-face
interviews were conducted by the researchers with the administrators, preschool
teachers and parents who voluntarily participated in the study. In order to ensure
that the data could be obtained more accurately, the voices of the participants who
had permission were recorded, and the words of the participants who did not have
permission to be recorded were recorded in writing during the interview. Each
interview lasted approximately half an hour. The interviews were completed in two
months.

Analyzing the Data

The research data were analyzed within the framework of descriptive analysis.
In this analysis, the data are organized and interpreted by taking into account the
questions or dimensions used in the observation or interview conducted in the
research (Yildirim & Simsek, 2013). In this direction, the data of the study were
analyzed, arranged and presented with various explanations within the framework
of the research questions. As a result of the data analysis, the findings based on the
statements of the participants were presented clearly and understandably in the
form of codes, sub-themes and super-themes and accompanied by figures. In ad-
dition, in order to present the data as it is, direct quotations from the participants'
statements were shared. No package program was used to analyze the data. Two re-
searchers analyzed the data. The researchers first analyzed the data independently
and then finalized the findings by comparing what they obtained.

In the data analysis process, firstly, the interview forms made with the parti-
cipants were analyzed as follows: Administrator: Y, Teacher: O, Parent: V, Female:
K and Male: E and each form was identified with a number. In this context, the
definition of "EY1" represented the male administrator with the number 1. In this
way, it was tried to convey which statement in which form belonged to which par-
ticipant. In order to show how the analyses were made, an example of how a part
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of the question "What comes to your mind when you think of Guidance Services?”
(Question 1.) was analyzed is presented below.

Coding of Data

Three of the administrators answered Question 1 as follows: "I think counseling
means solving the problem by having an individual interview with the child” (KY4).
"Individual counseling comes to my mind first. One-to-one counseling for children
or adults” (KY13). "It is to meet with the child one-on-one and give him/her the-
rapy” (EY3). The answers of two parents to this question were as follows: "I think
counseling means dealing with the child one-on-one, listening to his/her problems
and helping him/her” (KV2). "The most important thing in counseling is to improve
the psychological problems of the child” (KV13). These data obtained from the ad-
ministrators and parents were thought to evoke a therapeutic-based interview to
support both the development and the solution of the child's problem, and these
statements were placed under the Psychological Counselling Services code.

Creating Themes

When the codes created based on the answers given to Question 1 were analy-
zed, Environmental and Parent Relations and Counselling Services reflect the ser-
vices provided directly to the students, while Orientation and Placement Services,
Individual Recognition Services, Orientation Services, Psychological Counselling
Services, Referral Services, and Information Collection and Dissemination Servi-
ces reflect the services provided indirectly to the students, so these codes were pla-
ced under the Direct Services and Indirect Services themes. Since Direct Services
and Indirect Services were thought to reflect the types of guidance services, they
were grouped under the sub-theme of Types of Guidance Services, and since De-
velopmental Guidance and Remedial Guidance are supposed to reflect the purpose
for which guidance services are provided, they were grouped under the sub-theme
of Basic Functions of Guidance.

Organizing and Defining the Data According to the Codes and Themes

The codes, themes and meta-themes created as a result of data analysis are pre-
sented in tables for easy understanding and evaluation. The frequencies of each
code, theme, and meta-theme in the tables are presented by giving frequencies
based on the number of participants' statements. In addition, examples of some of
the participant statements reflecting the codes, themes and meta-themes with the
highest frequencies are presented.
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Interpretation of Findings

It was discussed and interpreted how the codes, themes, and meta-themes cre-
ated as a result of the data analysis reflected the answers given to the research ques-
tions. In this way, the aim was to group the statements of the participants within
a specific logical framework and evaluate them in unity based on this grouping.

Validity, Reliability and Ethics

Validity (Credibility and Transferability)

In the research, various studies were conducted to ensure internal validity, i.e.,
credibility. The opinions of school administrators, preschool teachers, psychologi-
cal counselors and faculty members in the field of psychological counseling were
taken in each of the stages of developing the data collection tool, piloting, condu-
cting and analyzing the interviews and necessary arrangements were made in line
with these opinions. In addition, information such as the purpose of the study, that
personal information would not be shared with anyone, who the researchers were
and why such a study was conducted was shared with the participants, thus crea-
ting an environment for the participants to act naturally and participant honesty
was tried to be ensured by conducting interviews with people who volunteered to
participate in the study. In addition, the interview times were kept long enough to
ensure that the participants thought, gave detailed answers to the questions at the
desired level and felt comfortable. In order to ensure external validity, i.e., trans-
ferability in the research, care was taken to express the data collected from the
participants in an unbiased manner and ensure that the participants responded
to the questions with detailed descriptions. Efforts were made to use themes and
categories appropriate to the data in the analysis process, direct quotations from
the statements of the participants with the highest frequency were included in the
interviews, and the findings were tried to be presented clearly.

Reliability (Consistency and Verifiability)

In order to ensure internal reliability in the research, the interviews with the
participants who gave permission were audio-recorded, and these recordings were
transcribed without comment. The words of the participants who did not permit
recording were noted without change, and both the recordings and the written texts
were protected and backed up. With these studies, the data obtained in both the
data collection and analysis stages could be conveyed impartially as it is. In order
to ensure external reliability, i.e., verifiability in the research, each stage, such as the
development of the data collection tool, its implementation, data analysis and sha-
ring of the results, were described in detail, and the studies were clearly presented.
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Ethics Committee Permission Information

In this study, all the rules specified in the "Directive on Scientific Research and

Publication Ethics of Higher Education Institutions” were followed.

Name of the Ethics Committee: Recep Tayyip Erdogan University Social and
Human Sciences Ethics Committee

Date of Ethical Evaluation Decision: 31.12.2019

Ethical Assessment Certificate Number Number: 2019/27

FINDINGS

Inthis part of the study, the findings obtained from the data analyzed based on the
questions determined in line with the purpose of the study are presented in tables.

1. What is the perception of kindergarten administrators, teachers and par-
ents toward guidance services?

In the research, "What is the perception of kindergarten administrators, teach-
ers, and parents toward guidance services?", the participants were asked the fol-
lowing question: "What comes to your mind when you think of guidance services?”
(Question 1). The findings obtained after analyzing the answers given by the par-
ticipants are presented in Table 1.

Table 1. Kindergarten administrators, teachers and parents' perception of guid-

ance services

Top Theme Theme Codes Participant (f)
Manager Teacher Parent
() (0 0
Relations with Environment and
Indirect Parents 7 9 12
Services
Consultancy Services 6 11
Orientation and Placement
. 3 5 6
Services
Types of
Guidance Individual Recognition Services 5 5
Services Direct Orientation Services 2 5 2
Services Psychological Counselling Services 3 2
Dispatch Services 2

Information Collection and Disse-
mination Services
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Supporting the Psychosocial

Development of Students 3 6 10
Identification and Development of 6 8 5
Develop- grudents’ Talents
mental - —
Basic Guidance Supporting the Academic Lives of 4 ) 5
Functions of Students
Guidance Supporting Students' Decision- )
making Skills
Identifying and Solving Problems 6 11 11
Remedial - i -
Guidance  Supporting Students with Special ) ]

Needs

Table 1: "What comes to your mind when you think of counseling services?",
the participants responded as Relations with Environment and Parents (f=28) and
Counselling Services (f=17). These codes could be included under the theme of
Indirect Services (f=45). On the other hand, the participants' answers as Orientati-
on and Placement Services (f=14), Individual Recognition Services (f=10), Orien-
tation Services (f=9), Psychological Counselling Services (f=5), Referral Services
(f=2), Information Collection and Dissemination Services (f=2) could be included
under the Direct Services (f=42) theme. Considering that Indirect Services and
Direct Services themes reflect the service types of guidance, they could be placed
under the top theme of Types of Guidance Services (f=87). Direct and Indirect gu-
idance service types were emphasized by the participants in close numbers. Howe-
ver, the participants mostly thought of Environment and Relations with Parents
when guidance services were mentioned.

When the other answers given by the participants to Question 1 are analyzed,
they answered as Supporting Students' Psychosocial Development (f=19), Iden-
tifying and Developing Students' Talents (f=16), Supporting Students' Academic
Lives (f=11) and Supporting Students' Decision-Making Skills (f=2). Since these
codes were aimed at developing students' potential, they could be included under
the theme of Developer Guidance (f=48). On the other hand, the answers of the
participants in the form of Identifying and Solving Problems (f=28) and Suppor-
ting Students with Special Needs (f=3) could be included under the theme of Re-
medial Guidance (f=31), considering that they are related to contributing to the
solution of the problems experienced by the students. The themes of Developer
Guidance and Remedial Guidance were associated with the function of guidance
services and could be placed under the overarching theme of Basic Functions of
Guidance (f=79). However, when the basic functions of guidance were mentioned,
the participants mostly thought of Identifying and Solving Problems.

