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Abstract

The History of Turkish Education (HTE) course is a course designed to present the transformation
of the Turkish education system based on social, economic, and political changes for prospective
teachers and ensure that prospective teachers interpret the present and the future accurately by
understanding the past. As in other courses, it is needed to identify various qualities such as
attitudes toward the HTE course, self-efficacy, interests, and beliefs and keep these qualities in
mind during the conduct of the course. These qualities will increase efficiency in the learning and
teaching process. This study aimed to investigate attitudes toward the HTE course, which is
offered at faculties of education, according to different variables. The correlational method, which
is a quantitative research method, was used in the study. The sample of the study consisted of 363
prospective teachers receiving education at various departments and various class levels at the
education faculty of a state university in the 2022-2023 academic year. To identify the attitudes of
the participants toward the HTE course, a personal information form prepared by the researchers,
the “Attitude Scale regarding the History of Turkish Education Course”, and the “Maggie McVay
Lynch Learning Style Inventory” were used. Frequencies, percentages, mean values,
independent-samples t-test, one-way analysis of variance (ANOVA), and post hoc tests were used
in the analyses of the collected data. According to the results of the study in general, prospective
teachers had above-average positive attitudes toward the HTE course, their attitudes toward the
course did not differ significantly based on gender, department, class year, or grade point average,
but they differed based on their learning styles. The obtained results were discussed alongside the
results of previous studies, and various recommendations were proposed.

Keywords: prospective teachers, history of Turkish education course, learning styles, attitudes
toward the history of Turkish education course
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Introduction

Important responsibilities fall upon teachers in the realization of education policies.
Therefore, teachers should be equipped with various professional qualifications according
to the requirements of the era and their expectations via both pre-service and in-service
training programs. Activities of determining the professional qualifications of teachers in
Turkey that started in 1988 were finalized by the General Directorate of Teacher Training
and Education Department of the Ministry of National Education (MEB) in 2017. In the latest
arrangement, rather than identifying qualifications specific to separate branches, a general
qualification framework was determined, and this framework was shaped to address all
branches of teaching as a profession. According to this arrangement, the Qualifications of
the Profession of Teaching consist of sixty-five indicators associated with the fields of
“professional knowledge”, “professional skills”, and “attitudes and values”, as well as
eleven qualifications under these fields (MEB, 2011).

To equip prospective teachers with various professional qualifications,
undergraduate programs in teaching offer various courses. These are usually courses about
general knowledge, professional knowledge, and field knowledge. To train qualified
teachers, prospective teachers are given education in literature, arts, history, and similar
subjects within the scope of general knowledge courses, in addition to teaching and
instruction methods required in the art of education in specific fields such as physics,
chemistry, Turkish language, and mathematics, as well as classroom management and
educational psychology. Among these categories, professional knowledge courses are more
important than general knowledge and field knowledge courses, because the field
knowledge possessed by a teacher is not valuable if they have problems in transferring their
tield knowledge, using the right methods and materials in this transfer of knowledge, or
establishing order in the classroom. Atik Kara (2023) investigated the implementation of
professional knowledge programs based on the views of prospective teachers and revealed
that problems were encountered in terms of the dominance of theoretical instruction
methods, the insufficient inclusion of applied practices, the crowdedness of classrooms, and
the failure to associate professional knowledge courses with field knowledge courses, but
with the positive and supportive attitudes of instructors, positive opinions about
professional knowledge courses increased in recent years. Gilik Giileg (2012) reported that
prospective teachers had positive attitudes toward professional knowledge courses. Cogskun
and Dingol (2023) revealed that prospective teachers considered professional courses in
which they were unable to practice their own fields to be unnecessary. As seen here,
professional knowledge courses should be consistent and compatible with both general
knowledge and field knowledge courses, and instructors should not only have positive and

supportive attitudes but also teach a sufficient part of these courses in an applied manner.
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To ensure that prospective teachers acquire professional qualifications, the teaching
process of courses in each field should be effectively managed by the instructors who are
responsible for the field. In other words, while instructors should identify and develop the
knowledge and skill levels of prospective teachers within the scope of a course, they should
also know the course-related qualities of these prospective teachers such as attitudes, self-
efficacy, interests, and beliefs and keep these qualities in mind while teaching a course.
Intrinsic behaviors in learning such as course-related attitudes, interests, beliefs, and world
views are defined as affective goals. It should be known that the affective preparedness of
prospective teachers is also effective in their learning, and the affective field should be
emphasized in the instruction process.

Attitudes, which are within the scope of the affective domain while also being
composed of cognitive and psychomotor components, are the assessments of the individual
regarding an object, case, event, person, or situation. At educational institutions, it is also
expected that students have positive assessments of, namely attitudes toward, the teacher,
the course, the classroom, their classmates, studying, the topics to be learned, and the
activities to be performed. Positive attitudes influence several variables, especially academic
success. The significant effect of attitudes on courses has been demonstrated by studies
carried out by Yetim (2006), Ates (2008), Aike Aiken and Dreger (I96I), Robinson and Barry
(2013), Keskin et al., (2016), Tuncer and Yilmaz (2016), and Oke and Tay (2020). Among
studies on the effects of attitudes on the higher education level, Ferrer et al. (2020)
investigated the motivation and involvement of students in higher education and the
importance of attitudes toward online learning, Saglam and Arslan (2018) studied the effects
of a flipped classroom on the academic success levels and attitudes of students in higher
education, Coban (2022) examined the effects of the attitudes of students of theology toward
the Arabic language course on their academic success, Alan and Bagc1 (2016) researched the
attitudes of university students toward the Turkish language course. In addition to these
studies, there are also studies conducted to determine the relationship between learning
styles and attitudes at the higher education level including those performed by Dikmen et
al. (2018), Baykara Pehlivan (2010), Valenta et al. (2001), Svirko and Mellanby (2009), and
Amber (2017).

The limited number of studies in Turkey on attitudes, which are influential in many
tields, especially the academic success of students, in higher education, draws attention. The
fact that attitudes toward the History of Turkish Education (HTE) Course, which is a course
that helps prospective teachers know previous practices, understand current works, and
make inferences for the future, have not been studied is considered an important gap in the
literature.

History of Turkish Education

Teachers who will take on important responsibilities in the training of future

generations need to know the education system of their country and be qualified in terms
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of the history of education to make the right decisions in the future. According to Saglam
(2021), the history of education is a scientific field that investigates the development and
transformation process of the education system of a country from social, economic, and
political perspectives and constitutes a source of data for decisions to be made today. Akytiz
(2016) stated that the history of Turkish education is a historical science related to education
within the general scope of Turkish history, and the purpose of the history of Turkish
education was to reveal the thoughts, institutions, and practices associated with education
and instruction that have been produced, adopted, and developed by Turkish society since
the ancient ages, investigate the process of training people and the kind of people that is
aimed to be trained, and discuss whether lessons can be drawn from the past to understand
the problems in education today. According to Giiven (2018, as cited in Karagoz, 2020), the
history of Turkish education (HTE) is a branch of science that investigates developments
among Turks since their journey that started in Central Asia. The HTE course is a course
that serves to develop the general knowledge and professional knowledge levels of
prospective teachers with the help of information uncovered by this scientific field
(Tasdemirci, 2010, as cited in Karagoz, 2020). Accordingly, one can argue that the HTE
course has an important place in teacher training programs. Looking at teacher training
programs in Turkey, it is seen that courses such as HTE, sociology of education, and
philosophy of education have not been included in curricula designed by the Higher
Education Council (YOK) since 1998. The HTE course, which had been included as an
elective general knowledge course in and after the 2006-2007 academic year, has been
included in teacher training programs as a compulsory professional knowledge course at

faculties of education since 2018 (Karagoz, 2020).

In the review of the literature in this study using the key phrase “HTE course”, it was
seen that Kamer and Simsek (2016) examined the attitudes of prospective teachers toward
the HTE course, Alabas (2016) collected the opinions of prospective teachers about the
importance of the HTE course, Bolat (2017) studied the perceptions of prospective form
teachers regarding the HTE course using the metaphor analysis method, Ayvaz Tuncel
(2016) collected student opinions on the place and importance of the HTE course in a
pedagogic formation certification program, and Arikan et al. (2007) asked students their
opinions regarding the importance and contents of the HTE course in foreign language
teaching programs. Because no study examining the attitudes of prospective teachers
toward the HTE course based on different variables was found among these studies, it was
considered that investigating this topic could guide those who are interested in this field.

In this context, the main purpose of this study was to determine the relationships
between the attitudes of prospective teachers toward the HTE course and their gender, class
year, department, grade point average, and learning styles. Answers to the following

research questions were sought to reach this purpose:
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e Do prospective teachers’ attitudes towards HTE course show significant differences in the
overall scale and sub-dimensions according to gender?

e Do prospective teachers” attitudes towards HTE course show significant differences in the
overall scale and sub-dimensions according to their department?

e Do prospective teachers” attitudes towards HTE course show significant differences in the
overall scale and sub-dimensions according to their grades?

e Do prospective teachers’” attitudes towards HTE course show significant differences in the
overall scale and sub-dimensions according to their grade point averages?

e Do prospective teachers’” attitudes towards HTE course show significant differences in the
overall scale and sub-dimensions according to their learning styles?

Method

Design

This study employed the correlational method, which is a quantitative research
method. Karasar (2012) defined the correlational method as “a research approach that describes
a past or present situation as it is”. Correlational models aim to determine whether there are
simultaneous changes in two or more variables and calculate the degree of this change.
Correlational studies do not provide information about a causality relationship between
variables, but they contribute to the understanding of one variable by examining another
(Bliytikoztiirk et al., 2013). In this study, the relationships between the attitudes of
prospective teachers toward the HTE course and their learning styles and different

demographic variables were investigated.
Population and Sample

The population of the study included prospective teachers of different class years and
departments at the Faculty of Education at Yozgat Bozok University in the 2022-2023
academic year who had taken or were taking the HTE course. The entire population
consisted of 1835 prospective teachers. As it was not possible to reach the entirety of the
population, 363 prospective teachers who were selected by simple random sampling
constituted the sample of the study. Among the participants, 89 were male, and 274 were
female, whereas 67 were students of Turkish language teaching, 33 were students of social
sciences education, 11 were students of primary education, 36 were students of preschool
education, 77 were students of mathematics teaching in primary education, 37 were
students of science education, 37 were students of English language teaching, and 65 were
students of guidance and psychological counseling in education. While 62 of the
participants were first-year students, 228 were second-year students, 54 were third-year
students, and 19 were fourth-year students. It was found that 130 of the participants had a
grade point average (GPA) of 2.70 or lower, 99 had a GPA of 2.71-3.00, 82 had a GPA of 3.01-
3.30, and 52 had a GPA of 3.31 or higher.
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The majority of the participants were female (75.24%), students of mathematics
teaching in primary education (21.2%), 2nd-year students (62.8%), and had GPAs of 2.7 or
lower (27.3%).

The instructor responsible for teaching the HTE course was teaching this course as
the sole instructor at the faculty for approximately 10 years. In other words, students in all
departments were taking this course from the same instructor. The implementation of the
program by a single instructor made it possible to control variations that could be caused
by differences in instructor characteristics. The instructor taught the course using the
discovery, exposition, or research-evaluation methods according to the topic,
communicated with students in a healthy and effective manner, and implemented methods
that supported the participation of students.

The Social Sciences and Humanities Ethics Committee at Yozgat Bozok University
examined the study titled “Examination of the Attitudes of Prospective Teachers toward the
History of Turkish Education Course According to Different Variables” based on its
justifications, objectives, approaches, and methods and decided that there was no ethical
issue that could prevent its publication, with the decision dated 04.12.2023 and numbered
183738.

Data Collection Instruments

Data were collected using the “Attitude Scale regarding the History of Turkish
Education Course” (ASHTE) developed by Kamer and $imsek (2016) and the “Maggie
McVay Lynch Learning Style Inventory” (MML-LS) developed by Maggie McVay Lynch
and adapted to Turkish culture by Daghan and Akkoyunlu (2014). Permission has been
obtained from copyright owners for the use of data collection tools. In addition to these,
information about the gender, department, class year, and GPA of each participant was
collected using a personal information form developed by the researchers.

Attitude Scale regarding the History of Turkish Education Course (ASHTE). The
scale, which was developed by Kamer and Simsek (2016) to determine attitudes toward the
HTE course, has four factors and a 5-point Likert-type scoring system. The subscales of the
25-item scale are Benefit (items 1, 2, 3, 4, 5, 6, and 7), Interest (items 8, 9, 10, 11, 12, 13, and
14), Importance (items 15, 16, 17, 18, and 19), and Love (20, 21, 22, 23, 24, and 25). Items 8,
14, 15, 18, and 21 are inversely scored. As a result of the pilot implementations of the scale
during its development, it was found that its CFA goodness-of-fit values were good (x*/df
=1.53; RMSEA = 0.05; TLI = 0.98; CFI = 0.98), the reliability coefficients of its subscales varied
in the range of 0.83-0.86, and the reliability coefficient for the overall scale was 0.91. In this
study, the Cronbach’s alpha internal consistency coefficient of the scale was 0.918, which
was very high.

