Buca Egitim Fakiiltesi Dergisi, BUCA The Journal of Buca Faculty of Education,
2024, say1 60, ss. 1343-1366 EGITIM FAKOLTESI 2024, issue 60, pp. 1343-1366

DERGISI ‘

Arastirma Makalesi Research Article

Yabanca Dil Egi}iminde Ozel Amaclar icin Gelistirilen Materyallerin
Psikoloji Ogrencilerinin Motivasyon ve Tutumuna EtKisi

The Effects of Developed ESP Materials on Psychology Students’
Motivation and Attitudes in Foreign Language Teaching

Haticetiil Kiibra ErY, Biisra Nur Cifici Aksoyi®

Sorumlu Yazar, Dr. Ogr. UyeSi, Erzurum Teknik Universitesi, kubra.er@erzurum.edu.tr,
(https://orcid.org/0000-0001-5995-6224)

20gr. Gor., Erzurum Teknik Universitesi, busra.ciftci@erzurum.edu.tr, (https://orcid.org/0000-0003-
4290-7586)

Gelis Tarihi: 26.01.2024 Kabul Tarihi: 16.05.2024

ABSTRACT

The current research aims to explore the psychology students” motivation and attitudes toward using developed
English for Specific Purposes (ESP) materials in English as a Foreign Language (EFL) context. A mixed
method study was conducted with 60 pupils from the Psychology Department taking a ‘General English’ course.
Treatment lasted for 12 weeks. As the data collection tools, the “Motivation Questionnaire for Learning
English” and Interview Questions were used. Data tools were administered both at the beginning and end of the
study. Quantitative data were analyzed through the SPSS program. Wilcoxon Signed Rank Test was used to
measure the significance of instruction. Qualitative data, obtained from the semi-structured interview, were
analyzed through thematic content analysis. As the findings of the research indicated after the use of the ESP
material, the motivation of the students towards learning English increased and participants developed positive
attitudes toward the developed material as well as learning English.

Keywords: English for specific purposes, foreign language teaching, material development, motivation.
0z

Bu ¢alisma, psikoloji dgrencileri igin gelistirilmis 6zel amagh Ingilizce materyallerinin Yabanci dil olarak
Ingilizce 6gretimi baglaninda kullanimia yé&nelik motivasyonlarmni ve tutumlarini aragtirmay1 amaglamaktadir.
Psikoloji boliimii'nden 'Genel Ingilizce' dersini alan 60 &grenciyle karma yontemli bir calisma yapilmistir.
Uygulama 12 hafta siirmiistiir. Veri toplama araci olarak “Ingilizce Ogrenmede Motivasyon Anketi” ve
Goriisme Sorulart kullanilmistir. Veri araglari galismanin hem basinda hem de sonunda 6n ve son anket ve
goriisme olarak uygulanmistir. Nicel veriler SPSS programi araciligiyla analiz edilmistir. Ogretimin etkililigini
Olgmek icin Wilcoxon Signed Ranked Test kullanilmustir. Yari yapilandirilmis gériismelerden elde edilen nitel
veriler tematik igerik analizi yoluyla incelenmistir. Arastirmanin bulgulari, gelistirilen ESP materyalinin
kullanimi sonrasinda 6grencilerin Ingilizce dgrenmeye yonelik motivasyonlarmin arttigini ve katilimcilarin
Ingilizce 6grenmeye oldugu kadar gelistirilen materyale karsi da olumlu tutum gelistirdiklerini gdstermistir.

Anahtar Kelimeler: Materyal gelistirme, motivasyon, 6zel amagli ingilizce, yabanci dil 6gretimi.
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INTRODUCTION

The efficiency of foreign language education in the context of Turkish education is a
phenomenon that is constantly being discussed. During 10 years, approximately 700-800 hours of
foreign language teaching have been provided in schools in Turkiye, together with university
education. Despite the considerable amount of time and effort invested, the outcomes achieved in
foreign language instruction fall significantly short of the intended level of achievement (Tarcan,
2004). The interests, needs, and readiness levels of individuals are not considered in foreign language
education in Turkiye. The attitude of the Turkish education system, which emphasizes grammar and
receptive skills in language teaching, unfortunately sometimes results in students not being able to
start production, and as a result, the knowledge learned is not permanent. As a solution to this issue,
Baskan (2006) argues that foreign language programs should be prepared by focusing on different
skills in line with the individual conditions and needs of individuals. In this sense, the special interests
of students should be considered in foreign language teaching. It is vital for students to possess an
understanding of the rationale behind acquiring proficiency in a foreign language. Students should be
provided with environments where they can use what they have learned and establish social and
professional relationships. Thus, individuals can realize that a foreign language is a tool, not a goal
(Ozdemir, 2006).

English for Specific Purposes (ESP) emerges in response to technological advancements,
economic growth, and other domains in which English is selected as the international language of
instruction in order to teach knowledge on those subjects. With respect to the substantial roles that
ESP plays in academic and professional contexts, the curriculum must be precisely structured to align
with the specific language requirements of students in their academic or professional environments
(Sampelolo et al.,2023). ESP development is motivated by three primary factors: the requirements of
an innovative and challenging world, a paradigm shift in the field of linguistics, and an emphasis on
the needs and interests of learners. Hence, the context of ESP instruction is influenced by the varying
English-learning requirements of individuals. The material utilized in the classroom, which serves as a
component of the curriculum by describing exercises and techniques, should reflect the orientation of
the language program. Aligned with this, ESP materials need to adapt to the academic disciplines of
the students by presenting practical exercises that require language proficiency, cultural awareness,
and other pertinent aptitudes essential for comprehending the texts (Pranoto & Suprayogi, 2020).

In this study, based on the assumption that knowledge is not permanent in the existing language
learning process, current material was developed in order not only to recall but also to produce
information and to ensure that critical thinking processes support learning more. Although both
productive and receptive skills were addressed, greater emphasis was focused on the development of
productive skills. In the process of material preparation, taking into account the fact that students have
a low level of English but are individuals at the university level, care was taken to ensure that the
material increases their motivation and meets their field needs. The new material, whose contents and
reading texts are relevant to the students' departments, and that they can easily use in their future
professional lives, were selected and developed from current, curious, and enjoyable topics, and easily
used in the English lessons of the psychology department students as well as the other social
departments’ thanks to the topics that appeal to various fields. In this study, before starting to develop
material for Professional English, various needs inventories were determined, and the "Material
Development™ process was continued in light of the data obtained from them. In this context,
alternative material development gains importance in contexts where effective and permanent learning
does not occur. The materials were redesigned considering the suitability of the course materials for
the students and the readiness level of the students. Considerable effort was made to ensure that the
exercises, skills, and reading passages included in the materials align with the student's age, cognitive
abilities, prior experiences, and other relevant traits, as well as their language proficiency and personal
interests.

The current research seeks answer for the following research question: “What is the effect of
developed ESP materials on the psychology students’ attitudes towards Learning English and in what
ways do ESP materials influence psychology students’ attitudes toward Learning English?”
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1.1. The Significance of Material Development in Teaching English

One of the fundamental elements in the field of English language instruction is the pedagogical
resources specifically designed for the purpose of teaching English. Material development is a
challenging and important process. Material development allows effective learning through texts and
activities according to the student's level. While developing the material, it is important to follow the
schedule of local and international events and add relevant and interesting topics to the events and
materials (Lucas et al., 2018). Within the realm of English Language Teaching (ELT), the utilization
of efficacious instructional resources has a significant position. Preferring only the textbook as a
material will not be sufficient for an effective and efficient foreign language teaching process. In
contemporary times, a diverse array of materials is employed in the pedagogy of foreign language
instruction. These materials contribute to students' learning more effectively by supporting teaching in
written, oral, or visual terms. Additional resources and materials used in foreign language teaching
activate more than one sense of the students. In this way, it enables them to learn more effectively and
prevents them from forgetting easily. According to Hall (2011), appropriately developed coursebooks
offer many advantages for both instructors and students, including providing language input and
exposure for learners, providing appealing and encouraging content that is designed with the process
of administering appropriate and reasonable methods, designing a progress report to allow practice
both inside and outside of the class, as well as reducing the amount of preparation time needed by
teachers.