When it comes to guidance services, administrators (f=29) and teachers (f=35)
emphasize more on the types of guidance services, while parents (f=28) emphasize

OMU EFD, 2024, Cilt 43, Say1 2, Sayfa 721-818



Cansu KESKIN, Fatih CAMADAN

more on the basic functions of guidance. Direct quotations from the participant sta-
tements that make up the codes, themes and super-themes in Table 1 are given below.

Types of Guidance Services
Indirect Services

Relations with the Environment and Parents: "I think of it as a unit that provides
communication between school, students and parents.” (KY6)

Direct Services

Orientation and Placement Services: "In order to develop our students in a
well-rounded way, I think of directing them to institutions that are suitable for their
abilities or interests.” (PP11)

Basic Functions of Guidance
Developmental Guidance

Supporting the Psychosocial Development of Students: "Apart from the acade-
mic dimension, I can think of services that can touch the child psychologically, that
can touch the child’s feelings and psychological dimension, which we call student per-
sonality services, social needs, psychological needs, cognitive needs, friendship needs,
all of them." (KV4)

Remedial Guidance

Identifying and Solving Problems: "I can think of a unit that deals with the prob-
lems of children in general.” (PP19)

2. What are the views of kindergarten administrators, teachers, and parents
on the educational guidance activities carried out in their schools?

In the research, "According to kindergarten administrators, teachers and pa-
rents, what kind of educational guidance activities are carried out in their scho-
ols?", the participants were asked: Are there any activities carried out in your school/
class to identify and develop students’ interests, abilities and academic needs? If yes,
what are these? (Question 2). The findings obtained after analyzing the answers
given by the participants are presented in Table 2.
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Table 2. According to kindergarten administrators, teachers and parents, educa-
tional guidance activities carried out in their schools

Top Theme Theme Codes Participant (f)
Manager  Teacher  Parent
(f) (f) (f)
Math Activities 9 7 12
Preparation for Reading and Writing 9 10 7
Science Activities 1 4 3
Cognitive Coding Practices 3 1 2
Development
Studies Concept Teaching 2 2
Intelligence Game Activities 4
Color Studies 2 2
Attention Development Studies 1
Pencil Handling and Manual Dexte- 6 7 6
rity Exercises
Motor
Development Art Events 2 8 8
Studies
Application Sport Events 3 3 1
Cutting Practices 3
Language Turkish Language Activities 7 7 8
Devels t
Stfl‘éeiezp men Music Events 4 8 1
Parent Guidance 13 8
Collaboration with g(e)::;[:g;fuoogmlons from Psychological 3
Stakeholders
Studies with Psychological Coun- 2 1
sellor
Orientation Events 2 4 4
School Preparation ~ Primary School Promotion Activities 4
Activiti
ctivities Activities to Introduce Classroom 2
Rules
Teacher Observation 17 23 14
Psychological Counsellor Obser- 3
Due Diligence vation
Forms Filled Out by Parents about 1 3 2
Their Children
Planning Consideration of Individual Diffe- 7 1
rences
Planning of Putting the Individual at the Center 1 5 1
Edqc?twn and Project Studies 2 2 2
Training
Integrated Presentation of Activities 4
Using Different Teaching Techniques 2

OMU EFD, 2024, Cilt 43, Say1 2, Sayfa 721-818



Cansu KESKIN, Fatih CAMADAN

Table 2: "Are there any activities in your school/class to identify and develop
students' interests, talents and academic needs? If yes, what are these?", the parti-
cipants responded as Mathematics Activities (f=28), Literacy Preparation (f=26),
Science Activities (f=8), Coding Activities (f=6), Concept Teaching (f=4), Brain
Game Activities (f=4), Color Studies (f=4), and Attention Development Activities
(f=1). The common point of these codes was the studies that supported the men-
tal development of the students, and they could be included under the theme of
Cognitive Development Studies (f=81). In addition, the participants' answers in
the form of Pencil Handling and Hand Skill Activities (f=19), Art Activities (f=18),
Sports Activities (f=7) and Cutting Activities (f=3) could be included under the
theme of Motor Development Activities (f=47) in terms of expressing activities
that support students' motor skills. The participants' answers as Turkish Langua-
ge Activities (f=22) and Music Activities (f=13) were considered to be under the
theme of Language Development Activities (f=35) in terms of supporting students'
language development. The participants' answers, such as Guiding the Parents
(f=21), Getting Opinion from the Psychological Counsellor (f=3) and Studies with
the Psychological Counsellor (f=3), emphasized cooperation in ensuring student
development and these codes could be included under the theme of Cooperati-
on with Stakeholders (f=27). The answers of the participants as Orientation Ac-
tivities (f=10), Activities for Introducing Primary School (f=4) and Activities for
Introducing Classroom Rules (f=2) expressed activities to support adaptation to
school and these codes could be included under the theme of Preparation for Scho-
ol (f=16). The themes of Cognitive Development Activities, Motor Development
Activities, Language Development Activities, Collaboration with Stakeholders and
School Preparation Activities could be placed under the meta-theme of Implemen-
tation (f=206) in terms of including practical activities. However, the participants
mostly thought of Math Activities when it came to implementation.

The participants responded to Question 2 as Teacher Observation (f=54), Ps-
ychological Counsellor Observation (f=3) and Forms Filled out by Parents about
their Children (f=6). These codes could be included under the theme of Due Di-
ligence (f=63) in terms of determining the existing situation. The participants'
answers, such as Considering Individual Differences (f=8), Putting the Individual
at the Center (f=7), Project Studies (f=6), Presenting Activities in an Integrated
Way (f=4) and Using Different Teaching Techniques (f=2), were considered to
be related to planning processes and they could be included under the theme of
Planning of Education and Training (f=27). The themes of Situation Determina-
tion and Planning of Education-Training could be placed under the meta-theme
of Planning (f=90), considering that they included the planning made before the
implementation. However, the participants mostly thought of Teacher Observati-
on when planning was mentioned.
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Administrators (f=53), teachers (f=85) and parents (f=68) emphasized the
Application meta-theme more. Direct quotations from the participant statements
that make up the codes, themes and meta-themes in Table 2 are given below.

Application

Cognitive Development Studies

Math Activities: “They work on recognizing geometric shapes, recognizing num-
bers and rhythmic counting.” (KV7)

Motor Development Studies

Pencil Handling and Hand Skill Practices: "In order to develop manual dexterity,
we do pencil-holding exercises to develop psychomotor skills.” (P5)

Language Development Studies

Turkish Language Activities: "We do Turkish language activities. We do storytel-
ling and story completion activities.” (PT9)

Collaboration with Stakeholders

Guiding the Parent: "My daughter's teacher told me that she has a talent for pa-
inting. She stated that I could send her to courses in this field.” (KV18)

School Preparation Activities

Orientation Activities: "We have already started educational guidance with the
orientation week. In order to develop their sense of trust in the school, the teacher and
each individual working in the school, activities to introduce the school are carried
out.” (KY13)

Planning

Due Diligence

Teacher Observation: "Teachers measure students' interest throughout the year in
the same way; they do this through observation.” (KY14)

Planning of Education and Training

Consideration of Individual Differences: "The readiness and needs of the child-
ren were accurately determined before their starting levels, and the activities were
carried out accordingly.” (KV2)
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In the research, to find an answer to the question, "According to kindergarten
administrators, teachers and parents, what is the success of the educational guidan-
ce activities carried out in their schools?", the participants were asked the question,
“What do you think about the adequacy/efficiency of these activities?” (Question
2.1.). The findings obtained after analyzing the answers given by the participants
are presented in Table 3.

Table 3. According to kindergarten administrators, teachers and parents, the suc-
cess of educational guidance activities in their schools

Theme Codes Participant (f)
Manager (f) Teacher (f) Parent (f)
Adequate/Efficient 14 14 12
Positive
Partially Satisfactory/Efficient 3 6 5
Negative Inadequate/Inefficient 3 4 6

In Table 3: "What do you think about the adequacy/efficiency of these studies?"
in Table 3, the participants responded as Adequate/Efficient (f=40) and Partially
Adequate/Efficient (f=14). These codes could be included under the theme of Po-
sitive (f=54) in terms of positive evaluations of the studies. On the other hand, the
participants responded as Inadequate/Inefficient (f=13). This code could be inclu-
ded under the theme of Negative (f=13) in terms of negative evaluations about the
studies. Administrators (f=17), teachers (f=20) and parents (f=17) emphasized the
Positive theme more. Direct quotations from the participant statements that make
up the codes, themes and super-themes in Table 3 are given below.