Maggie McVay Lynch Learning Style Inventory (MML-LS). The inventory, which
was developed by Maggie McVay Lynch and adapted to Turkish society by Daghan and
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Akkoyunlu (2011), is a 60-item, 3-factor, and 3-point Likert-type scale. Its factors are Visual
(items 1, 6, 8, 10, 12, 18, 20, 24, 29, 32, 35, 40, 42, 44, 45, 46, 50, 51, 54, 58, and 59), Auditory
(items 2, 5, 7, 14, 15, 21, 22, 26, 28, 30, 33, 34, 37, 41, 43, 48, 52, 53, and 56), and Kinesthetic
(tactile) (items 3, 4, 9, 11, 13, 16, 17, 19, 23, 25, 27, 31, 36, 38, 39, 47, 49, 55, and 57) learning
styles. The inventory was tested in terms of content and construct validity in its Turkish
adaptation study. For this purpose, the validity of the inventory was ensured based on
expert opinions and factor analyses. To examine the reliability of the inventory, Cronbach’s
alpha and item-total score correlation coefficients were calculated, and the split-half
reliability method was used. The Cronbach’s alpha coefficient of the inventory was reported
as 0.9542, while this coefficient was found to be 0.897 in this study. Both values were high.

Data Analysis

The Google Forms platform was used to collect data. The link to the survey was sent
to prospective teachers by the mediation of representative prospective teachers in each
classroom, and potential participants were asked to respond to the data collection forms
including the Personal Information Form, ASHTE, and MML-LS. They were informed that
they did not have to fill out the data collection forms, and participation in the study was
voluntary. The data collected in the digital environment were transferred to the SPSS

program.

In the analyses of the MML-LS scores of the participants, their learning styles were
identified based on the average of their scores in the items of a given dimension. An example
of this calculation is explained below. For example, if a respondent has a visual learning
style score of 46, an auditory learning style score of 34, and a kinesthetic learning style of 25,
their learning style scores are found as follows:

Visual= 46 (sum of item scores)/21 (number of items in the visual learning style
dimension) =2.19

Auditory= 34 (sum of item scores)/19 (number of items in the auditory learning style
dimension) = 1.79

Kinesthetic= 25 (sum of item scores)/19 (number of items in the kinesthetic learning
style dimension) = 1.31

Because the highest average score of the respondent is 2.19 according to the
calculation above, the respondent’s visual learning style is considered to be more dominant.
To answer the first research question of the study, the frequency, percentage, and mean
values of the responses of the participants were calculated. The minimum and maximum
total scores on ASHTE are 25 and 125, and the scores of the participants were interpreted
based on these values.

The analysis methods to be used were determined by examining the normality of the
distributions of the data collected in the study. Based on the proximity of the mode, median,
and mean values, skewness and kurtosis coefficients, histograms, Q-Q plots, boxplots,
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coefficients of variation, and Kolmogorov-Smirnov values, it was found appropriate to use
parametric methods. The results of the tests on the normality assumptions of the datasets
obtained by applying the two data collection instruments were evaluated, and the data were

found to be normally distributed.

Table 1
Normality Assumption Test Results
ASHTE MML-LS
Mode, Median, Mean 3.58, 3.61, 3.60 2.33,2.37,2.27
Skewness-Kurtosis Between -1 and +1 (-0.202 Between -1 and +1 (0.105
and -0.590) and -0.200)
Plots Normal distribution Normal distribution
Coefficient of Variation 17.89 (>19 Normal 10.12 (<19 Leptokurtic
distribution) distribution,
homogeneous)
For N>50, Kolmogorov- Normal distribution Normal distribution
Smirnov (p>0.05) (p>0.05)

Accordingly, an independent-samples t-test was performed to determine the status
of change in the attitudes of the participants toward the HTE course based on gender, while
the changes in their attitudes based on their departments of study, class years, GPAs, and
learning styles were analyzed by one-way analysis of variance (ANOVA), and post hoc tests
were conducted to identify the sources of significant differences.

Results

In this study, which examined the attitudes of prospective teachers toward the HTE
course based on different variables, answers were sought to the first research question:
“What are the attitudes of prospective teachers toward the HTE course?” The results of the
analyses conducted for this purpose are presented in Table 2.

Table 2

ASHTE Total and Subscale Scores of the Participants
ASHTE Alt Dimensions N X SE(x) SD

Benefit 363 4.09 0.04 0.78
Interest 363 343 0.04 075
Importance 363 3.67 0.03 0.68
Love 363 3.11 0.04 0.84
Scale Wide 363 3.57 0.03 0.64

The mean ASHTE score of the participants was 71.4, while the lowest and highest
scores among the participants were 36.6 and 98.4.
It was seen that the attitudes of the participants usually corresponded to the response
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option “frequently” with a mean value of X=3.57. For the dimensions of the scale, their
responses were usually close to “frequently” in the Benefit dimension (X=4.09), “sometimes”
in the Interest dimension (X=3.43), “frequently” in the Importance dimension (X=3.67), and
“sometimes” in the Love dimension” (X=3.11). These results indicated that the participants
had the most positive attitudes in the Benefit dimension and the least positive attitudes in
the Love dimension.

Answers were sought for the second research question: “Do the attitudes of
prospective teachers toward the HTE course differ based on their gender?” Except for the
Love dimension (m: 3.14, f: 3.10), the female participants had higher mean scores than the
male participants in all dimensions and on the overall scale (total m: 3.54, f: 3.58; benefit m:
4.05, f: 4.099; interest m: 3.38, f: 3.44; importance m: 3.59, f: 3.69).

In the independent-samples t-test that was performed to determine whether these
differences between the male and female participants were statistically significant, it was
found that they were not significant in terms of the overall scale or its dimensions [T (1-361)
=0.33/0.27/0.36/0.73/0.62; p>.05]. This suggested that the genders of the participants did not
have an effect on their attitudes toward the HTE course.

Answers were sought for the third research question: “Do the attitudes of prospective
teachers toward the HTE course differ based on their department of study?” The results of
the analyses are presented in Table 3.

Table 3
ASHTE Total and Subscale Scores of the Participants Based on Their Departments of Study

ASHTE
Dimensions Department N x SD SE(
Benefit Turkish Language Teaching 67 4.10 0.89 0.11
Social Sciences Education 33 3.95 0.84 0.14
Form Teaching 11 4.27 0.59 0.18
Preschool Education 36 4.42 0.56 0.09
Mathematics Teaching in Primary Education 77 4.08 0.84 0.09
Science Education 37 391 0.72 0.12
Guidance and Psychological Counseling 37 3.95 0.72 0.12
English Language Teaching 65 4.11 0.69 0.08
Total 363 4.09 0.77 0.040
Interest Turkish Language Teaching 67 3.60 0.72 0.09
Social Sciences Education 33 341 0.70 0.12
Form Teaching 11 3.42 0.71 0.21
Preschool Education 36 3.65 0.69 0.11
Mathematics Teaching in Primary Education 77 3.37 0.77 0.09
Science Education 37 3.35 0.66 0.11
Guidance and Psychological Counseling 37 3.09 0.81 0.13
English Language Teaching 65 3.42 0.78 0.09
Total 363 3.43 0.75 0.03

ASHTE
Dimensions Department N x SD SE(x
Importance Turkish Language Teaching 67 3.90 0.73 0.09
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Social Sciences Education 33 3.68 0.72 0.12
Form Teaching 11 3.85 0.71 0.21
Preschool Education 36 3.71 0.72 0.12
Mathematics Teaching in Primary Education 77 3.50 0.63 0.07
Science Education 37 3.58 0.53 0.09
Guidance and Psychological Counseling 37 3.54 0.70 0.11
English Language Teaching 65 3.70 0.62 0.07
Total 363 3.67 0.67 0.03

Love Turkish Language Teaching 67 3.24 0.81 0.09
Social Sciences Education 33 294 0.87 0.15
Form Teaching 11 3.15 0.96 0.29
Preschool Education 36 3.34 091 0.15
Mathematics Teaching in Primary Education 77 3.04 0.80 0.09
Science Education 37 3.05 0.70 0.11
Guidance and Psychological Counseling 37 2.84 095 0.15
English Language Teaching 65 3.19 0.85 0.10
Total 363 3.11 0.84 0.04

Total Turkish Language Teaching 67 3.71 0.67 0.08
Social Sciences Education 33 3.50 0.66 0.11
Form Teaching 11 3.67 0.62 0.18
Preschool Education 36 3.78 0.60 0.10
Mathematics Teaching in Primary Education 77 3.50 0.63 0.07
Science Education 37 3.47 0.51 0.08
Guidance and Psychological Counseling 37 3.36 0.69 0.11
English Language Teaching 65 3.60 0.62 0.07
Total 363 3.57 0.64 0.034

As seen in Table 3, the participants who were students of preschool education had
higher mean total ASHTE and benefit, interest, and love dimension scores than those in
other departments, while the highest mean score in the importance dimension belonged to
the participants who were students of Turkish language teaching. The results of the one-
way ANOVA conducted to determine whether these differences among the participants
from different departments were significant are shown in Table 4.

Table 4

Results of One-Way ANOVA For ASHTE Total and Subscale Scores of the Participants Based on
Their Departments of Study

- e 9
S 3
ASHTE Alt Mean 3 HE
Dimensions Sum of Squares df Squares F p n? P %A
Benefit Intergroup 6.91 7 0.98 1.66
Intragroup 210.81 355 0.59
Total 217.73 362
Interest Intergroup 8.50 7 1.21 2.20 0.03 0.04
Intragroup 195.84 355 0.55
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Total 204.34 362
Importance Intergroup 6.774 7 0.96 2.15 0.03 0.04
Intragroup 159.55 355 0.44
Total 166.33 362
Love Intergroup 7.668 7 1.09 1.54 0.15
Intragroup 252.46 355 0.71
Total 260.13 362
Total Intergroup 5.700 7 0.81 2.03 0.05
Intragroup 142.14 355 0.40
Total 147.84 362

As seen in Table 4, the mean total ASHTE scores of the participants did not
significantly differ based on their departments [F (7-355) = 2.03, p>.05], while there were
significant differences in their interest and importance dimension scores [F (7-355) =
2.20/2.15, p<0.05]. The significant difference in the interest dimension scores of the
participants had a small effect size (?=0.041). Similarly, the significant difference in their
importance dimension scores had a small effect size (n2=0.040). According to the Bonferroni
post hoc test results, the significant difference in interest dimension scores was between the
participants who were students of Turkish language teaching and those who were students
of English language teaching, in favor of the former. The significant difference in importance
dimension scores was between the participants who were students of Turkish language
teaching and those who were students of mathematics teaching in primary education, in
favor of the former.

Answers were sought for the fourth research question: “Do the attitudes of
prospective teachers toward the HTE course differ based on their class years?” The results
of the analyses are presented in Table 5.

Table 5
ASHTE Total and Subscale Scores of the Participants Based on Their Class Years

ASHTE Dimensions ClassYear N X SD SE (%)

Benefit 2 228 4.07 0.77 0.05
3 116 4.10 0.77 0.07

4 19 414 0.83 0.19

Total 363 4.08 0.77 0.04

Interest 2 228 3.41 0.73 0.05
3 116 3.49 0.75 0.07

4 19 3.21 0.86 0.19

Total 363 3.42 0.75 0.03

Importance 2 228 3.62 0.67 0.04
3 116 3.74 0.66 0.06

4 19 3.73 0.75 0.173

Total 363 3.67 0.67 0.03

Love 2 228 3.10 0.82 0.05
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3 116 3.19 0.84 0.08

4 19 2.67 10.03 0.23

Total 363 3.11 0.847 0.04

Total 2 228 3.55 0.63 0.04
3 116 3.63 0.62 0.05

4 19 344 0.77 0.17

Total 363 3.57 0.64 0.03

As seen in Table 5, the participants who were 3rd-year students had the highest mean
total ASHTE and interest, importance, and love dimension scores, while those who were
4th-year students had the highest mean benefit dimension score. The results of the one-way
ANOVA conducted to determine whether these differences among the participants in
different years of study were significant are shown in Table 6.

Table 6

Results Of One-Way ANOVA For ASHTE Total and Subscale Scores of the Participants Based on
Their Class Years

5 E S
Sum of Mean 3 BE
Squares df Squares F p W PHA
Benefit Intergroup 0.124 2 0.06 0.10 0.902
Intragroup  217.61 360 0.60
Total 217.73 362
Interest Intergroup 1.316 2 0.65 1.16 0.313
Intragroup  203.03 360 0.56
Total 204.34 362
Importance Intergroup 1.187 2 0.59 1.29 0.275
Intragroup  165.14 360 0.45
Total 166.33 362
Love Intergroup 4.521 2 20.26 318 0.043 0.017 3>4

Intragroup  255.61 360 0.71
Total 260.13 362
Total Intergroup 0.833 2 0.41 1.02 0.362

Intragroup  147.01 360 0.40
Total 147.84 362

As seen in Table 6, the mean total ASHTE scores of the participants did not
significantly differ based on their class years [F(2-360)=0.362, p>0.05], while there were
significant differences in their love dimension scores [F(2-360)=3.184, p<0.05]. The
significant difference in the love dimension scores of the participants had a small effect size
(n?=0.017). According to the Bonferroni post hoc test results, the significant difference in love
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dimension scores was between the participants who were 3rd-year students and those who

were 4th-year students, in favor of those who were 3rd-year students.

Answers were sought for the fifth research question: “Do the attitudes of prospective
teachers toward the HTE course differ based on their GPA?” The results of the analyses are
presented in Table 7.

