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Abstract: The main purpose of this study was to determine the opinions of
PETE students who experienced the sport education model (SEM) during a
course period. The study, in which phenomenology design was adopted,
involved eight PETE student (four female and four male) who attended a
fifteen-week sports education season, including at least one participant from
each role taken on during the season. Focus group interviews were utilized for
data gathering within the scope of the study, and content analysis was used to
analyze the data. The findings obtained from the study were organized under
three themes: (i) the differences of the SEM from traditional teaching, (ii) the
effect of SEM the acquisition of knowledge and skills, and (iii) the effect of
SEM on motivation. Based on the opinions of PETE students, it was
determined that the roles taken on throughout the season enhanced attendance
in the lesson, imposed responsibility, promoted socialization, and contributed
to more effective and holistic learning of the sports branch. In addition, it was
concluded that the responsibilities undertaken in the season, competition
between teams, seasonal feature of the model and awards were effective in
terms of motivation. In accordance with the results obtained from the study, it
was revealed that PETE students’ opinions regarding the model were
favorable.
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Ozet: Bu ¢alismanin amaci, bir ders donemi boyunca spor egitimi modelini
(SEM) deneyimleyen beden egitimi ogretmen adaylarimin modele yonelik
goriiglerinin belirlenmesidir. Fenomenoloji deseninin kullanildigi ¢alismaya,
15 haftalik spor egitimi sezonuna katilan ve sezon igerisinde tistlenilen her bir
rolden en az bir katilimct olmak kaydiyla sekiz 6gretmen adayt (dort kadin-
dort erkek) dahil edilmistir. Caliyma kapsaminda veri toplama amaciyla odak
grup goriismesinden yararlanilmis, verilerin analizinde ise igerik analizi
kullamilmigtir. Calismadan elde edilen bulgular; (i) SEM’in geleneksel
ogretimden farklari, (ii) SEM ’in bilgi ve beceri kazandirmadaki etkisi ve (iii)
SEM’in motivasyona etkisi olmak iizere ii¢ tema altinda diizenlenmigtir.
Osretmen adaylarinin goriislerine gore, sezon icerisinde iistlenilen rollerin
derse katilvmi arttirdigi, sorumluluk  yiikledigi, modelin sosyallesmeyi
artturdigs, spor bransimin daha etkili ve biitiinsel dgrenilmesine katki
sagladigi belirlenmistir. Ayrica, sezon igerisinde iistlenilen sorumluluklar,

takimlar arasi rekabet, modelin sezon ozelligi ve ddiillerin, motivasyon
agisindan etkili oldugu bulunmustur. Calismadan elde edilen sonuglar
dogrultusunda, beden egitimi 6gretmen adaylarimin  modele  yonelik

goriislerinin olumlu oldugu goriilmiistiir.

Anahtar Kelimeler: Beden egitimi, beden egitimi ogretmen adaylari, spor
egitimi modeli.
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INTRODUCTION

Together with the changes in lifestyles in recent years, the
significance of sports for a healthy life has been emphasized
in many areas. However, even though the importance of
sports is stressed, it is seen that physical education (PE)
teaching in schools, which has an effective role in the
acquisition of sports habits, is difficult (1). Overcoming
these challenges is possible primarily through introducing
sports and making students enthusiastic about practicing
sports. In this regard, the educational objectives that have
been altered with the recently renewed curricula have been
implemented in the PE lesson, and increasing student
participation has been emphasized in achieving the new
objectives. In addition to the significance of students taking
an active role in the lessons, it is targeted to educate them as
individuals who have a critical perspective, who can solve
the problems they confront, who can exhibit a tactical
approach, and who can demonstrate behaviors in accordance
with universal values while doing all these. Notwithstanding
the fact that these goals are included in the curricula, the
primary role in fulfilling all these objectives is the
responsibility of the teachers who will implement the
curricula. For this reason, the qualifications of the teacher
are very crucial in ensuring the effectiveness of the teaching
process (2,3). For this reason, the quality of the teacher is
very important for ensuring the effectiveness of the teaching
process and student success.

they encounter logically and use all the knowledge they
have obtained in their professional life. In addition to that, it
is crucial to train teachers who can educate the students they
are responsible for educating in the same manner. Ensuring
this can be achieved, especially by evaluating the existing
conditions of teacher education programs, making the
necessary revisions in the needed aspects, and increasing the
qualifications of the trainers working in these institutions.

The goals of education are to develop individuals
holistically in cognitive, physical, emotional, social, and
psychomotor domains and to educate them as individuals
with creative thinking skills, problem-solving, multi-faceted
thinking, and high communication skills. PE and sports
courses make an outstanding role in schools in achieving
these goals. Although PE and sports lessons are often
characterized as a lesson in which only physical activities
are practiced, it has a distinguished place from other subjects
in terms of its contribution to all developmental domains in
the lives of individuals.