Positive
Sufficient/Efficient: I see that the work done is efficient on children.” (PP1)
Negative

Insufficient/Inefficient: "I do not think it is enough; there should be counseling
hours for preschool students like other classes.” (PP2)

In the research: "What are the suggestions of kindergarten administrators, tea-
chers and parents regarding educational guidance activities in their schools?" (Qu-
estion 2.2) was asked to the participants. The findings obtained after analyzing the
answers given by the participants are presented in Table 4.
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Table 4. Suggestions of kindergarten administrators, teachers and parents regar-
ding educational guidance activities in their schools

Top Theme Theme Codes Participant (f)

Manager Teacher Parent

() 0 (f)

Branch Teachers Should Teach in

Kindergartens 2 4

Education Curriculum Should Be
Improved

Club Activities Should Be
Enriched

Increasing the Number of
Excursion Observation Studies

Students' Progress Should Be
Monitored Systematically

Drama Studies Should Be
Increased

Preschool Education Should Be
Compulsory

Kindergartens Should Have
Elective Courses

Improvement  project Studies Should Be
Elimination  of Education  Emphasized

of Needs and Training
Processes

Out-of-school Course
Opportunities to Develop
Students' Interests and Talents
Should Be Increased

The Use of Music in Art Activities
Should Be Increased

Sports Activities Should Be
Diversified

Robotic Coding Activities Should
Be Increased

Students' Interests and Abilities
Should Be Taken into
Consideration in the Planning
of Instruction

Activities Based on Multiple
Intelligences

Learning by Doing and
Experiencing Should Be Ensured
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The Number of Students in 3 2
Classes Should Be Reduced

Every School Should Have a 2 3
Psychological Counsellor

Making Im-  Teachers' Development Should Be 2 )
provements Supported

in Personnel Workshops Should Be Established 1 2 1

and Physical  jp Kindergartens
liminati Space
Elimination There Should Be Open Spaces 1 1

of Needs Where Activities Can Be Carried
Out

Insufficiency of Auxiliary 1
Personnel Should Be Eliminated

Families Should Be Encouraged 4
Increasing to Spend More Time with Their
Cooperation ~_ Children
with Families Emphasizing the Importance of 1

Preschool Education to Families

Cooperation with Families 3
Should Be Increased
Teachers Should Have the Right 1
to Ask Children to be Tested
Increasing . .
Identification Individual ﬁgﬁjﬁ;zgsould Be Observed in !
of Needs Recognition
Studies Trips Should Be Organized to 1
Explore Interests and Talents
Teachers Should Be 1

Competent in Individual
Recognition Techniques

Table 4: "What are your suggestions, if any?", the participants answered that
branch teachers should provide education in kindergartens (f=6), the curriculum
should be improved (f=4), club activities should be enriched (f=2), field trips ob-
servation activities should be increased (f=2), students' development should be fol-
lowed systematically (f=2), drama activities should be increased (f=2), pre-school
education should be compulsory (f=1), there should be elective courses in kinder-
gartens (f=1), and project activities should be emphasized (f=1). They responded
that Out-of-School Course Opportunities to Develop Students' Interests and Abi-
lities Should Be Increased (f=1), Use of Music in Art Activities Should Be Increa-
sed (f=1), Sports Activities Should Be Diversified (f=1), Robotic Coding Activities
Should Be Increased (f=1), Students' Interests and Abilities Should Be Conside-
red in Planning the Instruction (f=1), Activities Based on Multiple Intelligences
Should Be Conducted (f=1) and Learning by Doing and Experiencing Should Be
Provided (f=1). These codes could be included under the theme of Improvement of
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Education and Training Processes (f=28) in terms of making arrangements related
to education and training processes. The number of students in classes should be
reduced (f=5), there should be a psychological counselor in every school (f=5), te-
achers' development should be supported (f=4), workshops should be established
in kindergartens (f=4), there should be open spaces where activities can be carried
out (f=2), and the insufficiency of auxiliary personnel should be eliminated (f=1)
could be included under the theme of Making Improvements Related to Personnel
and Physical Space (f=21) in terms of including arrangements related to physical
facilities and personnel. The participants answered that families should be suppor-
ted in allocating more time for their children (f=4), and the importance of prescho-
ol education should be emphasized to families (f=1). The importance of working
in cooperation with families to ensure the development of students was emphasi-
zed and these codes could be included under the theme of Increasing Cooperati-
on with Families (f=5). The themes of Improving Education-Training Processes,
Making Improvements Related to Personnel and Physical Space, and Increasing
Cooperation with Families emphasized the need for some improvements in the
process, and these codes could be placed under the top theme of Meeting Needs
(f=54). The participants mostly thought of the idea that branch teachers should
provide education in kindergartens when it came to meeting the needs.

Participants answered question 2.2 as follows: Cooperation with Families
Should Be Increased (f=3), Teachers Should Have the Right to Request Children to
Be Tested (f=1), Children Should Be Observed in More Detail (f=1), Trips Should
Be Made to Discover Interests and Talents (f=1) and Teachers Should Be Compe-
tent in Individual Recognition Techniques (f=1). These codes could be included
under the theme of Increasing Individual Recognition Activities (f=7). The theme
of Increasing Individual Recognition Studies was related to the determination of
needs, and it was deemed appropriate to place it under the top theme of Deter-
mination of Needs (f=7). However, the participants mostly thought of increasing
cooperation with families when it came to meeting the needs.

Teachers (f=14), administrators (f=19) and parents (f=21) emphasized the su-
perordinate theme of Meeting Needs more. Direct quotations from the participant
statements that constitute the codes, themes and super-themes are given below.

Elimination of Needs
Improvement of Education and Training Processes

Branch Teachers Should Provide Education in Kindergartens: "Actually, I think
that the interests and talents of children can be discovered earlier at a young age if there
are music teachers and English teachers in preschool. I think it would be more useful if
teachers in these three branches, even if there is an art teacher, teach the lesson.” (KV8)
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Making Improvements in Personnel and Physical Space

The number of students in classes should be reduced: "Instead of adjusting the
number of students according to the square meter of the classroom, a certain number
should be given, and students should not be enrolled in classes above that number in
preschool classes. Class sizes need to be reduced.” (PP6)

Increasing Cooperation with Families

Families should be supported to spend more time with their children: "It is
necessary to create an environment that will satisfy the curiosity of children a little
more, where parents can be more interested in their children.” (EY6)

Identification of Needs
Increasing Individual Recognition Studies

Co-operation with families should be increased: "Co-operation with families
should be increased; I think that continuous meetings should be held with families."”
(PP11)

3. What are the views of kindergarten administrators, teachers, and parents
on the personal-social guidance activities carried out in their schools?

In the research: "According to kindergarten administrators, teachers and pa-
rents, what kind of personal-social guidance activities are carried out in their scho-
ols?", the participants were asked: Are there any activities carried out in your school/
classroom to identify and develop students’ personal and social needs? If yes, what are
these? (Question 3.). The findings obtained after analyzing the answers given by the
participants are presented in Table 5.
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Table 5. According to kindergarten administrators, teachers and parents, perso-
nal-social guidance activities in their schools

Top Theme Theme Codes Participant (f)
Manager Teacher Parent
() 0 (f)
Drama/Theatre Events 14 12 7
Travel Activities 12 11 9
Group Workshops 5 14 4
Social De- Game Activities 6 5
velopment Holiday/Special Day Celebrations 1 9
Activities
Values Education Studies 2
Homogeneity of Classes Accor- 1
ding to Personality Characteristics
Organizing Competitions 1
Supporting Self-confidence 9 18 15
S ting the Ability to Tak 1 3 3
Application Rup por l.rggl.t ¢ Abllly o fake
Personal esponsibility
Development  Exhibition of Student Products 4
Studies Supporting Self-Care Skills 2
Supporting Disadvantaged 1
Students
Cooperation with Parents 2 10 11
De\{el.oPment Cooperation with Psychological 2 3 1
Activities Counsellors
Carried Out in
Collaboration ~ Collaboration with stakeholders 2
with outside the school
Stakeholders Referral to Guidance Research 1
Center
Teacher Observation 4 10 5
Interviews with Parents 6 4
Forms filled out by parents about 2 3
their children
Planning Due Diligence
Observation in Family Visit 2 1
Analyzing Pictures 2
Interviews with the Administrator 1

and Psychological Counsellor
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Table 5: "Are there any activities in your school/class to identify and deve-
lop students’ personal and social needs? If yes, what are these?", the participants
responded as Drama/Theatre Activities (f=33), Excursion Activities (f=32), Group
Work (f=23), Game Activities (f=11), Celebration of Holidays/Special Days (f=10),
Values Education Activities (f=2), Homogeneous Formation of Classes in terms
of Students' Personality Characteristics (f=1) and Organizing Competitions (f=1).
These codes could be included under the theme of Social Development Activi-
ties (f=113) in terms of including activities that support students' social develop-
ment. The participants’ answers as Supporting Self-Confidence (f=42), Supporting
Responsibility Skills (f=7), Exhibiting Student Products (f=4), Supporting Self-Ca-
re Skills (f=2) and Supporting Disadvantaged Students (f=1) were determined to
include activities that support students' personal development and these codes
could be included under the theme of Personal Development Activities (f=56).
The participants responded to Question 3 as Cooperation with Parents (f=23),
Cooperation with Psychological Counsellors (f=6), Cooperation with Non-School
Stakeholders (f=2) and Referral to Guidance Research Center (f=1). These codes
could be included under the theme of Development Activities with Stakeholder
Cooperation (f=32) in terms of emphasizing the development activities carried out
in cooperation with students. In terms of emphasizing applied studies, the themes
of Social Development Studies, Personal Development Studies and Development
Studies with Stakeholder Collaboration could be placed under the Application
(f=201) meta-theme. The participants mostly thought of Supporting Self-Confi-
dence when it came to implementation.

