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Abstract: This study aims to examine the views of experts involved in the identification of gifted children in early
childhood towards identification. The study included 15 experts working in identification at Guidance and Research
Centers (GRCs) in Gaziantep, Erzincan, Malatya, and Istanbul provinces. For this qualitative research study, a semi-
structured interview form, created by the researchers in accordance with the aims of the research, was used to explore the
views of experts involved in early childhood identification. The results of the expert opinions show that the participants
defined special ability as above average performance, creativity, problem solving, quick comprehension, and learning.
Participants emphasized the necessity of identification in early childhood in order to reveal potential and differentiate
education programs. They emphasized the strengths and weaknesses of the tools used in identification. They revealed the
problems experienced in the identification process especially in immigrant and refugee groups. They emphasized the
effect of pre-test preparations and the opinions of families and teachers on the identification process. A number of
recommendations were made in line with the opinions of the experts involved in identification.
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07 Bu caligma erken ¢ocukluk dénemindeki 6zel yetenekli cocuklarin tanilanmasinda gorev alan uzmanlarin tanilamaya
yonelik goriiglerini incelemeyi amaglamaktadir. Calismaya Gaziantep, Erzincan, Malatya ve Istanbul illerindeki
RAM’larda (Rehberlik Arastirma Merkezi) tanilamada gorev alan 15 uzman katilmustir. Nitel bir arastirma olarak
kurgulanan bu ¢aligmada, erken ¢ocukluk doneminde tanilamada gérev alan uzmanlarin gorislerini incelemek icin
arastirmacilar tarafindan olusturulan yari yapilandirilmig goriisme formu kullanilmistir. Uzman goriisleri sonucunda
ortaya ¢ikan bulgularda, katilimeilar 6zel yetenegi daha ¢ok ortalamanin iizerinde performans gosterme, yaratict olma,
problem ¢ozme, hizli kavrama ve ogrenme olarak tanimlanmiglardir. Katilmeilar 6zel yetenekli gocuklarin
potansiyellerini ortaya c¢ikarmak ve egitim programlarmm farklilagtirilmasi agisindan erken g¢ocukluk doneminde
tanilamanin gerekliligine dikkat ¢ekmislerdir. Ayrica tanilamada kullanilan araglarin giiglii ve zayif yonlerine de vurgu
yapmuglardir. Ozellikle gogmen ve miilteci gruplarinda tanilama siirecinde yasanan sorunlar ortaya koymuslardir. Test
oncesi yapilan hazirliklar ve tanilama dncesinde aile ve 6gretmenlerden alinan goriislerin tanilama siirecine olan etkisini
vurgulamislardir. Caligma sonucunda tanilamada goérev alan uzmanlarin goriisleri dogrultusunda birtakim oneriler
getirilmistir.

Anahtar Kelimeler: Ozel yetenek, erken gocukluk dénemi, tanilama, uzman gériisleri
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Introduction

Early childhood is the period of the fastest growth and
development in an individual's life. This time frame typically
includes the years between birth and age six. Early childhood
plays a crucial role in the physical, cognitive, emotional, and
social development of the child. Early childhood is an essential
period in terms of both individual and social development
(Tungeli & Zembat, 2017; Unver & Erdamar, 2015). Research
emphasizes the significance of early life events for brain
development, and the planned and programmed
implementation of early life events is provided through early
childhood education. The impact of early childhood education
is very important and this impact is undeniable in the field of
identification and education of gifted children (Sankar-
DeLeeuw, 2002). For this reason, early childhood is one of the
most vital periods to be emphasized in order to understand
giftedness and its development (Clark, 2015). At this point, the
importance of early identification, which is the first step in
understanding and developing giftedness, comes into play. In
line with this importance, we aimed to obtain the opinions of
experts involved in the identification of gifted children in early
childhood. That is because the units responsible for the
identification of gifted individuals in the region and carrying
out support education services and guidance and psychological

counseling services for these individuals are Guidance and
Research Centers (GRCs) in line with the 2006 regulation of
the Ministry of National Education (MoNE) and the 2018 Art
and Science Center (ASC) identification directive in Tiirkiye.
In the preschool period, gifted students are identified at these
centers if their families or preschool teachers make a referral.
In this study, the opinions of the experts working in the
identification process in GRCs will be included.

Research suggests that identifying gifted students in early
childhood can provide a number of important advantages in
terms of maximizing potential, implementing appropriate
educational strategies and resources, achieving academic
success, better understanding of self-awareness and needs, and
increasing social-emotional well-being (Robinson, et al.,
2007; Rogers, 2002; Subotnik, et al., 2011). However, the
identification of talent in early childhood can bring about a
number of problems. The identification of gifted students at an
early age can create pressure on children to perform at high
levels, cause stress and anxiety, and create social and
emotional difficulties (Cross et al., 2017; Gross, 1999;
Olszewski-Kubilius & Subotnik, 2018; Robinson et al., 2007).
In addition, if they are unable to locate peers who share their
interests and are on the same level as them, may become
frustrated and distressed (Sankar-Deleeuw, 2002; Leana-
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Tascilar, 2017). Although many researchers increasingly
recognize the benefits of early childhood identification in
terms of early intervention and educational planning (Pfeiffer
& Petscheri, 2008), the debate on early identification
continues.