In line with the objectives in the PE and sports course
curriculum, there are learning domains and lesson learning
outcomes for each grade level. In the curriculum, teachers
are required to use the most suitable teaching model and
teaching style to accomplish these learning outcomes (4).
Many different models, methods and techniques are
employed in PE and sports teaching in order to meet the
determined objectives. PE and sports teachers can utilize
teaching styles for a one lesson learning outcome and
teaching models for a unit learning outcome (5). Model-
based instructional practices offer learner-centered

Teacher education is an important issue that needs to be
addressed in recent years. Especially with the rapid
developments and changes in all areas, it is an important
issue of education to educate teachers who can keep up with
the changes in the field of education, solve the problems

https.//dergipark.org.tr/tr/pub/tojras


mailto:mehmettyanik@gmail.com
https://orcid.org/0000-0003-3235-3874
mailto:baun.tarikbalci@gmail.com
https://orcid.org/0000-0002-9372-9487
https://doi.org/10.22282/tojras.1469972

TOJRAS, 2024, 13(4)

approaches and deeper learning opportunities, which results
in greater teaching effectiveness (6). In addition, the
effectiveness of using models to support students' learning in
different domains is supported by strong evidence in the
literature.(7) In this respect, PE and sports teachers should
have a good comprehension of the teaching models (8) and
teaching styles (9) that they should utilize in order to
enhance lesson effectiveness.

According to the literature on PE and sports teaching, there
are various teaching models. Metzler (8) defines these
models as frameworks that enable teachers to meet the
objectives. Some of these models are adapted from general
education and utilized in PE teaching, whereas the sport
education model (SEM), tactical game model, and personal
and social responsibility models are models designed
specifically for PE teaching (10). The common point of
these models is to support all developmental domains in
students and to develop students who have the habit of
lifelong involvement in physical activities, who have
developed social relations and who can exhibit desired
positive behaviors. For this purpose, a model-based
approach in PE and sports lessons is crucial in achieving the
desired learning outcomes. For this purpose, first, model-
based practices should be carried out instead of sports and
competition-based course practices by taking precautions to
ensure more student participation in the lessons. An effective
model for enhancing student involvement in PE and sports
lessons is the SEM (11).

The origin of SEM is the realization of some problems, such
as students’ high motivation to engage in extracurricular
physical activities, but inadequate involvement in school
lessons, students with higher skill levels being more actively
involved in lessons while students with lower skill levels are
reluctant to participate in lessons, and insufficient teaching
of other aspects of sports other than teaching a few
fundamental skills (11). SEM promotes learners’ social,
cognitive, and skill development by encompassing positive
learning and other pedagogical approaches (12—15). Due to
its nature, SEM promotes a wholistic development with its
positive impact on all developmental domains of learners
and provides a suitable learning environment for meeting the
learning outcomes in PE and sports curricula.

SEM is a model in which students’ sports knowledge is
increased by experiencing roles such as referee, coach,
journalist, etc. in the sports setting, student involvement is
ensured by increasing interest in the lessons, and
improvement in motor skills is supported. The key objective
of SEM is to develop learners as individuals who are more
knowledgeable about sport, more competent and more
enthusiastic to engage in sports. For this objective, the aims
of the SEM (11) are stated as follows:

e To develop sport-related skills and fitness,

e To be able to practice strategies related to sports,

e To enable learners to participate in sports according
to their own development,

e To enable learners to acquire the skill of planning
and managing sporting activities,

e To uncover and improve learners’ leadership skills,

e To acquire the ability to collaborate in accordance
with a common goal,

To make them understand the rituals of sports,
To acquire the competence to make the correct
decision on matters related to sports,

e To provide knowledge and skills related to the roles
in sports,

e To acquire the willingness to engage in
extracurricular sports activities.

SEM targets in depth learning of the selected sport
discipline. Considerations in the implementation of the
model are the duration of the season, team membership for
each learner, official competitions, record keeping,
culminating event and the festival. In the model, learners
experience the required skills with their peers as well as
performing the roles assigned to them in the season
scheduled over 10-14 weeks (16). Students are members of
the same team throughout the entire season and take on roles
such as team manager, coach, referee, journalist,
scorekeeper, etc. Throughout the season, records are taken
of practices and official competitions. The season ends in a
festival atmosphere with the awarding of prizes to the
students at the culminating event.

A review of the SEM literature reveals that there are various
studies conducted with students (17,18,27,19-26), and with
teachers (12,28-32) As the present study was carried out
with PETE students, it is considered that it would contribute
to the existing body of literature.

In Tirkiye, it is pointed out that the instructional models are
not well-known sufficiently in PE teacher education (PETE)
programs and among PE teachers (5). It is important to
promote the usage of instructional models in teacher
education programs not only with theory but also with
practical courses in terms of spreading their usage in schools
within the National Education in the following periods (33).
In terms of the subject domain of PE, it is an essential matter
to implement several instructional models and methods to
PETE students during teacher education program and to
carry out studies that include the opinions, acquisitions, and
recommendations of PETE students about these instructional
models and methods. Thus, necessary information can be
provided to instructors, curriculum developers and subject
area teachers (34).

