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UNIVERSITE OGRENCILERININ AHLAKIT KIMLIK ALGILARI
ILE PSIKOLOJiK iYi OLUS DUZEYLERI ARASINDAKI iLISKININ
INCELENMESI

0z

Bu ¢alismada, iiniversite 6grencilerinin ahlaki kimlik algilar1 ile psikolojik iyi
olus diizeyleri arasindaki iliski ele alinmistir. Ayrica tiniversite 6grencilerinin ah-
laki kimlik algilari ile psikolojik iyi olus diizeylerinin 6grenim gordiikleri iiniver-
site, boliim, sif diizeyi, yas, cinsiyet, mezun olunan lise tiirii, bolimiinii sevme
durumu ve ailenin ekonomik durumu gibi degiskenlere gore farklilasip farklilas-
madig1 incelenmistir. Calisma betimsel korelasyonel aragtirma modeli ile gercek-
legtirilmistir. Caligmanin evrenini Samsun Ondokuz Mayis Universitesi ve Tokat
Gaziosmanpasa Universitesi egitim fakiiltelerinde okuyan 6grenciler olugturmak-
tadir. Arastirmanin verileri ilgili tiniversitelerin 2021-2022 egitim 6gretim yilinda
egitim fakiiltelerinin farkli bélimlerinde 6grenim géren 678 égrenciden elde edil-
mistir. Calismada “Demografik Bilgi Formu”, “Ahlaki Kimlik Olgegi” ve “Psikolojik
Iyi Olus Olgegi” kullanilmigtir. Verilerin analizinde bagimsiz érneklem t testi, tek
yonlii varyans analizi (ANOVA) ve pearson momentler ¢arpim korelasyon analizi
kullanilmistir. Arastirmanin sonucunda; tiniversite 6grencilerinin ahlaki kimlik
algilar1 ile psikolojik iyi olus diizeyleri arasinda pozitif yonde anlaml bir iliski ol-
dugu goriilmiistiir. Universite 6grencilerinin ahlaki kimlik algilarinda yas, okul,
sinif diizeyi ve boliime gore anlaml bir farklilik gézlenmezken; cinsiyet, boliimiinii
sevme ve mezuniyet durumlarinda anlaml bir farklilk gozlenmistir. Universite
ogrencilerinin psikolojik iyi olus diizeylerinde ise yas, okul, sinif diizeyi, boliim ve
mezuniyet durumlarina gére anlaml bir farklilik gézlenmezken; cinsiyet ve bolii-
miinii sevme durumunda anlamli bir farklilik gézlenmistir. Bu verilerden hareketle
ogrencilerin ahlaki kimlik algilar: ile psikolojik iyi olus diizeyleri ve bunlarla ilgili
diger degisken iligkilerinin ortaya konulmas ile egitim ortamlarinda bunlarin dik-
kate alinmasinin bu yetilerin gelisiminde 6nemli etkileri olacag: diisiiniilmektedir.

Anahtar Sozciikler: Ahlaki Kimlik, Psikolojik Tyi Olus, Ahlaki Deger.
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EXAMINING THE RELATIONSHIP BETWEEN UNIVERSITY
STUDENTS' PERCEPTIONS OF MORAL IDENTITY AND THEIR
LEVELS OF PSYCHOLOGICAL WELL-BEING

ABSTRACT

This study examines the relationship between university students' perceptions
of moral identity and their levels of psychological well-being. Additionally, it in-
vestigates whether these perceptions and well-being levels differ based on variables
such as the university attended, academic department, class level, age, gender, type
of high school graduated from, enjoying one’s department, and family economic
status. The study was conducted using a descriptive correlational research design.
The population of the study comprises students enrolled in the faculties of edu-
cation at Samsun Ondokuz Mayis University and Tokat Gaziosmanpasa Univer-
sity. Data were collected from 678 students studying in various departments of the
education faculties at these universities during the 2021-2022 academic year. The
research employed the "Demographic Information Form," the "Moral Identity Sca-
le," and the "Psychological Well-Being Scale." Data analysis was conducted using
independent sample t-tests, one-way analysis of variance (ANOVA), and Pearson
product-moment correlation analysis. The results revealed a significant positive
relationship between university students' perceptions of moral identity and their
psychological well-being levels. While no significant differences were observed in
students' moral identity perceptions based on age, school, class level, or depart-
ment, significant differences were found concerning gender, enjoying one’s depart-
ment, and type of high school graduated from. Similarly, no significant differences
were noted in students' psychological well-being levels based on age, school, class
level, department, or type of high school graduated from; however, significant dif-
ferences were identified concerning gender and enjoying one’s department. These
findings suggest that addressing the relationships between students' moral identity
perceptions, psychological well-being levels, and related variables within educati-
onal settings could have significant implications for fostering the development of
these attributes.

Keywords: Moral Identity, Psychological Well-Being, Ethos.
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GIRIS

Bireyin hayattaki en bilyiik amaglarindan biri huzur ve mutluluktur. insanlar
saglikli ve mutlu olmak i¢in ¢alismakta ve galisirken de huzurlu olmay: istemekte-
dir (Telef, 2013). Antik ¢aglardan itibaren ulasilmak istenen nihai bir hedef olarak
tanimlanan mutluluk (Aristoteles, 2014, ss. 45-46; el-Farabi, 2017, ss. 145-146),
aslinda daha kapsamli bir siireci ifade etmektedir. Bu agidan bakildiginda mutlu-
luk kavraminin yerine genel ruh halini daha iyi tanimlayan ve daha kapsamli olan
psikolojik iyi olus kullanilmaya baslanmistir (Bryant & Veroft, 1982). Béylece hem
mutlulugun yalnizca mutsuz olmamak anlamina gelmedigi vurgulanirken hem de
yasamdaki pek ¢ok farkli durumdan etkilendigi belirtilmistir (Baynal, 2020).

Mutluluk kavrami yerine kullanilmaya baglayan psikolojik iyi olus yasami-
mizda kars: karsiya kaldigimiz; anlamli amaglara devam edebilme ve digerleri ile
nitelikli iligkiler kurabilme gibi varolugsal meydan okumalar1 yonetebilme olarak
tanimlanabilmektedir (Keyes vd., 2002). Bir diger tanimda ise psikolojik iyi olus,
yasam doyumunun ve refahin ana gostergesi oldugunu 6ne siiren bilissel bir sii-
re¢ olarak ele alinmaktadir (Kammann & Flett, 1983). Martin ve Rubin (1995) ise
tiziksel siireglere dikkat ¢ekerek fiziksel saglikla yasam kalitesi arasindaki iliskiye
vurgu yapmaktadir. Psikolojik iyi olusun unsurlari olarak; bireyin ve ge¢mis ya-
santisinin olumlu degerlendirmesi; 6z kabul, birey olarak siirekli biiytime ve ge-
lisme hissi; kisisel bityiime, bireyin hayatin anlam ve amacina inanci; hayat ama-
cin1 belirleyebilmesi, cevresiyle etkili iligkilere sahip olabilmesi; diger insanlarla
olumlu iligkiler kurabilmesi, hayatini yetkin bir sekilde yonetebilmesi; gevresine ve
kaderine hakimiyet hissi yani 6zerklik gibi bilesenler ele alinabilir (Ryff, 1989; Ryft
& Keyes, 1995). Goriildiigii gibi psikolojik iyi olug 6z kabul, kisisel gelisim, hayat
amaci, diger bireylerle olumlu iligki kurabilme, ¢evre hakimiyeti, 6zerklik ve diger
zihinsel problemlerden arinmis olmaktan da fazlasini ifade etmektedir (Ryft & Ke-
yes, 1995). Tanimlardan yola ¢ikarak genel bir sonug ¢ikarilacak olursa; psikolojik
iyi olus duygusal, biligsel, fiziksel, sosyal ve manevi boyutlar1 iceren genel bir iyi
olma halini ifade etmektedir (Roothman vd., 2003).

Psikolojik iyi olus; varlik, sahip olma ve iliski kurma ihtiyac1 olmak iizere ti¢
temel ihtiyag tiiriiniin tatminine baghidir (Ryft & Singer, 2008). Burada sahip olma
ihtiyac; maddi ihtiya¢ ve kaynaklarin edinilmesini, iliski kurma ihtiyaci; sosyal
iliskileri, varlik ihtiyaci ise bireyin kendisinden memnun olma duygusunu ifade et-
mektedir. Kendini gerceklestirme ve 6z-yeterlilik duygusu, bireyin yasamui tizerin-
deki degeriyle iliskilidir (Ellison, 1983, ss. 330-338). Bir¢ok calisma, psikolojik iyi
olustaki farkliliklar: anlamlandirabilmek i¢in, cinsiyet, egitim, yas, medeni durum
ve ebeveynlik durumu, ¢ocuk sahibi olma durumu, mesleki basarilari, deneyimler
ve saglik sorunlari gibi sosyo demografik 6zellikleri arastirma konusu edinmistir.
Bu 6zellikler yasam siirecindeki konumuna ve ortaya ¢ikan gorevin dogasina gore
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degisiklik gostermektedir (Ryft & Keyes, 1995). Sosyo demografik olan tiim bu
degiskenler kisinin sahip oldugu manevi degerlerden etkilenmektedir.

Psikolojik iyi olusun iligkili olabilecegi degiskenlerden biri de ahlaki kimlik
algisi olabilir. Ahlaki kimlik manevi degerlerin biitiiniinden olusmaktadir. Deger-
ler, insan davraniglarinin temelini olusturan, hayatina yon veren diizenleyicilerdir
(Aydin, 2003, s. 37). Var olan seyleri ve siiregleri evrenin anlaml bir parcasi yapa-
rak ozgtrlik, sorumluluk, hosgori, sevgi gibi degerler araciligiyla birey kendini
bityiik bir yapinin parcasi olarak algilar, onlarla 6zdeslesir (Eraslan ve Erdogan,
2015). Kisi bu anlam ag; icerisinde hayata, insana ve evrene, anlamlar yiikleyecek
bir biling, kisilik ve kimlik kazanmaktadir (Dalbay, 2018). Digerleriyle kurdugu
iliskilerde degerler vasitasiyla kendi varliginin ve gergekliginin boyutlarini kesfe-
derek, kendini 6grenirken onlar1 da égrenir (Ozen, 2012). Bu yasantilarla var ol-
makta ve bu varligin farkina varmaktadir. Béylece degerler, toplumun ve doganin
bir 6gesi olmaktan Ote, insan var olusunun 6nemli bir boyutu haline gelmektedir
(Urban, 2023). Ciinkii degerler diinyayi, yasant1 ve eylemleri sadece yasanir kil-
makla kalmaz, ayn1 zamanda anlamli ve degerli kilar (Caglar, 2005, s. 305).