Both on a global scale and in Tiirkiye, there are some
limitations on the identification of gifted children and students
both in terms of methods and identification tools (Bal-Sezerel,
2020; Cao et al., 2017; Karadag, 2022). One of the most
fundamental limitation of early identification stems from
questions about whether giftedness can be identified reliably
in early childhood (Gottfried et al., 2009). One of these
questions is the adequacy of the measurement tools used in
identification. As a matter of fact, both Thorndike (1940) and
a number of researchers have stated that tests in early
childhood have limitations in detecting intelligence test
performance at school age (Baron & Leonberger, 2012;
Colombo, 1993). Research suggests that intelligence tests
might not capture the whole range of cognitive abilities
associated with giftedness and may be biased against children
from low-income or culturally distinct groups (Callahan,
2017). At this point, it is argued that a number of assessment
tools should be introduced in addition to standardized
intelligence tests. The identification of gifted children is a
complex process that requires the use of multiple criteria and
assessment tools. The use of multiple criteria and assessment
tools in the identification of gifted children is beneficial in
terms of reducing measurement errors, providing a complete
understanding of students' giftedness, including students from
disadvantaged groups, and providing multiple opportunities
for students to demonstrate competence (Geiser et al., 2016;
GoOkdemir, 2017; Hartas et al., 2008; McBee et al., 2014;
Pfeiffer, 2015). However, two controversial issues arise when
using a multi-criteria identification strategy. First, which
assessment tools and/or assessment methods should be used,
and second, how accurately and in detail the information from
different assessment tools, which may or may not contradict
each other, should be combined (Cao et al., 2017). At this
point, itis also important to consider the competence of experts
involved in the identification of gifted students in early
childhood. Pyryt (2004) states that for the correct identification
of gifted students, the experts making the identification should
have expertise in the assessment of gifted students. It is
important to know the characteristics of children and the
identification and assessment tools very well, and to have
expertise in their application, especially in the correct
identification of twice-exceptional children (Leana-Tasgilar,
2020). In addition to expertise in special education, there are a
number of issues that can help specialists involved in the
identification of giftedness in early childhood. These include
parental observation, teacher observation/advice and portfolio
assessments (Shaklee, 1992). Research suggests that parents'
observations of their own children can provide crucial
information for identifying young gifted children (Fan, 2003;
Pletan et al., 1995). Teacher recommendations/nominations
and portfolio assessments have also been widely used to
identify gifted students. However, many studies suggest that
teacher observations in early childhood are less helpful in
aiding identification than parent observations (Gray, 1980;
Gear, 1978; Hadaway & Marek-Schroer, 1992). In general, in
addition to multiple identification criteria, it is considered best
practice to incorporate observations of parents and teachers
(Phelps et al., 2023; Robinson et al., 2007; Sutherland, 2008).
In conclusion, Preiffier and Petscher (2008) state that accurate

identification is the first and most important step in planning
services for gifted preschool students. Preiffer (2008) states
that as the importance of identification rises, the questions of
what, why, how and when come to the fore. At this point, the
answers to these questions given by experts involved in early
childhood identification will be very valuable.

Valler et al. (2016) stated that the next logical study for
future researchers is to interview experts in the field about
giftedness. In addition, Brown et al. (2005) draw attention to
the importance of practitioners' and policy makers' beliefs
about identification. In the literature, there are a number of
opinion, perception and recommendation studies on the
identification and education of gifted students in early
childhood. However, these studies were generally conducted
with parents, preschool and ASC teachers (Alemdar, 2009;
Bildiren et al, 2020; Cetinkaya & Inci, 2019; Senol, 2023;
Tezcan, 2012). There is no research that comprehensively
analyses the opinions of experts involved in identification in
early childhood. Indeed, Grant and Morrissey (2021)
emphasized that the early childhood period has been neglected
in studies on gifted education. Similarly, Demirel-Dinge¢ and
Kiris¢i (2023) stated in their research that leading and
reputable international journals in the field of gifted education
have focused on early identification in recent years. From this
perspective, this research is expected to contribute to the field.
In Tiirkiye, the evaluation of special ability is predominantly
based on the child's mental performance. Mental performance
is generally determined according to the results of group tests
and individual intelligence tests conducted through GRCs
(Tarhan & Kilig, 2014). GRCs, which are responsible for the
identification and placement of gifted students, play a key role
in this process. For this reason, research on the practices in
GRCs and the opinions of the employees are also important in
this respect (Eker & Sar1, 2021). At this point, it is thought that
the opinions of the experts working in identification in GRCs,
who are assumed to have a good command of the dynamics of
the tests, will make constructive contributions to the literature.

Gifted children often exhibit exceptional talents or
strengths in academic, creative or social-emotional areas, or in
some areas. Professionals involved in identification can help
to identify these strengths and provide information that can
help to identify giftedness. By providing information about a
child's strengths and needs, they can help to develop
appropriate education plans and interventions with guidance to
parents and teachers. They can also make recommendations
for appropriate educational and enrichment opportunities that
can support a child's development. Overall, the opinions of
diagnosticians can be an important component of early
childhood giftedness identification as they can provide
valuable and in-depth information that helps to identify a
child's strengths and needs.

Considering the results of the studies mentioned above, this
study aims to address a critical gap in the literature on early
identification of gifted children. Specifically, it seeks to
analyze the strengths and weaknesses of the methods
employed in this process by focusing on the perspectives of
experts directly involved in early identification. Given that
existing studies in the literature predominantly focus on
parents, preschool teachers, and ASC teachers, this study is
expected to make a unique contribution by incorporating the
insights of early childhood identification experts for the first
time. Moreover, considering the growing interest in early
identification within the international literature and the distinct
dynamics of identification processes in the Tiirkiye context,
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this study is anticipated to provide valuable contributions to
both national and international gifted education literature. In
the light of all these predictions, the purpose of this study is to
obtain the opinions of experts involved in the identification of
gifted children in early childhood. In line with this main
purpose, expert opinions on the identification of gifted
children in early childhood are evaluated with a set of
interview questions.