The adequacy of the current materials in meeting the pupils' demands is a subject of contention.
The most significant obstacle and problem with the available materials, especially those produced for
English language education around the world, is that they are comprehensive and not intended for any
student group or any cultural or educational content or context (Garton & Graves, 2014). Another
issue that Ahmed (2017) considers important in material development is the personal needs of
students. English classes vary in terms of student differences. English textbooks may not always be
designed to meet the needs, interests, and experiences of every student in every classroom. In this
context, it is important to develop materials according to the personal needs of each student. Richards
(2001) claims that existing textbooks can only be used with some kind of adaptations to make them
more appropriate for the specific setting. Existing materials should be developed to supply the
students’ needs according to their teaching and learning objectives. In this context, producing
effective course content requires the development of effective course materials.

1.2. The Importance of ESP Materials

ESP holds significant value within the realm of higher education. It is imperative for university
students to adequately equip themselves in order to thrive as productive contributors to the
international labour market. The educational strategy employed in the instruction of ESP is
characterized by prioritizing the learner, highlighting the responsibility of ESP practitioners to assess
the disparity between students' current abilities and desired skills (Belcher, 2012). The use of
appropriate and well-designed materials is critical in ESP training. In her thesis, Emilianti (2013)
conducted a study that revealed the advantages associated with the utilization of ESP materials. The
findings indicated that the use of such materials facilitated students in locating authentic resources,
while also potentially enhancing their motivation to engage in ESP learning. Considering this finding,
instructors are strongly advised to seek out extra materials on the Internet to supplement the given
material. As a result, such learning materials that are truly suited to the needs of the students are not
always available.

According to Tomlinson (2011), various types of learners require different sorts of material.
Materials must adhere to concepts, criteria, and methods that are unique to the target learners and the
situations in which they learn. In the first stages, it is imperative for educators to possess a
comprehensive understanding of the syllabus that will be employed in the instructional and
educational process, as they engage in the design or selection of resources for ESP. The meticulous
consideration of syllabus criteria is imperative due to the utilization of syllabus content as
instructional resources in the teaching and learning endeavor. According to lbrahim (2010), it is
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recommended that curriculum developers and educators consider three interrelated components of
ESP: the linguistic features to be taught and used, the learners themselves, and the contextual contexts
in which these two aspects interact. Consequently, it may be necessary for the instructor to assume a
facilitative role in students' educational experiences, prioritizing the facilitation of learning over the
delivery of traditional lectures. (Basturkmen, 2022; Mostafavi et al., 2021). Teachers may choose
resources from several available sources if they fulfill the teaching and learning objectives. According
to Tomlinson (2003), teachers should ideally consider certain issues while designing ESP material. It
is imperative for educators to possess a comprehensive understanding of the fundamental concepts
underlying the process of material growth. The influence of instructional materials on students is
significant, as they play a crucial role in fostering a conducive learning environment. These materials
should aim to create a sense of comfort and ease among learners, enabling them to develop a sense of
self-assurance. Moreover, instructional materials should be designed in a manner that promotes
learner autonomy, both in terms of requirement and facilitation. By exposing learners to language in
authentic contexts, these materials contribute to their linguistic development. Additionally, they
should provide ample opportunities for learners to actively engage with and utilize the target
language.

Another consideration in generating ESP materials is the material's authenticity. Teachers might
consider employing authentic, real-life resources that represent the target audience's specialism. Due
to their underlying knowledge, learners who are deficient in the English language will be able to at
least talk. The utilization of real-life materials in the classroom setting has the potential to enhance
leraners’ overall satisfaction and ease of learning. This is mostly attributed to the familiarity and
comfort that students have when engaging with materials that closely resemble those encountered in
their daily lives. It is imperative to ensure congruence between language proficiency and subject
matter comprehension when designing instructional materials. Learners tend to exhibit higher levels
of engagement when they are immersed in their immediate surroundings and jobs. The incorporation
of pragmatic considerations within the professional context forms the essential foundation for the
creation of instructional resources and alternative methods of evaluation. In addition, similar to
instructors of General English, teachers of ESP should assist learners in efficiently acquiring and
utilizing the target language. Rather than employing conventional approaches to ESP instruction for
grammar and vocabulary, it is suggested that ESP educators should focus on fostering learners'
communicative skills within professional and academic contexts (Cheng & Mok, 2008; Kithulgoda &
Mendis, 2020; Taillefer, 2007). In relation to second language pedagogy, it is imperative that
classroom instruction encompasses various elements. These include the teaching of grammar, the
correction and assessment of errors, the utilization of the target language, the consideration of cross-
cultural aspects, the incorporation of technological tools, and the implementation of communicative
language teaching methodologies (Brown, 2009; Levine, 2003).

1.3. The Significance of Motivation in English Language Teaching

Motivation can be conceptualized as the amalgamation of both an individual's active endeavour
and their intrinsic drive to attain the objective of language acquisition, together with positive
dispositions towards the process of language learning. The motivation to attain proficiency in a
second language is related to the degree to which an individual actively participates in endeavors to
acquire knowledge of the language driven by personal inclination, as well as the gratification derived
from such endeavours (Alizadeh, 2016). Motivation serves as a catalyst for learners, offering them a
sense of purpose and guidance to pursue. Hence, it plays a pivotal role in the acquisition of linguistic
skills. Riyanti (2019) stated that being motivated for a lesson facilitates learning, and increases
students' attendance rate. In other words, it can be said that success comes as a result of being well-
motivated. The interest of a motivated student can enable him/her to be more curious about the
education process, to be more interested in the lesson, to actively participate in the course content, and
to enable the students to pass the education process more efficiently (Umida et al., 2020).

Liu (2015) listed the problems that students encounter in foreign language learning under
several headings. First, the fact that the topics covered in the course content are not of a quality to
attract the attention of the students and that the learners are not at a level to express ideas about the
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subject poses a problem. A second problem is that students are afraid of making mistakes and do not
want to be criticized and corrected. To overcome this problem, students can be made aware of their
mistakes indirectly, and students can correct each other's mistakes with group activities that require
cooperation. Next, teachers can have an impact on student motivation; because of this fact, instructors
should agree on the importance of motivation in foreign language teaching, identify the positive and
negative factors that affect students' motivation, adopt student-centered approaches, and adapt these
approaches to their lessons. They should also be sensitive to the interests, needs, and levels of their
students. Today, both the scope of information and technological developments are changing and
spreading rapidly. These formations naturally affect the learning-teaching styles. This situation pushes
educators to seek new theories, ways of application, and course materials to motivate students to the
lesson (Khansir & Dehkordi, 2017). In this sense, it is possible to say that using ESP materials in EFL
courses is one of the new innovative applications to boost students’ motivation.

1.4. Previous Studies

For many years, material development was surprisingly neglected in the field of applied
education. In other words, it didn’t get as much attention as material adaptation. There are several
reasons why material development, especially in ESP, is not preferred by many EFL instructors,
including a lack of pedagogical content knowledge among EFL teachers as well as a tendency to use
textbooks. The implementation of English language teaching encounters several challenges pertaining
to the instructors’ role in delivering English for ESP instruction. These challenges encompass issues
such as substandard lectures and textbooks, inadequate teacher qualifications and instructional
approaches, as well as the absence of a comprehensive theoretical framework for ESP pedagogy
(Fitria, 2020).