Table 7

ASHTE Total and Subscale Scores of the Participants Based on Their GPA’s

GPA N X SD SE(x)

Benefit  2.70 or below 130 3.97 0.89 0.08
2.70-3.00 99 4.14 0.71 0.07

3.00-3.30 81 4.30 0.64 0.07

3.30 or above 53 3.95 0.69 0.09

Total 363 4.08 0.77 0.04

Interest  2.70 or below 130 3.43 0.76 0.06
2.70-3.00 99 3.41 0.77 0.07

3.00-3.30 81 3.49 0.75 0.08

3.30 or above 53 3.32 0.69 0.09

Total 363 3.42 0.75 0.03
Importance2.70 or below 130 3.62 0.71 0.06
2.70-3.00 99 3.66 0.65 0.06

3.00-3.30 81 3.79 0.65 0.07

3.30 or above 53 3.60 0.68 0.09

Total 363 3.66 0.67 0.03

Love 2.70 or below 130 3.13 0.88 0.07
2.70-3.00 99 3.17 0.83 0.08

3.00-3.30 81 3.10 0.76 0.08

3.30 or above 53 2.96 0.88 0.12

Total 363 3.11 0.84 0.04

Total 2.70 or below 130 3.53 0.69 0.06
2.70-3.00 99 3.60 0.60 0.06

3.00-3.30 81 3.67 0.58 0.06

3.30 or above 53 3.46 0.63 0.08

Total 363 3.57 0.64 0.03

As seen in Table 7, the participants who had GPAs of 3.00 to 3.30 had higher mean
total scale and benefit, interest, and importance dimension scores than others, whereas those
with GPAs of 2.70 to 3.00 had the highest mean love dimension score. The results of the one-
way ANOVA conducted to determine whether these differences among the participants
with different GPAs were significant are shown in Table 8.
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Table 8

Results of One-Way ANOVA For ASHTE Total and Subscale Scores of the Participants Based on
Their GPA

Mean
Sum of Square
Squares df ] F p

-
N

Source of
Significant
Difference

Benefit Intergroup 7.10 3 236 4.03 001 0.03 3.00-
3.30>2.70
or below

Intragroup 210.63 359 0.58

Total 217.73 362
Interest Intergroup 0.95 3 031 056 0.64
Intragroup 203.39 359 0.56
Total 204.34 362
Importance  Intergroup 1.65 3 055 119 031
Intragroup 164.68 359 0.45
Total 166.33 362
Love Intergroup 1.58 3 052 073 053
Intragroup 258.55 359 0.72
Total 260.13 362
Total Intergroup 1.69 3 056 139 024
Intragroup 146.15 359 0.40
Total 147.84 362

As seen in Table 8, the mean total ASHTE scores of the participants did not
significantly differ based on their GPAs [F (3-359) = 0.245, p>.05], while there was a
significant difference in their mean benefit dimension scores [F (3-359) = 4.034, p<.05].
According to the Bonferroni post hoc test results, the significant difference in benefit
dimension scores was between the participants with GPAs of 3.00-3.30 and those with GPAs
of 2.70 or below, in favor of the former. The significant difference in the benefit dimension
scores of the participants had a small effect size (n?=0.033).

Answers were sought for the sixth research question: Do the attitudes of prospective
teachers toward the HTE course differ based on their learning styles? The results of the
analyses are presented in Table 9.
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Table 9
ASHTE Total and Subscale Scores of the Participants Based on Their Learning Styles

Learning Styles N x SD SE(x)

Benefit Visual 156 411 071 0.05
Auditory 19 370 096 022

Kinesthetic 29 391 076 0.14
Visual-Auditory 41 405 085 0.3
Visual-Kinesthetic 56 425 0.66 0.09
Auditory-Kinesthetic 22 406 079 0.17
Visual-Auditory-Kinesthetic 32 402 098 0.17

Total 355 4.08 0.77 0.04

Interest Visual 156 346  0.77 0.06
Auditory 19 3.06 092 021

Kinesthetic 29 310 0.08 0.14
Visual-Auditory 41 342 070 0.10
Visual-Kinesthetic 56 355 0.62 0.08
Auditory-Kinesthetic 22 331 076 0.16
Visual-Auditory-Kinesthetic 32 354 071 0.12

Total 355 3.41 0.75 0.04

Importance Visual 156 380 0.66 0.05
Auditory 19 329 068 0.15

Kinesthetic 29 353 070 0.13
Visual-Auditory 41 348 0.60 0.09
Visual-Kinesthetic 56 370 0.65 0.09
Auditory-Kinesthetic 22 346 072 0.15
Visual-Auditory-Kinesthetic 32 3.67 065 0.11

Total 355 3.67 0.67 0.03

Love Visual 156 3.08 086 0.06
Auditory 19 285 083 0.19

Kinesthetic 29 285 091 0.16
Visual-Auditory 41 324 083 013
Visual-Kinesthetic 56 319 071 0.09
Auditory-Kinesthetic 22 3.08 09 0.20
Visual-Auditory-Kinesthetic 32 319 082 0.14

Total 355 3.10 0.84 0.04

Total Visual 156 361 063 0.05
Auditory 19 323 071 0.16

Kinesthetic 29 335 0.67 0.12
Visual-Auditory 41 355 064 0.10
Visual-Kinesthetic 56 3.67 051 0.07
Auditory-Kinesthetic 22 348 0.68 0.14
Visual-Auditory-Kinesthetic 32 360 067 0.12

Total 355 356 0.64 0.03
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As seen in Table 9, the participants who had the visual-kinesthetic learning style had
higher mean total ASHTE and benefit dimension scores than others. On the other hand, the
highest mean scores belonged to those with the visual-auditory-kinesthetic learning style in
the interest dimension, those with the visual learning style in the importance dimension,
and those with the visual-auditory learning style in the love dimension. The results of the
one-way ANOVA conducted to determine whether these differences among the
participants with different learning styles were significant are shown in Table 10.

Table 10

Results of One-Way ANOVA For ASHTE Total and Subscale Scores of the Participants Based on
Their Learning Styles

Sum of Mean
Squares df Squares F p n
Benefit  Intergroup 5.517 6 092 1.54 0.163
Intragroup 207.28 348  0.60
Total 212.80 354
Interest  Intergroup  7.22 6 120 216 0.05 0.03 Visual>Auditory

Intragroup 193.29 348  0.55
Total 200.52 354
Importancelntergroup  8.59 6 143 3.24 0.00 0.05Visual>Auditory

Intragroup 153.69 348  0.44
Total 162.28 354

Source of
Significant
Difference

Love Intergroup  4.64 6 0.77 1.08 0.37
Intragroup 248.73 348 0.71
Total 253.38 354

Total Intergroup  4.83 6 0.80 2,00 0.06

Intragroup 13990 348  0.40
Total 144.81 354

As seen in Table 10, there was no significant difference in the mean total ASHTE
scores of the participants based on their learning styles [F (6-348) = 2,0, p>.05], while their
benefit and interest dimension scores differed significantly [F (6-348) =2.16/3.24, p<.05]. The
effect sizes of these differences were small for both the benefit dimension (1)>=0.05) and the
interest dimension (n?=0.03). According to the Bonferroni post hoc test results, the
significant differences in both benefit and interest dimensions were between the participants
who were “Visual Learners” and those who were “Auditory Learners”, in favor of the

former.
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Conclusion

The mean ASHTE score of the prospective teachers who participated in this study
was 3.56. On a scale of 1 to 5, this was an above-average result. In other words, the
participants had positive attitudes toward the HTE course. Akhan and Altintag (2019)
reported that prospective teachers had moderate attitudes toward the HTE course. The
finding in this study that attitudes toward the course in question were more positive may
be attributed to the fact that these studies were conducted at different times. The
distribution of questions about the HTE course asked in the Public Personnel Selection
Examination (KPSS) based on different topics may have led to an increase in the interest of
prospective teachers in this course. Moreover, the instructional style of the instructor who
taught the course, as well as the instruction strategies used by them, may have resulted in
increased ASHTE scores.

It was seen in this study that among the dimensions of ASHTE, the participants had
the highest mean score in the benefit dimension (4.05). This dimension was followed by the
importance (3.65), interest (3.38), and love (3.10) dimensions. These results may be
interpreted as that the participants found the HTE course beneficial. Accordingly, they
respectively found the course beneficial, were interested in the course, and liked the course.
Karagoz (2020) investigated the views of prospective teachers on the HTE course and found
that prospective teachers comprehended the importance of education within the scope of
this course, and they acquired various thinking and responsibility-taking skills. In the study
conducted by Arikan, Unver, and Sarag-Siizer (2007) to examine the views of prospective
teachers on the HTE course, 62% of prospective teachers thought that their knowledge of
HTE was insufficient, and 68% stated that a foreign language teacher should have adequate
knowledge of HTE. The results of the study carried out by Alabas (2016) also revealed that
prospective teachers attached a positive meaning to the HTE course. The vast majority of
prospective teachers involved in previous studies believed that the HTE course should be
included in undergraduate curricula. These results, which were compatible with the results
of this study, demonstrated that the HTE course was found beneficial by prospective
teachers, and these teachers were aware of the importance of this course.

There was no significant difference in the attitudes of the participants of this study
toward the HTE course based on their genders. Akhan and Altintas (2019) also stated that
there was no significant relationship between the attitudes of prospective teachers toward
the HTE course and their genders. This result may be explained by the attitudes and
behaviors of the instructor in the classroom. On the other hand, Giiglii and Bozgeyikli (2016)
found more positive attitudes toward the HTE course in male prospective teachers than in
female prospective teachers. No study that could explain the reason for this difference in
the results of different studies could be found, but factors related to the instructor may
influence the attitudes of female prospective teachers toward this course.
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In the analyses conducted to answer the third research question of this study, no
significant difference was found in the attitudes of the participants toward the HTE course
based on their departments of study. However, in the studies conducted by Akhan and
Altintas (2019) and Giiglii and Bozgeyikli (2016), significant differences in attitudes toward
the HTE course were observed among prospective teachers from different departments. The
reasons for these differences in results may include differences in the characteristics of
samples and the timing of studies.

As another result of this study, the attitudes of the participants toward the HTE
course did not significantly differ in relation to their class years. Normally, the attitudes of
second-year students toward this course would be expected to be more positive compared
to students in other class years, because the HTE course is offered in the second year of
teacher training programs. The reason for the different results in this study may be the fact
that the content of the HTE course was provided online during the period when this study
was conducted. Giiglii and Bozgeyikli (2016) observed more positive attitudes toward this
course among prospective teachers who were second-year students than those who were
first- and third-year students. These differences may be associated with the years when
these studies were conducted, as well as whether the course was offered online or face-to-
face. In this study, the participants in their third year of study had higher love dimension
scores than those who were fourth-year students. In other words, the former liked the HTE
course more than the latter did. This result can be attributed to the differences in the
maturation levels of students and their capacity to understand the content and importance
of the HTE course with the help of elective courses. It should also be noted that fourth-year
students would be studying for KPSS during this period.

In this study, no significant difference was found in the attitudes of the participants
toward the HTE course depending on their grade point averages (GPAs). In other words,
the academic success levels of the participants were not significantly related to their
attitudes toward this course. Akhan and Altintas (2019) also showed that there was no
significant relationship between the GPAs of prospective teachers and their attitudes
toward the HTE course.

In the analysis of differences in the attitudes of the participants toward the HTE
course based on their learning styles, there was no significant difference in the total ASHTE
scores, interest dimension scores, or love dimension scores of the participants. On the other
hand, the scores of the participants in the benefit and importance dimensions varied
significantly based on their learning styles. This difference was between those who were
“visual learners” and those who were “auditory learners”, and the visual learners had more
positive attitudes toward the course. In other words, the participants who were visual
learners considered the HTE course to be more beneficial and important in comparison to
the participants who were auditory learners. This result may be explained by the visual
materials used by the instructor in the presentation of the course during the distance
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education process. The visual materials utilized during teaching by the instructor, such as
presentations, photographs, pictures, and maps, may help prospective teachers who have a
visual learning style benefit more from the course compared to those with other learning
styles. No study examining the relationship between the learning styles of prospective
teachers and their attitudes toward the HTE course could be found in the literature.

In this study, where the attitudes of prospective teachers toward the HTE course were
examined based on different variables, it was determined that the attitudes of the
participants were rather positive (3.57/5), and they respectively found the course beneficial
(X=4.08), believed in its importance (X=3.66), were interested in it (X=3.42), and liked it
(X=3.11). Moreover, while the attitudes of the participants toward the course in question did
not differ significantly based on their gender, department of study, class year, or GPA, the
participants with a visual learning style found the course more beneficial and liked it more
in comparison to those who had an auditory learning style. Based on the results mentioned
in this section, some recommendations are provided below.

It will be beneficial to conduct more detailed qualitative studies examining the
differences in attitudes toward the HTE course based on genders, departments of study,
class years, and GPAs. The reasons for the differences between the results of this study and
those reported in other studies in the relevant literature investigating the attitudes of
prospective teachers toward the HTE course based on different variables should be
revealed.

More detailed studies of differences in attitudes toward the HTE course depending
on gender can be carried out. In particular, the effects of television shows with historical
content broadcast on national channels, battle/combat-based digital games that are
preferred more frequently by men, and discourses that are prominent in Turkish society
regarding the conscription of men in the military on the attitudes of students toward history,
especially the HTE course, can be investigated.

It will be beneficial to conduct a detailed examination of the distribution of questions
within the scope of the HTE course asked in KPSS based on topics, which may be effective
in changes in attitudes toward the course over the years, and the behaviors of instructors in
the classroom.