Methodology
Research Design

The aim of this study is to examine experiences of experts
involved in the identification of gifted children in early
childhood. The research employed the phenomenological
approach, a qualitative research method, as its study design.
The phenomenological approach allows for a deeper analysis
and comprehension of a phenomenon or occurrence (Creswell,
2013; Yildinm & Simsek, 2021). This approach is qualitative
research in  which researchers examine participants'
perspectives, emotional experiences, thoughts, and how they
perceive events (Merriam, 2013). In this study, semi-
structured interview technique was used to reveal the
experiences of the participants. The semi-structured interview
technique enables the elicitation of experiences and new and
unexpected meanings, the development and renewal of
intervention methods, the production of policies for needs, and
the researchers to obtain more in-depth and richer information
(Neergaard et al., 2009; Patton, 2002). The procedures carried
out within the scope of the research are given in Figure 1.

Participants

Fifteen experts working in diagnostics in GRCs in Gaziantep,
Erzincan, Malatya and Istanbul provinces, selected through
convenience sampling participated in the study. Convenience
sampling provides practicality and speed to the research as it
selects participants with close and easy access (Yildirmm &
Simsgek, 2021). The data was obtained through interviews with
15 identification experts (psychological counselor) working in
GRCs. Before starting the interviews, appointments were

made with CRCs directors and diagnosticians, and preliminary
interviews were conducted with them. As a result of the
information, participation in the research group was voluntary.

The subjects participating in the research can be handled in
two different structures in the context of the research method.
The first one is the participants, and the second one is the
researchers. In this context, nine of the participants were male
and six were female. All of the participants were experts who
had one or more roles in the identification of gifted individuals
in early childhood and had experience in identification.
Participants are also individuals with experience of identifying
one or more refugee and migrant children. In addition to all
these, the participants were responsible for identifying gifted
children in early childhood to serve the purpose of the study.
All of the participants work in GRCs under the MoNE. In
addition, the researchers, who are the other subjects of the
current study, are doctoral students and doctoral graduates in
the field of giftedness and are experienced in qualitative
research methods.

Instrument

A semi-structured interview form developed by the
researchers in line with the purpose of the study was used to
examine the views of experts involved in early childhood
identification. Semi-structured interview is a qualitative data
collection technique consisting of open-ended questions that
allow the researcher to control the interview on the one hand
and provide flexibility for the participant to answer the focal
question in depth on the other (Willig, 2013). After the
development of the semi-structured interview form, the
opinions of five faculty members who are experts in the field
of gifted education were obtained. Based on the opinions
received, consensus was reached on six of the eight questions,
but 2 questions were suggested to be reorganized. In line with
the feedback from the experts, the two questions were
reorganized. Afterwards, a pilot study was conducted.
According to the results of the pilot application, the interview
questions were revised and the final form was created in line
with the expert opinions. The questions in the interview form
are given below in order:

dcntificatior\
of the

Writing
the report

/

Data
analysis

Data
collection

Pilot

\implcmcntatio

problem

Literature
review

\

Preparation
of interview
questions

Figure 1. Procedures conducted within the scope of the research
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1. What do you think special ability is? How would you
define it?

2. What do you think about the identification of gifted
children in early childhood? (Can you evaluate the
necessity and appropriateness of identification in this
period?)

3. Which characteristics of a child nominated in early
childhood make you think that the child is gifted?

4.  What do you think about the strengths and weaknesses
of the tools used in identification? How do you deal
with these weaknesses?

5. How does the information you get from the family
contribute to the identification process?

6. How does the information you get from the teacher (if
he/she receives preschool education) contribute to the
identification process?

7. What do you think about the competence of
identification tools used in early childhood to identify
disadvantaged groups (refugees, immigrants,
minorities, single-parent families, twice different
children, etc.)?

8. How do you prepare a child for the test before
administering it to a child in early childhood?

Data Analysis

The interview data obtained from the experts was transferred
to a separate word document. The data was then transferred to
the NVIVO 11 program and subjected to content analysis.
Content analysis is an analysis technique in which themes,
categories, and codes are created by using words or groups of
words to reflect the essence of a text (Biiyiikoztiirk, et al.,
2020). The main purpose of content analysis is to explain the
interview data and to reach the concepts and relationships
between concepts (Yildirim & Simsek, 2021). The frequency
() of the analyzed data consisting of explanations and sample
quotations of the interviewees are presented in the findings
section. Interviewer codes were used as Expert 1 (E1), E2,
..E15.

Credibility and Consistency

In the current study, the data collection process was ended with
the data repeating itself. In addition, a consistency study was
conducted in the research and the concept of consistency is
used in the same sense as the concept of reliability in

Identification
i early

Concept of
giftedness

)

quantitative research (Yildinm & Simsek, 2021). In this
context, each action was discussed and explained in detail
during the current research. In addition, the researchers took
care to avoid prejudices and tried to collect the data in detail to
increase credibility. Then, the data analyses were submitted for
expert review. To ensure reliability, it is very important that
the coders reach a consensus and get the opinion of a different
expert (Tire, 2023). Feedback was received from three experts
who are competent in the field. As a result of the feedback
received, corrections were made in the errors detected. At this
point, Miles and Huberman's (1994) calculation methods were
used to ensure inter-coder agreement, and according to Miles
and Huberman (1994) the agreement should be at least 0.70.
In the current study, the agreement between the coders was
calculated as 0.83. Thus, it can be said that the reliability in
the current study is sufficient.