There is a quite limited amount of study in which the effects of material adaptation or
development specifically on ESP are explored. In a recent investigation conducted by Marcu (2020),
an examination was undertaken to analyze the techniques and resources employed in the development
of ESP curricula. The main aim of the study was to ascertain the efficacy of these approaches when
implemented within the context of English instruction focused specifically on the manufacturing
industry. In a similar vein, Klimavo (2015) undertook a study aimed at facilitating the academic
achievements of students pursuing international studies, wherein teachers specializing in ESP strive to
meet their linguistic requirements. Despite the availability of several ESP textbooks, it should be
noted that many of these resources may not adequately meet the specific requirements of students.
This limitation arises from the intricate nature of the topics covered and the grammatical patterns
employed in these textbooks. In addition to this, In their study, Boyaci and Guner (2018) performed
research to investigate the potential impacts of utilizing authentic materials on the enhancement of
reading comprehension, writing skills, and motivation in language courses. The study's findings
indicated that the incorporation of authentic task-based materials in the Turkish language curriculum
yielded positive effects on students' reading comprehension, writing skills, and motivation to write.
Similarly, Sari and Atmanegara's (2018) study examined the effect of developed ESP reading
materials for accounting students. Its goal was to determine what type of ESP reading materials ought
to be developed in order to improve the reading proficiency of accounting students. According to the
guestionnaire findings, the proficiency of students' reading comprehension has a relation with the text
written in their specific field. Stated differently, the ESP reading materials that were developed for
this study had the potential to improve the pupils' reading abilities.

In addition to the effectiveness of ESP materials on students' learning, some studies have been
conducted on what features a well-designed ESP material should have. In their study, Korkmaz &
Korkmaz (2020) explored ELT teachers’ experiences in materials evaluation, adaptation, and creation.
They advocated for a multi-syllabus and communicative approach, questioning traditional materials
design. As the participants suggested an effective ELT unit should include warm-up sessions, skill
integration, communicative activities, vocabulary, and pronunciation parts. Lastly, according to
Michel & Kouadio's (2018) research, educators ought to go from adopting materials to developing
them. Additionally, based on elements pertaining to students (age, learning style, hobbies, etc.),
teachers (needs and preferences), and the teaching-learning environment, educators should be able to

1347



create textbooks that are tailored to their particular circumstances. The method involves reimagining
textbooks through creativity while adhering to a methodical and logical decision-making procedure
that begins with textbook assessment. In addition to these, the needs of Chinese engineering
undergraduates in the ESP course were investigated in a study by Gu et al. (2019), who also addressed
how to adapt ESP teaching strategies and provide instructional materials accordingly. Researchers
found that the students preferred more interactive video/audio materials and practitioners of ESP must
take various needs and preferences into account when creating a variety of tasks for their students.

There are several reasons why material development and studies on material development (as
well as adaptation) are neglected. Below are some studies indicating these reasons in detail. By
modifying ELT materials and evaluating their efficacy before taking action, Fikremariam's (2020)
study investigated topics that improve students' learning. A questionnaire was created, observations
were made, and document analysis was done to carry out the study. Research indicated that teachers
are not motivated or interested in creating and choosing language resources that closely align with the
goals of the teaching program, the needs of the students, and the curriculum. Hanifa and Yusra's
(2023) study on teachers' material adaptation in teaching strategies revealed issues like lack of sharing
sessions, inappropriate difficulty levels, inaccessible materials, fear of irrelevant information, time
constraints, lack of professional training, uncooperative behavior, and low competences.

Taking the literature into consideration, there are limited but some studies on the usage of
adapted, adopted, or developed materials in several EFL teaching contexts, but not many, especially
for using developed materials for English for Psychology in a university setting (Augusto-Navarro,
2015; Boyact & Guner, 2018; Fitria, 2020; Klimavo, 2015; Marcu, 2020; Shabudina et al., 2014).
Hence, taking this into account, the present study should prove to be particularly valuable, especially
in the context of EFL settings as well as ESP. Furthermore, it provides additional evidence concerning
material development in the EFL setting since, as mentioned previously, material development was
surprisingly neglected in the field of applied education or did not get the deserved attention by
instructors due to several reasons, such as a lack of pedagogical content knowledge of EFL teachers
(Fitria, 2020) or a tendency to use textbooks (Arnold, 2013; Nie et al., 2013; O’Neill, 1982).

All in all, it can be said that the current research both validates prior research findings and
provides supplementary empirical support that suggests the importance and effects of ESP material
development on psychology students’ motivation and attitudes in the EFL context of Turkish higher
education. Hence, the current research is thought to be beneficial and effective in filling the gap in the
field of ELT regarding English for psychology.

METHODOLOGY
2.1. Participants and Context

Data for the current research were collected during the 2021- 2022 Fall and Spring Semester.
There were 60 participants in the study. Participants are the students in the Department of Psychology
at a university in the eastern part of Tirkiye. The implementation was conducted in ‘General English’
courses. The course duration was three hours a week. It was a compulsory course that lasted for two
terms. Students were considered pre-intermediate (A2) in terms of language proficiency. Their skill
level indicates that, in addition to speaking in straightforward and ordinary duties, they are also able
to comprehend commonly used terms and sentences (Council of Europe, 2020).

2.2. Data Collection Tools

As data collection tools, two types of instruments were used for the current study. These are
“Motivation Questionnaire for Learning English” and “Semi Structured Interview Questions for
Psychology Students' Mativation for Professional English and Using ESP Materials”. Data tools were
administered both at the beginning and end of the study as a pre-and post-questionnaire and interview
(See Appendix A, B). A detailed description of the data collection tools is below.
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2.2.1. Motivation Questionnaire for Learning English

It is a questionnaire with 15 items that aims to measure the learners’ motivation toward learning
English. The questionnaire was adopted from Karci and Gundogdu (2018). The reliability and validity
of the questionnaire were measured by statistical tests in the study of Karci and Gundogdu, (2018). As
a result of confirmatory factor analysis, since fit index values are sd /c2 ratio 1/2, RMSEA=.06,
GFI=.90, AGFI=.86, CFI=.96, NNFI=.95, RMR=.05 and SRMR=.06, the structure of the scale is
valid. Cronbach Alpha reliability of the whole scale coefficient was determined as.849. The reliability
of the questionnaire was remeasured. The value of the Cronbach Alpha correlation coefficient is
satisfactory for the pre-questionnaire (r=.98) and for the post -post-questionnaire (r=.98). Table 1
shows the reliability statistics of the questionnaire.

Tablo 1
Reliability Statistics

Pre Test Post Test
Cronbach’ s Alpha N of ftem Cronbach’ s Alpha N of Item
.985 15 .983 15

2.2.2. Semi-structured Interview Questions

In this study, focus group interviewing was preferred since it is intended to extract opinions,
details, viewpoints, attitudes, and ideas from a group of participants who have all personally
experienced the phenomenon being studied (Kelly, 2003). The semi-structured interview has two
phases: the pre-semi-structured interview and the post-semi-structured interview. Interview questions
for psychology students' motivation toward professional English and ESP material consist of several
items regarding different themes, such as their general attitude towards the English lesson, evaluating
the course materials in general, and evaluating the materials being related to their departments. To
assess the reliability of the interview, an inter-coder reliability analysis was conducted using the
Kappa statistic. This analysis aimed to evaluate the consistency between two coders who
independently coded the data (Landis & Koch, 1977). The inter-coder reliability of the first 10 codes
of the interview data yielded a Kappa coefficient of 0.85 (p<.001), indicating a statistically significant
and substantial level of agreement between the two coders (Viera & Garrett, 2005). Qualitatively, the
interview analysis was supported by using standard coding, triangulation, and member checking.

2.3. Data Collection Procedure

The present study employed a mixed-method research design, incorporating both quantitative
and qualitative data gathering and analytic methodologies. The reason why a mixed method was
employed is to integrate quantitative and qualitative methodologies in order to tackle the study in the
most effective manner, to enable the researcher to draw more confident conclusions, inferences, or
assertions that form its findings and to increase the trustworthy of the study (Berman, 2008; Caruth,
2013; Creswell & Plano Clark, 2011; Tashakkori & Teddlie, 2009).