For PE and sports curriculum to meet the objectives, it is
crucial to enhance the motivation of learner engagement in
the lessons. It is critical that PETE students are well trained
in model-based PE teaching, which is an approach that can
provide this, and that they obtain theoretical knowledge and
experience through practices. It is considered that an in-
depth investigation of PETE students’ opinions on SEM
practices can provide insights into their positive and
negative perceptions towards the model, as well as provide
feedback to institutions that educate PE and sports teachers.

METHODS

Research Model: This study was designed as
phenomenology due to the fact that it attempted to reveal the
experiences, perceptions and meanings that individuals
attribute to a phenomenon. Phenomenology, as a qualitative
study method, focuses on phenomena such as events,
situations, and experiences in depth (35). The focus of such
studies is the participants’ perceptions, feelings, and
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thoughts about the experience. In order to obtain this
knowledge, in-depth information is collected from the
participants (36,37). In this regard, the PETE students
involved in the study experienced volleyball lessons
designed according to the SEM for fifteen weeks, and at the
end of the experience, their opinions about their experiences
with the SEM were attempted to be examined in depth with
a qualitative perspective.

Purpose of the Research: The purpose of this study was to
examine the opinions of PETE students towards the model
in the light of their experiences in volleyball lessons
organized with SEM for 15 weeks.

Research Group: In qualitative research, purposeful (non-
probability) sampling is preferred as a sampling method
since it is intended to examine the phenomenon examined in
depth instead of generalizing to the population (35). Within
the scope of the study, the criterion sampling method, one of
the purposive sampling methods, was utilized.

The SEM season was carried out in the PE Instructional
Models course in the PETE program (38). In the Faculty at
which the study was implemented, this course is offered in
the last semester of the 8-semester PETE program.
Therefore, PETE students involved in both the SEM season
and the focus group interview were in their last semester.

Eight participants, four females and four males, including at
least one participant from each role among PETE students
who participated in the volleyball season designed in
accordance with the SEM for fifteen weeks, were involved
for the focus group interview. The participants in the focus
group interviews have undertaken various additional roles
other than “player” within the SEM. Accordingly,
participants were assigned the roles of one team manager,
one coach, one fitness trainer, one statistician, and three
publicist-journalist. The participants were given code names
in the study. Participant details can be seen in Table 1.

Table 1. Focus group participants

Codename Gender Additional Role During the Season
Ercan Male Team Manager

Gamze Female Coach

Murat Male Fitness Trainer

Mert Male Statistician

Yagmur Female Statistician

Rafet Male Publicist-Journalist

Nalan Female Publicist-Journalist

Asl Female Publicist-Journalist

Data Collection (Focus Group Interview): In in-depth
studies on a phenomenon, data collection is carried out
through methods such as collecting visual and auditory data,
observational data, and data obtained from textual materials
(36). The data used in the research were gathered from the
participants who had experience by attending the SEM
season through a focus group interview and audio recording.
Interview questions were prepared by experienced
researchers in the subject matter area. The suitability of the
questions to the interview criteria was checked by a field
specialist. The interview questions are as follows:

o How would you consider SEM in overall meaning?
e Do you consider that SEM is useful for students to
acquire knowledge and skills?

e Do you consider that SEM is effective in enhancing
students’ interest and enthusiasm towards PE
lessons?

Process: Prior to the 15-week SEM season, theoretical
information about the SEM was provided to the PETE
students by the researchers in the first week. In the second
week, four volleyball teams were formed with the guidance
of the researchers and by consulting the opinions of the
classroom members, which were equal to each other in
terms of both the amount of male and female in the class and
their volleyball knowledge and skills. Furthermore, in the
second week, the team names, colors, team uniforms,
mottos, mascots and symbols of the teams were determined
through team group discussions.

The non-player roles of the members of the teams (team
manager, coach, fitness trainer, publicist-journalist,
statistician), the roles of the duty team (referee and
scorekeeper) and their relevant responsibilities were
distributed. Finally, team fields were assigned. Out-of-class
meetings were held with each role group at certain time
periods in order to provide them with the required
knowledge and skills to fulfil their roles. They were
informed about the responsibilities expected of them during
the season and various materials related to their roles were
provided to the role groups periodically (observation sheets,
checklists, directions, sources of informational resources).

Within the context of the volleyball season, all skills to be
taught (overhand pass, bump pass, serve, spike and block)
were practiced in accordance with the lesson plans and task
sheets prepared by the researchers and team coaches
together. According to the lesson plans and task sheets, each
team trained for training competitions and official
competitions. In addition, for the administration of the
competitions, the other two teams served in the role of the
duty team, which involved refereeing and scorekeeper.
Following the culminating events at the end of the season in
a festive atmosphere, a focus group interview was conducted
to reveal PETE students’ opinions about SEM.