Findings

In this section, the findings obtained as a result of the
interviews with experts working in early childhood
identification are presented. According to the findings, themes
such as the concept of giftedness, signals of giftedness,
identification in early childhood, tests used in educational
identification, pre-test preparations, family and teacher
influence on correct identification were identified. The themes
are given in Figure 2.

These themes are explained respectively. Experts' views on
the concept of special ability are presented in Table 1.

Table 1. Experts' views on the concept of giftedness
Definitions f

Performing above average
Being creative

Problem solving

Fast comprehension-learning
Become a leader

Higher order thinking
Interested in art
Academic achievement
Acting independently
Being curious

Being careful
Overexcitibility

A== DN W W R WVOL 0O

Total

childhood ‘

Pre-test
preparations

o S

Signals of ' Tg‘:‘ “s.edm{s .
aiftedness _education influence on
identification

Figure 2. Themes related to the opinions of experts involved
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It is seen that performing above average, being creative,
problem solving, fast comprehension-learning come to the fore
in the special ability definitions of the experts. Again, being a
leader, thinking at a higher level, being interested in art, and
being academically successful are also mentioned by the
experts. Excerpts from the experts' opinions are given below:
In my opinion, special ability is a display of skills in some
areas that are above the average accepted by the society (E1).

In my opinion, gifted individuals are individuals who learn

faster than their peers, like to act independently, are

curious, have high creativity capacity, leadership capacity,
and exhibit a significant performance difference in terms
of abstract thinking skills (E11).

Compared to their peers, they have high learning speed,

developed creativity skills, high capacity in artistic and

leadership issues, can interpret abstract ideas, act
independently in subjects they have knowledge about, and
show high performance in these areas of interest (E4).

Experts conduct interviews with the parents before
administering the test to the child who comes for individual
identification. During the interviews, they ask the parents
questions to get to know the child and try to get to know the
child better. Both during these interviews and their own
observations, they have indicated some signals that they
consider to be strong signals that the child is likely to be gifted.
The opinions on these signals are presented in Table 2.

Table 2. Experts' views on signals of giftedness
Signals

—

Advanced language skills

Creativity

Higher order thinking

Questioning

Fast comprehension-learning

Looking from different

perspectives

Overexcitibility

Focusing

Visual perception

Performing above average

Early walking

Early speech

Imagination

Leadership 1
Total 61

(G282 BN o R (ol

P FRPPFEPNNDDNDOD

Among the signals mentioned by the experts, receptive and
expressive language skills, creativity, high-level thinking,
inquisitiveness, rapid comprehension-learning, looking from
different perspectives and hypersensitivity stand out. Excerpts
from the experts' opinions are given below:

Good self-expression skills, high vocabulary, good visual
perception, quick thinking and practical solutions,
perspective on events, logical questions and high
questioning skills make me think that a child is gifted (E2).
Creativity, abstract thinking related to the field of interest,
interpreting situations as they perceive them differently,
the ability to analyze because of their talent, a higher skill
in establishing cause and effect relationships, and an
individual who is aware of themselves and contexts are in
my opinion gifted (E3).

Characteristics such as imagination, functional receptive

and expressive language, capacity for rapid

comprehension, perspective on events, significantly

superior performance in a field compared to peers,

leadership, and sensitivity make me think that a child is

gifted (E7).

Experts also made statements about early childhood
identification. All but one of the experts stated that early
childhood identification is necessary and important. They also
emphasized what should be considered in early childhood
identification. The opinions of the experts on early childhood
identification are given in Table 3.

Table 3. Experts' views on identification in early childhood
Identification in Early Childhood f
To unlock potential 6

For program differentiation 5

For academic development 3
3

3

2

Necessary and

. For social and emotional
important or social and emotiona

development

For planning

Because it's a critical period
Total

Tests inadequate

Play period

Total

Family guidance should be
provided

The possibility of error in
measurement should be 2
considered

Total 8
General Total 32

N
N

Unnecessary

o Nk -

Things to watch out
for

Experts who considered identification necessary and
important in early childhood drew attention to revealing
potential, program differentiation, academic, social and
emotional development, post-identification planning, and the
critical period. Excerpts from the experts' opinions are given
below:

I think that identification in early childhood is important

because it is very valuable in terms of discovering

children's talents, skills and capacities at an early stage
and progressing in this direction, receiving education and
developing (E14).

If gifted children are not identified, they have difficulties in

school processes.  From this point of view, early

identification is a necessity in my opinion. If they can be

identified in the preschool period, we will have the

opportunity to differentiate educational practices (E6).
Early identification of gifted individuals has a very important
place in terms of the measures to be taken and the plans to be
made in the rest of the process (E4).

The expert who considered identification unnecessary in
early childhood explained that this period is a play period, that
a healthy determination cannot be made in this period, and that
tests are insufficient to diagnose children in this period:

In the early childhood period, | believe that we should not
be in too much of a hurry because children are mostly in
the play period and our definition is more of an academic
assessment. But if we consider it as 0-8 years old instead
of 0-6 years old, then yes, the early childhood period may
be more appropriate in the 6-8 age range, and | do not
think that the measurement tools in the definition in the
younger age group generally collect very healthy data in
that age group (E12).
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Although experts generally consider identification in early
childhood necessary and important, they added that there are
some issues to be considered in this process. In particular, they
stated that families should be guided and underlined that the
possibility of error in measurement should not be forgotten.
Excerpts that may be examples of the experts' opinions are
given below:

Early identification is very important, but there is also a

social and psychological dimension, which can put

pressure on the child from an early age. They expect much
more than the child can do, like you are already superior.

Both the family and the teacher can cause the child to be

labeled (E10).