Treatment lasted 12 weeks. English courses were taught to students through developed ESP
materials during this period by the authors. The developed material called "English for Psychology
Students™ consists of twenty units, including grammar, reading, speaking, and writing sections. In
each unit, a different target grammatical subject was covered. It was aimed to teach the target
grammar topics in an inductive way and with meaningful activities.

2.3.1. Phase 1: Preparation of the ESP materials

The material was prepared based on gamification progressive and holistic learning principles.
Game-based learning (GBL) , which is a significant student-centered approach, has a good potential
in teaching the EFL process (Bado & Franklin, 2014). The significance of including games in
cognitive development is underscored through an examination of Lev Vygotsky's theory of cognitive
development. in accordance with language skills and teaching literacy through play, especially in EFL
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classes. The basic idea is that when a student masters the game, he masters the skills and knowledge
(Ghazal, 2016). GBL is not meant to use color graphics, videos, or PowerPoint presentations. The
student should not be a passive recipient of the information or be aware of the consequences of their
actions. If engaged as an active participant and not a passive receiver, the student will likely learn the
most and enjoy the most (Resnik, 2004). The benefits of game-based learning can be enumerated as
follows.: it encourages student-centered pedagogy, provides interaction, provides motivation,
encourages creativity, and gives empathy and social skills.

In the reading section, attention was paid to the fact that selected reading passages were
relevant to the student's fields and included the relevant target authentic grammar materials. In the
writing and speaking sections, enjoyable and collaborative activities that improve the communicative
skills of the students were prepared. In the functional language units in the material, the subjects that
students can use in their daily lives are explained with pair and group activities. Besides, at the end of
each unit, a word puzzle was designed so that target words can be learned easily. Finally, humour
elements such as rhyme, tongue twister, and quotes were added to each unit in order to enable
students to learn while having fun (See, Appendix C). As Trabelsi (2016) stated authenticity can be
defined as the combined phases of a native speaker-based real communication, and the learner's needs
and interests’ perspective. Similarly, authenticity is categorized as content-based; in which students
are required to participate for the sake of meaningful purposes, and real interaction-based outside of
the classroom (McKay, 2013). Turning the classroom into an environment of students in which the
learners have the chance to communicate with a text or with one another in the class "about matters of
importance to them" is how to create an authentic language learning environment. This is different
from simply matching the classroom to the real world (Ahmed, 2017).

2.3.2. Phase 2: Implementation

Firstly, a questionnaire was administered as a pre-test to gather quantitative data. After the 12
weeks of ESP materials implementation, a post-test was administered at the end of the treatment. In
addition, group interviews were conducted both at the beginning and end of the implementation
process to learn about the effect of the usage of the designed material on students’ motivation and
attitudes toward learning English. An informed Consent form was taken from the participants (See,
Appendix D). Focus group interviews were conducted with 7 students. The participants were selected
randomly from among the volunteer students. The interviews were conducted in the student's native
language, Turkish. The interviews were recorded using smartphones to avoid data loss. The group
interviews lasted an average of 20 minutes, and the speeches were transcribed and translated into
English to conduct the content analysis.

2.4. Data Analysis

Quantitative data were analysed through descriptive statistics. The Wilcoxon Signed Rank Test
was used to measure the significance of instruction. This test was used because the data set did not
conform to the normal distribution.

Quialitative data, obtained from the semi-structured interview, was analysed through content
analysis by two independent coders. For this purpose, codes and themes were created, and descriptive
analyses were performed for the frequency of the judgments via structural (Saldafia, 2014) and open
coding (DeCuir & Walker 2013). Students' comments and judgments on their Motivation toward
Professional English and ESP material were recorded during the interview. After the sessions, the
obtained data was transcribed by two instructors in the field of ELT. The themes/ codes schemas were
created in order to generate a more detailed outcome by in-depth verbal analysis of the students.
Finally, coding was done accordingly by two independent coders. Regarding codes, in addition to
these, transcription reading was done four times in order to negotiate. The initial reading was done to
elicit the key concepts by the two coders to maintain reliability. After the first phase, the second
reading was done to elicit the key concepts, and similar codes were eliminated.
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FINDINGS
3.1. Quantitative Results

Table 2 shows the descriptive statistics of the Wilcoxon Signed Rank Test analysis of the
'Motivation for Learning English Questionnaire' that is conducted to determine the learners’
motivation for learning English as the pre-test and post-test.

Table 2
Wilcoxon Signed Rank Test

Z P
PREQL POSTQ1 -1.342° 180
PREQ2 POSTQ2 -4.491° .000
PREQ3 POSTQ3 -4.264 .000
PREQ4 POSTQ4 -3.626" .000
PREQ5 POSTQ5 -1.291° 197
PREQ6 POSTQ6 -3.162° .002
PREQ7 POSTQ7 -1.069° 285
PREQ8 POSTQS -2.45QP 014
PREQ9 POSTQ9 -3.750° .000
PREQ10 POSTQ10 -3.051° .002
PREQ11 POSTQ11 -.966° 334
PREQ12 POSTQ12 -2.460° 014
PREQ13 POSTQ13 -5.831° .000
PREQ14 POSTQ14 -1.387" 166
PREQ15 POSTQ15 -1.807° 071

Wilcoxon Signed Ranks Test
Based on negative ranks.
Based on positive ranks.

Table 2 above reveals that after the instruction of developed ESP material, motivation level of
the participants for learning English increased in a positive way, especially regarding item numbers;
2,3,4,6,8,9, 10, 12, and 13. Here are the related items of the questionnaire; item number 2: | would
like to make English-speaking friends, item number 3: | would like to communicate with someone
who speaks English, item number 4: | would like to travel to English-speaking countries, item number
6: The subjects I learn in English classes are fun, item number 8: If | could, | would also take English
lessons outside of school, item number 9: English course topics are interesting, item number 10:
English course is necessary for me to have a job, item number 12: | believe that learning English will
also help me find a job abroad, item number 13: I think | am skilled at communicating in English.

3.2. Qualitative Results

Open-ended interview gquestions were used to find out psychology students’ attitudes and
opinions regarding the developed ESP materials implementation in an EFL classroom. The
participants’ responses were categorized under three main themes: Learning English, English Course
Materials and ESP Materials. The results are presented with participant comments to increase
trustworthiness in the analysis and data presentation phases.

Table 3
Themel: Learning English

Code Number Title

Code 1 Fun, Entertaining

Code 2 Knowledge-Based

Code 3 Lack of Productive Skills
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Code 4 Exam-oriented

Participants stated that after implementation they have had a high level of motivation to learn
English because of some reasons including entertaining and game-based activities. In this regard,
whereas P3 in 11 mentioned, “I think English is a boring and challenging course.”, she/he said in 12
“I love English, and | am enthusiastic about learning the language.”

It can be seen from qualitative data that participants’ perceptions regarding materials, activities, and
skills have changed to a great extent. In this sense, learners stated the benefits of including several
activities and drills in the materials. It is obvious that teaching similar grammar rules repeatedly and
in different forms has a positive effect on students' practice skills. As an example of this explanation,
P2 in 11 argued, “We have been taught similar grammar rules repeatedly, even so | couldn’t learn
much.” But, the same participant offered in 12, ““Lessons are full of activities that make learning
easier. Thanks to reading passages, | could have grammar knowledge.”

Also, some participants criticized that there is little or no practice of productive skills, and students
are in need of practice writing and speaking. And they added having different speaking activities
through developed materials promoted their learning. In this regard, P4’s comments in 11 and 12 are as
follows, respectively: “There was no practice of the things we have learned in terms of productive
skills other than grammar. It would be great if we could practice writing and speaking.” ““I learned
new phrases thanks to different speaking activities. We also did so many writing activities in pairs or
groups.”

Before the treatment, participants indicated that vocabulary and grammar were taught in a mechanical
way, which caused mostly memorization. However, after the treatment, their study skills
(memorization) in order to pass exams have turned into a new type of assessment model, which is
peer, pair, and group. This is clear from P1’s statements that different types of assessment tasks foster
learning. P1 stated in 11, “Some specific grammar rules and vocabulary are taught solely in order to
pass exams; hence, this causes memorization.”” S/he also added in 12, “Assessment was conducted via
peer, pair, and group, which enhanced learning.”