Since the participants' answers in the form of Teacher Observation (f=19), In-
terviews with Parents (f=10), Forms Filled in by Parents about their Children (f=5),
Observation during Family Visits (f=3), Analysis of Pictures (f=2) and Interviews
with Administrator and Psychological Counsellor (f=1) were aimed at determining
the existing situation, these codes could be placed under the theme of Due Dili-
gence (f=40). The theme of Due Diligence was related to planning processes, and it
could be placed under the overarching theme of Planning (f=40). The participants
mostly thought of teacher observation when planning was mentioned.

Administrators (f=51), teachers (f=80) and parents (f=70) emphasized the
Application meta-theme more. Direct quotations from the participant statements
that make up the codes, themes and meta-themes in Table 5 are given below.

Application

Social Development Activities

Drama/Theatre Activities: "Theatre day is organized; a theatre group comes to
school every month. Children can express themselves and socialize in these activities."”
(POS23)
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Personal Development Studies

Supporting Self-Confidence: "An application was made as follows. The students
chose an animal they wanted, researched it, interviewed about it, and then went to
the classroom and introduced that animal to their friends. In other words, these acti-
vities were carried out to develop self-expression skills and to develop self-confidence
because they could do it on their own.” (KV19)

Development Activities Carried Out in Collaboration with Stakeholders

Cooperation with Parents: "Whoever the child of the week is, his/her parents
come to the classroom for family participation activities.” (KY10)

Planning
Due Diligence

Teacher Observation: "There are also studies to identify personal social needs.
Especially observation. We had many problems in terms of sharing. Our teacher iden-
tified this situation through in-class observation.” (KV1)

In the research: "According to kindergarten administrators, teachers and pa-
rents, what is the success of the personal-social guidance activities carried out in
their schools?", the participants were asked the question: "What do you think about
the adequacy/efficiency of these activities?” (Question 3.1.). The findings obtained
after analyzing the answers given by the participants are presented in Table 6.

Table 6. According to kindergarten administrators, teachers and parents, the suc-
cess of personal-social guidance activities in their schools

Theme Codes Participant (f)
Manager (f) Teacher (f) Parent (f)
Adequate/Efficient 12 17 15
Positive
Partially Satisfactory/Efficient 5 5 3
Negative Inadequate/Inefficient 3 2 5

In Table 6: "What do you think about the adequacy/efficiency of these studies?"
in Table 6, the participants responded as Adequate/Efficient (f=44) and Partial-
ly Adequate/Efficient (f=13). These codes could be included under the theme of
Positive (f=57) in terms of positive evaluations of the studies. The participants
responded as Inadequate/Inefficient (f=10). This code could be included under the
Negative (f=10) theme in terms of including negative evaluations about the studies.
Administrators (f=17), teachers (f=22) and parents (f=18) emphasized the Positive
theme more. Direct quotations from the participant statements that make up the
codes, themes and super-themes in Table 6 are given below.
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Positive

Sufficient/Efficient: "I think the activities were sufficient; my child remembered
what was done. My child can express himself/herself in society; we have seen the be-
nefits of the activities.” (KV10)

Negative

Inadequate/Inefficient: I do not think it is efficient and sufficient. Imagine that
there are twenty children in a class, a single teacher and these children are children
before the age of six; considering this structure, it is difficult for these studies to be
efficient and sufficient.” (EY4)

In the research: "What are the suggestions of kindergarten administrators, te-
achers and parents regarding personal-social guidance activities in their schools?"
(Question 3.2.) was asked to the participants. The findings obtained after analyzing
the answers given by the participants are presented in Table 7.

Table 7. Suggestions of kindergarten administrators, teachers and parents about
personal-social guidance activities in their schools

Top Theme  Theme Codes Participant (f)
Manager Teacher Parent
(f) (f) (f)
Activity Types Should Be Enriched 5
Studies Supporting Self-Confidence Should 4
Be Increased
Excursion Activities Should Be Increased 4
Drama/Theatre Activities Should Be Increased 1 2 1
Students' Progress Should Be Monitored 3
Systematically
Group Work Should Be Increased 2
Improvement  Qrientation to Out-of-School Courses 2
Elimination  of Education
of Needs and Training Cooperation with Other Institutions Should 2
Processes Be Increased
Homogeneity of The Classes in terms of
. . . 2
Students' Personality Traits
Values Education Studies Should Be Increased 1
Orientation Activities Should Be Increased 1
Interactive Activities Should Be Organized 1
Individual Differences Should Be Considered 1

Emphasis Should Be Placed on a Disciplined
Approach
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Teachers' Development Should Be Supported 3 2

Physical Facilities of Classrooms Should Be
Improved

Every School Should Have a Psychological
Counsellor

Making The Number of Students in Classes Should

Improvements b€ Reduced

in Personnel Workshops Should Be Established in

and Physical Kindergartens

Elimination ~ Space

of Needs There Should Be Open Spaces Where
Activities Can Be Carried Out

Insufficiency of Auxiliary Personnel Should
Be Eliminated

Teacher's Job Description Should Be
Organized

Parents Should Support What is Taught at

Increasing School

Cooperation

with Families ~ Cooperation with Parents Should Be
Increased

Table 7: "What are your suggestions, if any?", the participants answered that
the types of activities should be enriched (f=5), studies that support self-confi-
dence should be increased (f=4), excursion activities should be increased (f=4),
drama/theatre activities should be increased (f=4), students' development should
be followed systematically (f=3), group studies should be increased (f=2), and stu-
dents should be directed to out-of-school courses (f=2), Cooperation with other
institutions should be increased (f=2), classes should be formed homogeneously in
terms of students' personality traits (f=2), values education activities should be inc-
reased (f=1), orientation activities should be increased (f=1), interactive activities
should be carried out (f=1), individual differences should be taken into considera-
tion (f=1) and disciplined approach should be given importance (f=1). These codes
could be included under the theme of Improvement of Education and Training
Processes (f=33) in terms of making arrangements related to education and trai-
ning processes. The participants answered that the development of teachers should
be supported (f=5), the physical facilities of the classrooms should be improved
(f=5), there should be a psychological counselor in every school (f=3), the number
of students in the classrooms should be reduced (f=2), workshops should be crea-
ted in kindergartens (f=2), and there should be open spaces for activities (f=2), the
answers such as "Insufficiency of Assistant Personnel should be eliminated" (f=2)
and "Teacher's Job Description should be regulated” (f=1) could be included un-
der the theme of "Making Improvements Related to Personnel and Physical Space”
(f=22) since they include the arrangements related to physical facilities and per-
sonnel. Participants' question 3.2: Parents should support what is taught at school
(f=3), and Cooperation with parents should be increased (f=2). Working in coo-
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peration with families to ensure the development of students was emphasized, and
these codes could be included under the theme of Increasing Cooperation with
Families (f=5). The themes of Improving Education-Training Processes, Making
Improvements in Personnel and Physical Space and Increasing Cooperation with
Families included meeting the needs, and these codes could be placed under the
top theme of Meeting Needs (f=60). The participants mostly thought of enriching
the types of activities, increasing drama/theatre activities, supporting the develop-
ment of teachers and improving the physical facilities of the classrooms.

Administrators (f=10) put more emphasis on the theme of Making Improve-
ments in Personnel and Physical Space, while teachers (f=17) and parents (f=11)
put more emphasis on the theme of Improving Education and Training Processes.
Direct quotations from the participant statements that make up the codes, themes
and super-themes in Table 7 are given below.