Early childhood years are the years when the development

process is the fastest, and mental development is especially

rapid in these years. Therefore, | see the possibility of

errors in identification activities between the ages of 0-6

as high (E6).

Experts also expressed their opinions about the tests they
used in educational identification. It is seen that there are two
successive stages in the identification of gifted students. The
first one is group screening with the help of tablets, and the
second one is individual identification, which they referred to
as "intelligence tests". Experts stated that the tests used in both
individual and group identification have strengths and
weaknesses. Experts' opinions on the tests used in
identification are given in Table 4.

Table 4. Experts' views on tests used in educational
identification
Educational Identification

f

Being multidimensional 5
Strengths Reliable and valid 2
Individual attention 1
Total 8
Lack of healthy resultsin 1

disadvantaged groups

Small dimensions 8

Failure to consider 8
Weaknesses .

cultural differences

Dissemination of 5

questions

Out of date

Total

1
3
Practical 2
1
1
1

Individual
identification

Strengths
Economic

Reliable and valid

Considering cultural
differences

Total 5
Small dimensions 1
Lack of equal 1
opportunity

Total 2
General Total 52

Group
identification

Weaknesses

When the table is examined, among their strengths, the
experts highlighted the multidimensionality of the tests
employed in individual identification, their validity and
reliability as well as their tailored application. On the other
hand, there were also those who thought that intelligence tests
were not very inclusive as a weakness. All the experts pointed
out that the tests can not measure disadvantaged groups
properly. Specifically, in language-related questions, they
stated that immigrant children failed because they could not
comprehen the instructions and suggested the development of

scales that include disadvantaged groups. In addition, it was
reported that the questions asked in the test were shared on the
internet or other platforms. There was no confidentiality,
children who came to the test saw the questions beforehand
and therefore errors were introduced into the measurement.
Excerpts from the experts' opinions are given below:

I use Anadolu Sak Intelligence Scale (Asis). Asis has many

sub-dimensions; it is powerful in this respect (E9).

Keeping the norm broad, applying it many times and giving

the same results. | can say that it is reliable (E7).

Among refugees and migrants, | think it negatively affects

the outcome in children with poor language development

and adaptation. | also think it significantly affects the
outcome in children traumatized after traumatic events

(E4).

In tests with a verbal dimension, we really have problems

with refugees, migrants and minorities. | mean, especially

in terms of language. This is a big problem. | think scale
developers should pay attention to this (E13).

I have some problems with the tools. The confidentiality of

the scales used has almost disappeared. In other words, the

student who reaches the individual assessment stage in the
definition can obtain data from the content of this scale
outside and access these questions (E6).

Among the strengths of the group identification tests, the
experts indicated that they were practical to administer,
economical because they were administered to many people in
a short period of time, provided reliable and valid findings, and
took cultural differences into account. On the other hand, they
emphasized that the questions were not very inclusive,
measured few dimensions, and were not suitable for equal
opportunity as not everyone had the chance to use the tablet
beforehand. Examples of the experts' opinions are given
below:

It provides the opportunity to identify more than one
student at the same time. It provides practicality in tablet-
based assessments compared to other tests. Its weaknesses
are that it does not cover different abilities of students, and
some students may not be able to show their real
performance during the application process. It provides
disadvantages for students with low economic level (E1).

The tablet application used in group identification is more

appropriate. Independent of culture and language (E6).

It is understood from the opinions of experts that some
preparations are made before the intelligence test. These
preparations are made so that the child can show the best
performance. The opinions of the experts regarding the
preparation before the test are given in Table 5.

Table 5. Experts' views on pre-test preparations

Preparations f
Creating an environment of 13
trust
Information 11
Waiting to be ready 9
Determine if there is a 8
physiological need
Organizing the test room 4
according to the individual
Total 45

It is seen that the experts chatted about daily topics to make
the children feel safe before starting the test and emphasized
that this was not an exam in order to correct possible
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misinformation of the child. In addition, it is understood that
before the test, they check whether the child has any
physiological needs; they organize the room, table and seat
according to the child and wait for the child to feel ready.
Excerpts that may be examples of the experts' opinions are
given below:

Children usually come to the test with high anxiety and

sometimes they get excited because they are young. | attach

great importance to the first contact, when we make
contact with the first child, | show a smiling face and act
warm. | explain that this is not a test (E6).

I explain that we are going to do a study and that this is not

an exam. | give information about the practice we will do

(E3).

| start the test after making sure that his excitement has

subsided, his toilet needs have been met, he has had a good

night's sleep and his stomach is full (E5).

Experts said that they also consulted the views of the
family and teachers in order not to make a decision based only
on the test results. They stated that they examined the form
received from the teacher before the test, if any, and tried to
get to know the individual better by meeting with the family.
The opinions of the experts regarding the influence of family
and teacher on the correct identification are given in Table 6.

Table 6. Experts' views on the influence of family and teachers
in correct identification
Family and teacher influence on correct

identification f
Facilitating expert judgment 10
. Facilitating individual
I_Dosmve recognitiog 8
impact . .
Increasing expert readiness 5
Total 23
Family Manipulating the expert 5
Negative Making it difficult to
. - R 3
impact recognize the individual
Total 8
No impact  No impact 1
Total 1
Facilitating individual 10
Positive recognition
impact Facilitating expert judgment 4
Teacher Total 14
No impact  No impact 1
Total 1
General Total 47

When the table is analyzed, it is seen that the information
received from the family enables the experts to get to know the
child better and makes the decision to be made more valid.
However, it is understood that some families try to mislead and
manipulate the experts by making the child look different from
what he/she really is because they want their children to be
gifted. Excerpts that may be examples of the experts' opinions
are given below:

Families mostly give information about the child's

personal characteristics. |1 get information about the

child's communication and behaviors in the home
environment. This information helps me to know how to
approach the child during the identification (E10).