Ahlaki degerleri igsellestirerek ahlaki kimlige sahip olmus bir kisinin, kendini
tanimlama ve giindelik hayattaki tutum ve davraniglarini agiklama gibi durum-
larda, éncelikle kendi zihninde olusturmus oldugu ahlaki semalara basvuracag:
sOylenebilir (Solmaz, 2021). Bu sebeple ahlaki kimlige sahip olan bir kisinin ken-
disini tanimlarken sevgi, saygi, hosgorii, merhamet yardimseverlik ve baris gibi
kavramlar1 kullanacagy, sosyal hayattaki davraniglarinin sebeplerini agiklarken de
yine ayni kavramlara bagvurabilecegi ifade edilebilir (Aktiirk, 2021). Ahlaki kimlik
igsellestirme ve sembollestirme olarak iki temel boyuttan olugsmaktadir (Yilmaz ve
Yilmaz, 2016). I¢sellegtirme vasitasiyla, zihinde olusan ahlaki semalar, ahlaki bi-
rer kimlik 6zelligi olarak benimsenmektedir. Sembollestirme ile de bu 6zellikler,
toplumsal yasam iginde sergilenerek, digerlerine kisisel eylemler olarak yansitilir
(Shao vd., 2008, ss. 515-517). Bu iki boyuttan hareketle, kisinin ahlaki kimlik ba-
kimindan, kendini nasil algiladig ahléki kimligin i¢sellestirme boyutuyla; baskasi
tarafindan nasil algilandig: ise ahlaki kimligin sembollestirme boyutu ile iligki-
lendirilebilir. Bagka bir ifadeyle ahlaki kimlik; sahip oldugumuz duygu, disiince,
tutum ve davranis bakimindan donanimli ve iist diizeyde yetkin olabilme duru-
mudur (Tiirer, 2016). Bir baska ifadeyle ahlaki kimlik; ahlak dis1 olarak kabul edi-
len davranislarin vicdanen hemen hissedilmesini saglayarak kisinin ahlaki agidan
mitkemmele ulagmasina hizmet eden bir duygu durumudur, denilebilir (Erdogdu
& §irin, 2018, s. 685). Ahlaki kimlik alg1 diizeyleri yiiksek olan kisilerin; saygils,
giivenilir, adaletli, empatik beceri ve otokontrole sahip, toplumsal yasam kurallari-
na kars1 duyarli tutum ve davranislar géstermeleri beklenmektedir (Kleinschmidt,
1994). Tiim bu davranislar ahlaki kimlik algis1 yiiksek olan bireylerin duygu ve
diistincelerinin farkinda olan, sosyal yonden gelismis ve uyum diizeyleri yiiksek
oldugunu gostermektedir. Bu dogrultuda ahlaki kimligin psikolojik iyi olusla ilis-
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kilendirilebilecegi degerlendirilmistir. Ancak ahlaki kimlik algis1 ve psikolojik iyi
olus arasindaki iliskiyi ele alan bagka bir arastirmaya ulagilamamistir. Daha 6nce
gerceklestirilen arastirmalarin 6znel iyi olug ve ahlaki kimlik arasinda oldugu go-
rilmektedir (Demir Celebi, 2014). Bu nedenle psikolojik iyi olus hakkinda arastir-
ma sonuglarina ihtiya¢ duyulmaktadir.

Gergeklestirilen arastirmalar psikolojik iyi olusun cinsiyet, sinif diizeyi, bolii-
mii severek okuma gibi degiskenlerle iligkili oldugunu gostermektedir. Bu nedenle
psikolojik iyi olus aragtirmalarinda cinsiyet gibi demografik degiskenler arastirma-
cilarin ilgi duydugu konulardan biri olmustur. Ancak psikolojik iyi olus ile cinsiyet
arasindaki iligkiyi inceleyen arastirma sonuglar1 tutarhik gostermemektedir. Ilgili
aragtirmalarin bir kism1 kadin tiniversite 6grencilerinin psikolojik iyi olus diizey-
lerinin erkeklerden daha yiiksek oldugunu gésterirken (Imiroglu vd., 2021), diger
bir kismu ise cinsiyetin psikolojik iyi olus ile iliskili bir faktér olmadigini goster-
mektedir (Ceri & Cigek, 2021; Kaya vd., 2019). Yine Topkaya, Koksal ve Bayram’in
(2022) yaptig1 baska bir aragtirmada psikolojik iyi olusun iiniversite 6grencilerin-
de cinsiyete gore degistigini; kiz 6grencilerin psikolojik iyi olusunun daha diisiik
oldugunu bulmugtur. Bir baska arastirmada ise cinsiyetin bireylerin psikolojik iyi
oluslarini yukari ya da asag1 ¢ekecek bir 6zellik olmadig1 goriilmektedir (Ertan &
Tiirkmen, 2023).

Yakut ve Yakut (2018) gesitli degiskenler baglaminda 6gretmenlerin psikolojik
iyi olus diizeyleri ile is yerinde dislanma durumunun iligkisini inceledigi aragtir-
mada Ogretmenlerin brans, cinsiyet ve hizmet siirelerinin psikolojik iyi oluslar1
tizerinde anlaml bir fark olusturmadigini gormiistiir (Yakut & Yakut, 2018). Buna
karsin bagka bir aragtirmada elde edilen bulgular okul 6ncesi 6gretmenlerinin psi-
kolojik iyi olus diizeylerinin mesleki kidem durumlar: ve gorev yaptiklar: okul tii-
riine gore anlaml diizeyde farklilagtigini gostermistir (Aydemir, 2023). Bu durum
ilgili degiskenlerin kisilerin psikolojik iyi olus diizeylerini etkileme potansiyelinin
oldugu seklinde yorumlanabildiginden bu arastirmada bu gibi farkli demografik
degiskenlerin incelenmesine de yer verilmistir. Ele alinan bir diger demografik
ozellik olan ailenin gelir diizeyi de alanyazinda psikolojik iyi olusla iliskilendirilen
degiskenlerden olmustur. Ornegin yapilan bir arastirmada ¢alismaya katilan {ini-
versite dgrencilerinin, gelir seviyesi yitksek olanlarin psikolojik iyi olus yoniinden
de kendilerini ytiksek algiladiklar1 goriilmiistiir (Ertan & Tiirkmen, 2023). Ayrica
Gilligan, kadinlarin ve erkeklerin sosyallesmelerinin bazi farkliliklar gosterdigini
belirterek, cinsiyete gore ahlaki gelisimin farkliliklarinin oldugunu 6ne siirmistiir
(Dede, 2015).

Psikolojik iyi olusun iligkisi aragtirilan diger bir degisken de yaganilan bolgedir.
Yasanilan bolge ile ilgi Byun, Zhao, Buettner, Chung ve Jeon (2022), okul 6ncesi
ogretmenlerinin psikolojik iyi oluslari ile ¢ocuklara karsi duyarliliklar: arasindaki
iliskinin tilkelere gore farklilik gosterip gostermedigini inceledigi arastirmada Gii-
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ney Kore ve ABD'deki 6gretmenlerin psikolojik iyi oluslar1 arasinda anlamli fark-
liliklar oldugu gortlmiistiir. Siyasi ge¢misleri benzerlik gosteren bu iki iilkedeki
ogretmenlerin her ne kadar psikolojik iyi olus diizeylerini etkileyebilecegi diisiinii-
len benzer deneyimlere sahip olmus olsalar da psikolojik iyi oluglarinin etkilendigi
kaynaklarin cesitlilik gosterebilmesinden dolay: psikolojik iyi oluslarinin farkli-
lagtig1 goralmistiir (Byun vd., 2022). Bu ¢alismada da bu fark: yordamak i¢in iki
farkli sehirde bulunan iki tiniversite arasindaki fark kargilagtirilmaya calisilmigtir.

Ahlaki kimlik (Akdogan, Cing6z ve Koksal, 2020; Celik, Tagkiran ve Ongel,
2023; Seki Oz, Sarikaya ve Ayhan, 2024) ve psikolojik iyi olus (Ates, 2016; Aygiin
ve Topkaya, 2022; Bozek, Nowak ve Blukacz, 2020; Isgér, 2017;) hakkinda ayr1 ayr1
gesitli calismalarin yirataldiagi gorilmektedir. Bu aragtirmalarda ahlaki kimlik
ve psikolojik iyi olus ¢esitli demografik degiskenler agisindan ele alinmistir. Buna
karsin ahlaki kimlik ile psikolojik iyi olusun bir arada incelendigi bir ¢alismaya
rastlanmamistir. Bununla birlikte iiniversite 6grencilerinin ahlaki kimlik algilari-
nin 6grenim gordiikleri bolim, mezun olduklari lise tiirii, bolimii sevme derecesi
ve gelir durumu gibi psikolojik iyi olusu da dogrudan etkileyebilecek degiskenler
acisindan incelenmesi 6nem tagimaktadir. Ayrica ahlaki kimlik ile psikolojik iyi
olus arasindaki iliskinin arastirilmasinin tniversite 6grencilerinde psikolojik iyi
olugun artirilmasi agisindan faydali olacagina inanilmaktadir. Ozellikle psikolojik
iyi olusun gelistirilmesi amaciyla yiiriitiilen psiko-egitim ve grupla psikolojik da-
nigma gibi uygulamalarda bireyin duygusal, biligsel ve davranigsal yoniine odakla-
nilmasina ragmen ahlaki kimlik gibi deger merkezli bakis acisinin goz ardi edildigi
ditstiniilmektedir. Dolayistyla psikolojik iyi olusun gelistirilmesinde ahlaki kimlik
faktortiniin de etkisinin olabilecegi bu arasgtirmanin bir bagka 6zgiin yanini olus-
turmaktadir.