Table 4

Theme 2: English Course Materials

Code Number Title

Code 1 Level Appropriacy

Code 2 Student’s Needs/ Interests

Code 3 Grammar and Translation Based

From the interview results, it was found that participants complained about the unavailability
and inappropriate level of the English language books, stating that there are no good English books
with a low level. As it can be seen from the post-interview comment, level-appropriately designed
materials affect learning in a positive way. In this regard, P5 in 11 indicated that “Most English books
start with B1, and it is really difficult to find level-appropriate books for practice.” P5 also added in
12, “The level of the book and activities are designed from known to unknown which promotes
learning.”

Participants mentioned that the perception of materials not being attractive or provoking
interest and attention has turned out to be a contribution to active learning due to different activities
and game-based tasks. P5 stated in 11, “Books and materials do not attract attention.” and in 12, s/he
stated that "Different activities, such as game-based tasks (Kahoot), contribute to learning. Moreover,
I enjoyed doing role-playing and discussion activities.”” Similarly, P9 attitudes toward productive
skills, specifically writing facilitate learning due to the connection between new knowledge and
previously learned ones since it reinforces the tasks. That student said in 11 and 12 respectively, “I
think materials were insufficient since they are grammar and translation-based.” “Writing activities
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facilitate learning with the help of reinforcing repetitive tasks along with the previously learned
ones.”

Table 5
Theme 3. ESP Materials

Code Number Title

Code 1 Field Specific Terms

Code 2 Increase Motivation / Interest / Self Confidence
Code 3 Further Education

In the scope of the third theme, it is obvious that vocabulary is thought to be beneficial and
effective not only for their learning English but also for their department. According to P8, field-
specific terms made his/ her learning process and s/he emphasized in 11, “It can contribute to our
department since we would focus on field-specific terms and vocabulary.” In addition, the student
added in 12*“Target words were field-specific, diverse, and effective.”

Furthermore, according to some participants, familiarity with the reading passages enhanced
learning since it boosts motivation and interest. However, before the treatment, it was difficult for
them to translate any text which is irrelevant to his / her department. In this sense, P10 said in
I11“There would be no need for anyone else to translate the text, we would understand it easily
because of topic familiarity.”” That participant also added in 12““Topic familiarity with the reading
texts and other skills increase my motivation and interest.”

Finally, as can be easily understood from the statements of P7, field-related materials do not
only contribute to learning English but also to his / her academic career in the future. P7 stated in 11
and 12, respectively, “It would be helpful for planning our further education while deciding on having
an academic career, including a master's and Ph.D. degree.” and ““I believe that field-related
material has a positive impact on my future career.”

All in all, findings for the Quantitative data revealed that Psychology students' motivation for
‘Learning English’ has increased in a significant way. Similarly, findings for the Qualitative data
showed that most students had positive feelings and attitudes toward the developed ESP material.

DISCUSSION AND CONCLUSION

The primary goal of this study was to gain insight into the impact of developed ESP materials
instruction on EFL students' motivation. The impacts of ESP materials on the motivation of EFL
learners were investigated through pre-test, implementation, and post-test processes. The results of
this study suggested that using ESP materials could significantly enhance students' motivation. The
quantitative results confirm the association between using effective material and students' motivation
for learning English. According to the quantitative results when students encounter authentic materials
and psychology-based reading passages, their motivation increases in a positive way. These findings
are in agreement with Lapele’s (2019) and Sysoyev’s (2000) studies which showed the significance of
using ESP materials and specific field-based content on learners’ motivation.

Similarly, the findings of the study suggest that after the use of the ESP material the existing
motivation of the students towards learning English increased and learners developed positive
attitudes toward the materials specifically prepared for them. Moreover, when compared to traditional
materials, designed material has provided various advantages to language learners, especially those
who aim to develop their productive skills. The participants of the present study expressed that
activities that progress from easy to difficult and are suitable for their level facilitate their learning.
This finding is compatible with the ideas of Riyanti (2019), who suggested that topics that will attract
students' attention and activities appropriate to their level should be made easier and more enjoyable
foreign language learning process. Consistent with this finding, the students in the current study
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emphasized that they learned while having fun thanks to the games and that this learning was
permanent. It has also been observed in lessons that students are more motivated to learn the target
language when they read interesting and different reading passages. These findings are in accord with
Ghazal’s (2016) study indicating that games facilitate language learning, especially for productive
skills such as writing and speaking.

In addition to these, the result of the study by Sari and Atmanegara's (2018) that examined the
‘effect of developed ESP reading materials for accounting students’ also aligns well with the result of
the current study since ESP reading materials improved the reading proficiency of learners. Similarly,
study by Korkmaz & Korkmaz (2020) also in line with the findings of the current research due to the
fact that as the result suggested an effective ELT unit should include warm-up sessions, skill
integration, communicative activities, vocabulary, and pronunciation parts. Besides, the results seem
to be consistent with the findings of the Michel & Kouadio's (2018) research, indicating that educators
ought to go from adopting materials to developing them.

These results support the result of the Gu et al. (2019) study as well, who also addressed how to
adapt ESP teaching strategies and provide instructional materials accordingly. Researchers found that
the students preferred more interactive video/audio materials and practitioners of ESP must take
various needs and preferences into account when creating a variety of tasks for their students.
Regarding modifying ELT materials and evaluating their efficacy, Fikremariam's (2020) study also
investigated topics that improve students' learning. The findings of the study corroborate the current
research showing that teachers are not motivated or interested in creating and choosing language
resources that closely align with the goals of the teaching program, the needs of the students, and the
curriculum. Furthermore, Hanifa and Yusra's (2023) study also touched upon the similar issues
suggesting that teachers' material adaptation in teaching strategies reveals issues like, inappropriate
difficulty levels, inaccessible materials, fear of irrelevant information, and time constraints

All in all, it can be said that the results of the current study are in line and seem to be consistent
with previous studies in which the development of instructional resources was tailored (Augusto-
Navarro, 2015), effects of implementing authentic materials on different skills including reading
comprehension, writing skills, and as well as motivation (Boyaci & Guner, 2018; Sari, Atmanegara,
2018), the relationship between ESP and EFL (Fitria, 2020); developing ESP materials (Klimavo,
2015; Gu et al. 2019), development of ESP curricula (Marcu, 2020), development of teaching
materials and the utilization of Web 2.0 (Shabudina et al., 2014), material adaptation of ELT and EFL
materials (Fikremariams, 2020; Korkmaz & Korkmaz, 2020; Hanifa and Yusra, 2023) are
investigated.

4.1. Suggestions for Further Studies

A number of variables can be thought to have influenced the study's limitations. First, in this study,
there were no control or experimental groups. Control and experimental groups could be created, and
more detailed comparisons could be made. Also, the instruction lasted for 12 weeks with 60 students.
Participants differed from each other in terms of educational background, academic skills, level of
English proficiency, nationality, and so on. Therefore, a more comprehensive study could be done
with a larger classroom size and a longer period of instruction. The subject group of the study was
psychology students. The study could be conducted with students from different departments to have
a deep understanding. Moreover, there are not many studies done on teaching English through ESP.
Another study could investigate the effects of the ESP materials on learners' productive skills, such as
speaking and writing. In addition, the effects of ESP materials on cognitive and affective aspects of
learning, such as self-directed learning and autonomy could be further explored.
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APPENDICES

Appendix A: Ingilizce Ogrenmeye Yonelik Motivasyon Anketi / Motivation Questionnaire for
Learning English

Tamamen Katiliyorum (Totally Agree) 5, Biiyiik Olgiide Katiliyorum (Largely Agree) 4 Kismen
Katiliyorum (Partly Agree) 3, Cok Az Katiliyorum (Little Agree) 2, Hi¢ Katilmiyorum (Disagree) 1

1. Ingilizce'yi akici bir sekilde konusmak isterim.
(I'would like to speak English fluently.)

2. Ingilizce konusan arkadaslar edinmek isterim.
(I would like to make English-speaking friends.)

3. Ingilizce konusan biriyle iletisim kurmak isterim.
(I would like to communicate with someone who speaks English.)

4. Ingilizce konusulan iilkelere seyahat etmek isterim.
(I would like to travel to English-speaking countries.)

5. Ingilizce derslerine katilmaktan zevk alirim.
(I enjoy participating in English classes.)

6. ingilizce derslerinde 6grendigim konular eglencelidir.
(The subjects I learn in English classes are fun.)