Family information is very important. Without information
from the family, making a decision based only on the test
result may lead to mistakes (E15).

The information obtained from the family provides

information about the child's personality, attitude and

behavior. It increases the practitioner's readiness for the
identification process (E3).

The family does not contribute much here (E12).

It is seen that the information the experts receive from the
teacher is also useful. Likewise, a detailed information form
from the teacher clarifies the expert's perception of the child
and facilitates the decision to be made. Examples of the
experts' opinions are given below:

The information we get from the teacher is actually more

realistic. Because they do not have any blood ties here, they

can make more objective observations and make more
logical observations (E11).

I've always cared about the child's story. Because

individuals may not always perform well. When we apply

the scale, it may be one of them. Therefore, | think the
history is an indispensable criterion in identification

(E15).

When teachers recommend children here, they fill out a

form. In general, this form does not help us much. They

evaluate them according to their success in the class, they
may not have much information about special ability. This
is what I think at this point (E14).

Discussion, Conclusion and Recommendations

This study examined the opinions of experts involved in the
identification of gifted children in early childhood. The first
finding of the study is the meaning and definition of giftedness.
In the study, the experts involved in identification generally
defined giftedness as performing above average, being
creative, problem solving, fast comprehension-learning. In
addition, they also defined it as leadership, high-level thinking
and artistic capacity, curiosity, hypersensitivity and acting
independently. Considering the definitions, it is seen that the
experts involved in diagnosis know what special ability is.
Children who exhibit exceptional achievement in any one of
the following areas general intellectual skills, special academic
skills, leadership, creative and productive thinking, artistic and
psychomotor skills or who have exceptional potential skills in
any one of these areas are considered gifted, according to the
Marland Report (1972). Special Education Services
Regulation (MoNE, 2018) defines gifted people as those who
learn more quickly than their peers, possess exceptional
academic ability, creativity, artistic and leadership potential,
and the ability to comprehend abstract concepts. They also like
to act independently and perform at a high level. Considering
these definitions, it can be said that experts involved in
identification have general knowledge about special ability. As
we emphasized at the beginning, the experts who took part in
the identification process mostly emphasized the performance
theme. This emphasis is also prominent in the study of Bildiren
et al., (2020), in which they examined the views of preschool
teachers on the concept of giftedness. However, it should not
be forgotten that gifted children may not always be able to
transform their potential into performance. As a matter of fact,
Olszewski-Kubilius and Thomson (2015) emphasize that
gifted children may have a potential talent, and this talent may
turn into performance in the future. Hodge and Kemp (2006)
examined the effectiveness rate of teachers' recognition of
gifted students. In the study, it was found that students with
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high achievement in the classroom were generally identified
more frequently, but children who could not transform their
talents into academic success were only seen as above average.

In the second finding of the study, the experts involved in
identification indicated some signals that they considered to be
strong signals of giftedness in early childhood as a result of
their observations. Among the signals mentioned by the
participants, receptive and expressive language skills,
creativity, higher-order thinking, inquisitiveness, rapid
comprehension-learning, looking from different perspectives
and hypersensitivity stand out. In our research, participants
emphasized language skills the most. In early childhood gifted
children, original and meaningful verbal expressions and
language development are expressed as the most prominent
features that distinguish them from their peers (Porter, 2005;
Perleth et al., 1993). In fact, Gross (1993) found that gifted
children understand words better than their peers and older
children, their speech is more complex and fluent, and they
have advanced language development. In addition, studies
have also revealed that gifted individuals in early childhood
are sensitive to social issues, have a developed sense of
morality and justice, learn easily and quickly, are curious, can
make abstract connections and think differently (Bildiren,
2017; Cukierkorn et al., 2008; Piechowski, 1992).

In the third finding of the study, the participants also made
statements about early childhood identification. All but one of
the participants stated that identification in early childhood is
necessary and important. They also emphasized what should
be considered in early childhood identification. The experts
who considered early childhood identification necessary and
important pointed out the following as reasons, revealing
potential, program differentiation, academic, social and
emotional development, post-identification planning and the
critical period. The participant who considered identification
unnecessary in early childhood stated that this period is a play
period, that a healthy determination can not be made in this
period, and that tests are insufficient to diagnose children in
this period. Although the participants generally considered
identification in early childhood necessary and important, they
added that there are some issues that need to be addressed in
this process. They stated that families should be guided and
underlined that the possibility of error in measurement should
not be forgotten. Identification in early childhood is necessary
and important in realizing the potential of the individual and
making instructional planning (Chamberlin et al., 2007;
Harrison, 2004; Jolly & Kettler, 2008; Pfeiffer, 2015). The
majority of the participants also stated that identification in
early childhood is necessary and important. In addition,
Johnsen and VanTassel-Baska (2022) stated that accurate and
appropriate identification is necessary for gifted students in
early childhood to receive education appropriate to their level
with differentiated programs. Early identification is
considered very important for social and emotional
development as well as academic and educational needs
(Schofield & Hotulainen, 2004). The statements of experts
who stated that identification in early childhood is unnecessary
and insufficient have also been discussed in the previous
research. Eker and Sar1 (2021) compared grade levels in the
identification of gifted children according to expert opinions.
The study shows that the process of identification at an early
age has some disadvantages and limitations. This generally
includes challenges related to the validity and reliability of the
identification process. However, many experts believe that
when these disadvantages are minimized with some additional

measures and appropriate instrumental arrangements, the
advantages of early identification outweigh the disadvantages.
The conclusions indicated that there are four distinct
dimensions in which reducing the age of identification has
drawbacks. According to the views of the participants, it was
revealed that there were difficulties in the identification
process at an early age in terms of students' ability to express
themselves, their level of readiness for the identification
process, their level of understanding the application
instructions and their level of tolerance for the application
period. In addition, Walsh, et al., (2010) state that there is
hesitation about the reliability of identification in early
childhood and that labeling children is inappropriate and a
strong emotion.