Bu baglamda bu ¢alismada egitim fakiltesi 6grencilerinin ahlaki kimlik algi-
lar1 ile psikolojik iyi olus diizeyleri arasinda bir iliskinin olup olmadigini ortaya
koymak amag edinilmistir. Ayrica {iniversite grencilerinin ahlaki kimlik algilar1
ile psikolojik iyi olus diizeylerinin 6grenim gordiikleri tiniversite, bolim, smnif dii-
zeyi, yas, cinsiyet, mezun olunan lise tiir{i, boliimiinii sevme durumu ve ailenin
ekonomik durumu gibi degiskenlere gore farklilasip farklilagmadig: incelenmistir.
Yukaridaki amaca uygun olarak arastirmada ana problem olarak, iiniversite 6g-
rencilerinin ahléki kimlik algilar ile psikolojik iyi olus diizeyleri arasinda bir iliski
var midir? sorusu belirlenmistir. Bu ana problem yaninda ayrica arastirmada, baz
degiskenlere gore tiniversite 6grencilerinin ahlaki kimlik algilar1 ve psikolojik iyi
olus diizeyleri incelenmistir. Aragtirmanin alt problemleri ise soyledir:

1. Ogrencilerin ahlaki kimlik algilari, cinsiyet, yas, okuduklar iiniversite, bo-
liim, boliimiinii sevme durumu, mezun olduklari lise tiirii ve ailenin gelir
diizeylerine gore farklilasmakta midir?
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2. Ogrencilerin psikolojik iyi oluslari; cinsiyet, yas, okuduklari {iniversite, bo-
liim, bolimiint sevme durumu, mezun olduklari lise tiirii ve ailenin gelir
diizeylerine gore farklilagmakta midir?

3. Ogrencilerin ahlaki kimlik toplam puan, iki alt boyut olan sembollestirme,
igsellestirme ile psikolojik iyi olus diizeyleri iligkili midir?

YONTEM

Arastirma Modeli

Aragtirmada betimsel tarama modeli kullanilmigtir. Tarama modeli, gegmiste
olan ya da hala var olan bir durumu var oldugu sekliyle betimlemeyi amagclayan
aragtirma yaklagimidir (Karasar, 1999). Bu aragtirmada da ahlaki kimlik algis: ile
psikolojik iyi olug diizeyi arasindaki iligkiler ve bunlarin bazi demografik degis-
kenlere gore farklilagip farklilasmadigy incelenmistir.

Calisma Grubu

Aragtirmanin katilimcilarint Ondokuz Mayis Universitesi (OMU) Egitim Fa-
kiiltesi ve Tokat Gaziosman Pasa Universitesi (TOGU) Egitim Fakiiltesinde 2021-
2022 egitim 0gretim yilinda 6grenim goren ve uygun ornekleme yontemiyle ula-
silan 676 6grenci olusturmugtur. Ogrenciler 1,2,3 ve 4. simif diizeylerinden karisik
olarak se¢ilmislerdir ve yaslar1 19 ve 27 (Ort: 20,6) araliginda degismektedir.

Veri Toplama Araclari

Aragtirmada, veri toplama araglar1 olarak, aragtirmacilar tarafindan gelistirilen
“Kisisel Bilgi Formu”, Aquino ve Reed (2002) tarafindan gelistirilip, Yilmaz ve Yil-
maz (2016) tarafindan Tiirkge'ye uyarlanmig olan, Ahlaki Kimlik Olgegi (AKO) ve
Diener ve arkadaslar1 (2010) tarafindan gelistirip, Telef (2013) tarafindan dilimize
uyarlanmis olan, Psikolojik Iyi Olus Olgegi (PIOO) kullanilmistir.

Kisisel Bilgi Formu. Kisisel bilgi formunda, arastirmaya katilan 6grencilerin
cinsiyet, yas, boliim, sinif, boliimiini sevme durumu, mezun olunan lise ve ailenin
gelir diizeyini iceren sorular yer almaktadur.

Ahlaki Kimlik Olgegi. Aquino ve Reed (2002) tarafindan gelistirilen, Yilmaz
ve Yilmaz (2016), tarafindan Tiirk¢eMye uyarlamasi gergeklestirilen Ahlaki Kimlik
Olgegi AKO, beser maddeden olusan Igsellestirme ve Sembollestirme adli iki alt
6lcekten olusan bir yapiya sahiptir. Olcek 7Kli likert tipi derecelendirmeye (1. Hi¢
Katilmiyorum, 7. Tamamen Katiliyorum) sahiptir. Olcekte ters kodlanan maddeler
de bulunmaktadir. Ahlaki Kimlik Olgeginin (Aquino ve Reed, 2002) Tiirk¢e'ye
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uyarlandig1 aragtirmanin sonuglari incelendiginde, AKO'niin Tiirkge formunun
dil agisindan, orijinal form ile esdegerlik gosterdigi ve orijinal formdaki gibi i¢-
sellestirme ve sembollestirme olmak tizere iki alt boyuta sahip oldugu gortilmek-
tedir. Bu durum, AKOniin Tiirk¢e formunun yapisal agidan gegerli oldugu an-
lamina gelmektedir. Aragtirmada, kullanilan giivenirlik testleri, AKO ile yapilmis
olan dlgiimlerin giivenilir oldugunu; yapilan madde analizleri ise AKO'de yer alan
maddelerin katilimcilari iyi derecede ayirt edebilecegini gostermektedir (Yilmaz
ve Yilmaz 2015). Bu aragtirmada 6l¢egin Cronbach alfa i¢ tutarlik katsayisi igsel-
lestirme alt boyutu i¢in .76, sembollestirme alt boyutu i¢in .81 ve toplam puan igin
.80 olarak hesaplanmuistir.

Psikolojik Iyi Olug Olgegi. Diener ve arkadaslar1 (2010) tarafindan gelistirilen
Psikolojik Iyi Olus Olgegi ise Telef (2013) tarafindan dilimize uyarlanmistir. Sekiz
maddeden olugan Psikolojik Iyi Olus Ol¢egi olumlu iliskiler, yeterlik hisleri, anlam-
11 ve amagl bir yasama sahip olmak gibi insan fonksiyonunun énemli unsurlarini
icermektedir. Psikolojik Iyi Olus Ol¢eginin maddeleri “kesinlikle katilmiyorum”
(1) ile “kesinlikle katiliyorum” (7) seklinde 1-7 arasinda cevaplanmaktadir. Biitiin
maddeler olumlu sekilde ifade edilmistir. Puanlar 8 (tim maddelere kesinlikle ka-
tilmiyorum cevabu verilirse) ile 56 (tiim maddelere kesinlikle katiliyorum cevabi
verilirse) arasinda yer almaktadir. Yiiksek puan bireyin birgok psikolojik kaynaga
ve giice sahip oldugunu ifade etmektedir. Yapilan gecerlik calismasi sonucunda 61-
cegin tek faktorden olustugu ve toplam agiklanan varyansin %53 oldugu bilgisine
varilmugtir. Olgek maddelerinin faktér yiikleri .61 ile .77 arasinda degismektedir.
Olgegin Cronbach alfa i¢ tutarlik katsayis1 .87 olarak hesaplanmistir. Bu arastirma-
da 6lgegin Cronbach alfa ig tutarlik katsayis1 .84 oldugu belirlenmistir.

Veri Toplama Siireci

Aragtirma kapsaminda kullanilan kisisel bilgi formu ve dl¢ekler ile 6grenciler-
de yiiz yiize sekilde goriigme saglanarak veri toplanmistir. Oncelikle arastirmaya
katilimin gontilliilik esasina dayandig1 vurgulanmis daha sonra kisa bilgilendirme
yapilarak kagit-kalem formlari ile veri elde edilmistir. Yapilan bu ¢aligmada “Yiik-
sekogretim Kurumlar: Bilimsel Arastirma ve Yaym Etigi Yonergesi” kapsaminda
uyulmasi belirtilen tiim kurallara uyulmustur. Etik kurul raporu olarak Ondokuz
Mayis Universitesi, Sosyal ve Begeri Bilimler Etik Kurulu Etik Degerlendirme Ka-
rarinin 29/04/2022 tarihli Etik Degerlendirme Belgesi (Belge numarasi: 2022/468)
eklenmistir.

Verilerin Analizi

Arastirmadan elde edilen veriler SPSS 22.0 Sosyal Bilimler Igin Veri Analizi
Paket Programina yiiklenmistir. Bu asamada eksik ve hatali olan 6lgekler analiz di-
sinda birakilmistir. Verilerin istatistiksel degerlendirilmesinde basiklik ve ¢arpiklik
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degerleri incelenmistir. Caligmada, 6l¢cek toplam puanlarinin cinsiyet ve iiniver-
site degiskenine gore farklilik gosterip gostermedigi bagimsiz 6rneklemler icin t
testi, yas, boliim, sinif, boliimiinii severek okuyup okumadigy, gelir diizeyi, me-
zun olunan lise tiriine gore farklilik gosterip gostermedigi ise Tek Yonlii Varyans
Analizi ve Tukey ¢oklu karsilagtirma testi ile belirlenmigtir. Ayrica, katilimcilarin
psikolojik iyi olus ve ahlaki kimlik 6lcegi toplam puanlar: arasindaki iligki Pearson
korelasyon katsayisi ile belirlenmistir. Bunun yani sira ahlaki kimlik ve diger de-
mografik degiskenlerin psikolojik iyi olus ile iliskisini incelemek amaciyla pearson
momentler ¢arpim korelasyon analizi yapilmistir. Aragtirma bulgulari, p<0,05 dii-
zeyinde anlamli kabul edilmistir.

BULGULAR
Ondokuz Mayis ve Gaziosmanpasa Universitelerinin Egitim Fakiiltelerinde
Ogrenim goren ve arastirmaya goniillii olarak katilan tiniversite 6grencilerinin de-

mografik ozelliklerine gore dagilimlar: Tablo 1'de verilmistir.