Analysis of Data: Content analysis was used in the study in
accordance with the research design. Content analysis is
defined as the technique of systematically summarizing the
content of the interview transcripts about a subject,
categorizing them, and forming codes within predetermined
rules (39,40). Content analysis is the interpretation of data in
a more understandable manner by bringing together similar
concepts and themes (36). The codes and themes obtained as
a result of the analysis are shown in the findings chapter.

Trustworthiness: In this study, strategies such as prolonged
interaction, respondent confirming, detailed description,
triangulation of data sources and multiple coders were used
to ensure validity and reliability (41-44). The duration of the
researcher’s interaction with the participants affects the
trustworthiness of the data obtained from the study(36).
Firstly, the implementation of this study, which was
conducted for 15 weeks, by the first researcher contributed
to prolonged interaction with the participants. Participant
confirming is defined as checking whether the data are
correctly understood by reporting back to the participants
(43). In this regard, in order to ensure participant approval,
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their answers to the questions were constantly checked with
them, and if there were any misunderstandings by the
researcher and/or the participants, these were corrected
immediately, and approvals were obtained. On the other
hand, detailed description is characterized as providing
details by the researchers (35). In this context, the research
model, participants, research process, data collection and
analysis were explained in detail and direct quotations were
frequently used in the reporting of the findings. In the study,
participants from various roles in the SEM were involved in
the focus group interview and different perceptions and
experiences were revealed. The focus group interviews were
recorded with a voice recorder with the permission of the
participants and the whole interview was transcribed. Lastly,
two researchers experienced in qualitative research
separately analyzed the data obtained from the focus group
interviews with PETE students and formed codes, and then
discussed each code and theme and consensus was achieved.

RESULTS

The results of the focus group interviews with the PETE
students who were involved in the focus group interview
were categorized under the themes of “the differences of
SEM from traditional teaching”, “the effect of SEM on the
acquisition of knowledge and skills” and “the effect of SEM
on motivation”.

Differences of SEM from traditional teaching

According to Table 2, it is seen that the theme of the
differences of SEM from traditional teaching consists of the
codes of lesson attendance, group belonging, motivation,
sense of responsibility, socialization, and holistic learning.

I think that the assigned roles increase the motivation for the
lesson and make students feel a sense of belonging (Ercan,
Team Manager).

It is a very impressive model in terms of increasing
attendance to the lesson and raising awareness of
responsibility. It was very pleasant to see everyone saying
that they have a duty and trying to fulfill their responsibility
(Asl, Publicist-Journalist).

In this model implementation, | had the opportunity to spend
time with my friends that | had not spent time with in four
years. | came to lessons thinking that there was an
environment where | could spend time with my friends. | had
a lot of fun every week. This was very impressive for me. We
bonded more with our friends (Gamze, Coach).

I think the model is effective in learning a branch. In
volleyball, in traditional PE lessons, only bump or overhead
passes are taught. We learned here in a more holistic way
with all its aspects. For this reason, | think the model is
effective in learning a sport branch with all its aspects
(Yagmur, Statistician).

The effect of SEM on the acquisition of knowledge and
skills

According to Table 3, it is seen that the theme of the effect
of SEM on the acquisition of knowledge and skills consists
of the codes of the effect of roles, holistic learning, the
factor of grade level, the increase in attendance, the factor of
motivation and the season being long.

Table 3. Codes for the theme of the effect of SEM on the
acquisition of knowledge and skills

Table 2. Codes for the theme of differences of SEM from Codes c o - w 5 8 c
traditional teaching S s Z = 5 E E £
Ll = o > ; ® 2
S
§ £ = & 8 E q’é g Effect of roles + + + +
g = < @& 3 ¥ g 2 Holistic .
- learning
Factor of
Lesson +
attendance * * * * * grade level
Group belonging + Increase in + + +
Motivation + attendance
Sense of Factor of
Responsibility ot ' * motivation ’
Socialization + + + + -
Holistic learning + ﬁ)e:;m being + +

According to the PETE students’ opinions on the theme of
the differences of SEM from traditional teaching, it is seen
that the roles in SEM promote lesson attendance and
motivation, and the fact that each member of the team takes
on a certain role provides a sense of responsibility and
belonging. It was also stated that the socialization among the
class members increased through the SEM season. Finally, it
was revealed that they considered that SEM contributed to
the learning of a sport branch with all its aspects, in contrast
to traditional PE teaching. The highlights of PETE students’
opinions on the theme of the differences of SEM from
traditional teaching are as follows:

The fact that everybody has a duty in the model increases
attendance to the lesson. Most of the time | came to school
willing to do my duty. This model ensures this very well
(Rafet, Publicist-Journalist).