Elimination of Needs
Improvement of Education and Training Processes

Activity types should be enriched: "Individual activities can be done. Public ap-
pearances, singing, and producing something can be done. Trips can be made. Child-
ren can be taken to different environments. Children can be made to speak in diffe-
rent environments.” (KV2)

Making Improvements in Personnel and Physical Space

The Development of Teachers Should be Supported: "Preschool teachers may
be experienced in this field, but I think there is a lack of psychological counselors.
In-service training can update preschool teachers’ knowledge on this subject.” (EV2)

Increasing Cooperation with Families

Parents should support what is taught at school: "Parents should be asked to
make extra demands such as "We do these things at school, but you should support
this at home so that we can progress so that we can save generations.” (KV16)

4. What are the opinions of kindergarten administrators, teachers, and pa-
rents about the vocational guidance activities carried out in their schools?

In the research: "According to kindergarten administrators, teachers and pa-
rents, what kind of vocational guidance activities are carried out in their schools?",
the participants were asked: Are there any activities carried out in your school/class
for students to recognize professions and have an idea about professions? If yes, what
are these? (Question 4.). The findings obtained after analyzing the answers given by
the participants are presented in Table 8.
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Table 8. According to kindergarten administrators, teachers and parents, vocati-
onal guidance activities carried out in their schools

Top Theme Theme Codes Participant (f)
Manager Teacher Parent
(f) (f) (f)
Studies with Introducing Professions at 19 20 17
Profession Owners  School by Professionals
;Instltltltlons to Introducing Professions with
romote Field Trips 16 16 15
Professions
Introducing Professions with 3 9 9
Drama Studies
Introducing Professions by
. . 11 5
Using Visuals
Introducing Professions by
Using Materials/Costumes 2 7 3
Introducing by Students
Professions . .
Classroom Promotion of Professions 1 6 4
Activities through Art Activities
Introducing Introducing Professions with ) ; 5
Professions Turkish Language Activities
Introducing Professions with 3 4 2
Songs/Riddles
Introducing Professions with
2
Classroom Corners
Promotion of Professions
within the Scope of Specific 2

Days and Weeks

Table 8: "Are there any activities in your school/class for students to recog-
nize professions and have an idea about professions? If yes, what are these?", the
participants answered Introducing Professions at School by Professionals (f=56)
and Introducing Professions through Field Trips (f=47). In terms of emphasizing
the activities carried out jointly with professional people and institutions in int-
roducing professions to students, these codes could be included under the theme
of Studies with Professional People/Institutions Introducing Professions (f = 103).
In Question 4, the participants answered as follows: Introducing Professions with
Drama Activities (f=26), Introducing Professions with Visuals (f=16), Introducing
Professions with Materials/Costumes by Students (f=12), Introducing Professions
with Art Activities (f=11), Introducing Professions with Turkish Language Activi-
ties (f=10), Introducing Professions with Songs/Puzzles (f=9), Introducing Profes-
sions with Classroom Corners (f=2) and Introducing Professions within the Scope
of Specific Days and Weeks (f=2). These codes emphasized the activities carried
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out in the classroom and introducing professions to students, and they could be
included under the theme of Classroom Activities Introducing Professions (f=88).
The themes of Activities with Professionals/Institutions Introducing Professions
and Classroom Activities Introducing Professions expressed activities aiming to
introduce professions, and they could be placed under the top theme of Promoting
Professions (f=191). When it comes to introducing professions, the participants
mostly think of the introduction of professions at school by people with professions.

Administrators (f=35) and parents (f=32) emphasized the theme of Activities
with Professionals/Institutions Introducing Professions, and teachers (f=46) emp-
hasized the theme of Classroom Activities Introducing Professions more. Direct
quotations from the participant statements that make up the codes, themes and
super-themes in Table 8 are given below.

Introducing Professions
Studies with Profession Owners / Institutions to Promote Professions

Introducing Professions at School by Professionals: "Individuals from different
professions are invited to the school so that children can have an idea about these
professions.” (PP18)

Classroom Activities Introducing Professions

Introducing Professions through Drama Activities: "In drama activities, we le-
arn what jobs professions do by dramatizing them." (PT12)

In the research, to find an answer to the question, "According to kindergarten
administrators, teachers and parents, what is the success of vocational guidance
activities carried out in their schools?", the participants were asked the question,
“What do you think about the adequacy/efficiency of these activities?” (Question
4.1). The findings obtained after analyzing the answers given by the participants
are presented in Table 9.

Table 9. According to kindergarten administrators, teachers and parents, the suc-
cess of vocational guidance activities in their schools

Theme Codes Participant (f)
Manager (f) Teacher (f) Parent (f)
Positive Adequate/Efficient 17 15 17
Partially Satisfactory/Efficient 2 8 4
Negative Inadequate/Inefficient 1 1 2
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In Table 9: "What do you think about the adequacy/efficiency of these studies?",
the participants responded as Adequate/Efficient (f=49) and Partially Adequate/
Efficient (f=14). These codes could be included under the theme of Positive (f=63)
in terms of positive evaluations of the studies. The participants answered question
4.1. as Inadequate/Inefficient (f=4). This code could be included under the Negati-
ve (f=4) theme in terms of containing negative evaluations about the studies.

Administrators (f=19), teachers (f=23) and parents (f=21) emphasized the po-
sitive theme more. Direct quotations from the participant statements that make up
the codes, themes and super-themes in Table 9 are given below.

Positive

Adequate/efficient: "It feels adequate. It is productive. Especially the activities
where parents come to introduce their professions are very productive.” (KY9)

Negative

Inadequate/Inefficient: "We would like to take the children to a chocolate factory,
for example, but since there is no such opportunity and there are problems in terms of
procedure, I think it is definitely not efficient.” (P4)

In the research: "What are the suggestions of kindergarten administrators, tea-
chers and parents regarding the vocational guidance activities carried out in their
schools?" (Question 4.2.) was asked to the participants. The findings obtained after
analyzing the answers given by the participants are presented in Table 10.

Table 10. Suggestions of kindergarten administrators, teachers and parents about
vocational guidance activities in their schools

Top Theme Theme Codes Participant (f)

Manager Teacher Parent

(8] () ()

Promotion of Professions

Increasing with Field Trips Should Be 5 8 7
Cooperation with _Increased
p rofess%onals / Promotion of Professions
. Institutions by Professionals in Schools 4 5
Cooperation Should Be Increased
in Vocational
Promotion Promotion of Professions
) by Parents Should Be 4 5
Increasing Increased
Cooperation with
Parents Parents Should Be Made
Aware of the Choice of 1 1
Profession
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Promoted Occupational
Types Should Be Increased

Promotion of Professions
Should Be Increased with 1 1 1
Drama Studies

Promotion of Professions
by Students Using Mate-
rials/Costumes Should Be
Increased

Increasing the The Ministry Should pre-
Promotion of pare Vocational Promotion 1 1
Professions Programs

Promotion of Professions
with Games Should Be 2
Increased

Promotion of Professions
Should Be Increased by 2
Using Visuals

Vocational
Awareness
Studies

Project Studies on the
Promotion of Professions 1
Should Be Increased

Workshops Related To
Professions Should Be 3 1
Teaching profes-  Established in Schools

sions by doing Application Centers Related

and experiencing Ty Professions Should Be
Established in Provinces
and Districts

Awareness of Vocational

) Awareness Should Be 1
Increasing Created in Students
Professional
Awareness Vocational Orientations
Should Be Done in the 1
Right Way

In Table 10: "What are your suggestions, if any?" in Table 10, the participants
responded, "Promotion of professions through field trips should be increased"
(f=20) and "Promotion of professions in schools by professionals should be incre-
ased" (f=9). In introducing professions to students, it was recommended that more
joint studies be carried out with professional people and institutions, and these co-
des could be included under the theme of Increasing Cooperation with Professio-
nal People/Institutions (f = 29). The answers of the participants that the promotion
of professions by parents should be increased (f=9) and parents should be made
aware of the choice of profession (f=2) emphasized the need to act more jointly
with parents in the promotion of professions for students and these codes could
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be included under the theme of Increasing Cooperation with Parents (f=11). The
themes of Increasing Collaboration with Professionals/Institutions and Increasing
Collaboration with Parents emphasized collaboration in vocational promotion ac-
tivities, and these codes could be placed under the meta-theme of Collaboration
in Vocational Promotions (f=40). The participants mostly thought of increasing
the promotion of professions through field trips when cooperation in vocational
promotion was mentioned.