In the fourth finding of the study, the participants also
expressed their views on the tests used in educational
identification. It is seen that there are two successive stages in
the identification of gifted students. The first one is group
screening with the help of tablets, and the other one is
individual identification, which is referred to as "intelligence
tests™ in their words. Experts stated that the tests used in both
individual and group identification have strengths and
weaknesses. The strengths of the tests used in individual
identification are that they are multidimensional, provide
reliable and valid results, and are individually administered.
On the other hand, there were some participants who thought
that intelligence tests were not very inclusive as a weakness.
All of the participants pointed out that the tests cannot measure
disadvantaged groups properly. Especially in language-related
questions, they stated that immigrant children failed because
they could not understand the instructions and suggested the
development of scales that include disadvantaged groups.
Considering the provinces where the research was conducted,
our provinces have the highest immigrant and refugee
population. It is very valuable to eliminate the limitations of
the test in terms of integrating the gifted immigrants and
refugees who continue their education in Tirkiye into the
society. In addition, it was reported that the questions asked in
the test are shared on the internet or other platforms, there is
no confidentiality, children who come to the test see the
questions beforehand and therefore errors are introduced into
the measurement. Participants listed group screening tests'
practicality, economy they may be given to a large number of
people in a short period of time reliability and validity of the
results, and consideration of cultural differences as some of its
strengths. On the other hand, they emphasized that the
questions were not very inclusive, measured few dimensions,
and were not suitable for equal opportunity as not everyone
had the chance to use the tablet beforehand. Although the
identification tools used in early childhood have limitations,
they are actively used in identification because they are
multidimensional, and their reliability and validity studies
have been proven. A previous study discovered that school
administrators mostly stated performance measurement and
teachers working in the field of giftedness stated standardized
tests as the most important method in the identification of
giftedness (Schroth & Helfer, 2008). Our participants
mentioned that group intelligence tests are particularly
practical and economical. Since group intelligence tests are
less expensive than individual intelligence tests, they are
frequently utilized as screening tools (Assouline, 1997).
However, research generally does not recommend group
intelligence tests for early childhood identification because
individual tests are better measures of specific ability levels
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than group tests (Gray, 1980; Sattler, 1992). Our participants
also emphasized the weaknesses of the tools used in
identification, and revealing and discussing these aspects are
very valuable in terms of the quality of the tools to be
developed in the future.

The most emphasized finding is the weakness of
identification tools in measuring disadvantaged groups.
Research shows that students from disadvantaged groups often
perform poorly on assessments compared to other students
(Erwin & Worrell, 2012; Vista & Grantham, 2009). In
addition, the use of identification tools developed in Western
countries may not take into account local and cultural concepts
of giftedness, and this incompatibility can be problematic.
Certain research findings indicate that evaluation instruments
created for Western populations might not consistently be
suitable for accurately identifying gifted students from other
cultural backgrounds (Ford et al., 2008; Grant & Morrissey,
2021). Another weakness of identification tools may be related
to the diversity of norm groups. Research indicates that there
is no guarantee of equitable representation of ethnic, cultural,
and linguistic minority groups in special education programs
when intelligence tests, as they are currently designed and
normed, are used to select students (Barkan & Bernal, 1991;
Rogers & Oppenheimer, 1991). In his study with test
developers, Valler (2016) reported that one particularly
intriguing discovery was that many of the popular tests used to
determine giftedness were not created with the gifted
community in mind. Based on Howard Gardner's (1983)
definition of intelligence or human intellectual competence,
Maker (1996) emphasizes that it should be accepted that
intellectual skills and competence may differ between cultural
environments. He stated that there may be traditional
differences in problem solving, problem identification,
creativity, and product creation. Gardner's theory also holds
that the identification and development of exceptional talent in
linguistic, ethnic, and cultural minority groups depends
critically on the cultural context. Maker (1996) also noted in
his research that there is a need for diagnostic practices that are
valid and reliable measures of the abilities found in and valued
by wvarious ethnic, cultural and linguistic groups. The
suggestion of our experts that the scales should be developed
that include disadvantaged groups seems to be in line with
Maker's statements. In addition, in the 2014 update of the
Standards for Testing in Education and Psychology,
significant progress has been made in addressing and better
understanding the concept of bias in more detail under the
heading "Unbiasedness in Measurement”. This update aims to
increase sensitivity to the effectiveness and impartiality of
tests. It identifies common types of bias in testing. For
example, bias due to factors such as gender, ethnicity, cultural
differences, language skills, etc. The update emphasizes the
importance of accurate test sampling. Tests should include
representatives from different demographic groups and
include people with a range of abilities and skills. The update
also emphasized the development of tests that are sensitive to
cultural differences. Cultural adaptability emphasizes that tests
should be designed and administered in a way that is
appropriate to a person's cultural and linguistic characteristics
(American Psychological Association [APA], 2014). Our
participants emphasized the confidentiality of the questions in
the identification tools. This is a sensitive issue that needs to
be addressed in detail. With the development of technology,
privacy risks may increase, but it should be kept in mind that
more secure and protected solutions may also emerge.