According to the results of this study, the attitudes of prospective teachers toward
the HTE course did not significantly differ based on their class years or GPAs. It will be
beneficial to investigate these results in more detail in future studies. Explanations should
be made about the finding that attitudes toward a course taken in the second year of
university were still positive among the participants who were third- or fourth-year
students, and those with a GPA of up to 2.30 and those with a GPA of 3.70 had similar
attitudes. It was thought that the online conduct of classes during the study period may
have been effective in these findings, and qualitative studies on this topic could provide the
data needed to investigate the issue in more depth.
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No study was found to investigate the relationship between attitudes toward the
HTE course and learning styles. Keeping learning styles in mind during course planning
and presentation is effective on the academic success and course-related attitudes of
prospective teachers. Studies that will present the validity of these results at the higher

education level should be performed.
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Oz

Tiirk egitim tarihi (TET) dersi, egitim sistemimizin sosyal, ekonomik, siyasal degisimlere bagh
olarak gecirdigi degisimi kronolojik siralamada Ogretmen adaylarma sunmak, Ogretmen
adaylarinin ge¢misi anlayarak icinde bulundugumuz dénemi ve gelecegi dogru yorumlamalarini
saglamak amaciyla hazirlanmaisg bir derstir. Diger dersler gibi TET dersinde, derse yonelik tutum,
0z yeterlik, ilgi, inang gibi gesitli niteliklerin bilinmesi ve ders islenis siirecinde g6z Oniinde
bulundurulmasi gerekmektedir. Bu nitelikler 6grenme ve 6gretme siirecindeki verimi artiracaktir.
Bu arastirmada egitim fakiiltelerinde verilmekte olan TET dersine yonelik tutumu cgesitli
degiskenlere gore incelemek amaglanmustir. Arastirmada nicel arastirma yontemlerinden iligkisel
tarama modeli kullanilmigtir. Arastirmanin ¢alisma grubunu bir devlet iiniversitesinin egitim
fakiiltesinde 2022-2023 egitim-0gretim yilinda, gesitli boliimlerde ve smiflarda 6grenim goren 363
Oogretmen aday1 olusturmaktadir. Arastirmada, Ogretmen adaylarinin TET dersine yonelik
tutumlarini belirlemek amaciyla “Tiirk Egitim Tarihi Dersine Yonelik Tutum Olgegi”, “Maggie
Mcvay Lynch Ogrenme Stili Envanteri” ile aragtirmacilar tarafindan hazirlanan kisisel bilgi formu
kullanilmistir. Verilerin analizinde frekans, yiizdelik dilim ve aritmetik ortalama, bagimsiz
gruplar igin T-testi, tek yonlii varyans analizi (ANOVA) ve Post-hoc testleri kullanilmstir.
Arastirmanin sonuglar1 genel olarak degerlendirildiginde 6gretmen adaylarinin TET dersine
yonelik tutumlarinin ortanin iistii diizeyde oldugu, derse yonelik tutumda cinsiyete, boliime, sif
diizeyine, genel agirlikli not ortalamasina gore anlamli bir fark goriilmedigi ancak 6grenme stili
degiskeni agisindan anlamli farkliliklar oldugu goriilmiistiir. Elde edilen bulgular cesitli
arastirmalar 151g1nda tartisilarak gesitli onerilerde bulunulmustur.

Anahtar Kelimeler: 6gretmen adaylari, Tiirk egitim tarihi dersi, 6grenme stilleri, Tiirk egitim
tarihi dersine yonelik tutum
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Ogretmen adaylarinin Tiirk egitim tarihi dersine yonelik tutumlarimn cesitli degiskenlere gore incelenmesi
Giris

Egitim politikalarmin hayata gecirilmesinde ogretmenlere Onemli gorevler
diismektedir. Bu nedenle 6gretmenlere hem hizmet 6ncesi hem de hizmeti ici egitimlerle
gliniin ihtiyaglar1 ve beklentilerine gore cesitli mesleki yeterliklerin kazandirilmasi
gerekmektedir. Ulkemizde ilk olarak 1988 yillarinda baslayan &gretmenlerin mesleki
yeterliklerini belirleme c¢alismalari, Milll Egitim Bakanlig: @gretmen Yetistirme ve
Gelistirme Genel Miudiirliigii tarafindan 2017 yilinda son halini almigtir. Son yeterlik
glncelleme calismasinda gesitli branslar igin ayr1 bir 6zel alan yeterligi belirlemektense
genel yeterlik cercevesi belirlenmis olup tiim 6gretmenlik branslarina hitap edecek sekilde
diizenlenmistir. Bu giincellemeye gore Ogretmenlik Meslegi Genel Yeterlikleri; "mesleki

bilgi", "mesleki beceri", "tutum ve degerler" seklinde belirlenen yeterli alanlar1 ve bunlarin
altinda yer alan on bir yeterlik ile bu yeterliklere iligkin altmig bes gostergeden olugsmaktadir

(MEB, 2011).

Ogretmen adaylarma cesitli mesleki yeterliklerin kazandirilmas icin &gretmen
yetistirme lisans programlarinda cgesitli derslere yer verilmektedir. Bunlar temelde genel
kiiltir dersleri, meslek bilgisi dersleri ve alan bilgisi dersleri olarak li¢ grupta yer
almaktadir. Nitelikli 6gretmenlere sahip olmak igin 6gretmen adaylarma genel kiltiir
dersleri kapsaminda edebiyat, sanat, tarih, vb. konulardaki giincel bilgiler; bunlarin
yaninda, fizik, kimya, Tiirk¢e, matematik gibi disipline ait bilgiler ve insan yetistirme sanat1
kapsaminda gerekli olan 6gretim yontem ve teknikleri, sinif yonetimi, egitim psikolojisi gibi
dersler sunulmaktadir. Bu ders gruplarindan meslek bilgisi dersleri genel kiiltiir ve alan
bilgisi derslerine gore daha biiyiik 6nem tasimaktadir ¢linkii bir 6gretmenin sahip oldugu
alan bilgisini aktarmada sorun yasiyorsa, bilgiyi aktarmada dogru yontem-teknik ya da
materyali kullanmiyorsa ya da smif yonetimini saglayamiyorsa sahip oldugu alan bilgisinin
de bir 6nemi kalmamaktadir. Atik Kara (2023) tarafindan yapilan bir arastirmada 6gretmen
adaylarmin goriiglerine gore meslek bilgisi programlarmin uygulanisi degerlendirilmis,
uygulamada derslerin kuramsal agirlikli yiiriitiilmesi, uygulamaya az yer verilmesi,
smiflarin kalabalik olusu, meslek bilgisi derslerinin alan dersleri ile iligkilendirilmemesi gibi
sorunlar yasandig1 ancak 6gretim elemanlarinin olumlu ve destekleyici tavirlar1 nedeniyle
son donemlerde meslek bilgisi derslerine yonelik olumlu goriislerin arttig1 ortaya ¢ikmaistir.
Gilik Giileg (2012) tarafindan yapilan bir arastirmada ogretmen adaylarinin meslek bilgisi
derslerine yonelik tutumlarinin olumlu oldugu goriilmiistiir. Coskun ve Dingol (2023)
tarafindan yapilan bir arastirmada da 6gretmen adaylarinin kendi alanlarinda uygulama
yapmaya firsat bulamadiklar1 meslek derslerini gereksiz gordiikleri sonucu ortaya
cikmistir. Goriildiigi gibi meslek derslerinin hem genel kiiltiir ve alan bilgisi dersleri ile
tutarli ve uyumlu olmasi hem de 6gretim elemanlarinin olumlu, destekleyici tavirlara sahip
olmalar1 ayn1 zamanda uygulamaya dayali ders islemeleri gerekmektedir.
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Ogretmen adaylarinin mesleki yeterlikleri kazanmasi amaciyla her bir alandaki
derslerin Ogretim siireci, sorumlu Ogretim elemanlar:1 tarafindan etkili bir sekilde
yuriitiilmelidir. Diger bir ifade ile 6gretim elemanlar: tarafindan bir ders kapsaminda
ogretmen adaylarmin sahip oldugu bilgi ve beceri diizeylerinin belirlenmesi ve
gelistirilmesi gerektirdigi gibi, derse yonelik tutum, 6z yeterlik, ilgi, inang¢ gibi cesitli
niteliklerin de bilinmesi ve ders islenis siirecinde goz oOniinde bulundurulmas:
gerekmektedir. Ogrenmede derse yonelik tutum, ilgi, inang, diinya goriisiine sahip olma
gibi icsel davranislar duyussal hedefler olarak tanimlanmaktadir. Ogrenmede dgretmen
adaylarinin duyussal hazirbulunuslugunun da etkili oldugu bilinmeli, 6gretim siirecinde

duyussal alana da agirlik verilmelidir.

Duyussal alan kapsamina giren, ayni1 zamanda biligsel ve psikomotor bilesenlerden
olusan tutumlar; bireylerin herhangi bir nesne, durum, olay, kisi ya da duruma iliskin
degerlendirmeleridir. Egitim kurumlarinda da 6grencilerin 6gretmene, derse, sinifa, sinif
arkadaslarina, ders calismaya, Ogrenilecek konuya, yapilacak etkinliklere yo6nelik
degerlendirmelerinin diger bir ifade ile tutumlarmin olumlu olmasi beklenmektedir.
Olumlu tutumlar basta akademik basar1 olmak {izere pek ¢ok degiskeni etkilemektedir.
Yetim (2006), Ates (2008), Aike Aiken ve Dreger (196I), Robinson ve Barry (2013), Keskin vd.
(2016), Tuncer ve Yilmaz (2016), Oke ve Tay (2020) tarafindan yapilan arastirmalar tutumun
dersler tizerindeki etkisinin Onemini gostermektedir. Yiiksekogretim kademesinde
tutumlarin etkisi ile ilgili arastirmalar incelendiginde ise Ferrer vd. (2020) tarafindan
yapilan yiiksekogrenimde Ogrencilerin motivasyonu ve katilimi, ¢evrim i¢i 0grenmeye
yonelik tutumun 6nemi; Saglam ve Arslan (20I8) ters yiiz edilmis sinifin yiiksekogrenim
ogrencilerinin akademik basarilarina ve tutumlarina etkisi; Coban (2022) tarafindan yapilan
ilahiyat fakiiltesi 0grencilerinin Arapga dersine yonelik tutumlarinin akademik basariya
etkisi, Alan ve Bagc (2016) tarafindan yapilan tiniversite 6grencilerinin Tiirk dili dersine
yonelik tutumlarmin incelendigi c¢alismalar goriilmektedir. Bu ¢alismalar yaninda
yliksekogretim kademesinde 6grenme stilleri ile tutumlar arasindaki iligskiyi belirlemeye
yonelik calismalarin varlig1 goze carpmaktadir; Dikmen vd. (2018), Baykara Pehlivan (2010),
Valenta vd. (2001), Svirko ve Mellanby (2009), Amber (2017) bu ¢alismalardan bazilaridir.

Ogrencilerin akademik basarilar1 basta olmak iizere pek ¢ok alanda etkisi olan tutum
konusunda yiiksekogretim kademesinde tilkemizde yapilan calismalarin azhig1 dikkat
cekmektedir. Ozellikle &gretmen adaylarmin gegmisteki uygulamalari bilmeleri,
glinlimiizdeki c¢alismalar1 anlamalar1 ve gelecekle ilgili ¢ikarimlarda bulunmalarini
saglayacak bir ders olan Tiirk egitim tarihi (TET) dersine yonelik tutumun incelenmemesi

alanda bir eksiklik olarak gortilmektedir.
Tiirk Egitim Tarihi
Gelecek nesillerin yetismesinde Onemli gorevleri iistelenecek Ogretmenlerin,

iilkelerinin egitim sistemini bilmesi ve gelecekte dogru kararlar almalari igin egitim tarihi
hakkinda yetkin olmalar1 gerekmektedir. Saglam’a (2021) gore egitim tarihi, bir iilkenin
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egitim sisteminin gelisim ve degisim siirecini toplumsal, ekonomik, siyasi agilardan tarihsel
stireg igerisinde inceleyerek giintimiizde alinacak kararlara veri kaynag olusturan bir bilim
dalidir. Akytiz (2016) Tiirk egitim tarihinin genel Tiirk tarihi i¢inde yer alan, egitimle ilgili
bir tarih bilimi oldugunu, Tiirk egitim tarihinin amacinin en eski tarihlerden giintimiize
kadar Tiirk milletinin trettigi, benimsedigi, gelistirdigi egitim ve oOgretimle ilgili
diisiinceleri, kurumlari, uygulamalar1 ortaya koymak, insan yetistirme diizenini ve nasil bir
insan tipi yetistirilmeye calisildigini arastirmak, bugiinkii egitim sorunlarin1 anlamak igin
gecmisten dersler ¢ikarilip ¢ikarilmayacagini tartismak oldugunu belirtmistir. Giiven'e
(2018, akt., Karagoz, 2020)) gore Tiirk egitim tarihi (TET), Tiirklerin Orta Asya ge¢misinden
itibaren egitim ile ilgili gelismeleri inceleyen bilim dalidir. TET dersi ise bu bilim dali
tarafindan ortaya ¢ikarilan bilgiler sayesinde 6gretmen adaylarinin genel kiiltiir ve meslek
bilgisi diizeylerinin gelismesine hizmet eden bir ders niteligindedir (Tasdemirci, 2010, akt.
Karagoz, 2020). Bu noktada TET dersinin 6gretmen yetistirme programlarinda 6nemli bir
yere sahip oldugu soylenebilir. Ulkemizde 0Ogretmen yetistirme programlari
incelendiginde, 1998 yilindan itibaren TET, egitim sosyolojisi, egitim felsefesi gibi derslerin
YOK tarafindan hazirlanan egitim programlari arasinda yer almadig1 goriilmektedir. 2006-
2007 ogretim yil1 ve devaminda genel kiiltiir se¢gmeli ders olarak yer alan TET dersi, 2018
yilindan itibaren egitim fakiiltelerinde zorunlu meslek bilgisi dersi olarak Ogretmen
yetistirme programlarinda yerini almistir (Karagoz, 2020).