Tablo 1. Katilimcilarin Demografik Ozelliklerine Iliskin Frekans ve Yiizde Dagilimlar:

Cinsiyet n % Universite n %
Kadin 504 74,6 TOGU 302 44,7
Erkek 172 254 oMU 374 553
Toplam 676 100,0 Toplam 676 100,0
Yas (y11) N % Boliimiinii Severek Okuma I %

Durumu
18-21 421 623 Evet 453 67,0
22-24 221 32,7 Kararsizim 165 24,4
25 ve lizeri 34 5,0 Hayir 58 8,6
Toplam 676  100,0 Toplam 676  100,0
Gelir Diizeyi n % Sinif n %
Dar Gelirli 25 3,7 Birinci 210 31,1
Ortanin Alti 62 92 Ikinci 152 22,5
Orta Halli 503 74,4 Ugiincii 142 21,0
Ortanin Ustii 76 11,2 Dérdiincii 172 254
Varlikli 10 1,5 Toplam 676  100,0
Toplam 676 100,0

Bolim
Mezun Oldugu Lise Sosyal Bilgiler Ogretmenligi 122 18,0
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Anadolu Lisesi 446 66,0 Okul Oncesi Ogretmenligi 36 53
Mesleki ve Teknik 59 87 Sinif Ogretmenligi 97 14,3
Anadolu Imam Hatip 79 11,7 PDR 126 18,6
Fen Lisesi 61 9,0 Matematik Ogretmenligi 111 16,4
Sosyal Bilimler 15 22 Fen Bilgisi Ogretmenligi 25 37
Diger 16 24 Tiirkge Ogretmenligi 30 44
Toplam 676  100,0 Yabanci Dil Ogretmenligi 56 83

Giizel Sanatlar Ogretmenligi 73 10,8
Toplam 676  100,0

Arastirmaya goniillii olarak katilan bireylerden kadinlarin orani %74,6, 18-21
yas araliginda olanlarin orani %62,3, bolimiinii severek okuyanlarin orani % 67 ve
gelir diizeyi orta olanlarin orant %74,4 ile gogunlugu olusturmakta, diger demog-
rafik 6zellikler agisindan dengeli bir dagilim goriilmektedir (Tablo 1).

Tablo 2. Yas gruplarina gore iiniversite 6grencilerinin psikolojik iyi olus ve ahlaki
kimlik alg: diizeyi

Olgekler ve Alt Boyutlar Yas n X SS P
18-21 421 40.02 7.93
Psikolojik fyi Olus Ol¢egi 22-24 221 40.67 7.91 0.518
25 ve Ustil 34 41.03 7.23
18-21 421 52.77 9.43
Ahlaki Kimlik Olgegi 22-24 221 53.52 9.09 0.161
25 ve tstii 34 50.32 9.43
18-21 421 30.32 5.04
Igsellestirme 22-24 221 30.57 5.10 0.670
25 ve ustl 34 29.79 5.62
18-21 421 22.45 6.26
Sembollestirme 22-24 221 22.95 6.46 0.111
25 ve iistl 34 20.53 6.84

Arastirmada, tUniversite 6grencilerinin yaslar1 agisindan psikolojik iyi olus ve
ahlaki kimlik 6l¢ek toplam puanlarina gore anlaml bir farklilik tespit edilememis-
tir (p>.05). Buna gore tiniversite grencilerinde psikolojik iyi olug ve ahlaki kimlik
diizeylerinin yas degiskenine gore farklilagmadig: anlagilmistir.
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Tablo 3. Cinsiyete gore iiniversite 6grencilerinin psikolojik iyi olus ve ahldki kim-
lik alg: diizeyi

Olgekler ve Alt Boyutlar Cinsiyet n X SS P

) ) Kadin 504 40.67 7.53

Psikolojik Iyi Olus Olgegi 0.027
Erkek 172 39.13 8.77
) Kadin 504 53.60 9.01

Ahlaki Kimlik Ol¢egi 0.001
Erkek 172 50.83 9.94
. Kadin 504 30.80 4.69

Igsellestirme 0.001
Erkek 172 29.13 5.93
Kadin 504 22.80 6.23

Sembollestirme 0.050
Erkek 172 21.70 6.70

Arastirmada, kadin ve erkek {iniversite dgrencilerinin Psikolojik Iyi Olus ve
Ahlaki Kimlik 6l¢ek toplam puanlari arasinda anlaml bir farklilik tespit edilmistir
(p<.05). Calismada kadin katilimcilarin psikolojik iyi olus ve ahlaki kimlik 6lgegi
toplam puanlarinin erkeklere gore daha yiiksek oldugu belirlenmistir.

Tablo 4. Okuduklari iiniversiteye gore tiniversite 6grencilerinin psikolojik iyi olus
ve ahlaki kimlik alg diizeyi

Olgekler ve Alt Boyutlar Universite n X SS P

. . TOGU 302 40.73 8.03

Psikolojik Iyi Olus Olgegi . 0.185
OMU 374 39.92 7.76
. TOGU 302 53.51 9.26

Ahlaki Kimlik Olgegi N 0.123
OMU 374 52.40 9.37
. TOGU 302 30.68 5.04

Icsellestirme N 0.162
OMU 374 30.13 5.11
TOGU 302 22.83 6.30

Sembollestirme N 0.253
OMU 374 22.27 6.42

Arastirmada, Gaziosmanpaga ve Ondokuz Mayis Universitesi 6grencilerinin
psikolojik iyi olus ve ahlaki kimlik 6l¢cek toplam puanlar: arasinda anlamli bir fark-
lilik tespit edilememistir (p>.05).
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Tablo 5. Okuduklar: sinif seviyesine gore tiniversite 6grencilerinin ahlaki kimlik
algisi ve psikolojik iyi olus diizeyi

Olgekler ve Alt Boyutlar Sinif n X SS P
Birinci 210 39.61 8.15
. B ikinci 152 40.30 7.47
Psikolojik Iyi Olus Olgegi . 0.450
Ugiincii 142 40.53 7.85
Dérdiincu 172 40.88 7.95
Birinci 210 51.79 9.95
- ikinci 152 53.37 8.78
Ahlaki Kimlik Olgegi N 0.156
Ucgtincit 142 53.97 9.04
Dordiincii 172 52.93 9.19
Birinci 210 30.00 5.43
) ikinci 152 30.32 4.89
Icsellegtirme N 0.309
Ugtincii 142 31.04 4.67
Dérdiincii 172 30.33 5.14
Birinci 210 21.79 6.46
ikinci 152 23.05 5.78
Sembollestirme N 0.215
Uglincti 142 22.93 6.26
Dérdiincu 172 22.60 6.80

Arastirmada, tiniversite 6grencilerin okudugu sinif diizeyine goére psikolojik
iyi olug ve ahlaki kimlik 6lgek toplam puanlari arasinda anlamli bir farklilik tespit
edilememistir (p>.05).

Tablo 6. Okuduklar: boliime gore iiniversite Ogrencilerinin ahlaki kimlik algisi ve
psikolojik iyi olus diizeyi

Olgekler ve Alt Boyutlar Boliim n X SS P
Sosyal Bilgiler 122 39.75 8.76
Okul Oncesi 36 39.69 8.08
Simuf 97 40.36 7.69
PDR 126 40.90 6.66
Psikolojik fyi Olus Olgegi ~ Matematik 111 39.81 7.75 0.933
Fen Bilgisi 25 40.20 6.58
Tiirkge 30 41.57 7.95
Yabanci Dil 56 40.00 7.80
Giizel Sanatlar 73 40.73 9.26
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Sosyal Bilgiler 122 52.95 10.13

Okul Oncesi 36 54.64 9.34

Sinuf 97 52.32 9.12

PDR 126 52.77 8.45
Ahlaki Kimlik C)l(;egi Matematik 111 53.29 8.85 0.868

Fen Bilgisi 25 54.60 8.49

Tiirkge 30 53.43 8.14

Yabanci Dil 56 51.70 9.99

Giizel Sanatlar 73 52.42 10.72

Sosyal Bilgiler 122 29.83 5.76

Okul Oncesi 36 31.61 4.94

Sinif 97 30.53 4.69

PDR 126 30.70 3.96
Igsellestirme Matematik 111 30.31 5.31 0.272

Fen Bilgisi 25 30.68 3.46

Tiirkge 30 32.10 3.90

Yabanci Dil 56 29.77 5.45

Giizel Sanatlar 73 29.67 6.23

Sosyal Bilgiler 122 23.12 6.63

Okul Oncesi 36 23.03 6.89

Sinif 97 21.79 6.31

PDR 126 22.07 6.11
Sembollestirme Matematik 111 22.98 5.67 0.579

Fen Bilgisi 25 23.92 5.82

Tirkge 30 21.33 6.08

Yabanci Dil 56 21.93 6.75

Giizel Sanatlar 73 22.75 7.18

Arastirmada, Giniversite 6grencilerin okudugu boliime gore psikolojik iyi olus
ve ahlaki kimlik 6l¢ek toplam puanlari arasinda anlamli bir farklilik tespit edile-
memistir (p>.05).
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Tablo 7. Boliimiinii severek okuma durumuna gore iiniversite 6grencilerinin ah-
laki kimlik algisi ve psikolojik iyi olus diizeyi

Olgekler ve Alt Boyutlar  Severek Okuma

Durumu X §§ P
Evet 453 41.83 7.38
Psikolojik Iyi Olus Olgegi ~ Kararsizim 165 37.87 7.36 <0.001
Hayir 58 35.00 9.17
Evet 453 53.89 8.90
Ahlaki Kimlik Olgegi Kararsizim 165 51.89 8.94 <0.001
Hayir 58 48.00 11.73
Evet 453 30.97 4.58
Igsellestirme Kararsizim 165 29.97 5.05 <0.001
Hayir 58 26.84 7.08
Evet 453 2291 6.25
Sembollestirme Kararsizim 165 21.92 6.31 0.054
Hayr 58 21.16 7.18

Arastirmada, Giniversite 6grencilerin okudugu boliimii sevme durumuna gore
psikolojik iyi olus ve ahlaki kimlik 6l¢ek toplam puanlari arasinda anlamli bir farkli-
lik tespit edilmigtir (p<.05). Caligmada, kayitli oldugu boliimii severek okuyan iini-
versite 6grencilerinin psikolojik iyi olus ve ahlaki kimlik 6l¢egi toplam puanlarinin
sevmeyerek okuduklarini beyan edenlere gére daha yiiksek oldugu belirlenmistir.