According to the opinions of PETE students on the theme of
the effect of SEM on the acquisition of knowledge and
skills, it is revealed that they indicated that the roles
undertaken in SEM are beneficial in terms of ensuring the
attendance of disabled and inclusive students in PE lessons,
and that the long-term structuring of the season for the
teaching of a sport branch in SEM compared to traditional
PE teaching provides a better and more multi-faceted
learning of the certain sport branch. They also stated that the
model was inclusive and would ensure the attendance of all
students in the class, and that traditional PE lessons had
restrictions in attracting students’ interest, but through SEM,
these students’ learning would be promoted. However, it is
understood that certain responsibilities that students should
undertake within the structure of the model are considered to
be challenging for lower grade levels, and for this reason,
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they thought that the implementation of the SEM from the
7th grade onwards could be more effective. Some of the
opinions of PETE students on the theme of the effect of the
SEM on the acquisition of knowledge and skills are
presented as follows:

We will also have inclusive students or students with
disabilities. | will be possible to engage students with such
disabilities by giving them tasks that they can perform. This
will make me feel good because it will make me feel that |
am fulfilling my job... Even if the child is not doing the
branch, perhaps in that manner... The child will say, | like
this very much and | want to try this, | want to do this.
Perhaps we will have affected someone’s life in that manner
(Asli, Publicist-Journalist).

The lesson plans made in schools are usually 2-3 weeks for
that branch at most. Before the student can learn that
branch thoroughly in this period, they pass on to the other
subject. I think the good feature of the model is that it
teaches a branch thoroughly and it is extended over time. |
will utilize this model in teaching (Ercan, Team Manager).

The fact that the lesson is long allows for better learning
and the fact that the process is different, and everyone’s
tasks are different arouses curiosity in them, so I will use
this model (Nalan, Publicist-Journalist).

Let me give an example from myself. | have never seen
anything like this in any of my PE lessons until now. Also,
the greatest advantage of this model is the attendance of all
students. We can engage special students and inclusive
students who may be in our class with this model. I think the
most impressive aspect of this model is that it allows
everyone to attend the lesson (Rafet, Publicist-Journalist).

| think it is quite effective in learning the branch and | wish
to utilize it. Students are not enthusiastic for PE lessons;
they think it is an unnecessary lesson. However, | think this
model should be used in lessons (Yagmur, Statistician).

I wish to utilize this model because it is truly a distinctive
model. But can | implement it with a child at the middle
school level? Can | give that responsibility? | have some
doubts in my mind there. When they get a little older, I think
they can do the model in 7th, 8th, and then high school
(Murat, Fitness Trainer).

The Effect of SEM on motivation

According to Table 4, it is seen that the theme of the effect
of SEM on motivation consists of the codes of socialization,
responsibility, competition, roles, season, awards and
experiencing success.

Table 4. Codes for the theme of the effect of SEM on motivation

Codes .
c = — = b~ = 2 c
< = = {5} & £ <
o ) ] b= 5 e =
] = < o s :«f’ 8 z
Socialization T
Responsibility +
Competition +
Roles + + +
Season + +
Awards + +

Experiencing
success

According to the opinions of PETE students on the theme of
the effect of SEM on motivation, it was determined that they
thought that the responsibilities to be undertaken by the
students during the season, the competition between the
teams, the season feature of the model and the awards given
during the season increased motivation. Furthermore, they
stated that students with limited psychomotor skills for
certain sports branches would increase their enthusiasm for
the lessons via the roles students would undertake, and that
students with limited academic achievement in mathematics,
etc. would experience success through SEM and thus their
enthusiasm for the lessons would increase. The highlights of
the opinions of PETE students regarding the theme of the
effect of SEM on motivation are as follows:

It’s a useful model to integrate children who are very
introverted and isolated with their friends. At least you give
them responsibility. Responsibility both to friends and to
oneself. They must communicate with their friends. They
must share something. This can be more effective for them.
Or the responsibility we give can motivate the child. They
may wish to do better. This can also be effective (Gamze,
Coach).

The pleasant competition in the lesson, especially in middle
school and elementary school students, is something that
can arouse a lot of interest and enthusiasm for the lessons.
In these lessons, | think that competition is very effective for
them to be attracted to the lesson. I think that competition
motivates them (Rafet, Publicist-Journalist).

Let’s assume that our subject is soccer. We teach soccer, but
because we usually teach it in the training mentality, the guy
can’t do it, can’t perform, gets bored. We play volleyball,
someone doesn’t like it, we play basketball, someone has no
skill, gets bored and doesn’t want to attend the following
lesson. But if we do the lesson in this way, because of the
roles, s/he will grasp something at some point. Even if s/he
is not a good player, s/he will not be de-motivated because
s/he will have a duty. Always inside the lesson. So, I think it
is very incredibly motivating (Murat, Fitness Trainer).

Children usually experience this concept of season in video
games. | think it would both motivate and improve children
more if they could organize a real season with their
classmates in any sports branch and experience more
authentic feelings (Ercan, Team Manager).

At the beginning, we were adversely affected when we didn’t
get an award, but then we discussed between ourselves how
to do better, and we became more motivated to work harder
to get an award. We were also happy when we won awards
(Asl, Publicist-Journalist).