The participants responded to question 4.2 as follows: The types of professions
introduced should be increased (f=6), the introduction of professions through dra-
ma studies should be increased (f=3), the introduction of professions by students
using materials/costumes should be increased (f=3), the Ministry should prepare
profession introduction programs (f=2), the introduction of professions through
games should be increased (f=2), the introduction of professions using visuals
should be increased (f=2) and project studies on the introduction of professions
should be increased (f=1). These codes could be included under the theme of Inc-
reasing the Promotion of Professions (f=19) by evaluating that they include the
views of increasing the activities promoting professions for students. The answers
of the participants as Workshops Related to Professions Should Be Established in
Schools (f=4) and Application Centers Related to Professions Should Be Estab-
lished in Provinces and Districts (f=3) were considered to express the teaching
of professions to students in realistic environments and through practice. These
codes could be included under the theme of Teaching Professions by Doing and
Experiencing (f=7). The participants' answers as "Vocational Awareness Should Be
Created in Students (f=1) and Vocational Orientations Should Be Made Corre-
ctly (f=1) emphasized raising awareness in students on issues related to professi-
ons, and these codes could be included under the theme of Increasing Vocational
Awareness (f=2). The themes of Increasing the Promotion of Professions, Teaching
Professions by Doing and Experiencing and Increasing Vocational Awareness exp-
ressed the studies aimed at raising awareness about professions in students, and
these codes could be placed under the top theme of Vocational Awareness Studies
(f=28). When it comes to vocational awareness studies, the participants mostly
think of increasing the types of professions introduced.

Teachers (f=17) and parents (f=17) emphasize Cooperation in Vocational Pro-
motions more, and administrators (f=11) emphasize Vocational Awareness Studies
more. Direct quotations from the participant statements that make up the codes,
themes and super-themes in Table 10 are given below.
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Cooperation in Vocational Promotion

Increasing Cooperation with Professionals / Institutions

Promotion of professions through field trips should be increased: "One-to-o-
ne introductions and visits related to preschool should be increased. In other words,
concrete experiences should be offered to children; I do not think much can be done
other than that.” (KY8)

Increasing Cooperation with Parents

Promotion of Professions by Parents Should Be Increased: "Parents can come to
the classroom more often to talk about their professions. I think being a housewife is
also a profession, and it can be explained. Children would be proud that their mum
or dad came.” (KV11)

Vocational Awareness Studies

Increasing the Promotion of Professions

The types of professions recognized should be increased: "Promotions should
also be made about future professions such as astronaut, biologist, robotic engineer.”
(EV3)

Teaching Professions by Doing and Experiencing

Workshops related to professions should be established in schools: "If there are
workshops related to professions in schools, there may be some benefits for the age
level of children.” (KY7)

Increasing Professional Awareness

Awareness of Profession should be created in students: "Children should be gi-
ven the awareness that professions are to help people, to make things easier, that pe-
ople’s abilities are different, that everyone can do different professions, and that every
profession is valuable. The awareness that professions are important for people to be
happy and live happier lives should be created in children.” (EY3)
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DISCUSSION, CONCLUSION AND RECOMMENDATIONS

In this section, the results of the research are discussed and interpreted. As a
result of the research, kindergarten administrators, teachers and parents percei-
ved the activities carried out within the scope of guidance services mostly in the
context of relations with the environment and parents, orientation and placement
services. Research on this subject reveal that there is a need for guidance services in
parent education and family counseling in order to support parents in their child-
ren's adaptation to school and that psychological counselors see themselves as a
source of information for parents, administrators and students (Aliyev et al., 2012;
Dilek & Talu, 2021; Eren, 2014; Gengoglu et al., 2019; Yerlikaya, 2014; Yerlikaya
et al., 2014). Some studies (Atik et al., 2024) indicate that many activities, such as
organizing meetings and using communication applications to increase school-fa-
mily cooperation, show that relations with the environment and parents have an
important place in the perception of guidance services. It is also understood from
these results supporting the research findings that the participants' perception of
guidance services is shaped more in the dimension of relations with the environ-
ment and parents. The results of Uzun's (2018) study differed, and it was revealed
that administrators and teachers working in primary, secondary and high schools
perceive guidance services more within the scope of health services. This result is
thought to be related to the fact that perceptions toward guidance services may
change at different levels of education. The fact that most common answer given
under the heading of types of guidance services is relations with the environment
and parents are related to the fact that it is considered important to educate and
inform parents in the preschool period and that it is necessary to get the support of
families in the guidance services to be carried out due to the young age of children.

According to some of the participants, guidance services were perceived more
as supporting the psychosocial development of students and identifying and
solving problems. In addition to the studies (Erdemir et al., 2019; Karatas & Sa-
hin-Baltaci, 2013) in which the results were shared that the guidance services in
secondary education provide services mostly at the point of solving problems and
that students with problems are directed to this service, there are also studies in-
dicating that the participants think that guidance services are necessary in schools
to solve problems (Ayta¢ & Bozkurt, 2020). Similarly, in some studies, results were
shared that the most frequently expressed opinion about the place and importance
of guidance in preschool was to reach the child and that guidance services in pri-
mary schools are mostly carried out within the scope of the preventive guidance
function (Kanak et al., 2018; Tuzgé6l-Dost, 2020). From these results, identifying
and solving problems at different levels of education, such as preschool, is seen as
an important function of guidance by the participants. The reason for the greater
emphasis on identifying and solving problems related to guidance services may be
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that people see guidance services as services to be applied in situations that cannot
be managed and cannot be solved, and psychological counselors are perceived as
the person who helps in solving these problems.

According to the results of the study, administrators and teachers emphasize
the types of guidance services more, and parents emphasize the basic functions of
guidance more in terms of their perceptions of guidance services. When the rela-
ted literature is analyzed, there are studies supporting these results. In their study,
Ozgelik et al. (2000) found that administrators gave the answers about relations
with the environment, and parents and teachers gave the answers about orientati-
on activities regarding the most performed guidance services in primary schools.
In Poyraz's study (2007), administrators and teachers in secondary schools em-
phasized counseling services more. When asked about the most needed guidan-
ce services in kindergartens, administrators answered parent education, teachers
answered behavioral disorders, and parents answered family counseling (Eren,
2014). Another study stated that administrators defined guidance services as hel-
ping students spiritually, and teachers defined them as guiding and supporting
students (Akgiin, 2010; Can & Nikolayidis, 2021; Karatas & Sahin Baltaci, 2013;
Meseci et al., 2007). The reason why administrators and teachers emphasize the
types of guidance services more may be that they see guidance services as a more
comprehensive service, that they find it important to provide guidance services
not only to students but also to all stakeholders who can affect their development
and ensure the continuity of these services. The reason why parents emphasize the
basic functions of guidance more may be related to the fact that they care about
the emotional and academic development of their children and feel inadequate in
solving their children's problems.

According to kindergarten administrators, teachers and parents, within the
scope of educational guidance activities carried out in their schools, they stated
that mostly mathematics activities, pencil use and hand dexterity activities, Tur-
kish language activities, parent guidance and orientation activities were carried
out. When the studies in the related literature were examined, various research
results were thought to be similar to these results. In order to ensure that preschool
children have a positive approach to mathematics, some studies show that environ-
ments with rich stimuli should be offered to children in schools (Uyanik & Kandr,
2010), that preschool teachers mostly work on the acquisition of counting objects
within the scope of mathematics activities, that teaching numbers and geometric
shapes are given much space, and that mathematics activities are mostly carried
out through play and demonstration techniques (Pekince & Avci, 2016; Yazlik &
Ongoren, 2018). In another study comparing preschool mathematics education
programs in Turkey and the United States, the programs of both countries over-
lap to a great extent in terms of numbers, operations and mathematical thinking,
and learning outcomes such as rhythmic counting and subtraction were addressed
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(Incikab1 & Tuna, 2012). In the literature, some studies show that art activities are
included in preschool education institutions in order to develop students' motor
skills and that painting activities are frequently carried out in this context (Avecr &
Sagsoz, 2018; Ozkan & Girgin, 2014; Ozyiirek & Aydogan, 2011). In addition, wit-
hin the scope of Turkish language activities in order to ensure students' language
development, there were studies stating that children's books and puppets were
used, conversations were held, students were asked questions, and nursery rhymes
were used (Cocuk et al., 2013; Eray Aligkan & Giineyli, 2016; Gonen et al., 2010;
Istkoglu Erdogan & Akay, 2015; Simsek & Simgek, 2020; Turan & Ulutas, 2016).
Some studies indicate that activities are carried out to orient students through int-
roductory activities and other interesting activities, such as preparing name badges
and gifts (Bagceli Kahraman et al., 2018; Calis, 2019). The participants’ emphasis
on mathematics activities within the scope of educational guidance activities may
be related to the fact that teachers in preschool education institutions give cogniti-
ve development more importance, and more repetitions of mathematics activities
are carried out in order to ensure that what is learned is embedded in the minds of
students due to the abstract concepts.