Tablo 8. Ekonomik duruma gére dgrencilerin psikolojik iyi olus ve ahlaki kimlik
algi diizeyi

Olgekler ve Alt Boyutlar Ekonomik Durum n X SS P
Dar Gelirli 25 37.24 10.56
Ortanin Alt1 62 38.26 7.57

Psikolojik fyi Olus Olgegi Orta Halli 503 40.43 7.70 <0.001
Ortanin Ustii 76 42.79 6.78
Varlikli 10 33.90 11.54
Dar Gelirli 25 50.92 11.46
Ortanin Alt1 62 51.79 8.84

Ahlaki Kimlik Olgegi Orta Halli 503 53.29 9.16 0.031
Ortanin Ustii 76 52.88 8.45
Varlikli 10 44.70 16.45
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Dar Gelirli 25 28.40 7.04
Ortanin Alti 62 29.81 4.85
Igsellestirme Orta Halli 503 30.62 4.89 <0.001
Ortanin Ustit 76 30.70 4.52
Varliklt 10 24.10 9.04
Dar Gelirli 25 22.52 7.25
Ortanin Alti 62 21.98 6.24
Sembollestirme Orta Halli 503 22.67 6.32 0.764
Ortanin Ustit 76 22.18 6.07
Varliklt 10 20.60 9.55

Aragtirmada, tiniversite 6grencilerinin aile ekonomik durumuna gore psiko-
lojik iyi olus ve ahlaki kimlik 6l¢ek toplam puanlar: arasinda anlaml bir farklilik
tespit edilmistir (p>.05). Aragtirmada aile gelir diizeyini varlikli olarak ifade eden
universite 6grencilerinin psikolojik iyi olus ve ahlaki kimlik 6l¢ek toplam puanla-
rinin oldukga diisiik oldugu gortlmiistiir.

Tablo 9. Mezun olunan lise tiiriine gore iiniversite ogrencilerinin ahlaki kimlik
algist ve psikolojik iyi olus diizeyi

Olgekler ve Alt Boyutlar ~ Mezun Olunan Lise n X SS P
Anadolu 446 40.35 7.85
Mesleki ve Teknik 59 39.98 8.57
, } Anadolu imam Hatip 79 4091 8.06
Psikolojik Iyi Olus Olgegi 0.635
Fen 61 39.87 7.13
Sosyal Bilimler 15 37.07 8.71
Diger 16 41.06 7.85
Anadolu 446 52.58 9.18
Mesleki ve Teknik 59 54.83 8.58
- Anadolu Imam Hatip 79 55.00 10.02
Ahlaki Kimlik Olgegi 0.034
Fen 61 51.41 8.92
Sosyal Bilimler 15 48.53 10.34
Diger 16 53.81 1118
Anadolu 446 30.26 5.16
Mesleki ve Teknik 59 30.71 5.26
. Anadolu Imam Hatip 79 31.61 4.60
Icsellegtirme 0.128
Fen 61 30.05 4.54
Sosyal Bilimler 15 28.20 4.84
Diger 16 29.56 6.04
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Anadolu 446 22.32 6.29

Mesleki ve Teknik 59 24.12 5.64

Anadolu Imam Hatip 79 23.39 7.14
Sembollestirme 0.059

Fen 61 21.36 6.31

Sosyal Bilimler 15 20.33 6.44

Diger 16 24.25 6.13

Tablo 9 incelendiginde iiniversite 6grencilerinin ahlaki kimlik algilarinin me-
zun olunan lise tliriine gore anlaml diizeyde farklilastig goriilmektedir. Buna gore
Anadolu Imam Hatip Lisesi mezunu iiniversite dgrencilerinin ahlaki algilarinin
diger lise tiirlerinden mezun olanlara gére daha yiiksek oldugu belirlenmistir
(p<.05).

Tablo 10. Ogrencilerinin ahlaki kimlik algist ve psikolojik iyi olus diizeyi arasin-
daki iliski

Ahlaki Kimlik Toplam Puan Igsellestirme ~ Sembollegtirme

Psikolojik fyi Olug Diizeyi r 0.52** 0.45* 0.40*
*, p<.05 ve **, p<.01

Aragtirmada universite 6grencilerinin psikolojik iyi olus diizeyleri ile ahlaki
kimlik diizeyleri arasinda orta diizeyde pozitif yonlit anlaml bir iligki oldugu go-
rilmistir (r = . 52, p< 01). Ayrica 6grencilerin psikolojik iyi olug diizeyinin i¢sel-
lestirme (r = .45, p<.01) ve sembollestirme (r=.40, p<.01) alt boyutlariyla pozitif
yonlii orta diizeyde iliskili oldugu belirlenmistir.

TARTISMA, SONUG VE ONERILER

Bu arastirmada, katilimcilarin ahlaki kimlik algilar1 ve psikolojik iyi olus diizey-
lerinin yas, okul, sinif diizeyi ve boliime gore anlamli diizeyde farklilik gostermedi-
¢i; buna karsin cinsiyete, bolimii severek okuma ve ailenin ekonomik durumuna
gore anlamli bir farklilik gosterdigi tespit edilmistir. Bu farklilik diizeyi cinsiyete
gore kadinlar lehine, bolimiinti sevme durumuna gore bolimiinii sevenler lehine
yiiksek ¢ikmustir. Mezuniyet durumlarina gore ise psikolojik iyi olus diizeyi arasin-
da anlamli bir farklilagma bulunmazken ahlaki kimlik algis1 Anadolu liselerinden
mezun olan 6grencilerde diger liselere gore pozitif yonde anlamli ¢ikmustir. Cinsi-
yete gore ahlaki kimlik algisinin incelendigi arastirmada Seki Oz, Sarikaya ve Ay-
han (2024) kadin ahlaki kimlik algis1 puanlarinin erkeklere gore yiiksek oldugunu
belirlemislerdir. Benzer sekilde Eren Bana (2021) kadinlarin ahlaki kimlik algist
puanlarinin erkeklere kiyasla daha yiiksek oldugunu ifade etmistir. Buna kargin
Akdogan, Cing6z ve Koksal (2020) ahlaki kimlik algisinin cinsiyete gore anlaml
farklilik gostermedigini ortaya koymuslardir. Tiim bu arastirmalar ahlaki kimlik
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algisinin cinsiyet degiskenine gore incelenmesinin farkli 6rneklemlerde farkl: so-
nuglar verdigini gostermektedir. Dolayisiyla ahlaki kimligin cinsiyete gore farkli-
lagmasinin yas, yasanilan bolge, sosyo-ekonomik durum gibi farkli degiskenlerden
kaynaklanabilecegi diisiiniilmektedir. Kadin ve erkek cinsiyet rollerinin dahi Tiir-
kiyede bolgelere gore degisebildigi goz 6ntinde bulunduruldugunda ahlaki kimlik
algisinin cinsiyete gore farklilasmasi da gesitlilik gosterebilmektedir. Arastirma-
da elde edilen bu bulgunun yalnizca cinsiyet kaynakli degil 6rneklemin alindig:
universite 6grencilerinin egitim fakiiltesinde 6grenim gormesi gibi benzer yapida
bir ortamda olmalarindan da kaynaklanabilecegi tahmin edilmektedir. Tiirkiyede
farkli bolgelerde bulunan tiniversite ve fakiiltelerden elde edilecek verilerin ahlaki
kimligin daha detayli a¢iklanmasinda faydasinin olabilecegine inanilmaktadir.

Universite 6grencilerinin mezun olduklar: lise tiiriine gore incelendiginde
Anadolu Imam Hatip Lisesi mezunu olan &grencilerin ahlaki kimlik algis1 puan-
larimin diger lise tiirlerinden mezun olanlara gore yiiksek oldugu belirlenmistir.
Buna kargin Demir Celebi ve Sezgin (2015) yiiriitmiis olduklari ¢aliymada lise tiir-
lerine gore ahlaki olgunluk diizeyini incelemis, saglik meslek lisesinde 6grenim
goren 6grencilerin ahlaki olgunluklarinin diger lise tiirlerinde 6grenim goérenlere
kiyasla yiiksek oldugunu ortaya koymuslardir. Bununla birlikte Ozyiirek ve Basar
(2021) aragtirmalarinda Imam Hatip Lisesi 6grencilerinin ahlaki olgunluk diize-
yinin diger lise tiirlerinde 6grenim goren 6grencilere gore daha yiiksek oldugu-
nu ifade etmiglerdir. Ahlaki kimlik ve olgunluk gibi kavramlarin gelisiminin lise
egitimindeki ders dagilimina gore farklilasabilecegi diisiiniilmektedir. Anadolu
Imam Hatip Lisesinde dini ve ahlaki egitim agirlikli derslerin diger lise tiirlerine
kiyasla daha yogun okutuldugu disiiniildigiinde bu lise tiriinden mezun olan
ogrencilerin ahlaki kimlik algisinin yiiksek olmasi beklenebilir. Bir baska yonden
bakmak gerekirse, bu lise tiiriinde ¢ocugu olan ailelerin de ahlaki gelisime diger
lise tiirlerine ¢cocugunu gonderen ailelere oranla daha fazla 6nem atfettigi goz 6nii-
ne alindiginda, bu ailelerde yetisen bireylerin ahlaki kimlik algisi daha ytiksek ola-
bilmektedir.

Aragtirmada elde edilen bir diger bulgu ise mezun olunan lise tiiriine gore
psikolojik iyi olus diizeyinin anlaml farklilik géstermemesidir. Soner ve Yilmaz
(2018) lise dgrencilerinin psikolojik iyi olus diizeylerini inceledikleri aragtirma-
da Anadolu lisesinde 6grenim goren 6grencilerin psikolojik iyi oluslarinin Imam
Hatip lisesinde 6grenim gormekte olan 6grencilere gore daha yiiksek oldugunu
belirlemislerdir. Ayrica Can ve Kagan (2024) Anadolu lisesinde 6grenim gérmek-
te olan lise 6grencilerinin psikolojik iyi oluslarinin Mesleki ve Teknik ile Sosyal
Bilimler lisesi 6grencilerine gére daha yiiksek oldugunu belirlemislerdir. Benzer
sekilde Sezer (2011) genel lise tiiriinde 6grenim gérmekte olan 6grencilerin 6znel
iyi oluslarinin Mesleki ve Teknik ile Spor lisesindeki 6grencilere gore daha yiiksek
oldugunu belirtmistir. Tiitm bu ¢alismalar bu aragtirmada elde edilen bulguyu des-
teklememektedir. Lise diizeyinde 6grenim goéren 6grencilerin icinde bulundukla-
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r1 gelisim donemi ve sartlar dolayisiyla psikolojik iyi oluslarinin lise tiiriine gore
farklilagtig1 ancak bu durumun tniversite diizeyine gelindiginde ge¢mise doniik
mezun olunan lise tiiriine gore farklilasmadig1 goriilmektedir. Degisken ve yasam
sartlarina gore sekillenen bir kavram olan psikolojik iyi olusun lise ddneminde
i¢cinde bulunulan lise tiiriine gore degisebilecegi ancak tiniversite diizeyinde me-
zun olunan lise tiirline gore farklilagmamasinin iginde bulunulan anin ve gelisim
evresinin etkisiyle miimkiin olabilecegi diigiiniilmektedir.