TET dersi anahtar kelimesi ile yapilan literatiir taramasinda; Kamer ve Simsek (2016)
tarafindan yapilan TET dersine yonelik 6gretmen adaylarmin tutumlarmin olgiilmesi,
Alabas (2016) tarafindan TET dersinin 6nemi hakkinda 6gretmen adaylarimin goriisleri,
Bolat (2017) tarafindan smif 6gretmeni adaylarinin TET dersine iliskin algilari: bir metafor
analizi, Ayvaz Tuncel (2016) tarafindan pedagojik formasyon sertifika programinda TET
dersinin yeri ve dnemine iliskin 6grenci gortisleri, Arikan vd. (2007) tarafindan yabanci dil
egitimi programlarinda TET dersinin onemi ve igerigine iliskin 6grenci goriisleri baghkl
arastirmalarin yapildig1 goriilmiistiir. Bu calismalar arasinda o6gretmen adaylarimnin TET
dersine yonelik tutumlarinin cesitli degiskenlere gore incelendigi bir arastirmaya
rastlanmadigi i¢in konunun arastirilmasinin ilgililere rehberlik edecegi diistiniilmiistiir.

Bu kapsamda aragtirmanin genel amaci; 6gretmen adaylarmin TET dersine yonelik
tutumlari ile cinsiyet, smif diizeyi, boltimleri, genel agirlikli not ortalamasi, 6grenme stili
degiskenleri arasindaki iliskiyi belirlemektir. Bu genel amaca ulasmak icin asagidaki
arastirma sorularina yant aranmustir:

e Ogretmen adaylarinin TET dersine yonelik tutumlari, cinsiyete gore dlgek geneli ve
alt boyutlarinda anlaml farklilik gostermekte midir?

° Ogretmen adaylarinin TETdersine yonelik tutumlari, egitim aldiklar1 boliime gore
olcek geneli ve alt boyutlarinda anlaml farklilik gostermekte midir?

e Ogretmen adaylarinin TET dersine yonelik tutumlari, siniflarina gore lcek geneli ve
alt boyutlarinda anlamh farklilik gostermekte midir?
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e Ogretmen adaylarinin TET dersine y6nelik tutumlari, not ortalamalarma gore dlgek
geneli ve alt boyutlarinda anlamli farklilik gostermekte midir?

o Ogretmen adaylarinin TET dersine yonelik tutumlari, 6grenme stillerine gore olgek
geneli ve alt boyutlarinda anlamli farklilik gostermekte midir?

Yontem

Arastirma Deseni

Bu ¢alismada nicel arastirma yontemlerinden iligkisel tarama modeli kullanilmustir.
Karasar (2012) tarama modelini, “gecmiste ya da halen var olan bir durumu, oldugu haliyle
betimleyen bir arastirma yaklagimi” olarak tamimlamaktadir. Tligkisel tarama modelleri ise iki
veya daha ¢ok sayidaki degisken arasinda birlikte degisimin olup olmadigmi ve bu
degisimin diizeyini belirlemeyi amaglar. Iliskisel tarama arastirmalari degiskenler
arasindaki neden sonug iliskisini vermemekte, sadece iki degiskenden birinin ele alinarak
diger degiskenin anlasilmasina katkida bulunmaktadir (Biytikoztirk vd. 2013). Bu
arastirma kapsaminda 6gretmen adaylarinin TET dersine yOnelik tutumlar: ile 6grenme
stilleri ve cesitli demografik degiskenler arasindaki iliski incelenmistir.

Evren ve Orneklem

Calisma evreni 2022-2023 egitim Ogretim yili bahar doneminde Yozgat Bozok
Universitesi Egitim Fakiiltesi'ndeki gesitli boliim ve sinf diizeyinde daha énce TET dersini
almis veya almakta olan 6gretmen adaylari ile sinirlandirilmistir. Calisma evrenini 1835
ogretmen aday1 olusturmaktadir. Calismada smirlandirilmis evrenin (galisma evreni)
tiimiine ulagilamadig: icin basit seckisiz 6rnekleme yoluyla 363 6gretmen aday1 6rneklem
grubunu olusturmustur. Ogretmen adaylarinin demografik bilgileri incelendiginde;
arastirmaya katilan 6gretmenlerin 89"u erkek, 274’11 kadin; 67’si Tiirkge, 33’1 sosyal bilgiler,
11'i sinif, 36’s1 okuloncesi, 77’si ilkogretim matematik 6gretmenligi, 37’si fen bilimleri, 37
Ingilizce, 65'i rehberlik ve psikolojik danismanlik 6gretmenligine kayitly; 62’si birinci sinif,
228'i ikinci siuf, 541 tiglincii sinuf, 19'u dérdiincii sinif oldugu goriilmiistiir. Ogretmen
adaylarinin genel agirlikli not ortalamasina bakildiginda ise 130 6gretmen adayinin ganosu
2.70 ve alt1, 99’unun 2.71 ve 3.00 arasi, 82’sinin 3.01 ve 3.30 arasi, 52’sinin ise 3.31 ve tistudiir.

Arastirmaya katilan Ogretmen adaylarinin ¢ogunlugunun kadin “%75,24”,
ilkogretim matematik 6gretmenligi boliimiine kayith “%21,2”, 2.smif “%62,8” ve 2.7 ve alt1
ortalamaya sahip “%27.3” oldugu goriilmektedir.

TET dersinin sorumlusu 6gretim elemaru yaklasik on yildir bu dersi, fakiiltede tek
Ogretim tiyesi olarak vermektedir. Diger bir ifade ile biitiin boliimler bu dersi tek bir 6gretim
tiyesinden almaktadir. Tek 6gretim {iyesinin programi uygulamasi, arastirmada ogretim
iiyesinden kaynaklanan degiskenlerin kontrol altina alinmasim saglamigtir. Ogretim iiyesi
ders islerken konuya gore sunus, bulus ya da arastirma inceleme stratejisini kullanmakta,
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ogrencilerle saglikli ve etkili iletisim kurmakta, 6grenci katilimini destekleyen yontem ve

teknikler uygulamaktadir.

Yozgat Bozok Universitesi Sosyal ve Beserl Bilimler Etik Kurulu; "Ogretmen
adaylarinin Tiirk egitim tarihi dersine yonelik tutumlarinin incelenmesi: Yozgat Bozok
Universitesi Ornegi" baghkli ¢alismayi, arastirmanin gerekge, amag, yaklasim ve
yontemlerini dikkate alarak incelemis, calismanin gergeklestirilmesinde etik sakinca

bulunmadigina, 04.12.2023 tarih ve 183738 sayili yazi ile karar vermistir.
Veri Toplama Aracglar

Calismanin verileri Kamer ve Simgek (2016) tarafindan gelistirilmis "Tiirk Egitim

A\

Tarihi Dersi Tutum Olgegi " ile Maggie McYay Lynch tarafindan gelistirilen Daghan ve
Akkoyunlu (2014) tarafindan Tiirk kiiltiiriine uyarlanan "Maggie McYay Lynch Ogrenme
Stilleri Envanteri” (Maggie McYay Lynch Learning Stile Inventory) ile elde edilmistir. Veri
toplama araglarimin kullanima igin telif hakk: sahiplerinden izin alinmistir. Bu araglara ek
olarak arastirmacilar tarafindan hazirlanan kisisel bilgi formu ile de 6gretmen adaylarmin

cinsiyet, boliim, smif ve genel agirlikli not ortalamas: belirlenmistir.

Tiirk Egitim Tarihi Dersi Tutum Olgegi (TETTO). Kamer ve Simsek (2016)
tarafindan TET dersine yOnelik tutumlarinin belirlenmesi amaciyla gelistirilen tutum 0Olcegi
dort faktorlii ve begli Likert tipinde bir yapiya sahiptir. 25 maddeden olusan 6lgegin; Fayda
(1-2-3-4-5-6-7. maddeler), Ilgi (8-9-10-11-12-13-14. maddeler), Onem (15- 16-17- 18- 19.
maddeler) ve Sevgi (20-21-22-23-24-25. maddeler) faktorlerinden olustugu goriilmektedir.
C)lgegin 8-14-15-18 ve 21. maddelerinin ters kodlanacag: belirtilmistir. Olgegin
gelistirilmesinde pilot uygulamalar sonucunda yapilan DFA uyum iyiligi degerlerinin
uygun oldugu (x2/sd =1,53; RMSEA = 0,05; TLI = 0,98; CFl = 0,98) giivenirliginin ise 6l¢ek
bilesenleri igin .83-.86 arasinda, Olgegin tamamu igin ise .91 oldugu goriilmiistiir. Bu
arastirma kapsaminda ise Cronbach Alpha i¢ tutarlik katsayisinin 6lgegin tamamui icin .918
seklinde ytiiksek diizeyde oldugu goriilmiistiir.

Maggie McYay Lynch Ogrenme Stilleri Envanteri. Maggie McYay Lynch tarafindan
gelistirilen Daghan ve Akkoyunlu (2011) tarafindan Tiirk kiiltiirtine uyarlama calismasi
yapilan "Maggie McYay Lynch Ogrenme Stilleri Envanteri" 60 maddeli, ii¢ faktorlii ve ticlii
Likert tipindedir. Birinci faktor olan gorsel 6grenme stili 21 (1, 6, 8, 10, 12, 18, 20, 24, 29, 32,
35, 40, 42, 44, 45, 46, 50, 51, 54, 58, 59), ikinci faktor olan isitsel 6grenme stili 19 (2, 5, 7, 14,
15, 21, 22, 26, 28, 30, 33, 34, 37, 41, 43, 48, 52, 53, 56) ve tgiincii faktor olan kinestetik
(hareketli) 6grenme stili 19 (3, 4, 9, 11, 13, 16, 17, 19, 23, 25, 27, 31, 36, 38, 39, 47, 49, 55, 57)
maddeden olusmaktadir. Envanterin uyarlanmasinda kapsam ve yapi gegerligi calismalar:
yapimistir. Bu amag¢ dogrultusunda uzman goriisii ve ise faktor analizi ile envanterin
gecerligi saglanmistir. Envanterin giivenirlik degerlerinin incelenmesi amaciyla Cronbach
Alpha katsayis1 ve madde toplam korelasyonlar1 hesaplanmis test yarilama yonteminden
faydalanilmistir. Envanterin Cronbach Alpha katsayisi .9542 olarak belirlenmis ve bu
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arastirmada da .897 seklinde yiiksek diizeyde giivenirlik degerlerine sahip oldugu
gorulmistiir.

Verilerin Analizi

Verilerin toplanmasinda Google formlardan yararlanilmistir. Anketin baglanti
adresi, her bir sinifta yer alan temsilci 6gretmen adaylar1 araciligl ile 6gretmen adaylarina
ulagtirilmis ve 6lgegi, envanteri ve bilgi formunu yanitlamalari istenmistir. Ogretmen
adaylarina Olgegi, envanteri ve bilgi formunu doldurma konusunda zorunlu olmadiklari,
calismaya istiyorlarsa katilmalar1 gerektigi bilgisi verilmistir. Dijital ortamda toplanan
veriler SPSS programina aktarilmistir.

“Maggie McVay Lynch Ogrenme Stilleri Envanteri’nden elde edilen verilerin
analizinde, ilgili envanter maddelerinden alinan puanlarin aritmetik ortalamasmna gore
ogrenme stili belirlenmistir. Ornek bir hesaplama asagida agiklanmigtir. Ornegin bir
ogrencinin gorsel 6grenme stili toplam puani 46, isitsel 6grenme stili toplam puani 34 ve
kinestetik 6grenme stili toplam puani 25 ise, bu 6grencinin ortalama 6grenme stili puanlar1
asagidaki gibi hesaplanmistir;

Gorsel: 46 (6gretmen adayimin gorsel toplam puani) / 21(6lgekteki gorsel 6grenme
stili madde sayis1) = 2.19

Isitsel: 34 (6gretmen adayinin isitsel toplam puani) / 19(Slcekteki isitsel 6grenme
stili madde say1s1) = 1.79

Kinestetik: 25 (0gretmen adaymin kinsestetik toplam puarni) / 19(dlgekteki
kinestetik 6grenme stili madde sayis1) = 1.31

Yapilan analizlerde 6gretmen adayinin en yiiksek ortalamasi 2.19 oldugu icin gorsel
gorsel 6grenme stilinin daha baskin oldugu belirlenmistir. Arastirmanin birinci alt sorusuna
yanit vermek i¢in 6gretmen adaylarimin verdikleri yanitlarin frekans, ytlizdelik dilim ve
aritmetik ortalamalar1 hesaplanmistir. TET dersi tutum 6lgeginden alinabilecek en diisiik
puan 25, en yiiksek puan ise 125'tir. Ogretmen adaylarinda elde edilen veriler en yiiksek

ve en diisiik puana gore degerlendirilmistir.

Olgme araglarindan elde edilen verilerin normallik dagilim1 incelenerek uygulanacak
analiz yontemleri belirlenmistir. Verilerin dagiliminin normalliginin incelenmesi amaciyla
mod, medyan, ortalama degerlerinin yakilhgi; carpiklik ve basiklik degerleri, Histogram,
Q-Q Plot, Boxplot grafikleri, Varyasyon Katsayisi, Kolmogorov-Smirnov degerleri
incelenerek parametrik testlerin kullanilmasi uygun goriilmiistiir. Her iki 6l¢gme araci ile
toplanan verilerin normallik varsayimina iliskin bulgular incelenmis, verilerin normal
dagilim gosterdigi goriilmiistiir.