7. Ingilizce derslerini kagirmak istemem.
(I don't want to miss English lessons.)

8. imkanim olsa okul disinda da Ingilizce dersi alirim.
(If I could, 1 would also take English lessons outside of school.)

9. Ingilizce ders konular1 ilgi cekicidir.
(English course topics are interesting.)

10. Ingilizce dersi is bulmam igin gereklidir.
(English course is necessary for me to have a job.)

11. ingilizce 6grenmek kariyerim acisindan yiikselmemi saglayacak.
(Learning English will enable me to advance in my career.)

12. ingilizce 6grenmenin yurtdisinda da is bulmama yardimei olacagima
inantyorum.
(I believe that learning English will also help me find a job abroad.)

13. Ingilizce iletisim konusunda yetenekli oldugumu diisiiniiyorum. (I think I am
skilled at communicating in English.)

14. Etkili Ingilizce iletisim konusunda yeterli olacagima inantyorum.
(I believe that | will be proficient in effective English communication.)

15. Derste dgretilenleri anlama konusunda yetenekli olduguma inaniyorum.
(I believe 1 am capable of understanding what is taught in the course.)
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Appendix B: PRE- Interview Questions for Psychology Students' Motivation towards Using
ESP Materials

eingilizce dersine olan genel tutumunuz nedir? (What is your general attitude towards the
English lesson?)

e Ders materyallerini genel olarak degerlendirir misiniz? (Can you evaluate the course materials
in general?)

e Materyallerin alaniniz ile ilgili olmasin1 nasil degerlendirirsiniz? (How would you evaluate
the materials to be relevant to your field?)

POST-Interview / Interview Questions for Psychology Students’ Motivation Towards Using ESP
Materials”

e ingilizce dersine olan genel tutumunuz nedir? (What is your general attitude towards the
English lesson?)

e Ders materyallerini genel olarak degerlendirir misiniz? (Can you evaluate the course materials
in general?)

e Materyallerin alaniniz ile ilgili olmasini nasil degerlendirirsiniz? (How would you evaluate
the materials to be relevant to your field?)

eDaha once kullandigimiz Ingilizce materyalleri ve bu sene gordiigiiniiz materyalleri
karsilastiracak olursaniz bu sene gordiigiiniiz materyalleri nasil degerlendirirsiniz? (If you
compare the English materials you have used before and the materials you have seen this
year, how would you evaluate the materials you saw this year?)

e Su an kullanilan materyaller farkli becerilerinizi (Konugma, Yazma, Okuma ve Dinleme) ne
yonde etkiledi? (How did the materials currently used to affect your different skills such as
speaking, writing, reading and listening?)

Appendix C: Developed ESP Materials
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A. READING

1. Balore you read,

a) What do you know about Sigmund Freud?

wut the quostions with your partner,

b) What is the mos! famous book or theory of Sigmund Freud?

Whasther you are from the fleld of peychalogy of nal,
aimost everyone s familar with the name; Sigmund
Freud. 50, who was Sigmund Freud and what made him
50 lamous?

Sigmund Freud was borm in Austria in 1856, howsver,
his femily moved lo Vienna when Freud was four years
oid Thus, Freud lived and worked in Vienna for a very
leng bime. Sigmund Frewd gradusted from the University
of Vienna and worked as @ doclor from 1881 until his
doath. He was a very successiul neurclogist; therefore,

B0 you feel
dominated
by o

.,.,O.
r

one of the

several theores: such

a5 tha theory of Psychodynamic. Oedipus Complex, Electra complex, and Life and Death Drive

¥ These theories pr

I “UN" and “IN" are prefises and they are used fo
#dd the meaning ‘nol”, lacking”, or The opposile
of before nouns, adjectives, adverbs and verbs.

Ex: in [ explicable

10 sorme i [

The most important of thess theories is
the theory of Psychodynamic. According 1o
Psychodynamic theory. the human mind
has thiee parts: i, superege and ege. To
storl with, Id is the unconscious part of
the mind and s main purposs s o seek
pleasure. 1t does not accent any restrictions

1. What is the reading passage about?

2. What does “it” refer to in line 13, paragraph 37

3. Can you summarise the outlines of the lext?

4. Which sentence is nof comect?

A) Freud was borm in Austria
€) Supevego conlrols conscience

B) Freud developed Oedipus Complex
D) i obeys superego

5. What is the closest meaning of ‘purpose™

A) Goal B) Moral €) Pleasure D) Decision
6. Match the words wilh Sheir definitions.

A) main 1. inner thoughits

B) purpose 2 aim

C) moral 3 basic

D) wonll - known 4. famous

E) conscience 8. spiritual

7. Scan the taxt find other ways 1o say ‘famous’.

un / consclous. The second par is superega: 4 controls &

person's conscience. It represents values
and morals of the society. Finally, the last parl is ego. Ego is between superego and id. While ego
wants 1o salisfy id. it also wanis 1o obey superago. In addiion, ego is about reality and consciousness,

To conclude, Sigmund Froud, as the founder of
psychoanalysis, developed many different theories
and contributed greatly to the development of

POST - READING TASK

peychology and peychosnslysis. He ‘allecied ths "AS” is used to describe the purpase Work with a partnor. Take tums asking and answering these questions.
or quaity of someone or something: Use the boid in your answers,

Iheorists and psychologists coming after him. Mary

Iheorists developed ther theories thanks 1o Freud's Ex: Sigmund Freud gradusted fom 5 — T -

ideas. This makes Freud one of the most influential the Liniversty of Vienna and worked - WP amous peychalogiats are you FAMILIAR

a3 & doctor from 1887 untd his deam. 2. What do you know about PSYCHODYNAMIC theory?

poople in he history of paychology

B. CRAMMAR

Frpuals augider | Anna (W99 . WET) 1
Barhnsnalyd | Gradusts v 921

Frwuars Fathe (Il | Tredeaman. |
® Cheeran | Frodipry - Austris [ Jaw

PRy WS [ R R (U TR [ s
Fressds Friand § Cart Gustes Jung (W75 19461) i BB | fmrbry | 3 Desghaers, 3 Sons
F ¥ s

[} g Bt -
‘wtih L Mo chddren | B Dooky
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C. SPEAKING
For teacher use:
Give each group a sat of time exprassion cards and verb cards. Have the students shuffie the
ey Shiakents bt aach. i 4

Nmmmmmﬁ?ﬁim;;awm.ummm

Verb Cards

— - =Y

have / had do / did I go [ went ]: finish / finished
1
[ be [was buy / baught I leave / laft I learn [ learn |
| |
[ get [ got ‘watch / watched live / lived wear [ wore [
[ see [ saw feel / felt meet [ met eat [ ate .
A s

listen to /

[ list 1to clean [ cleaned JL take [ took e likee [ liked J

[m:w I drink / drank start / started cook / cooked

Time Expression Cards

................................... ks ~o

an hour a go | this moming yesterday last night

lastSaturday | last Sunday

when | was six after
five years ago ; last summer
last winter . alongtime ago
WORD PUZZLE
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Target Vocabulary