Some of the participants emphasized teacher observation and consideration of
individual differences within the scope of educational guidance activities carried
out in their schools. In the related literature, various research results were thought
to be similar to these results. For example, Aktepe (2005) emphasized that it is
important for teachers to increase their activities to get to know their students and
carry out educational guidance activities by considering the individual differences
of students. In addition, some studies reveal that teachers observe students in their
natural environments and use observation records. and observation technique is
preferred because it is easy to use, activities are planned with the data obtained
from observation and development reports are filled (Biiytikgonctii, 2013; Sezer,
2010; Yilmaz-Topuz, 2015). The participants' emphasis on teacher observation
within the scope of educational guidance activities may be related to the fact that
teachers do not have enough knowledge and time about the use of different tests
and scales that recognize the individual for preschool children. In addition, as a
result of the research, administrators, teachers and parents stated that educational
guidance activities were carried out for implementation rather than planning. This
result is related to the fact that practical activities are carried out more, and these
activities are more visible while planning activities are not carried out as required
or stakeholders do not have enough information about planning activities.

As a result of the research, administrators, teachers, and parents perceived the
educational guidance activities carried out in their schools to be mostly successful.
When the studies in the related literature were examined, various research results
were thought to be similar to these results. Some studies show that educational gui-
dance activities implemented in schools are effective and the way guidance services
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are carried out is appreciated (Kilig, 2010; Ozkaya, 2012), the perception of teachers
in secondary education institutions toward guidance services is positive (Aslan,
2021), and administrators working in primary schools find educational guidance
services sufficient (Hatunoglu, 2021). As a result of another study conducted with
primary school teachers, teachers found guidance services partially sufficient in
meeting the needs of society and students (Nazli, 2008). Differing from the above
results, there are also studies indicating that guidance services are not adequately
provided in schools according to the opinions of students (Bing6l, 2019) and that
guidance services are not adequate according to the opinions of teachers (Cop et
al., 2023). This situation may be due to the differences in practice between psycho-
logical counselors providing guidance services. When the findings of the study
are evaluated together with the results of similar studies, the fact that stakeholders
generally find the studies in the field of educational guidance successful may be
related to the inclusion of activities that support different developmental areas in
kindergartens, informing and guiding families about the developmental status of
their children, as well as the care of preschool teachers to identify and develop the
academic needs of students.

Kindergarten administrators, teachers,and parents mostly suggested that branch
teachers should provide kindergarten teachers with training regarding educational
guidance activities in their schools. When the studies in the related literature were
analyzed, various research results were thought to be similar to these results. There
are studies indicating that educators and parents should be trained in branches such
as foreign language and music by branch teachers in preschool education institu-
tions (Apaydin-Demirci & Arslan, 2018; Bozoklu, 2007; Giingor-Aytar & Ogretir,
2008; Ozal-Géncii, 2010). When the results of these studies are evaluated together
with the research findings, stakeholders think that branch courses should be tau-
ght by experts in their field in preschool education institutions. The reason why the
participants suggest that branch teachers should provide education in kindergar-
tens may be related to the fact that preschool teachers do not have enough know-
ledge to identify and develop students' talents and interests in different branches.

Some of the participants made suggestions to increase cooperation with fa-
milies regarding educational guidance in their schools. In the related literature,
various research results that were thought to be similar to these results were found.
Some studies reveal that parents should be informed that the expectation from
the guidance service is to build a bridge between school, student and family, that
home visits are recommended within the scope of guidance studies, and that it is
necessary to carry out studies to get to know students by establishing cooperation
by being in constant communication with parents (Aktepe, 2005; Bayar & Ekim,
2021; Camadan & Sezgin, 2012; Can & Nikolayidis, 2021; Dilek & Talu, 2021; Kilig,
2010; Meseci et al., 2007). The research results show that psychological counselors
working in preschool education institutions expect preschool teachers to be active
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in cooperation (Bolattas-Giirbiiz & Ozer, 2023), that teachers state that they can
get to know students better thanks to their cooperation with parents (Kalender &
Kul, 2022) and that organizing parent education programs and preparing parent
bulletins increase the involvement of parents in guidance services (Karaman, 2021)
also support these suggestions. The participants' suggestion to increase cooperati-
on with families may be related to the importance of acting in cooperation with fa-
milies and obtaining the necessary information about their children from families
in order to get to know preschool children better and guide them correctly in line
with their abilities and interests.

Within the scope of the research, according to kindergarten administrators,
teachers and parents, within the scope of personal-social guidance activities car-
ried out in their schools, studies related to drama/theatre activities, supporting
self-confidence and cooperation with parents were mostly carried out. When the
studies in the related literature were analyzed, various research results were thou-
ght to be similar to these results. For example, Uzun (2007) stated in his study that
preschool teachers support their students in taking responsibility and trying to
develop their leadership qualities. Another study stated that preschool teachers
mostly included gains related to self-expression and self-introduction in the ac-
tivities they carried out in the field of social-emotional development (Kiziltas et
al., 2018). In some studies, research results show that school administrators and
psychological counselors care most about students' self-knowledge, problem-sol-
ving and self-confidence in life skills (Yorgun et al., 2019) and that school guidance
services make significant contributions to students' personal, social and psycho-
logical development (Can & Nikolayidis, 2021). A study stating that the develop-
ment of social skills is more important than school success by preschool teachers
also supports the above research findings (Saglam et al., 2021). The fact that one
of the most frequently mentioned personal-social guidance activities is supporting
self-confidence may be related to the fact that the participants consider it impor-
tant that preschool students' self-confidence is developed in order to reveal their
potential and realize themselves.

Some of the participants stated that teacher observation was mostly carried out
within the scope of personal-social guidance activities carried out in their schools.
In the related literature, various research results that were thought to be similar to
these results were found. Some studies reveal that the majority of preschool teac-
hers use observation method in measurement and evaluation, fill out development
observation forms in this direction, and use interview techniques to get to know
and evaluate students (Biiylikgoncti, 2013; Dilek & Talu, 2021; Sezer, 2010; Turan,
2016; Yilmaz-Topuz, 2015). When these results overlapping with the findings of the
study are evaluated together, the observation technique is mostly preferred in de-
termining the situation regarding the personal-social development of students be-
cause it is a technique that can be easily applied and desired results can be obtained.
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As a result of the research, administrators, teachers, and parents perceived the
personal-social guidance activities carried out in their schools to be mostly suc-
cessful. When the studies in the related literature were analyzed, various research
results were thought to be similar to these results. In primary schools, research
results indicate that administrators, class guidance teachers and psychological
counselors state that the guidance services in their schools are carried out healt-
hily and that this is due to the excellent work of the guidance service (Kilig, 2010),
stating that administrators, teachers and students find guidance services generally
adequate but partially adequate in some activity areas (Ozgelik et al., 2000), stating
that half of the primary school principals find the services provided in the field
of personal-social guidance successful, while the other half find them inadequate
(Camadan & Sezgin, 2012). A study conducted with preschool teachers stated that
teachers considered themselves adequate in the field of personal-social guidan-
ce (Arslan-Kilicoglu, 2013). Some studies reach different results from the above
studies on the adequacy and efficiency of guidance services. For example, Yiiksel
Sahin (2008), in his study conducted with secondary school students, stated that
guidance services are not provided at an adequate level. Another study with similar
results stated that primary and secondary school principals shared the opinion that
they found the activities of the guidance service inadequate (Meseci et al., 2007).
From the results of these studies, it is understood that the services provided are not
at the same level of adequacy at every level of education or in every school. The fact
that personal-social guidance activities are generally perceived as successful by the
participants may be related to the fact that kindergartens frequently include dif-
ferent types of activities that support the personal and social development of stu-
dents and that teachers care about the development of their students in this area.

Kindergarten administrators, teachers and parents made suggestions regarding
personal-social guidance activities in their schools, such as enriching the types of
activities, supporting the development of teachers, improving the physical facili-
ties of the classrooms, and parents should support what is taught at school. When
the studies in the related literature were analyzed, various research results were
thought to be similar to these results. In the literature, there are studies stating that
teachers should be given a qualified education about guidance while they are in
undergraduate education, materials should be enriched, in-service training about
guidance should be given to teachers, the number of psychological counselors
should be increased (Ave1 & Giiltekin-Hatunoglu, 2019; Bayar & Ekim, 2021; Kilig,
2010; Ozyiirek &Yigit, 2022), physical conditions should be suitable for guidance
services, administrators and teachers should receive in-service training on guidan-
ce services (Yitksel-Sahin, 2016). In addition, there are also studies in the literature
stating that there should be a psychological counselor in every school (Erdemir &
Kis, 2017; Mihcioglu, 2023; Ozabaci et al,, 2008). Different studies also stated that
the number of psychological counselors in schools should be increased (Camadan
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& Sezgin, 2012; Nazli, 2008). The fact that the insufficient number of psychological
counselors is seen as a problem in the implementation of guidance services sup-
ports these suggestions (Dénmez & Aykag, 2023). In his study, Yerlikaya (2014)
stated that the participants stated that cooperation with families should be increa-
sed in order to ensure that guidance services are carried out more effectively. When
the results of these studies and the findings of the study are evaluated together, the
suggestions that there is a great need for psychological counselors, that the deve-
lopment of teachers is important and that the deficiencies should be eliminated
in order to provide better quality guidance services are common. The suggestions
most emphasized by the participants about enriching the types of activities, sup-
porting the development of teachers, improving the physical facilities of the class-
rooms, and parents' support for what is taught at school may be related to the fact
that not every teacher or psychological counselor pays attention to carrying out
different types of activities, that teachers have not received sufficient undergradua-
te education on guidance services, and that the physical facilities of kindergartens
are not sufficient to support the multidimensional development of students.