§ ﬁlsmmr EDUCATION 285

JOUR



Ogretmen adaylarinin Tiirk egitim tarihi dersine yonelik tutumlarimn cesitli degiskenlere gore incelenmesi

Tablo 1
Normallik Varsayrmina Iliskin Bulgular
Tiirk Egitim Tarihi Tutum Maggie McVay Lynch
Olgegi Ogrenme Stilleri Envanteri
Mod, Medyan, Ortalama 3.58- 3.61 - 3.60 2.33-237-227
Skewness- Kurtosis -1, +1 araliginda (-,202 ve - -1, +1 araliginda (.105 ve -
.590) .200)
Grafikler Normal dagilim Normal dagilim
sergilemektedir. sergilemektedir.
Varyasyon Katsayis1 17.89 (>19 Normal dagilim) 10.12 (<19 Sivri dagilim
homojen)
N> 50 i¢cin Kolmogorov-Smirnov Normal dagilim gosteriyor Normal dagilim gosteriyor
(p>0.05) (p>0.05)

Buna gore 6gretmen adaylarimin TET dersine yonelik tutumlarinin cinsiyete gore
degisme durumunu belirlemek igin bagimsiz gruplar igin t-testi; 6grenim gordiikleri
boliime, 6grenim gordiikleri smaifa, genel agirlikli not ortalamas: degiskenine ve 6gretmen
adaylarinin 6grenme stillerine gore degisme durumunu belirlemek igin ¢oklu karsilastirma
amaci ile Tek Yonlii Varyans Analizi (ANOVA) ve farkin hangi gruplar arasinda oldugunu
belirlemek amaciyla Post-hoc testleri kullanilmistir.

Bulgular

Ogretmen adaylarinin TET dersine yoOnelik tutumlarinin gesitli degiskenlere gore
incelenmesini amaglayan bu arastirmada birinci arastirma sorusu kapsaminda; ”C)gretmen
adaylarmin Tiirk egitim tarihi dersine yonelik tutumlari 6lgek geneli ve alt boyutlarina gore
ne diizeydedir?” sorusuna yanit aranmistir. Yapilan analizlerde ulasilan bulgular Tablo
2’de sunulmustur.

Tablo 2
Ogretmen Adaylarmun TET Dersine Yénelik Tutumlariun Olgek Geneli ve Alt Boyutlarnda
Dagilimi

TETTO AltBoyutlan N X Sh(x) SS

Fayda 363 4.09 0.04 0.78

Mgi 363 343 0.04 0.75

Onem 363 3.67 0.03  0.68

Sevgi 363 3.11 0.04 0.84

Olcek geneli 363 3.57 0.03 0.64

Ogretmen adaylarinin TET dersine yonelik tutumlarinin ortalama puaninin 71,4; en
diisiik 6gretmen adayr puaninin 36,6; en yiiksek 0gretmen adayr puaninin 98,4 oldugu

hesaplanmistr.

Ogretmen adaylarinin TET dersine yonelik tutumlarmin olgek genelinde (X=3,57)
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ortalama ile “Siklikla” araligma denk geldigi goriilmektedir. Olgek alt boyutlar:
incelendiginde 6gretmen adaylarinin TET dersinin “fayda” boyutunda “Siklikla” (X=4,08),
“ilgi” boyutunda “Ara sira” (X=3,42), “onem” boyutunda “Siklikla” (X=3,66), “sevgi”
boyutunda ise “Ara sira” (X=3,11) yamt verdikleri goriilmiistiir. Elde edilen verilerden
hareketle 6gretmen adaylarinin TET dersine yonelik tutumlarina ait ortalamalarmin en
yliksek “fayda”, en diisiik “sevgi” boyutunda oldugu sdylenebilir.

Ikinci arastirma sorusunda “Ogretmen adaylarinin TET dersine yonelik
tutumlarinin cinsiyete gore olgek geneli ve alt boyutlarinda anlamh farklilik gostermekte
midir?” sorusuna yanit aranmistir. Bulgular incelendiginde 6lgek geneli ve sevgi boyutu
haricinde (e:3,14, k: 3,10) tiim alt boyutlarda kadin 6gretmen adaylarinin ortalamalarinin
erkek 6gretmen adaylari ortalamasindan daha yiiksek oldugu goriilmiistiir (Olgek geneli
e:3,54, k:3,58; fayda e:4,05, k:4,09; ilgi e:3,38, k:3,44; onem e:3,59, k:3,69).

Ogretmen adaylarmin Slgek geneli ve alt boyutlarina ait puanlar1 arasindaki bu
farkin anlaml olup olmadigini belirlemek icin yapilan T-testi sonucunda erkek ve kadin
ogretmen adaylarimin puan ortalamalar1 arasinda olgek geneli ve alt boyutlar1 agisindan
anlamh bir farklilik olmadig: goriilmistiir. [T (1-361) =,33/,27/,36/ ,73/ ,61; p>,05]. Bu bulgu
calisma evrenindeki 6gretmen adaylarinin cinsiyetlerinin derse yonelik tutumlari tizerinde

etkisi olmadig1 seklinde yorumlanabilir.

Aragtirmanin iiglincii alt sorusunda “Ogretmen adaylarmin TET dersine yonelik
tutumlar1 6grenim gordiikleri boliime gore olgek geneli ve alt boyutlarinda anlamli farklilik
gostermekte midir?” sorusuna yamit aranmistir. Yapilan analizlerden elde edilen bulgular

Tablo 3’te sunulmustur.
Tablo 3

Ogretmen Adaylarinin TET Dersine Yonelik Tutumlarinim Ogrenim Gordiikleri Boliime Gore Olgek
Geneli ve Alt Boyutlarinda Dagilim

TETTO Alt

Boyutlar1 Boliim N x SS Sh(x)

Fayda Tiirkge Ogretmenligi 67 4.10 0.89 0.11
Sosyal Bilgiler Ogretmenligi 33 3.95 0.84 0.14
Siif Ogretmenligi 11 4.27 0.59 0.18
Okul Oncesi Ogretmenligi 36 4.42 0.56 0.09
[Ikogretim Matematik Ogretmenligi 77 4.08 0.84 0.09
Fen Bilgisi Ogretmenligi 37 391 0.72 0.12
Rehberlik ve Psikolojik Danigmanlik 37 3.95 0.72 0.12
Ingilizce Ogretmenligi 65 4.11 0.69 0.08

Tlgi Tiirkge Ogretmenligi 67 3.60 0.72 0.09
Sosyal Bilgiler Ogretmenligi 33 3.41 0.70 0.12
Sinif Ogretmenligi 11 3.42 0.71 0.21
Okul Oncesi Ogretmenligi 36 3.65 0.69 0.11
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[Ikogretim Matematik Ogretmenligi 77 3.37 0.77 0.09
Fen Bilgisi Ogretmenligi 37 3.35 0.66 0.11
Rehberlik ve Psikolojik Danismanlik 37 3.09 0.81 0.13
Ingilizce Ogretmenligi 65 3.42 0.78 0.09
Toplam 363 3.43 0.75 0.03

Onem Tiirkge Ogretmenligi 67 3.90 0.73 0.09
Sosyal Bilgiler Ogretmenligi 33 3.68 0.72 0.12
Sif Ogretmenligi 11 3.85 0.71 0.21
Okul Oncesi Ogretmenligi 36 3.71 0.72 0.12
[Ikogretim Matematik Ogretmenligi 77 3.50 0.63 0.07
Fen Bilgisi Ogretmenligi 37 3.58 0.53 0.09
Rehberlik ve Psikolojik Danismanlik 37 3.54 0.70 0.11
Ingilizce Ogretmenligi 65 3.70 0.62 0.07
Toplam 363 3.67 0.67 0.03

Sevgi Tiirkge Ogretmenligi 67 3.24 0.81 0.09
Sosyal Bilgiler Ogretmenligi 33 294 0.87 0.15
Sif Ogretmenligi 11 3.15 0.96 0.29
Okul Oncesi Ogretmenligi 36 3.34 091 0.15
[Ikogretim Matematik Ogretmenligi 77 3.04 0.80 0.09
Fen Bilgisi Ogretmenligi 37 3.05 0.70 0.11
Rehberlik ve Psikolojik Danismanhik 37 2.84 0.95 0.15
Ingilizce Ogretmenligi 65 3.19 0.85 0.10
Toplam 363 3.11 0.84 0.04
Olgek Geneli Tiirkce Ogretmenligi 67 3.71 0.67 0.08
Sosyal Bilgiler Ogretmenligi 33 3.50 0.66 0.11
Sinuf Ogretmenligi 11 3.67 0.62 0.18
Okul Oncesi Ogretmenligi 36 3.78 0.60 0.10
[Ikogretim Matematik Ogretmenligi 77 3.50 0.63 0.07
Fen Bilgisi Ogretmenligi 37 3.47 0.51 0.08
Rehberlik ve Psikolojik Danismanlik 37 3.36 0.69 0.11
Ingilizce Ogretmenligi 65 3.60 0.62 0.07
Toplam 363 3.57 0.64 0.03

Tablo 3 incelendiginde 6lcek genelinde, fayda, ilgi ve sevgi boyutunda okul oncesi

ogretmenligi boliimiindeki 6gretmen adaylarinin diger boliimlerdeki 6gretmen adaylarma

gore daha yiiksek ortalamaya sahip oldugu goriiliirken, 6nem boyutunda ise Tiirkge

ogretmenligi boliimiindeki 6gretmen adaylarinin en yiiksek ortalama puana sahip oldugu

goriilmektedir. Ogretmen adaylarimin lgek geneli ve alt boyutlarma ait puanlar arasindaki

farkin anlamli olup olmadigini belirlemek igin yapilan Tek Faktorlii Varyans Analizi

(ANOVA) sonuclar1 Tablo 4’te sunulmustur.

TURK
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Tablo 4

Ogretmen Adaylarmmin Béliim Degiskenine Gore TETTO Puan Ortalamalarinin Incelenmesine
Yonelik Tek Yonlii Faktor Analizi (ANOVA) Sonuclart

=
=
c N
£5 EER
TETTO Alt Kareler g <2 E
Boyutlar1 Toplami sd O F p "2 <42
Fayda Gruplar arasi 6.91 7 098 1.66
Grup igi 210.81 355 0.59
Toplam 217.73 362
figi Gruplar arasi 8.50 7 1.21 2.20 0.03 0.04
Grup igi 195.84 355 0.55
Toplam 204.34 362
Onem Gruplar arasi 6.774 7 096 215 0.03 0.04
Grup ici 159.55 355 0.44
Toplam 166.33 362
Sevgi Gruplar arasi 7.668 7 109 154 0.15
Grup ici 25246 355 0.71
Toplam 260.13 362
Olcek Geneli Gruplar arasi 5.700 7 081 203 0.05
Grup ici 142.14 355 0.40
Toplam 147.84 362

Tablo 4'te o0gretmen adaylarinin TET dersine yonelik tutum olgegine ait puan
ortalamalarinin boliimlerine gore anlamh bir farklilik gosterip gostermedigini belirlemek
amaciyla gergeklestirilen Tek YOnlii Varyans Analizi (ANOVA) sonucunda, 0gretmen
adaylarinin puan ortalamalar: arasinda 6lgek geneli agisindan anlamli bir farklilik olmadig:
gorilmistiir [F(7-355)= 2.03, p>0,05] ancak olgegin alt boyutlar1 agisindan ilgi ve 6nem
boyutlarinda anlamli farkliliklar gézlemlenmistir[F (7-355) = 2.20/2.15 ,p<,05]. ilgi boyutuna
yonelik anlamli farkliligin etki biiytikliigii incelendiginde (1)?=0.041) kiiciik diizeyde
oldugu, 6nem boyutuna yonelik anlaml farkliligin etki biiyiikliigii incelendiginde ise (1)? =
0.04) kiiciik diizey oldugu gozlemlenmektedir. Bu anlamh farkliliklarin kaynagi icin
yuriitilen Bonferonni Post-Hoc testleri incelendiginde ise ilgi boyutundaki anlamh
farkliligin Tiirkce dgretmenligi ile Ingilizce dgretmenligi arasinda Tiirkge dgretmenligi
lehine; onem boyutundaki anlamli farkliligin ise Tiirkce Ogretmenligi ve ilkogretim
matematik 6gretmenligi arasinda yine Tiirkge 6gretmenligi lehine oldugu gortilmiistiir.

Dérdiincii aragtirma sorusunda “Ogretmen adaylarinin TET dersine yonelik
tutumlar1 smif diizeylerine gore Olgek geneli ve alt boyutlarinda anlamli farkhilik
gostermekte midir?” sorusuna yanit aranmistir. Analizlerden elde edilen bulgular Tablo 5'te

sunulmustur.
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Tablo 5

Ogretmen Adaylarin Swnif Diizeylerine Gore Olgek Geneli ve Alt Boyutlarinda TETTO'ye
Verdikleri Yanitlara Iliskin Betimsel Veriler
TETTO Alt Boyutlar1 Sinif Diizeyi N £ SS Sh (x)

Fayda 2. Sinuf 228 4.07 0.77 0.05
3. Smuf 116 4.10 0.77 0.07

4. Sinf 19 4.14 0.83 0.19

Toplam 363 4.08 0.77 0.04

ilgi 2. Sinuf 228 3.41 0.73 0.05
3. Smuf 116 3.49 0.75 0.07

4. Smuf 19 3.21 0.86 0.19

Toplam 363 342 0.75 0.03

Onem 2. Sinuf 228 3.62 0.67 0.04
3. Smif 116 3.74 0.66 0.06

4. Smif 19 3.73 0.75 0.173

Toplam 363 3.67 0.67 0.03

Sevgi 2. Sinif 228 3.10 0.82 0.05
3. Smif 116 3.19 0.84 0.08

4. Smuf 19 2.67 10.03 0.23

Toplam 363 3.11 0.847 0.04

Ol¢ek Geneli 2. Sinif 228 3.55 0.63 0.04
3. Smuf 116 3.63 0.62 0.05

4. Smif 19 344 0.77 0.17

Toplam 363 3.57 0.64 0.03

Tablo 5 incelendiginde olcek genelinde, ilgi, onem ve sevgi boyutlarinda {igiincii
smifta bulunan 6gretmen adaylarinin en yiiksek ortalama puana sahip oldugu gortiliirken,
fayda boyutunda ise dordiincii simifta 6grenim goren 6gretmen adaylarinin en yiiksek
ortalama puana sahip oldugu goriilmektedir. Ogretmen adaylarinin Slgek geneli ve alt
boyutlarina ait puanlar1 arasindaki farkin anlamh olup olmadigini belirlemek i¢in yapilan
Tek Faktorlii Varyans Analizi (ANOVA) sonuglar: Tablo 6’da sunulmustur.