Arastirmada elde edilen bulgular, ahlaki kimlik ile psikolojik iyi olus diizeyleri-
nin yasa, okula, sinif diizeyine ve béliime gére degismedigini gostermistir. Yapilan
caligmalarda bu degiskenlerle ilgili farkli sonuglar ¢iktig1 goriilmektedir. Ornegin;
cinsiyete gore lise 6grencilerinin ahlaki olgunluk diizeyleri arasinda kiz 6grencilerin
lehine 6nemli farklara ulasilirken yasa gore anlamli bir fark bulunamamistir.
Ayrica okunan lise tiirtiniin de ahlaki olgunluk diizeyini etkileyebildigi sonucuna
ulagilmistir. Sinif seviyesine gore 6grencilerin ahléki olgunluk diizeyleri arasinda
anlamli bir fark goriilmemis; 6grencilerin yasadiklar1 yere gore anlamli bir farka
ulagilmigtir. Ayrica ailenin ekonomik durumuna iliskin alg: diizeyi ile ahlaki ol-
gunluk diizeyi arasinda da anlamli bir iliski oldugu bulunmustur (Sengiin, 2008).
Celebi’nin (2014) yapmis oldugu ¢aliymada ise 9. sinif 6grencilerinin ahlaki olgun-
luklari, 12. sinif 6grencilerine gore daha ytiksek ¢ikmuistir. Yani, alinan formal egi-
timin ahlak tizerinde beklenenin aksine daha olumsuz bir etkisi oldugu sonucuyla
karsilagilmustir. Literatiirde ise bu bulgunun tersine egitim diizeyi arttik¢a ahlaki
olgunluk diizeyinin de artacag bilgisi yer almaktadir (Doyle & O’Flaherty, 2013).
Bu arastirmada bulunan sonuca gore de alinan egitimin ahlaki kimlik ve psikolojik
iyi olusa pozitif yonde bir etkide bulunmasi beklenirken, anlamli bir fark goriilme-
mesini egitimin niteliginde aramak miimkiindir.

Aragtirmanin diger bir problemi de &grencilerin ahlaki kimlik algilar ile
psikolojik iyi olus diizeylerinin ailenin gelir durumuna goére degisip degismedi-
gi seklindeydi. Elde edilen bulgular, 6grencilerin ahlaki kimlik algilar1 ile psiko-
lojik iyi olus diizeylerinin farkli gelir gruplarma gore, gelir durumu disiik olan
ailelerin lehine farklilagtig1 sonucuna gotiirmiistiir. Ulasilan bu sonug, Sengiin’iin
Samsunda yapmis oldugu arastirmanin bulgulariyla 6rtiismemektedir. Sengiin’iin
(2013) ¢alismasinda ailesinin ekonomik durumunu ortanin alt1 olarak algilayan
ogrencilerin ahlaki olgunluk puan ortalamalar: ailesinin ekonomik durumunu
ortanin Ustiinde goren 6grencilere gore daha yiiksek oldugu bulunmustur. Celebi
(2014) ise yaptigi calismada Ogrencilerin ahlaki olgunluk diizeylerinin farkli
gelir gruplarina gore farklilasmadig sonucuna ulasmistir. Buna kargin Tathilioglu
(2015), tiniversite dgrencilerinin aylik gelir diizeyi ile psikolojik iyi olus arasinda
pozitif iligki oldugunu belirlemistir. Buradaki farkli bulgular kisilerin gelir diizey-
lerinin yiiksek veya diisiik olarak belirtilmesinin 6znel bir algiyla ilgili olmasindan
kaynaklanmasi nedeniyle net olarak anlasilmamasi seklinde yorumlanabilir.
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Bulgulardan alinan diger bir sonug ise ahlaki kimlik algis1 ve psikolojik iyi olus
diizeyinin okunan bolimii sevme durumuna gore pozitif yonde anlamli bir farklilik
gosterdigidir. Farabi'ye gore mutluluk, ahlaki alandaki en merkezi kavramlardan
bir tanesidir. Kisiler ile milletlerin bu hayattaki diinya mutlulugunu ve 6teki ha-
yattaki distiin mutlulugu elde ettikleri beseri nesneleri; nazari erdemler, diisinme
erdemleri, ameli erdemler ve ahlaki erdemler olarak ele almistir (Toprak, 2020).
Buradan yola ¢ikarak boliimiinden hosnut olmay: yani mutlulugu ahlaki kimlik
ve psikolojik iyi olus ile iligskilendirmenin son derece olagan bir durum oldugu ko-
laylikla goriilebilir. Yakut ve Yakut (2018) ise gesitli degiskenler baglaminda 6gret-
menlerin psikolojik iyi olug diizeyleri ile is yerinde dislanma durumunun iliskisini
inceledigi arastirmada 6gretmenlerin brans, cinsiyet ve hizmet stirelerinin psiko-
lojik iyi oluslari tizerinde anlamli bir fark olusturmadigini goérmiistiir. Buna kargin
bagka bir aragtirmada elde edilen bulgular okul 6ncesi 6gretmenlerinin psikolojik
iyi olug diizeylerinin mesleki kidem durumlar1 ve gérev yaptiklar: okul tiiriine gore
anlamli diizeyde farklilagtigini gostermistir (Aydemir, 2023).

Arastirmadan elde edilen son bulgu, ahlaki kimlik algis: ile psikolojik iyi olu-
sun pozitif yonlii iliskili oldugudur. Literattirde ahlaki kimlik ile psikolojik iyi olus
arasindaki iliskiyi inceleyen baska bir ¢alisma olmasa da 6znel iyi olus ve ahlaki
olgunluk gibi yakin kavramlarin birbiriyle pozitif yonlii iliskili oldugu ortaya ko-
nulmaktadir (Demir Celebi ve Sezgin, 2015; Savas, 2019). Psikolojik iyi olus bire-
yin kendini yeterli, huzurlu ve saglikli hissetmesi sonucunda ortaya ¢ikmaktadir
(Huppert, 2009). Dolayisiyla psikolojik iyi olma hali yalnizca fiziksel, duygusal ve
sosyal agidan degil ayni zamanda i¢sel huzurun saglanmasiyla da ilgilidir. Ahlaki
kimlik algist gelismis birey ise hem i¢sel hem de digsal yonden erdemli davranis-
larla donanmustir (Narvaez ve Lapsley, 2009). Boylece kendi ahlaki norm ve kri-
terlerine aykir1 davranmadan yagamasi, onun hem iyi hissetmesini hem de sosyal
iliskilerinde giivenilir ve tutarli biri olmasini saglamaktadir. Bu 6zellikler bireyin
psikolojik iyi olusunun artmasina da katkida bulunmaktadir. Bir bagka ifadeyle
ahlaki kimlik algis gelismis birinin mutlu olmasi ve yasamindan doyum alma ihti-
mali artmaktadir. Bu yonleriyle psikolojik iyi olusun artirilmasinda kisisel 6zellik-
ler kadar manevi boyutun da rol oynadig: diistiniilmektedir.

Sonug olarak bu arastirma ahlaki kimlik algisinin desteklenerek psikolojik iyi
olusun artirilabilecegini ortaya koymaktadir. Bu baglamda ruh sagligi uzmanla-
r1 psikolojik iyi olusu diisiik olan tiniversite 6grencisi danisanlarinda aragtirmada
incelenen degiskenler dikkate alindiginda ilk olarak danisanlarinin ahlaki kimlik
alg1 diizeylerini artirabilecek uygulamalara yer vermesi faydali olacag: diiiniil-
mektedir. Bu kapsamda ahlaki kimlik algisin1 ve psikolojik iyi olus diizeyini giig-
lendirmek igin, egitim-6gretim ortamlarinda alaninda uzman kisiler tarafindan
tiniversite 6grencileri icin planlanacak kisa siireli egitimler, ahlaki kimlik alg1 dii-
zeyinin arttirilmasina katki saglayabilir.
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Egitim fakiiltesi 6grencileri ile yapilan bu arastirma, tiniversitelerin farkl: fa-
kiiltelerinde okuyan 6grenciler iizerinde de tekrarlanabilir. Yine yalniz nicel aras-
tirma tekniklerinin kullanilmasiyla gerceklestirilen bu arastirma, daha kapsamli
sonuglara ulasabilmek i¢in nitel ya da karma arastirma yontemleri kullanilarak da
uygulanabilir.

TESEKKUR VE AGIKLAMALAR

Caligmamiza katki saglayan tiim 6grencilere tesekkiir ederiz.

CIKAR CATISMASI

Makalenin yazarlar1 arasinda, ¢aliyma kapsaminda herhangi bir kisisel ve finansal
¢ikar catismasi bulunmamaktadir.