Let’s say some students may fail in subjects such as math.
Where will s/he show himself/herself? Definitely in PE
lessons. We can ensure this through SEM. In this way, the
student’s success will improve, motivation will rise, and
interest and enthusiasm will also increase. At this point, |
see the model as effective (Mert, Statistician).

DISCUSSION

In this section, as a result of the analysis of the interview
records conducted with PETE students, the results obtained
from their opinions on SEM season practices are discussed
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and compared with other studies in the literature. The results
obtained from the study data are discussed separately under
themes as follows.

Differences of SEM from traditional teaching

According to the results of the present study, it was
determined that SEM increased lesson attendance, socialized
students more and enabled them to feel more responsible
and provided positive effects on group belonging and
learning. Although there is not any study that directly
supports the results of the study, similar findings supporting
the study were found in the literature. Wallhead and
Ntoumanis (45), in their study comparing the lessons taught
with SEM and traditional teaching, concluded that SEM
provided more fun and had a positive effect on engagement.
In another study, Schneider and Marriott (46) reported that
lessons taught with SEM were more enthusiastic than
traditional teaching with similar findings. Furthermore, Pan
et al. (47) reported that SEM was effective on sport self-
efficacy, sport enthusiasm, responsibility, and game
performance. They also reported that the lessons taught with
SEM were more enthusiastic and effective on actively
engaging in the lesson. Another crucial distinction of SEM
from traditional teaching is its effect on learning. Gordon
(48) supported the current research findings in the study and
reported that SEM addresses learning in a more holistic way.
Working for the mutual goals of a group is an aspect that
increases group belonging. In many studies, it has been
emphasized that the roles within SEM and the cooperation
demonstrated in meeting group goals increase belonging
(12,17,49,50)

The effect of SEM on the acquisition of knowledge and
skills

PE and sport are an important means to ensure social,
cognitive, and motor development as well as physical
development in individuals. SEM is an instructional model
especially designed to support all developmental domains of
individuals. In the present study, PETE students reported
that SEM was effective, especially in terms of the effect of
the roles assigned to them, the effect of the model in
increasing attendance, the inclusiveness of the subjects
learned and the continuation of this throughout the whole
season. Prior studies regarding the subject supported this
current study with similar results (51-54). For instance,
Pritchard et al. (52) reported in their study that SEM
enhanced the tactical knowledge and skill level of the
participants. This result showed that SEM supported not
only physical development but also cognitive development.
In another study, Calderdn et al. (53) reported an increased
skill level in participants with the implementation of SEM in
lessons. Pereira et al. (51) stated that SEM supported
development not only in athletics but also in cognitive and
social domains. In this regard, SEM, which aims to develop
students as knowledgeable, competent, and enthusiastic
sports persons, provided an increase in knowledge and skills
as a result of increasing attendance by providing lesson
motivation and students acquiring more sport-specific
experience with the roles they were assigned.

The Effect of SEM on motivation

According to the results of the present study, it was
determined that the lessons taught with SEM increased
student responsibility and especially the awards given were
influential on lesson motivation. Based on the PETE
students, success experiences that children can obtain via
roles in the SEM are a factor that enhances their interest and
enthusiasm towards the lesson. When the SEM literature is
reviewed, many similar results are reported. Particularly, the
effects of SEM on motivation have attracted a great deal of
attention in research. In many studies, SEM was found to be
more effective than traditional PE lessons and students
showed more interested in the lessons (53-59)

For instance, Calderon et al. (53) reported that lessons
taught with SEM increased student responsibility and
students were more engaged in the lessons. In particular,
Kao and Luo (58) stated in their study that SEM has a
positive effect on attitude towards the lesson and increased
active participation. Similarly, Tendinha et al. (56)
emphasized that SEM supported students’ learning by
making them more active in the lessons. Increased
attendance in lessons will increase the efficiency of the
learning process. Making adjustments that would affect
student motivation in PE lessons is an important effect on
lesson attendance and meeting lesson objectives (60). For
this reason, the importance of practices such as SEM that
can affect motivation in PE lessons is becoming increasingly
recognized. Another result regarding SEM was the effect of
SEM on responsibility. Some previous studies have also
showed results that supported the current study (49,61,62).
In SEM, the roles undertaken by students in the season and
the opportunities to solve the problems they face are
considered as a high level of responsibility (17). In addition,
undertaking roles was an important opportunity for students
to develop leadership skills and self-confidence (63,64).

Conclusion

Although SEM, which was developed with the purpose of
developing knowledgeable, competent, and enthusiastic
sports persons, is the most widely studied instructional
model on a global scale, it has not yet been sufficiently
studied in Tiirkiye. The common emphasis of the studies is
that it increased the activity in the lessons and supported
physical activity. According to the results obtained from the
present study, it was seen that SEM provided student
learning outcomes such as increased attendance to the
lesson, holistic learning, increased socialization, effect on
lesson motivation, and the enjoyment of experiencing
success. In particular, the consistently highlighted emphasis
on motivation and the fact that it supported physical activity
by increasing attendance in the lessons brought the
effectiveness of the model to the forefront. In addition, it is
an important acquisition in educational environments that
SEM enhances motivation, increases attendance, and
reinforces the sense of responsibility. In lessons taught with
this feeling, curriculum objectives are more easily met.
Therefore, SEM should be used effectively in curriculum
practices.