Tablo 6

Ogretmen Adaylarmmin  Simf Diizeyi Degiskenine Gore TETTO Puan Ortalamalarinin
Incelenmesine Yonelik Tek Yonlii Faktor Analizi (ANOVA) Sonuclar:

Kareler
Toplam1

Anlaml
Farkin
Kaynag:

sd
Fayda Gruplar arast  0.124 2

F p n2
06 0.10 0.902

© | Ortalamalarin
Karesi
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Grup igi 217.61 360 0.60
Toplam 217.73 362
figi Gruplararast 1316 2 0.65 116 0.313
Grup igi 203.03 360 0.56
Toplam 204.34 362
Onem Gruplararas1 1.187 2 059 129 0.275
Grup ici 165.14 360 0.45
Toplam 166.33 362
Sevgi Gruplar aras1  4.521 2 2026 318 0.043 0.017 3>4
Grup ici 255.61 360 0.71

Toplam 260.13 362
Olcek Toplam Gruplararast 0.833 2 041 1.02 0.362

Grup ici 147.01 360 0.40
Toplam 147.84 362

Tablo 6 incelendiginde 6gretmen adaylariin puan ortalamalari arasinda 6lgek geneli
agisindan anlamli bir farkliik olmadigina goriiliirken [F(2-360)=0.36, p>,05] sevgi
boyutunda anlaml farklilik gortilmiistiir [F(2-360)=3.18,p<0,05]. Sevgi boyutuna yonelik
anlamlh farkhiligin etki biiyiikliigti incelendiginde (n?=0.017) kiigiik diizeyde oldugu
gorilmistiir. Anlamh farkliligin kaynagini incelemek igin yiiriitiilen Bonferonni Post-Hoc
testi sonugclar: incelendiginde ise tiglincii ve dordiincii smiflarda 6grenim goren 6gretmen
adaylar1 arasinda tiglinctii siniflar lehine oldugu goriilmiistiir.

Besinci arastirma sorusunda “Ogretmen adaylariin TET dersine yonelik tutumlari
genel agirlikli not ortalamas: degiskenine gore olgek geneli ve alt boyutlarinda anlaml
farklilik gostermekte midir?” sorusuna yanit aranmugtir. Yapilan analizlerden elde edilen

bulgular Tablo 7’de sunulmustur.
Tablo 7

Ogretmen Adaylarinin GANO Degiskeni Agisindan TETTO ye Verdikleri Yamitlara Iliskin Betimsel
Veriler

GANO N x SS Sh(x)
Fayda 2.70 ve alt1 130 3.97 0.89 0.08
2.70 ve 3.00 arasi 99 4.14 0.71 0.07
3.00 ve 3.30 aras1 81 4.30 0.64 0.07
3.30 ve uzeri 53 3.95 0.69 0.09
Toplam 363 4.08 0.77 0.04
figi 2.70 ve alt1 130 3.43 0.76 0.06
2.70 ve 3.00 aras1 99 3.41 0.77 0.07
3.00 ve 3.30 arasi 81 3.49 0.75 0.08
3.30 ve tizeri 53 3.32 0.69 0.09
Toplam 363 3.42 0.75 0.03
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Onem 2.70 ve alti 130 3.62 0.71 0.06
2.70 ve 3.00 aras1 99 3.66 0.65 0.06
3.00 ve 3.30 aras1 81 3.79 0.65 0.07
3.30 ve tlizeri 53 3.60 0.68 0.09
Toplam 363 3.66 0.67 0.03
Sevgi 2.70 ve alt1 130 3.13 0.88 0.07
2.70 ve 3.00 arasi 99 3.17 0.83 0.08
3.00 ve 3.30 aras1 81 3.10 0.76 0.08
3.30 ve tizeri 53 2.96 0.88 0.12
Toplam 363 3.11 0.84 0.04
Olcek Geneli 2.70 ve alt1 130 3.53 0.69 0.06
2.70 ve 3.00 aras1 99 3.60 0.60 0.06
3.00 ve 3.30 aras1 81 3.67 0.58 0.06
3.30 ve tizeri 53 3.46 0.63 0.08
Toplam 363 3.57 0.64 0.03

Tablo 7 incelendiginde Olgek geneli, fayda, ilgi ve dnem boyutlarinda 3.00 ve 3.30

arasi ortalamaya sahip 6gretmen adaylarinin diger 6gretmen adaylarina gore daha ytiksek

ortalamaya sahip oldugu goriiliirken, sevgi boyutunda 2.70 ve 3.00 aras: ortalamaya sahip

ogretmen adaylarinin en yiiksek ortalama puana sahip oldugu goriilmektedir. Ogretmen

adaylarmin olgek geneli ve alt boyutlarina ait puanlar1 arasindaki farkin anlamli olup

olmadigini belirlemek i¢in yapilan Tek Faktorlii Varyans Analizi (ANOVA) sonuglar1 Tablo

8 de sunulmustur.

Tablo 8

Ogretmen Adaylarinin GANO Degiskenine Gore TETTO Puan Ortalamalarinin Incelenmesine
Yonelik Tek Yonlii Faktor Analizi (ANOVA) Sonuclari

=
5
s N
<
Kareler g n2  Anlaml Farkin Kaynag:
Toplam1 sd F p
Fayda  Gruplar aras 7.10 3 236 4.03 0.01 0.03 3.00-3.30>2.70 or below
Grup ici 210.63 359 0.58
Toplam 217.73 362
ilgi Gruplar arast 0.95 3 031 056 0.64
Grup ici 203.39 359 0.56
Toplam 204.34 362
Onem  Gruplar arasi 1.65 3 055 119 031
Grup i¢i 164.68 359 0.45
Toplam 166.33 362
=, [URKISH 202
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Sevgi  Gruplar arasi 1.58 3 052 073 0.53
Grup ici 258.55 359 0.72
Toplam 260.13 362
Olcek  Gruplar arasi 1.69 3 05 139 0.24
Toplam 105 i 146.15 359 0.40
Toplam 147.84 362

Tablo 8 incelendiginde O6gretmen adaylarmmin puan ortalamalar1 arasinda olgek
genelinde anlamli bir farklilik goriilmezken [F(3-359) = 0.24, p>,05] fayda boyutunda anlaml
farkliliga rastlanmistir[F (3-359) = 4.03, p<,05]. Anlaml1 farkliligin kaynagini incelemek igin
ylritiilen Bonferonni Post-Hoc testlerine yonelik sonuglar incelendiginde ise 3.00 ve 3.30
ortalamaya ve 2.70 ve alti ortalamaya sahip O0gretmen adaylari arasinda 3.00 ve 3.30
ortalamaya sahip grup lehine oldugu goriilmiistiir. Fayda boyutuna yonelik anlamli
farkliligin etki biiyiikligii incelendiginde (n?=0.03) kiiciik diizeyde oldugu goriilmiistiir.

Altinai aragtirma sorusunda “Ogretmen adaylarinin TET dersine yonelik tutumlar
ogrenme stillerine gore Olgek geneli ve alt boyutlarinda anlamli farklilik gostermekte
midir?” sorusuna yanit aranmistir. Analizlerden elde edilen bulgular asagida Tablo 9’da
sunulmustur.

Tablo 9

Ogretmen Adaylarimin Ogrenme Stilleri Degiskeni Agistndan TETTO’ye Verdikleri Yamitlara
Tliskin Betimsel Veriler

Ogrenme stili N x SS Sh(x)

Fayda Gorsel 156 4.11 0.71 0.05
Isitsel 19 3.70 0.96 0.22

Kinestetik 29 3.91 0.76 0.14

Gorsel-Isitsel 41 4.05 0.85 0.13

Gorsel-Kinestetik 56 4.25 0.66 0.09

Isitsel-Kinestetik 22 4.06 0.79 0.17

Gorsel-Isitsel-Kinestetik 32 4.02 0.98 0.17

Toplam 355 4.08 0.77 0.04

Igi Gorsel 156 3.46 0.77  0.06
Isitsel 19 3.06 0.92 0.21

Kinestetik 29 3.10 0.08 0.14

Gorsel-Isitsel 41 342 0.70 0.10

Gorsel-Kinestetik 56 3.55 0.62 0.08

Isitsel-Kinestetik 22 3.31 0.76 0.16

Gorsel-Isitsel-Kinestetik 32 3.54 0.71 0.12

Toplam 355 3.41 0.75 0.04

Onem Gorsel 156 3.80 0.66 0.05
Isitsel 19 3.29 0.68 0.15

Kinestetik 29 3.53 0.70 0.13

Gorsel-Isitsel 41 3.48 0.60 0.09

TURK
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Gorsel-Kinestetik 56 3.70 0.65 0.09

Isitsel-Kinestetik 22 3.46 0.72 0.15

Gorsel-Isitsel-Kinestetik 32 3.67 0.65 0.11

Toplam 355 3.67 0.67 0.03

Sevgi Gorsel 156 3.08 0.86 0.06
Isitsel 19 2.85 0.83 0.19

Kinestetik 29 2.85 0.91 0.16

Gorsel-Isitsel 41 3.24 0.83 0.13

Gorsel-Kinestetik 56 3.19 0.71 0.09

Isitsel-Kinestetik 22 3.08 0.96 0.20

Gorsel-Isitsel-Kinestetik 32 3.19 0.82 0.14

Toplam 355 3.10 0.84 0.04

Olgek Geneli Toplam  Gorsel 156 3.61 0.63 0.05
Isitsel 19 3.23 0.71 0.16

Kinestetik 29 3.35 0.67 0.12

Gorsel-Isitsel 41 3.55 0.64 0.10

Gorsel-Kinestetik 56 3.67 0.51 0.07

Isitsel-Kinestetik 22 3.48 0.68 0.14

Gorsel-Isitsel-Kinestetik 32 3.60 0.67 0.12

Toplam 355 3.56 0.64 0.03

Tablo 9 incelendiginde 6gretmen adaylarmmin TET dersine yonelik tutumlarinin,
gorsel-kinestetik 6grenme stiline sahip 6gretmen adaylarinda Olgek geneli ve fayda alt
boyutunda diger Ogretmen adaylarina gore daha yiiksek ortalamaya sahip oldugu
gortiiliirken ilgi alt boyutunda gorsel-isitsel-kinestetik Ogrenme stiline sahip O0gretmen
adaylarinda, onem alt boyutunda gorsel 6grenme stiline sahip 6gretmen adaylarinda, sevgi
boyutunda gorsel-isitsel 6grenme stiline sahip 6gretmen adaylarinda en yiiksek ortalamaya

sahip oldugu goriilmektedir.

Ogretmen adaylarinin dlgek geneli ve alt boyutlarna ait puanlari arasindaki farkin
anlaml olup olmadigin belirlemek igin yapilan Tek Faktorlii Varyans Analizi (ANOVA)
sonuglar1 Tablo 10’da sunulmustur.

Tablo 10

Ogretmen Adaylarimin Ogrenme Stilleri Degiskenine Gore TETTO Puan Ortalamalarinin
Incelenmesine Yonelik Tek Yonlii Faktor Analizi (ANOVA) Sonuclar:

g
5 .
R
£ & Anlaml
3]
Kareler £ a ) iarkmv
Toplam1 sd © F p i aynast
Fayda  Gruplar arasi 5.517 6 092 1.54 0.163
Grup ici 207.28 348 0.60
Toplam 212.80 354
flgi Gruplar arasi 7.223 6 120 216 0.05 0.03 Visual>Auditory
Hig 294
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Grup igi 193.29 348 0.55
Toplam 200.52 354
Onem  Gruplar arasi 8.588 6 143 324 0.00 0.05 Visual>Auditory
Grup ici 153.69 348 0.44
Toplam 162.28 354
Sevgi  Gruplar arasi 4.644 6 077 1.08 0.37
Grup ici 248.73 348 0.71
Toplam 253.38 354
Olcek  Gruplararast  4.825 6 0.80 2,00 0.06
Toplam1 Grup igi 13990 348 0.40
Toplam 144.81 354

Tablo 10 incelendiginde 6gretmen adaylarimin puan ortalamalar: arasinda 6lgek
genelinde anlamli farklilik goriilmezken [F(6-348)=1.999,p>0,05] fayda ve ilgi boyutlarinda
anlamli bir farklilik oldugu goriilmektedir [F(6-348)= 2.167/3.241,p<0,05], fayda boyutuna
yonelik anlamli farkliigin etki biiyiikligii incelendiginde (1)?=0.053) diisiik diizeyde
oldugu, ilgi boyutuna yonelik etki biiyiikliginin (n?=0.036) diisiik diizeyde oldugu
goriilmektedir. Yapilan Bonferonni ¢oklu karsilastirma testi sonucunda fayda ve ilgi
boyutuna yonelik anlamli farkliligi “Gorsel Ogrenenler” ile “Isitsel Ogrenenler” grubu

arasinda gorsel 6grenenler grubundaki 6gretmen adaylar1 lehine oldugu gortilmiistiir.