YAZRR KATKISI

Caligma Dizayni: YBG(%100)

Veri Toplama: YB(%100)

[statistiksel Analiz: MB(%100)

Makalenin Hazirlanmasi: YBG(%50), YB(%50)
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EXAMINING THE RELATIONSHIP BETWEEN UNIVERSITY
STUDENTS' PERCEPTIONS OF MORAL IDENTITY AND THEIR
LEVELS OF PSYCHOLOGICAL WELL-BEING

ABSTRACT

This study examines the relationship between university students' perceptions
of moral identity and their levels of psychological well-being. Additionally, it in-
vestigates whether these perceptions and well-being levels differ based on variables
such as the university attended, academic department, class level, age, gender, type
of high school graduated from, enjoying one’s department, and family economic
status. The study was conducted using a descriptive correlational research design.
The population of the study comprises students enrolled in the faculties of edu-
cation at Samsun Ondokuz Mayis University and Tokat Gaziosmanpasa Univer-
sity. Data were collected from 678 students studying in various departments of the
education faculties at these universities during the 2021-2022 academic year. The
research employed the "Demographic Information Form," the "Moral Identity Sca-
le," and the "Psychological Well-Being Scale." Data analysis was conducted using
independent sample t-tests, one-way analysis of variance (ANOVA), and Pearson
product-moment correlation analysis. The results revealed a significant positive
relationship between university students' perceptions of moral identity and their
psychological well-being levels. While no significant differences were observed in
students' moral identity perceptions based on age, school, class level, or depart-
ment, significant differences were found concerning gender, enjoying one’s depart-
ment, and type of high school graduated from. Similarly, no significant differences
were noted in students' psychological well-being levels based on age, school, class
level, department, or type of high school graduated from; however, significant dif-
ferences were identified concerning gender and enjoying one’s department. These
tindings suggest that addressing the relationships between students' moral identity
perceptions, psychological well-being levels, and related variables within educati-
onal settings could have significant implications for fostering the development of
these attributes.

Keywords: Moral Identity, Psychological Well-Being, Ethos.

ek

https://doi.org/10.7822/omuefd.1596775 d



LPLa  Universite Ogrencilerinin AhlaKi Kimlik Algilari ile Psikolojik iyi Olus...

UNIVERSITE OGRENCILERININ AHLAKT KIMLIK ALGILARI
ILE PSIKOLOJiK iYi OLUS DUZEYLERI ARASINDAKI ILISKININ
INCELENMESI

0z

Bu ¢alismada, iiniversite 6grencilerinin ahlaki kimlik algilar1 ile psikolojik iyi
olus diizeyleri arasindaki iliski ele alinmistir. Ayrica tiniversite 6grencilerinin ah-
laki kimlik algilari ile psikolojik iyi olus diizeylerinin 6grenim gordiikleri iiniver-
site, boliim, sif diizeyi, yas, cinsiyet, mezun olunan lise tiirii, bolimiinii sevme
durumu ve ailenin ekonomik durumu gibi degiskenlere gore farklilasip farklilas-
madig1 incelenmistir. Calisma betimsel korelasyonel aragtirma modeli ile gercek-
legtirilmistir. Caligmanin evrenini Samsun Ondokuz Mayis Universitesi ve Tokat
Gaziosmanpasa Universitesi egitim fakiiltelerinde okuyan 6grenciler olugturmak-
tadir. Arastirmanin verileri ilgili tiniversitelerin 2021-2022 egitim 6gretim yilinda
egitim fakiiltelerinin farkli bélimlerinde 6grenim géren 678 égrenciden elde edil-
mistir. Calismada “Demografik Bilgi Formu”, “Ahlaki Kimlik Olgegi” ve “Psikolojik
Iyi Olus Olgegi” kullanilmigtir. Verilerin analizinde bagimsiz érneklem t testi, tek
yonlii varyans analizi (ANOVA) ve pearson momentler ¢arpim korelasyon analizi
kullanilmistir. Arastirmanin sonucunda; tiniversite 6grencilerinin ahlaki kimlik
algilar1 ile psikolojik iyi olus diizeyleri arasinda pozitif yonde anlaml bir iliski ol-
dugu goriilmiistiir. Universite 6grencilerinin ahlaki kimlik algilarinda yas, okul,
sinif diizeyi ve boliime gore anlaml bir farklilik gézlenmezken; cinsiyet, boliimiini
sevme ve mezuniyet durumlarinda anlaml bir farklilik gozlenmistir. Universite
ogrencilerinin psikolojik iyi olus diizeylerinde ise yas, okul, sinif diizeyi, boliim ve
mezuniyet durumlarina gére anlamli bir farklilik gézlenmezken; cinsiyet ve bolii-
miinii sevme durumunda anlamli bir farklilik gézlenmistir. Bu verilerden hareketle
ogrencilerin ahlaki kimlik algilar1 ile psikolojik iyi olus diizeyleri ve bunlarla ilgili
diger degisken iligkilerinin ortaya konulmas ile egitim ortamlarinda bunlarin dik-
kate alinmasinin bu yetilerin gelisiminde 6nemli etkileri olacag diisiiniilmektedir.

Anahtar Sézciikler: Ahlaki Kimlik, Psikolojik Tyi Olus, Ahlaki Deger.

ek

INTRODUCTION

One of the greatest aims in life for individuals is peace and happiness. People
strive to be healthy and happy, and they seek to maintain peace while working (Te-
lef, 2013). Happiness, which has been defined as a final goal to be achieved since
ancient times (Aristotle, 2014, pp. 45-46; Al-Farabi, 2017, pp. 145-146), actually
represents a broader process. From this perspective, the concept of psychological
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well-being, which better defines the general mental state and is more comprehen-
sive, has begun to replace the term happiness (Bryant & Veroft, 1982). This shift
underscores that happiness does not merely mean the absence of unhappiness but
is also influenced by many different situations in life (Baynal, 2020).

Psychological well-being, which has come to be used in place of happiness, can
be defined as the ability to manage existential challenges such as pursuing mea-
ningful goals and establishing quality relationships with others (Keyes et al., 2002).
Another definition considers psychological well-being as a cognitive process that
serves as the primary indicator of life satisfaction and overall welfare (Kammann &
Flett, 1983). Martin and Rubin (1995) emphasize the relationship between physical
health and quality of life, highlighting physical processes. Elements of psychologi-
cal well-being include positive evaluation of oneself and past experiences (self-ac-
ceptance), a sense of continuous growth and development (personal growth), belief
in the meaning and purpose of life (life purpose), the ability to form positive rela-
tionships with others, effective management of life (environmental mastery), and
a sense of autonomy or control over one’s destiny (Ryff, 1989; Ryff & Keyes, 1995).

As evident, psychological well-being encompasses more than self-acceptance,
personal growth, life purpose, positive relationships, environmental mastery, and
autonomys; it also represents freedom from mental distress (Ryff & Keyes, 1995). In
summary, psychological well-being can be described as a state of overall well-be-
ing that includes emotional, cognitive, physical, social, and spiritual dimensions
(Roothman et al., 2003).

Psychological well-being depends on the satisfaction of three fundamental ne-
eds: the need for possession, the need for relationships, and the need for existence
(Ryft & Singer, 2008). The need for possession refers to the acquisition of material
needs and resources, the need for relationships relates to social connections, and
the need for existence reflects a sense of self-contentment. Self-actualization and a
sense of self-efficacy are linked to an individual’s perceived value in their life (Elli-
son, 1983, pp. 330-338).

Many studies have explored socio-demographic characteristics such as gender,
education, age, marital status, parenting status, having children, professional ac-
hievements, experiences, and health issues to understand differences in psycho-
logical well-being. These characteristics vary depending on the individual’s stage
in life and the nature of emerging responsibilities (Ryff & Keyes, 1995). All of these
socio-demographic variables are influenced by the individual’s spiritual values.

One potential variable that may be associated with psychological well-being is
the perception of moral identity. Moral identity encompasses a collection of mo-
ral values. Values serve as regulators that form the foundation of human behavior
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and guide life (Aydin, 2003, p. 37). Through values such as freedom, responsibility,
tolerance, and love, individuals perceive themselves as part of a greater structure
and identify with it, making existing things and processes meaningful parts of the
universe (Eraslan & Erdogan, 2015). Within this framework, individuals develop
a consciousness, personality, and identity that attribute meaning to life, humanity,
and the universe (Dalbay, 2018). Through relationships with others, individuals
discover dimensions of their existence and reality via values, learning about them-
selves as well as others (Ozen, 2012). This process of existence fosters self-aware-
ness, making values not merely societal or natural elements but also an essential
dimension of human existence (Urban, 2023). Values, therefore, do not just make
experiences and actions livable but also render them meaningful and valuable
(Caglar, 2005, p. 305).

A person with a moral identity, having internalized moral values, is likely to
refer to moral schemas formed in their mind when defining themselves or explai-
ning their attitudes and behaviors in daily life (Solmaz, 2021). Thus, it can be said
that individuals with a moral identity may define themselves using concepts like
love, respect, tolerance, compassion, altruism, and peace and also use these con-
cepts to explain their social behavior (Aktiirk, 2021). Moral identity consists of two
fundamental dimensions: internalization and symbolization (Yilmaz & Yilmaz,
2016). Through internalization, mental moral schemas are adopted as characteris-
tics of moral identity, while symbolization involves exhibiting these traits in social
life, reflecting them as personal actions to others (Shao et al., 2008, pp. 515-517).
Accordingly, how individuals perceive themselves in terms of moral identity relates
to the internalization dimension, while how others perceive them pertains to the
symbolization dimension.

In other words, moral identity is the capacity to be well-equipped and highly
competent in terms of emotions, thoughts, attitudes, and behaviors (Tiirer, 2016).
Alternatively, it can be described as a state of moral consciousness that enables
individuals to immediately sense immoral behavior, guiding them toward moral
excellence (Erdogdu & Sirin, 2018, p. 685). Individuals with high levels of mo-
ral identity are expected to exhibit respectful, trustworthy, fair, empathetic, and
self-controlled behaviors, as well as a sensitivity to social norms (Kleinschmidt,
1994). These behaviors suggest that individuals with high moral identity are social-
ly developed, emotionally aware, and have high levels of adaptability. Consequent-
ly, moral identity is considered to be related to psychological well-being. However,
no prior studies have specifically examined the relationship between moral iden-
tity perception and psychological well-being. Existing research tends to focus on
the relationship between subjective well-being and moral identity (Demir Celebi,
2014), highlighting the need for studies on psychological well-being.
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Research has shown that psychological well-being is associated with variables
such as gender, academic level, and enjoying one’s academic department. Gender,
in particular, has been a focal point in psychological well-being research, althou-
gh findings remain inconsistent. Some studies indicate that female university stu-
dents have higher levels of psychological well-being than their male counterparts
(Imiroglu et al., 2021), while others suggest that gender is not a significant factor
(Ceri & Cigek, 2021; Kaya et al., 2019). Additionally, a study by Topkaya, Koksal,
and Bayram (2022) found that psychological well-being among university students
varies by gender, with female students reporting lower levels. Another study conc-
luded that gender does not influence psychological well-being either positively or
negatively (Ertan & Tiirkmen, 2023).