' :;m”m’ (Pvase) | . 1 addiion (inker) « value (noun, verb)
(pctie) = sociely (noun) « moral (noun)
SR ) + main (noun) + obey (verb)
" eiekn (ot . + thanks to
< e e purpose (noun) (phrase)
oy ] + pleasure (noun) * Oedipus complex
(phese + consclence (noun) » drive (noun/verb)
+ conscious (adjective)
Part of Speech

NOUN VERB ADJECTIVE
Be familiar with familiarity familiarise familiarised / familiar
Founder founder found founded
Develop development develop developed
Graduate graduation graduale graduated
(Un)conscious consciousness . conscous
Purpose purpose purposeful
Pleasure pleasure please pleased
Conscience conscientiousness . =
Value value value valuable
(Disjobey obedience obey obedient
Moral morality . moral
Drive drive drive driven

RIDDLE OF THE WEEK
uselit
wm"ﬂ““‘ﬂ?’w
more ther “Ye.ﬂerday T'was clever, so I wanted
to change the world. Today I am
wise, so I am changing m}sefj”
{Answer at the and of the boak ) Rumi

=)
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Appendix D: Informed Consent Form

INFORMED CONSENT FORM / BiILGILENDIRILMIS GONULLT ONAM FORMU

Bu cahsma Erzurum Teknik Universitesi Psikoloji Béliimii 1. Sumf Sgrenciler igin *Psychology Students’
Motivation for Tearning English and Attitudes towands Using Developed Materials in English for
Psychology’ (Ogrencilerin Ingilizee O grenmeye Karsy Motivasyonlarm Olgme ve Bslimlerine Yonelik
Gelistirilen Materyallere Yonelik Tutumlanmi) degerlendimmek amac: ile fasartanmmgto. Bu cahgmaya
katilmak tamamen génillalik esasma dayvanmaktadr. Katibmealar caligmaya katbmama veya katildiktan
sonra cahismadan gikma hakkma sahiptir. Cahsmaya katilmay kabul etmeniz dunmminda, anketlerin
tammmlanmasima; gerektifl takdmrde sizmle rporta) yapiip bunun sesh kaydinm almmasina onay vernms
clacaksmiz. Size verilen bu formlardan elde edilecek bilgiler tamamen aragtorma amaca ile kullamlacak obep

kgisel bilgilermz gizh tutnlacaktn; ancak venlenmz yaym amae: e knllamlabilr.

Yukanda yer alan ve aragtwmadan omce kabhmcrya wverilmesi gereken bilgileri oludum we
cabismanm kapsamm ve amacm, goniillii olarak fizerme diigen somumhboklan anladm Cahsma hakkmda
yazih ve sozhi aciklama agafnda adh belirtilen aragtrmacy/aragtrmacilar tarafindan yapilds  Bu kogullarda
50z komusu aragtrmaya kendi istefimle, hichir bask ve telkin olmaksm katilmayl kabul ediyornum.
Eahlmcmm:

Adi-Soyade
i:mz;a.sr
Araghrmacmm

Adr-Soyadr
Imzast:
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GENISLETILMIiS OZET
Giris

Bu ¢alismanin amaci, bir devlet {iniversitesi baglaminda psikoloji 6grencilerinin ingilizce
ogrenmeye yonelik motivasyonlarim1 ve psikoloji icin gelistirilmis Ingilizce materyalleri
kullanmaya yonelik tutumlarini ortaya ¢ikarmaktir. Psikoloji Béliimii'nden 'Genel Ingilizce' adi
altinda Ingilizce dersi alan 60 &grencinin katilimiyla karma yontem c¢alismasi yapilmistir.
Uygulama 12 hafta slirmistiir. Veri toplama araglar1 olarak iki tiir ara¢ kullanilmistir. Bunlar
“Ingilizce Ogrenmeye yodnelik Motivasyon Anketi” ve “Psikoloji Igin Ingilizce'de Gelistirilen
Materyalleri Kullanmaya Yo6nelik Tutum Goriismeleridir. Veri araglar1 aragtirmanin basinda ve
sonunda anket ve goriigme Oncesi ve sonrasi olarak uygulanmistir. Nicel veriler tanimlayici
istatistiklerle analiz edilmistir. Ogretimin dnemini test etmek i¢in Wilcoxon Signed Rank Test
kullanildi. Goériismeden elde edilen nitel veriler, tematik igerik analizi yoluyla manuel olarak
analiz edilmistir.

Tirk egitim sisteminde yabanci dil egitiminin etkinligi ve sonuglar1 siirekli tartisilan bir
olgudur. Dil 6gretimi uygulamalarinda biligsel hedefler 6n planda yer alirken, Yiiksekogretim
Kurumu Temel Hedeflerinde belirtilen hedefler daha ¢ok duyussal hedeflerle ilgilidir. Tiirk
egitim sisteminin dil 6gretiminde dilbilgisi ve alic1 becerileri 6n plana ¢ikaran tutumu, ne yazik
Ki bazen 6grencilerin iiretime baglayamamasina ve bunun sonucunda 6grenilen bilgilerin kalict
olmamasina neden olmaktadir. Mevcut dil 6grenme siirecinde bilginin kalici olmadigi
varsayimindan hareketle materyal, sadece hatirlamak degil ayn1 zamanda bilgi iiretmek ve
elestirel diisiinme siireclerinin 6grenmeyi daha fazla desteklemesini saglamak amaciyla
gelistirilmistir. Hem Uretken Beceriler hem de Alict Beceriler birlikte verilirken, Uretken
Becerilere daha fazla 6nem verildi. Materyal hazirlama siirecinde ogrencilerin ingilizce
diizeylerinin diisiik olmasina karsin lisans egitimi almig bireyler olmalar1 dikkate alinarak
materyalin yapisal olarak onlar1 zorlamamasina, motivasyonlarii diisiirmemesine ve alan
ihtiyaclarini karsilamaya 6zen gésterilmistir. Ogrencilerin boliimlerine uygun, ilerideki meslek
hayatlarinda da rahatlikla kullanabilecekleri icerik ve okuma metinleri, glincel, merak uyandiran
ve eglenceli konulardan segilerek gelistirilmistir ve dgrencilerin ingilizce derslerinde rahatlikla
kullanilmistir. Bunlara ek olarak, Psikoloji boliimii dgrencilerinin yam sira diger sosyal
boliimlerin de ilgi gosterdigi konular ¢esitli alanlara hitap etmektedir. Bu calismada Mesleki
Ingilizce igin materyal gelistirmeye baslamadan once cesitli ihtiyag envanterleri belirlenmis ve
onlardan elde edilen veriler 1s18inda "Materyal Gelistirme" siirecine devam edilmistir. Bu
baglamda alternatif materyal gelistirme, etkili ve kalict Ogrenmenin gergeklesmedigi
baglamlarda 6nem kazanmaktadir.

Ders materyallerinin 6grenciye uygunlugu ve 6grencilerin hazir bulunusluk diizeyleri goz
oniinde bulundurularak materyaller yeniden tasarlandi. Materyallerdeki etkinlik, beceri ve
okuma parcalarinin Ogrencilerin yas, zeka, gegmis yasam ve benzeri Ozelliklerine, dil
diizeylerine ve ilgi alanlarina uygun olmasina 6zen gdosterilmistir. Bu nedenle materyali
gelistirirken basit ve sade olmasi, dersin amagclartyla ortiismesi, dersle ilgili tiim bilgilerle degil,
onemli ve Ozet bilgilerle donatilmas1 dnemlidir. Tiim bunlarin yan1 sira dgrencilerin pedagojik
oOzelliklerine uygun ve gergek hayatlari ile uyumlu olmalari, gerektiginde kolaylikla gelistirilip
giincellenebilmeleri, dogru ve giincel bilgiler igermesi gibi hususlar da 6nemlidir.