Sonug

Ogretmen adaylariin TET dersine yonelik tutum &lgegi puanlarinin ortalamast
3,56'dir, bu ortalama 5 tizerinden degerlendirildiginde ortalamanin tistiindedir. Diger bir
ifade ile 6gretmen adaylarinin TET dersine yonelik tutumlar: olumludur. Akhan ve Altintas
(2019) tarafindan yapilan arastirmada oOgretmen adaylarinin TET dersine yoOnelik
tutumlarmin orta diizeyde oldugu gortilmiistiir. Bu arastirmada tutumun ortalamanin tistii
diizeyde olmas1 aragtirmalarin yapildig: yillarin farkli olmasindan kaynaklaniyor olabilir.
KPSS’de sorulan TET dersi ile ilgili sorularin konulara gore dagilimi 6gretmen adaylariin
yillar i¢inde bu derse yonelik ilgilerinin artmasina neden olmus olabilir. Bunun yaninda
dersin sorumlusu Ogretim iiyesinin anlatim bicimi, kullandigr O6gretim stratejileri de
ogretmen adaylarmin derse yonelik tutum puanlarinda artis olmasini saglamis olabilir.
Ogretmen adaylarinin TET dersine yonelik tutumlarmin fayda, ilgi, onem ve sevgi
boyutlarina gore incelenmesinde en yiiksek degerin fayda (4.05) boyutuna verildigi
gortilmiistiir. Fayda boyutunu 6nem (3.65), ilgi (3.38) ve sevgi (3.10) boyutlari izlemistir. Bu
veriler 0gretmen adaylarimin TET dersini faydali bulduklar1 seklinde yorumlanabilir.
Ogretmen adaylar1 sirasiyla dersi faydali ve onemli bulmakta, ilgi gdstermekte ve
sevmektedirler. Karagoz (2020) tarafinda yapilan bir arastirmada 6gretmen adaylarinin TET
dersine yonelik goriisleri belirlenmis olup 6gretmen adaylarinin ders kapsaminda egitimin
Onemini kavradiklari, cesitli diisinme ve sorumluluk alma becerileri kazandiklari
gorilmiistiir. Arikan, Unver ve Sarac-Siizer (2007) tarafindan ogretmen adaylarinin TET
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dersine iligkin goriisleri incelendiginde arastirmaya katilan 6gretmen adaylarinin % 62’si
TET hakkindaki bilgilerini yeterli bulmamakta, %68'i ise bir yabanci dil 6gretmeninin TET
hakkinda bilgi sahibi olmas:1 gerektigini diistinmektedir. Alabas (2016) tarafindan yapilan
arastirmanin bulgulari da 6gretmen adaylarinin TET dersine ytiikledikleri anlamin olumlu
oldugunu ortaya koymustur. Katilimca ogretmen adaylarinin biiyiik ¢ogunlugu lisans
programlarinda TET dersi olmas1 gerekliligine inanmaktadir. Arastirmanin bulgusu ile
ortiisen bu sonuglar TET dersinin 6gretmen adaylar tarafindan faydali bulundugunu,
dersin 6neminin farkinda oldugunu ortaya koymaktadir. Ogretmen adaylarinin TET
dersine yoOnelik tutumlarinin cinsiyete gore bir anlamlilik gostermedigi gortilmiistiir.
Akhan ve Altintas (2019) tarafindan yapilan arastirmada da ogretmen adaylarmin TET
dersine yoOnelik tutumlar1 ile cinsiyetleri arasinda anlamli bir iligkinin olmadig:
gorilmistiir. Bu durumun 6gretim tiyesinin smiftaki tavir ve tutumlarindan kaynaklandig:
diistintilebilir. Giiglii ve Bozgeyikli (2016) tarafindan yapilan ¢alismada da erkek 6gretmen
adaylarmin TET dersine yonelik tutumlariin kadin 6gretmen adaylarina gore daha pozitif
yonde oldugu ortaya ¢ikmustir. Aragtirma bulgular arasindaki bu farkliliin gerekgesini
aciklayabilecek bir calismaya rastlanmamustir ancak ogretim {iyesi kaynakli etmenlerin
kadin Ogretmen adaylarinin derse yoOnelik tutumunu olumlu etkiledigi diisiintilebilir.
Arastirmanin tiglincii alt sorusunda 6gretmen adaylarinin TET dersine yonelik tutumlarmin
ogrenim gordiikleri boliim agisindan 6lgek geneli ve alt boyutlarinda anlamh farklilik
gosterip gostermedigine bakilmig, O0gretmen adaylarmin derse yonelik tutumlarinda
boliime gore Olcek geneli ve alt boyutlarinda manidar bir farklilik olmadigr goriilmiistiir.
Diger bir ifade ile 6gretmen adaylarmin boliimlerine gore TET dersine yonelik tutumlar:
farklilasmamaktadir. Akhan ve Altintas (2019) ile Giiglii ve Bozgeyikli (2016) tarafindan
yapilan arastirma bulgularina gore 6gretmen adaylarinin boliimleri agisindan TET dersine
yonelik tutumlarinda farkliliklar oldugu gortilmiistiir. Aragtirma bulgular1 arasindaki bu
farklihgin ogretmen adaylarinin gesitli 6zelliklerinden ve arastirmanin yapildigr yillar
arasindaki cesitli degiskenlerden kaynaklanabilecegi diisiiniilmektedir. Ogretmen
adaylarinin TET dersine yonelik tutum Olgegine ait puan ortalamalarinin smif diizeyleri
acgisindan anlamh bir farklilik gostermedigi arastirmanin bir diger bulgusudur. Diger bir
ifade ile Ogretmen adaylarmin simiflarma gore TET dersine yonelik tutumlan
degismemektedir. Normalde ikinci smiftaki Ogretmen adaylarinin derse yonelik
tutumlarmin birinci, tigiincti ve dordiincii siniftaki 6gretmen adaylarina gore daha olumlu
olmasi beklenmektedir ¢tinkii TET dersi 6gretmen yetistirme programlarinda ikinci sinifta
yer almaktadir. Ancak arastirmada farkli bir sonucun ¢ikmasinin, arastirma verilerinin
toplandig1 donemde TET dersi programimin gevrimigi islenmesi ile iligkili olabilecegi
diistintilmektedir. Giiglii ve Bozgeyikli (2016) tarafindan yapilan arastirmada ikinci
smiftaki 0gretmen adaylarmin derse yonelik tutumlarinin birinci ve tiglincii simuftaki
Ogretmen adaylarina gore daha olumlu oldugu goriilmiistiir. Bu farkliligin ¢alismalarin
yapildig1 vyillar, derslerin on-line ve ylizylize islenmesi ile iligkili olabilecegi
diistintilmektedir. Bu arastirmada {igiincii sif Ogrencilerinin TET dersine yonelik
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tutumunun sevgi boyutu puanlarinin dordiincii simiflara gore daha yiiksek oldugu
gorilmiistiir, diger bir ifade ile tigiincii siniflar TET dersini dérdiincii siiflara gore daha
fazla sevmektedir. Bu bulgunun 6grencilerin olgunlasma diizeyi ve se¢meli derslerle iligkili
olarak TET dersinin igerigini anlamalari, 6nemini kavramalar: ile iliskili olabilecegi
diistintilmektedir. Dordiincti siniflarin KPSS hazirlik siirecine baglamalarinin da etkili
olabilecegi gz oniinde bulundurulmalidir. Ogretmen adaylarmin TET dersine yénelik
tutum Olgegine ait puan ortalamalarinin genel agirlikli not ortalamasina (GANO) gore
anlamli bir farklilik gosterip gostermedigini belirlemek i¢gin yapilan analizlerde 6gretmen
adaylarinin GANO degiskeni ile derse yoOnelik tutumlar1 tizerinde etkili olmadig:
gorilmustiir. Diger bir ifade ile 6gretmen adaylarinin basar1 durumlar ile TET dersine
yonelik tutumlar: arasinda bir iliski goriilmemistir. Akhan ve Altintas (2019) tarafindan
yapilan arastirmanin bulgular1 da 6gretmen adaylarinin GANO degiskeni ile TET dersine
yonelik tutumlar1 arasinda anlaml bir farklilik olmadigim ortaya koymustur. Ogretmen
adaylarinin TET dersine yoOnelik tutumlarinin 6grenme stillerine gore anlamli farklilik
gosterme durumunun belirlenmesi igin yapilan analizlerde; dlgek geneli, Ilgi ve Sevgi
boyutlarinda farklilik goriilmezken Fayda ve Onem boyutu agisindan anlamli bir farklilik
oldugu goriilmiis, bu farkliigin "Gorsel Ogrenenler" ile "Isitsel Ogrenenler” grubu arasinda
gorsel 0grenen Ogretmen adaylari lehine oldugu goriilmiistiir. Diger bir ifade ile gorsel
ogrenen Ogretmen adaylari, TET dersini diger 6grenme stillerindeki 6gretmen adaylarina
gore daha faydali ve 6nemli gormektedirler. Bu sonucun 6gretim {iyesinin uzaktan 6gretim
ders sunumunda kullandig1 gorsel materyallerle ilgili oldugu diisiiniilmektedir. Ogretim
iiyesi tarafindan derste kullanilan sunumlar, fotograflar, resimler, haritalar diger bir ifade
ile gorsel araglar, 6grenme stili gorsel olan 6gretmen adaylarinin diger 6grenme stillerindeki
ogretmen adaylarina gore dersten daha cok faydalanmasim saglayabilir. Ogretmen
adaylarmin o6grenme stilleri ile ilgili TET dersine yonelik tutumlarinin iligkisinin
aragtirildig1 bir calismaya rastlanmamigtir. Ogretmen adaylarinin TET dersine yonelik
tutumlarinin gesitli degiskenlere gore belirlenmeye ¢alisildig1 bu arastirmada; derse yonelik
tutumun ortalamanin tistiinde (5 {izerinden 3,57) olumlu oldugu, 6gretmen adaylarinin
sirasiyla dersi faydali (X=4,08) bulduklari, 6nemine inandiklar1” (X=3,66), ilgi duyduklar:
(X=3,42), ve sevdikleri (X=3,11), derse yonelik tutumlarinin cinsiyete, 6grenim goriilen
boliime, smif diizeyine, 6gretmen adaylarimin genel agirlikli not ortalamasina gore
farklilasmadigl, ancak 6grenme stillerine gore gorsel stilindeki 6gretmen adaylarinin dersi
diger ogrenme stilindeki 0gretmen adaylarina gore daha faydali ve onemli bulduklar:
gortilmiistiir. Siralanan bulgulara dayali olarak asagidaki oneriler olusturulmustur. TET
dersine yonelik tutumun cinsiyete, 6grenim goriilen boliime, sinif diizeyine, 6gretmen
adaylarinin genel agirlikli not ortalamasina gore farklilasma durumunu inceleyen daha
ayrintili nitel galismalarin yapilmasi yararli olacaktir. Ogretmen adaylarinin TET dersine
yonelik tutumlarini cesitli degiskenlere gore incelendigi diger arastirma bulgulari ile bu
arastirma bulgular1 arasindaki farkliligin nedeni ortaya konmalidir. TET dersine yonelik

tutumun cinsiyete gore anlamli farklihk gosterme durumunu ayrintili inceleyen
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aragtirmalar yapilabilir. Ozellikle ulusal kanallarda yaygin olarak izlenen tarihsel igerikli
dizilerin, erkek 0grenciler tarafindan daha ¢ok tercih edilen savas igerikli dijital oyunlarin,
erkeklerin askere gitmeleri ile ilgili kiiltiiriimiizde yaygin olarak kullanilan sdylemlerin
ogrencilerin tarih ve 6zellikle TET dersine yonelik tutumlar: tizerindeki etkisi arastirilabilir.
Derse yonelik tutumun yillara gore degisiminde etkili olabilecegi diisiiniilen KPSS
sinavinda sorulan TET dersi ile ilgili sorularin konulara gore dagilimi ve dersin sorumlusu
ogretim tiyelerinin sinif iginde sergiledikleri davraniglarin ayrintili incelenmesi yararl
olacaktir. Arastirma sonucunda 6gretmen adaylarimin TET dersine yonelik tutumlarinin
smif diizeyine ve GANQO’ya gore farklilasmadig gortilmiistiir. Bu bulgularin daha ayrmntil
calismalarla incelenmesi yerinde olacaktir. Ikinci sinifta alan bir derse yonelik tutumun
tiglincli ve dordiincii sinufta da yiiksek olmasi, GANO'su 2.30 olan 6gretmen aday: ile
GANO’su 3.70 olan 6gretmen adayinin derse yonelik tutumlarinin ayni diizeyde olmasinin
gerekgeleri ortaya konmalidir. Arastirma sonunda ortaya ¢ikan bu bulguda derslerin on-
line islenmesinin etkili olabilecegi diistiniilmektedir, bu konuda yapilacak nitel calismalar
konuyu derinlemesine incelemek icin gerekli veriyi sunacaktir. TET dersine yonelik tutum
ile 5grenme stilleri arasindaki iliskiyi ortaya koyan aragtirmalara rastlanmamistir. Ogrenme
stillerinin ders planlamasi ve sunumu sirasinda goz oniinde bulundurulmasi, 6gretmen
adaylarinin akademik basarilari, derse yonelik tutumlar: tizerinde etkili olmaktadir, bu
sonucun yliksekogretim kademesinde gecerli olma durumunu ortaya koyacak arastirmalar
yapilmalidir.

Katki Orani Beyani: Birinci yazar %50, ikinci yazar %25 ve {igiincli yazar %25 oraninda
katk1 saglamistir.

Destek ve Tesekkiir Beyani: Bu arastirmay1 desteklemek icin dis fon kullanilmamastir.

Cikar Catismasi Beyani: Yazarlar ¢ikar catismasi olmadigini beyan eder.
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