In concluding, in line with the results obtained from the
current study, it was found that PETE students’ opinions
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towards SEM were favorable. Based on the fact that
teaching profession is a practical profession, it is thought
that it is important to provide alternative pedagogical models
such as SEM not only theoretically but also through first-
hand experience through practical courses in PETE
programs.

Note: This study was presented as an oral presentation at
ERPA 2023 International Congresses on Education on
September 8-10, 2023.

Ethics Text: In the research process of this article, journal
writing rules, publication principles, research and
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GENISLETILMIiS OZET
Cahsmanin Amaci

Tiirkiye’de, beden egitimi dgretmeni yetistiren kurumlarda
ve beden egitimi Ogretmenlerince modellerin yeterince
taninmadig belirtilmektedir (5).Ogretmen yetistirme lisans
programlarinda 6gretim modellerinin yalnizca teori ile sinirl
kalmayip uygulamali derslerle de desteklenmesi, gelecek
donemlerde Milli Egitime bagli egitim kurumlarinda
kullaniminin ~ yayginlastirilmas1  agisindan  6nemli  bir
husustur (33). Bu g¢aligma ile beden egitimi ve spor
Ogretmen adaylarimin spor egitimi modeli uygulamalarina
yonelik goriislerinin derinlemesine arastirilmasimin beden
egitimi ve spor 6gretmeni adaylarina tliniversite tercihlerinde
yol gosterebilecegi gibi, beden egitimi ve spor 0gretmeni
yetistiren kurumalara da doniitler verecegi diisiiniilmektedir.
Bu diisiince dogrultusunda c¢alismanin amaci, 15 hafta
siiresince Spor Egitimi Modeli ile islenen voleybol
derslerine iliskin BE 06gretmen adaylarinin deneyimleri
dogrultusunda model hakkindaki gériislerini incelemektir.

Yontem

Bu ¢alisma bireylerin bir olguya iliskin deneyim, algi ve
buna yiikledikleri anlami ortayr koymayi amagladigindan
fenomenoloji (olgubilim) olarak desenlenmistir. Arastirma
kapsaminda amacglh 6rnekleme yontemlerinden 6lgiit (kriter)
ornekleme yontemi tercih edilmistir. Odak grup
goriismesine, 15 hafta siiresince spor egitimi modeline
uygun olarak tasarlanan voleybol sezonuna katilan 6gretmen
adaylart igerisinden her bir rolden en az bir katilimer olmak
lizere dort kadin ve dort erkek toplam sekiz kisi dahil
edilmistir.

Odak grup goriismesine katilan bireyler, spor egitimi modeli
icerisinde oyunculuk diginda ¢esitli ek roller listlenmislerdir.
Buna gore katilimcilarin biri takim idarecisi, biri antrenor,
biri kondisyoner, istatistik¢i, iicii basin yayin sorumlusu
rollerini Ustlenmislerdir. Katilimcilara arastirma igerisinde
kod isimler verilmistir.

Calismada arastirma desenine uygun olarak igerik analizi
kullanilmistir. Calismada yapilan analiz sonucunda elde
edilen kodlar benzer kategorilerin altinda birlesmis ve
temalar olusturularak bulgular boliimiinde gosterilmistir.
Calisma kapsaminda gecerlik ve giivenirligi saglamak
acisindan uzun siireli etkilesim, katilimei teyidi, ayrintili
betimleme, veri kaynaklar1 ¢esitlemesi ve ¢oklu
kodlayicilarin yer almasi gibi stratejiler kullanilmigtir (41—
44).

Bulgular

Beden egitimi ve spor dgretmeni adaylari ile yapilan odak
grup goriismesi  sonucunda “spor egitimi modelinin
geleneksel Ogretimden farklar1”, “spor egitimi modelinin
bilgi ve beceri kazandirmadaki etkisi”, “spor egitimi
modelinin motivasyona etkisi” temalar1 ortaya cikmustir.
Spor egitimi modelinin geleneksel &gretimden farklari

62. Browne TBJ, Carlson TB, Hastie PA. A comparison of rugby
seasons presented in traditional and sport education formats.
European Physical Education Review. 2004;10(2):199-214.

63. Ang SC, Penney D. Promoting social and emotional learning
outcomes in physical education: Insights from a school-based
research project in Singapore. Asia-Pacific Journal of Health,
Sport and Physical Education. 2013;4(3):267-86.