Konu ile ilgili makalenin uzun halinde yer alan literatiir dikkate alindiginda, simdiye
kadar sunulan ¢alismalar; Ozellikle, Tiirkiye'de Yabanci Dil Ogrenimine Yénelik Tutumlar ve
Bagar1 Arasindaki Iliski, Ingilizce Ogretiminde Materyal Gelistirmenin Onemi, Materyal
Kullanimimin Akademik Motivasyona Etkisi, Oyun Temelli Dil Ogrenme ve Ozgiin Materyaller
cesitlilik gostermektedir, ancak &zel olarak ' Psikoloji Ogrencilerinin Ingilizce Ogrenmeye
Yonelik Motivasyonlar1 ve Psikoloji Igin Ingilizcede Gelistirilen Materyalleri Kullanmaya
Yoénelik Tutumlar incelenmemistir. Ayrica biitiin bunlara ek olarak cesitli Ingilizce dgretim
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baglamlarinda uyarlanmis / benimsenmis materyallerin kullanimi hakkinda bazi g¢aligmalar
vardir, ancak ozellikle bir yiiksek 6grenim baglaminda Psikoloji béliimii igin Ingilizce icin
gelistirilmis materyallerin  kullanimi ile ilgili ¢ok fazla degildir. Bu nedenle, mevcut
arastirmanin faydali, etkili oldugu ve Psikoloji béliimii i¢in ingilizce ile ilgili ELT alanindaki
boslugu dolduracag diisiiniilmektedir.

Metot

Calismada 60 katilimer bulunmaktadir. Katilimeilar 'Genel ingilizce' ad1 altinda Ingilizce
dersleri almakta olan Psikoloji Béliimii 6grencilerinin. Ogrencilerin Ingilizce seviyesi A1-A2
civarindadir. Calismanin evreni ve orneklemi Tiirkiye'nin Dogu bolgesinde bulunan bir devlet
universitesidir.

Bu calisma, nicel ve nitel veri toplama ve analiz tekniklerini iceren karma yontem
aragtirma desenini benimsemistir. Uygulama 12 hafta siirmiistiir. Ingilizce dersleri bu siiregte
yazarlar tarafindan gelistirilen materyaller araciligiyla islenmistir. “Psikoloji Ogrencileri i¢in
Ingilizce” amaci ile gelistirilen materyal, gramer, okuma, konusma ve yazma béliimlerinden
olusan yirmi {initeden olugsmaktadir. Veri araglar1 arastirmanin basinda ve sonunda anket ve
gorligme Oncesi ve sonrasi olarak uygulanmistir. Nicel veriler tanimlayici istatistiklerle analiz
edildi. Ogretimin 6nemini test etmek icin Wilcoxon Signed Rank Test kullanildi. Goriismeden
elde edilen nitel veriler, tematik igerik analizi yoluyla manuel olarak analiz edilmistir.

Veri araglar1 olarak mevcut calismada iki tiir ara¢ kullanilmistir. ingilizce Ogrenmeye
yonelik Motivasyon Anketi” ve “Psikoloji I¢in Ingilizcede Gelistirilen Materyalleri Kullanmaya
Yonelik Tutum Goriismeleridir". Veri araglari, arastirmanin basinda ve sonunda anket ve
goriisme Oncesi ve sonrasi olarak uygulanmustir.

Tartisma ve Sonuclar

Sonug olarak, nicel verilere yonelik bulgular, Psikoloji dgrencilerinin 'Ingilizce Ogrenme'
motivasyonunun onemli dlglide arttigini ortaya koydu. Benzer sekilde, nitel verilere iligkin
bulgular, ¢ogu &grencinin gelistirilen materyale karsi olumlu duygu ve tutumlara sahip
oldugunu gostermistir. Calismanin bulgular, 'psikoloji 6grencileri i¢in Ingilizce' materyalinin
kullanilmasindan sonra dgrencilerin Ingilizce dgrenmeye yonelik mevcut motivasyonlarmin
arttigin1 ve dgrencilerin kendileri igin 6zel olarak hazirlanan materyallere karsi olumlu tutumlar
gelistirdigini  gostermektedir. Ayrica tasarlanan materyal, geleneksel materyallerle
karsilastirildiginda dil 6grenenlere, 6zellikle de iiretken becerilerini gelistirmeyi hedefleyenlere
cesitli avantajlar saglamustir.

Hazirlanan materyallerin  0grencilerin  0grenme motivasyonlarini  olumlu yo6nde
degistirdigi gozlemlenmistir; Anketin ilgili maddeleri; madde 2: Ingilizce konusan arkadaslar
edinmek istiyorum, madde 3: Ingilizce konusan biriyle iletisim kurmak istiyorum, madde 4:
Ingilizce konusulan iilkelere seyahat etmek istiyorum, madde 6: Ingilizce dersleri eglencelidir,
madde 8: Imkanim olsa okul diginda da Ingilizce dersi alirdim, madde 9: Ingilizce ders konular
ilgi ¢ekici, madde 10: Ingilizce kursu benim is bulmam icin gerekli, 12 numarali madde:
Ingilizce 6grenmenin yurtdisinda is bulmama da yardime1 olacagma inanryorum, 13 numarali
madde: Ingilizce iletisim kurma konusunda yetenekli oldugumu diisiiniiyorum.

Dolayistyla, miidahalenin katilimcilarin Ingilizce 6grenmeye yonelik motivasyonlarini
onemli olclide olumlu yonde degistirdigi aciktir. Calismada ortaya ¢ikan temalar ii¢ ana tema;
Ingilizce Ogrenmek, Ingilizce Ders Materyalleri, Mesleki ingilizce Materyalleri ve on kod;
Eglenceli, Bilgiye Dayali, Uretken Beceri Eksikligi/Uygulama, Smav Odakli, Seviyeye
Uygunluk, Ogrencinin ihtiyacy/ilgisi, Dil Bilgisi ve Ceviri Bazli, Alana Ozgii Terimler,
Motivasyonu/Ilgiyi Arttirir/Ozgiiveni Arttirir ve Gelecekteki Egitimler basliklar1 altinda
toplanmustir.
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Sonug olarak, nicel verilere ydnelik bulgular, Psikoloji dgrencilerinin 'Ingilizce Ogrenme'
motivasyonunun Onemli 6l¢iide arttigin1 ortaya koydu. Benzer sekilde, nitel verilere iligkin
bulgular, ¢cogu Ogrencinin gelistirilen materyale karsi olumlu duygu ve tutumlara sahip
oldugunu gostermistir.

Nicel sonuglar, etkili materyal kullanimi ile 6grencilerin Ingilizce grenme motivasyonu
arasmdaki iliskiyi dogrulamaktadir. Daha spesifik olarak, sonuglar, belirli amaglar igin Ingilizce
(ESP) materyallerinin 6grencilerin motivasyonunu 6nemli ol¢lide artirdi§ini gostermektedir.
Ayrica, mevcut calismamizda katilimcilarin 6zgiin (authentic) ve psikoloji temelli okuma
pargalartyla karsilagtiklarinda motivasyonlarim arttigina yonelik ifadeler belirttikleri i¢in 6zgiin
materyal kullanmanin &grenenlerin motivasyonu Uzerindeki 6nemini gdsteren Emilanti (2013)
ve Trabelsi'nin (2016) bulgular1 ile sonuglar uyumludur ¢linkii motivasyonda olumlu yénde bir
artis gozlenmistir. Nitel bulgular, yabanci dil &greniminde &grencilerin ilgisini g¢ekecek
konularin ve seviyelerine uygun etkinliklerin seg¢ilmesi gerektigini 6neren Ur'un (1996)
goriislerini zor ve seviyelerine uygun olmasi ogrenmelerini kolaylagtirir fikrinden oOtiirii
destekler niteliktedir. Ogrencilerin ilgi cekici ve farkli okuma parcalar1 okuduklarinda hedef dili
o0grenmeye daha fazla motive olduklar1 derslerde de gozlemlenmistir. Bulgular, Farber'in (2014)
oyunlarin Ozellikle yazma ve konusma gibi {iretken beceriler i¢in dil ©6grenimini
kolaylastirdigini belirten ¢alismasiyla uyumludur.
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