Continuous review of security measures to protect the
confidentiality of the tools and questions used in the
identification of gifted children and the use of up-to-date
versions of measurement tools increase the quality of the
identification process. In parallel to this, Giigyeter and Sak
(2020) stated that as a result of using outdated intelligence
tests, more children may be identified as gifted than they
actually are. This situation may lead to low validity of the
identification and thus to educational and social problems.
Although it has been banned in the last few years, a number of
activities were carried out in unofficial institutions and
platforms under the name of ASC preparation courses that
prepared students for the identification processes at an early
age for many years in Tiirkiye. As a result of this situation,
unreliable results are likely to emerge in the identification
process. The study reveals that one of the reasons for the
confidentiality problem expressed by our experts is due to this
reason. For this reason, it is considered very important that the
Directorate General for Special Education and Guidance
Services of the MoNE orders the closure of such courses.

In the fifth finding of the study, the views of the
participants on pre-test preparation were revealed. It is seen
that the experts talked about daily topics to make children feel
safe before starting the test and emphasized that this was not
an exam to correct possible misinformation of the child. In
addition, it is understood that before the test, they agenda
whether the child has any physiological needs; they organize
the room, table and seat according to the child and wait for the
child to feel ready. The Test User's Guide prepared by the
International Test Commission (ITC) mentions a humber of
tasks that a qualified test administrator is expected to fulfill
before administration (ITC, 2001). They are expected to make
all the necessary preparations to prepare the person to be tested
for the test, create the appropriate test administration
environment and prepare the test materials. They should also
properly inform the person or their legal representative about
the content of the test and how the results will be used, explain
their rights and responsibilities, and obtain explicit
authorization from the test taker or their legal representative
before any testing takes place (ITC, 2001). When this finding
of our research is evaluated within the framework of the report
prepared by the ITC, it shows that our participants are aware
of their responsibilities. The preparations made by the
participants are especially valuable for a child in the early
period. This is because in this period, children may be affected
by external factors more quickly and may not pay attention to
the test. This may negatively affect the result of the test and
may even lead to misdiagnosis. Ford and Dahinten (2005)
showed that physical conditions such as objects that may
distract the child's attention in the place where the test is
applied, physical conditions such as temperature and humidity,
and noise in the external environment during the application
are among the reasons that negatively affect the application of
intelligence tests in early childhood.

In the last finding of the study, the views of the participants
on the effect of family and teacher views on the correct
diagnosis were revealed. It is seen that the information
received from the family enables the experts to get to know the
child better and makes the decision to be made more valid.
However, it is understood that some families want their
children to be diagnosed as gifted, and they try to mislead and
manipulate the experts by making the child look different than
he/she really is. It is seen that the information the participants
received from the teacher was also useful. Likewise, a detailed
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information form from the teacher clarifies the expert's
perception of the child and facilitates the decision. According
to our participants, the information received from teachers and
parents before diagnosis complemented each other and
contributed to the process. While parents can better observe
their children's speech development, behaviors and individual
characteristics from birth, teachers can better observe children
comparatively among peer groups. The use of these
observations in the identification process is very valuable in
terms of its contribution to the identification of giftedness in
early childhood. Research also suggests that multiple criteria
such as teacher and parent nominations, creativity
assessments, and non-verbal assessments should be used for
effective early identification (Davis et al., 2013; Kettler et al.,
2017; Lohman & Foley-Nicpon, 2012; Pfeiffer & Blei 2008).
Some of our participants mentioned that the information
provided by some families was exaggerated and manipulated.
This may be due to the fact that some families see giftedness
as social acceptance and prestige. However, some studies
indicate that families tend to underestimate their children's
abilities (Ehrlich, 1980). Both exaggerated information by
some families, as stated by the participants in this study, and
underperforming information may negatively affect the
identification process. Objective information provided by
parents will contribute to the identification process. Numerous
studies have demonstrated that parental observation can yield
important information for identifying gifted young children
when parents provide precise and accurate information about
their young children's development (Fan, 2003; Pletan et al.,
1995).

In line with the findings of the study, several recommendations
were made.

1. In the identification tools to be developed, it is
recommended to include a sufficient norm group from
disadvantaged groups and to consider the language
problems that arise in disadvantaged groups.

2. Due to access and confidentiality issues, it is
recommended that updated versions of current
intelligence tests be used and that confidentiality
policies be reviewed.

3. In order to increase the quality of parent and teacher
referrals, which play an important role in early
identification, it is recommended that comprehensive
programs and trainings on early giftedness be provided
to families.

4. Itis recommended that families should keep a diary of
their children's development and behaviors that catch
their attention since birth. This is because families
sometimes forget the early behaviors and
characteristics of their children. Precise information
given to experts seems to increase the quality of
identification in this period.

5. In Tirkiye, it is seen that the methods and tools for
identifying gifted students vary from year to year. At
this point, it is recommended to introduce a
systematized identification system that takes cultural
values into consideration.

Despite all the contributions of this study, there are some
limitations that should be considered in the interpretation of
the current research. First, the results of this study are based on
the personal perceptions of the interviewed experts and
possible response errors. Also, as the interviews were
conducted at one point in time, there may have been some
difficulties in establishing cause-effect relationships, as no

long-term follow-up or experimental interventions were
conducted. Likewise, as the interviews were conducted with
experts in Gaziantep, Erzincan, Malatya and Istanbul, there is
a possibility that the results of this study may not be fully
representative of the general population. However, it is
important to note that this study is based on qualitative
research methods and therefore does not aim to generalise.
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