64. Clarke G, Quill M. Researching sport education in action: A
case study. FEuropean Physical Education Review.
2003;9(3):253-66.

temasina iligkin beden egitimi ve spor 6gretmen adaylarinin
goriliglerine gore, spor egitimi modeli igerisinde yer alan
rollerin ders katilimi ve motivasyonu arttirdig1r ve takimin
her {iiyesinin belirli bir rol iistlenmesinin sorumluluk ve
aidiyet duygusu sagladigt anlasilmaktadir. Ayrica, spor
egitimi sezonu araciligiyla simif {yeleri arasindaki
sosyallesmenin arttirdigi bildirilmistir. Son olarak, spor
egitimi modelinin geleneksel beden egitimi &gretiminin
aksine bir spor bransinin tiim unsurlariyla 6grenilmesine
katk1 sagladigini diisiindiikleri ortaya ¢ikmustir.

Spor egitimi modelinin bilgi ve beceri kazandirmadaki etkisi
temasina iligkin beden egitimi ve spor 6gretmen adaylarinin
goriliglerine gore, spor egitimi modeli igerisinde iistlenilen
rollerin engelli ve kaynastirma 6grencilerinin beden egitimi
derslerine katilimlarini saglamak agisindan faydali oldugunu
belirttikleri, geleneksel beden egitimi &gretimine kiyasla
spor egitimi modelinde bir spor bransmin 6gretimi igin
sezonun uzun siireli yapilandirtlmasinin ilgili spor brangiin
daha iyi ve c¢ok yonlii Ogrenilmesine katki sagladigini
bildirdikleri anlasilmaktadir. Ayrica, modelin kapsayici
oldugunu ve smiftaki tiim Ogrencilerin  katilimini
saglayacagint  bildirdikleri, geleneksel beden egitimi
derslerinin 6grencilerin ilgisini ¢gekmede sinirliligi oldugunu
ancak spor egitimi yoluyla bu 6grencilerin 6grenmelerinin
desteklenecegini ifade ettikleri goriilmektedir. Bununla
birlikte, model kapsaminda 6grencilerin tistlenmesi gereken
belirli sorumluluklarin alt simif diizeyleri i¢in zorlayici
algilandig1, bu nedenle de spor egitimi modelinin 7. Siniftan
itibaren  uygulanmasinin  daha  etkili  olabilecegini
diisiindiikleri anlagilmaktadir.

Spor egitimi modelinin motivasyona etkisi temasina iligkin
beden egitimi ve spor Ogretmen adaylarinin gortslerine
incelendiginde, sezon igerisinde ogrencilerin iistlenmesi
gereken sorumluluklarin, takimlarin birbirleriyle
rekabetinin, modelin sezon &zelliginin ve sezon igerisinde
verilen Odiillerin motivasyonu arttirdigini  diigiindiikleri
goriilmiistiir. Ayrica, belirli spor branglarinda psikomotor
becerisi diigiik olan 6grencilerin iistlenecekleri roller
araciligiyla derse yonelik isteklerinin artacagini belirttikleri,
matematik vb. derslerde basar1 diizeyi diisik olan
Ogrencilerin spor egitimi modeliyle basariy1
deneyimleyecegini ve boylece derse yonelik isteklerinin
artacagini bildirdikleri tespit edilmistir.

Sonu¢ ve Degerlendirme

Yapilan c¢alismada beden egitimi ve spor Ogretmen
adaylarinin sezon uygulamalarindan keyif aldiklari, her
birinin ayr1 rollerinin olmasinin sezon katilimii artirdigi
gorlilmiistiir. Ayrica egitim modelinin ders motivasyonunu
arttirarak  6grenci  katilminmi  arttirdigimi  diisiindiikleri
sonucuna vartlmistir. Beden egitimi ve sporda bilgili,
becerili ve istekli bireyler yetistirmek amaci ile gelistirilen
spor egitim modeli ililkemizde sinirli olsa da birgok
uluslararasi aragtirmada incelenmistir. Arastirmalarin ortak
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vurgusu derslerdeki etkinligi artirmasi ve fiziksel aktiviteyi
desteklemesidir. Yapilan c¢alismadan elde edilen bulgulara
gore, SEM ’in derse katilim1 artirmasi, biitiinsel 6grenmeyi
saglamasi, sosyallesmeyi desteklemesi, ders motivasyonuna
etkisi, basartyr deneyimleme hazzi gibi 6grenci ¢iktilari
sagladig1 gorilmiistiir. Ozellikle motivasyon tizerine siirekli
vurgu yapilmis olmasi ile derslerdeki katilimi arttirarak

fiziksel aktiviteyi desteklemesi modelin etkinligini One
¢ikarmaktadir. Ayrica SEM’in motivasyon saglamasi ile
katilimi artirmasi ve sorumluluk duygusunu giiglendirmesi
egitimde oOnemli bir kazanimdir. Bu duygu ile islenen
derslerde program hedeflerine daha kolay ulasilabilir. Bu
nedenle SEM program uygulamalarinda etkili bir sekilde
kullanilmalidir.
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