According to the results of the research, within the scope of the suggestions for
personal-social guidance activities, administrators emphasized the improvement
of personnel and physical space, while teachers and parents emphasized the im-
provement of education and training processes. The fact that administrators emp-
hasized the improvement of personnel and physical space more may be related to
the fact that personnel training is considered important in the healthy execution
of guidance services, physical facilities have a great impact on the development of
students, and administrators do not have enough knowledge about the content of
activities to make suggestions. The reason why teachers and parents emphasize the
improvement of educational processes more may be related to the fact that they are
aware of the constantly changing and developing educational activities and that it
is important to implement these innovations in educational environments in order
to ensure the multidimensional development of students.

As a result of the research, according to kindergarten administrators, teachers
and parents, within the scope of vocational guidance activities carried out in the-
ir schools, activities related to the introduction of professions by professionals at
school and the introduction of professions through drama activities were carried
out. When the studies in the related literature were examined, various research
results were thought to be similar to these results. Some studies reveal that voca-
tional guidance should start in the preschool period (Ismen et al., 2007); parents
with children attending preschool education institutions think that their children
have information about professions, teachers have problems with transportation
or travel permits during trips to see professions on site (Biiyiiksahin-Cevik, 2017),
and vocational introductions are carried out within the scope of parent partici-
pation activities (Kutlu-Abu & Kayar, 2020). Another study conducted with pri-
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mary school principals stated that the most common activity carried out within
the scope of vocational guidance was to visit and introduce high schools, while
the opinions that workplaces were visited and introduced were also shared by the
participants (Camadan & Sezgin, 2012). Another study stated that psychological
counselors gathering information about professions and presenting this informa-
tion to students, implementing studies and inventories related to vocational gui-
dance, and informing about higher education institutions were carried out more
in secondary schools than in primary schools (Kutlu &Atli, 2011). Another study
conducted in high schools stated that test-survey applications were mostly car-
ried out, professions were introduced in classes, individual interviews were done
with psychological counselors, university visits and profession introduction days
were organized (Civilidag et al., 2015). In his study, Gok (2016) stated that students
were taken to university and high school trips, and people from higher education
institutions were invited to schools to introduce professions. Another study sta-
ted that vocational guidance activities are frequently included within the scope
of guidance services for students (Tagay & Cakar, 2017). A study comparing the
guidance services of secondary schools in France and Turkey stated that in Turkey,
unlike in France, interviews with professionals are held in schools, trips to schools
at the next higher level are organized and vocational determination inventories are
applied to students (Oksal & Giiner, 2018). Kutlu Abu and Kayar (2020) stated in
their study that preschool teachers stated that they organized occupational intro-
ductions within parent involvement activities. The emphasis on the introduction
of professions by professionals at school by the participants may be related to the
fact that in-school studies may be more interesting and effective for students and
that in-school studies may be preferred due to the difficulty of taking students to
environments outside the school due to their young age.

According to the results of the research, administrators and parents empha-
sized the activities carried out with professional people/institutions introducing
professions, and teachers emphasized the activities carried out in the classroom
introducing professions more. These results may be related to the fact that admi-
nistrators and parents are more aware of these activities since the activities car-
ried out with professional people or different institutions are more comprehensive,
planned in advance and carried out with the necessary permissions. The fact that
teachers emphasize more on in-class activities introducing professions may be re-
lated to the fact that external activities cannot be carried out too much in introdu-
cing professions and that it is possible to introduce professions to children through
many different types of activities in the classroom.

As a result of the research, administrators, teachers, and parents perceived the
vocational guidance activities carried out in their schools to be mostly successful.
When the studies in the relevant literature were examined, various research results
were thought to be similar to these results. In a study conducted with secondary
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school students, students found the guidance activities related to the introducti-
on of professions sufficient (Cengiz-Demir, 2018); according to the opinions of
the administrators working in secondary education, vocational guidance activi-
ties implemented in schools are carried out smoothly (Ozkaya, 2012), and school
administrators, class guidance teachers and students in secondary education ins-
titutions find guidance services sufficient (Karatag & Sahin-Baltaci, 2013). Some
studies determine that the vocational guidance activities implemented by school
psychological counselors are sufficient (Evram et al., 2019; Yiiksel-Sahin, 2016).
The study conducted by Arslan Kilicoglu (2013) shows that the opinions about
guidance services differ from the above results. As a matter of fact, as a result of the
study mentioned above, preschool teachers found themselves and psychological
counselors found preschool teachers inadequate in terms of professional guidance
practices. According to the results of the research, the result that the participants
see the vocational guidance activities carried out in schools as successful may be
related to the fact that many different types of activities are carried out to introduce
the professions to the students and have an idea about them and that the students
have acquired information about the professions as a result of the activities.

As a result of the research, administrators, teachers, and parents emphasized
increasing the promotion of professions through field trips and increasing the pro-
motion of professions by parents regarding their suggestions for vocational gui-
dance activities carried out in their schools. When the studies in the related lite-
rature were examined, various research results were thought to be similar to these
results. For example, Camadan and Sezgin (2012) stated in their study that the par-
ticipants made suggestions regarding vocational guidance services such as infor-
ming students by people working in professions, organizing seminars for parents
and visiting professional organizations. Another study conducted in high schools
stated that in order to ensure that students benefit more from vocational guidan-
ce services, it was suggested that meetings introducing professions and workplace
visits could be organized (Civilidag et al., 2015). Another study stated that it was
necessary to organize trips to workplaces and observations by students in these
environments in order to enable students to get to know professions better (Erye-
tis, 2016). Another study examining the views of secondary school administrators
on guidance services stated that it would be useful to give seminars introducing
professions to students and make workplace visits (Ozkaya, 2012). The fact that the
most frequently expressed suggestion of the participants regarding vocational gui-
dance activities is to increase the promotion of professions through field trips may
be related to the fact that seeing professions in the places where they are applied
provides more permanent learning for preschool students who are in the conc-
rete thinking period. In the related literature, no research result is thought to be
similar to these results. Another result of the study, the participants' suggestion to
increase the types of professions introduced, may be related to the lack of different
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professional organizations or workplaces in the environment where kindergartens
are located, the problems experienced during field trips and the fact that certain
professions are introduced due to teachers' preferences.

According to the results of the research, teachers and parents emphasized co-
operation more in vocational introductions, and administrators emphasized vo-
cational awareness activities more. These results may be related to the fact that
the studies carried out with professional organizations and professional people are
more effective in helping students get to know professions and that families can
participate more actively in this process. The reason why administrators emphasi-
zed vocational awareness activities more is thought to be related to the fact that it is
considered more important for students to be aware of why professions exist before
they know the working areas and practices of different professions.

Based on the results obtained in this study, various suggestions were made
for guidance services to be carried out in kindergartens and for future research.
In-service training for kindergarten administrators and teachers may include more
topics related to guidance services. It would be useful to enrich the guidance ser-
vices offered to parents in terms of quantity and quality in order to improve scho-
ol-family cooperation. It would be useful to have psychological counselors in all
kindergartens in order to ensure that guidance services can be carried out more
efficiently. In addition, it is important for psychological counselors working in kin-
dergartens to have comprehensive knowledge and skills about the developmental
characteristics of children between the ages of 0-6 and the studies that can be car-
ried out with them. In order to analyze the development of students in different
fields such as art, music and sports from an expert point of view and ensure that
students are supported more in the fields they are talented in, branch teachers can
be trained in kindergartens at certain intervals and workshops can be established
in kindergartens related to these fields. In addition, workshops can be established
in provincial and district centers where children can get to know professions by
making applications related to professions.

This research was carried out by taking the opinions of school administrators,
preschool teachers and parents whose children attend kindergartens in Rize city
center and districts. It is recommended that a more comprehensive study be con-
ducted by including kindergartens in different cities. This study was conducted in
public kindergartens. Research involving private and public kindergartens can also
be conducted. In addition, it can be examined whether there are differences betwe-
en the counseling services provided in these institutions. Research examining the
views of psychological counselors working in kindergartens on the guidance servi-
ces provided in their schools can also be conducted.
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