Yakut and Yakut (2018) examined the relationship between teachers” psycho-
logical well-being and workplace exclusion and found no significant differences
based on teachers’ specialties, gender, or years of service. However, another study
revealed that preschool teachers’ psychological well-being significantly differed
according to their professional seniority and the type of school they worked at
(Aydemir, 2023). These findings suggest that various demographic variables may
influence psychological well-being, warranting further exploration in studies like
this one.

Families’ level of income , another demographic factor, has also been linked to
psychological well-being in the literature. For instance, a study found that univer-
sity students with higher levels of income perceived themselves as having higher
psychological well-being (Ertan & Tiirkmen, 2023). Furthermore, Gilligan posited
that moral development differs by gender due to differences in socialization pro-
cesses for men and women (Dede, 2015).

Another variable examined in relation to psychological well-being is the regi-
on of residence. Regarding this variable, Byun, Zhao, Buettner, Chung, and Jeon
(2022) conducted a study investigating whether the relationship between prescho-
ol teachers” psychological well-being and their sensitivity toward children differed
across countries. The study found significant differences in psychological well-be-
ing between teachers in South Korea and the United States. Although the political
histories of these two countries bear similarities and their teachers may have expe-
rienced comparable circumstances that could influence psychological well-being,
the sources affecting their psychological well-being were found to vary, resulting
in differing levels of psychological well-being (Byun et al., 2022). This study also
attempted to predict such differences by comparing two universities located in dif-
ferent cities.

Various studies have been conducted separately on moral identity (Akdogan,
Cingdz, & Koksal, 2020; Celik, Tagkiran, & Ongel, 2023; Seki Oz, Sarikaya, & Ayhan,
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2024) and psychological well-being (Ates, 2016; Aygiin & Topkaya, 2022; Bozek,
Nowak, & Blukacz, 2020; Isgor, 2017). These studies examined moral identity and
psychological well-being in terms of various demographic variables. However,
no study has been encountered that examines moral identity and psychological
well-being together. Furthermore, it is important to investigate university students’
perceptions of moral identity in terms of variables such as their field of study, the
type of high school they graduated from, the degree to which they like their field
of study, and their economic status, which may also directly affect psychological
well-being. Additionally, it is believed that investigating the relationship between
moral identity and psychological well-being could contribute to enhancing psy-
chological well-being among university students.

Although psychoeducational and group counseling practices aimed at impro-
ving psychological well-being often focus on individuals’ emotional, cognitive, and
behavioral aspects, it is thought that a value-oriented perspective, such as moral
identity, is overlooked. Therefore, the potential role of moral identity in enhancing
psychological well-being constitutes another unique aspect of this research.

In this context, this study aims to reveal whether there is a relationship between
the moral identity perceptions and psychological well-being levels of education
faculty students. Furthermore, the study examines whether university students’
moral identity perceptions and psychological well-being levels differ based on vari-
ables such as the university they attend, their field of study, grade level, age, gender,
type of high school they graduated from, their satisfaction with their field of study,
and their family’s economic status.

In line with the above purpose, the main research question is determined as
follows:

Is there a relationship between university students’ moral identity perceptions
and their psychological well-being levels?

In addition to this main question, the study investigates university students’
moral identity perceptions and psychological well-being levels in relation to certa-
in variables. The sub-research questions of the study are as follows:

1. Do students’ moral identity perceptions differ based on gender, age, the uni-
versity they attend, their field of study, satisfaction with their field of study, the
type of high school they graduated from, and their family’s economic status?

2. Do students’ psychological well-being levels differ based on gender, age, the
university they attend, their field of study, satisfaction with their field of study,
thetypeofhighschooltheygraduated from,andtheirfamily’seconomicstatus?
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3. Are students’ overall moral identity scores and its two subdimensions—sy-
mbolization and internalization—related to their psychological well-being
levels?

METHOD

Research Model

The study employed a descriptive survey model. A survey model is a research
approach aimed at describing a situation or phenomenon as it exists, either in the
past or currently (Karasar, 1999). In this study, the relationships between moral
identity perception and psychological well-being levels, as well as their potential
differences according to certain demographic variables, were examined.

Study Group

The participants of the study consisted of 676 students from the Education Fa-
culties of Ondokuz May1s University (OMU) and Tokat Gaziosmanpaga University
(TOGU) during the 2021-2022 academic year. The students were selected using a
convenience sampling method and included a mix of 1st, 2nd, 3rd, and 4th-year
students. Their ages ranged from 19 to 27 (Mean: 20.6).

Data Collection Tools

The data collection tools used in the study were the “Personal Information
Form” developed by the researchers, the Moral Identity Scale (MIS) developed by
Aquino and Reed (2002) and adapted into Turkish by Yilmaz and Yilmaz (2016),
and the Psychological Well-Being Scale (PWBS) developed by Diener et al. (2010)
and adapted into Turkish by Telef (2013).

Personal Information Form

The Personal Information Form includes questions about participants’ gender,
age, field of study, year of study, enjoying their field of study, type of high school
graduated from, and familes’ level of income.

Moral Identity Scale (MIS)

The MIS, developed by Aquino and Reed (2002) and adapted into Turkish by
Yilmaz and Yilmaz (2016), consists of two subscales: Internalization and Symbo-
lization, each comprising five items. The scale uses a 7-point Likert-type rating
(1: Strongly Disagree, 7: Strongly Agree) and includes reverse-coded items. The
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Turkish version of the scale has been found to be equivalent to the original form
in terms of language and retains the two subdimensions. This indicates that the
Turkish version of the MIS is structurally valid. Reliability tests confirm that mea-
surements made with the MIS are reliable, and item analyses indicate that the items
in the MIS effectively differentiate between participants (Yilmaz & Yilmaz, 2015).
In this study, the Cronbach’s alpha internal consistency coefficient was calculated
as .76 for the Internalization subscale, .81 for the Symbolization subscale, and .80
for the total score.

Psychological Well-Being Scale (PWBS)

The PWBS, developed by Diener et al. (2010) and adapted into Turkish by Te-
lef (2013), consists of eight items that reflect key aspects of human functioning,
such as positive relationships, a sense of competence, and living a meaningful and
purposeful life. Responses to the PWBS items are given on a scale ranging from
“strongly disagree” (1) to “strongly agree” (7). All items are positively worded. Sco-
res range from 8 (if all items are answered as “strongly disagree”) to 56 (if all items
are answered as “strongly agree”), with higher scores indicating that the individual
possesses a greater number of psychological resources and strengths. Validity stu-
dies have shown that the scale has a single-factor structure, explaining 53% of the
total variance. The factor loadings of the items range from .61 to .77. The Cron-
bach’s alpha internal consistency coefficient of the scale was calculated as .87 in
previous studies and .84 in this study.

Data Collection Process

Data were collected through face-to-face meetings with students using the per-
sonal information form and scales employed in the study. Participation was em-
phasized to be voluntary, and after a brief explanation, data were obtained using
paper-and-pencil forms. This study adhered to all rules specified under the “Hi-
gher Education Institutions Scientific Research and Publication Ethics Directive.”
An ethics committee report, dated 29/04/2022, was obtained from the Ondokuz
May1s University Social and Humanities Ethics Committee (Document number:
2022/468).

Data Analysis

The data obtained from the study were entered into the SPSS 22.0 statistical
analysis software package for social sciences. Scales with missing or incorrect
responses were excluded from the analysis. Skewness and kurtosis values were exa-
mined for statistical evaluation of the data. Independent samples t-tests were used
to determine whether total scale scores differed by gender and university variables.
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One-way ANOVA and Tukey’s post hoc tests were employed to analyze differences
in total scale scores based on variables such as age, department, year of study, en-
joyment of their department, level of income, and type of high school graduated.
The relationship between participants’ total scores on the Psychological Well-Be-
ing Scale and the Moral Identity Scale was determined using Pearson’s correlation
coefficient. Additionally, Pearson product-moment correlation analysis was con-
ducted to examine the relationships between moral identity, other demographic
variables, and psychological well-being. The findings of the study were considered
significant at the p<0.05 level.

Ethics Committee Approval

Ethics committee approval was received for this study from Ondokuz Mayis
University.

The Title of The Ethics Committee: Ondokuz Mayis University, Social and Hu-
manities Ethics Committee

Approval Date: 29/04/2022
Ethics Document’s Number: 2022/468

FINDINGS

The distribution of university students studying at the Faculty of Education of
Ondokuz Mayis University and Gaziosmanpaga University, who voluntarily parti-
cipated in the research, according to their demographic characteristics, is presen-
ted in Table 1.

Table 1. The frequency and percentage distributions of the participants’ demo-
graphic characteristics

Gender n % University n %
Female 504 74,6 TOGU 302 44,7
Male 172 254 OMU 374 55,3
Total 676  100,0 Total 676 100,0
Age n % Enjoying the department  n %
18-21 421 62,3 Yes 453 67,0
22-24 221 327 Not sure 165 24,4
25 and older 34 50 No 58 8,6
Total 676 100,0 Total 676 100,0
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Level of income n % Years of education n %
Low Income 25 37 First year 210 3L1
Below Average 62 9,2 Second year 152 22,5
Middle Class 503 74,4 Third year 142 21,0
Above Average 76 11,2 Fourth year 172 25,4
Wealthy 10 1,5 Total 676 100,0
Total 676 100,0
Department
Type of High School Social Studies Teaching 122 18,0
Graduated From
Anatolian High School 446 66,0 Preschool Teaching 36 53
Vocational and Technical 59 87 Primary School Teaching 97 14,3
High School
Anatolian Imam Hatip High 79 1.7 Psychological Counseling 126 18,6
School and Guidance
Science High School 61 9,0 Mathematics Teaching 111 164
Social Sciences High School 15 22 Science Teaching 25 37
Other 16 24 Turkish Language Teaching 30 4,4
Total 676  100,0 Foreign Language Teaching 56 8,3
Fine Arts Teaching 73 10,8
Total 676  100,0

The proportion of women among the individuals who voluntarily participated
in the research is 74.6%, the proportion of those aged 18-21 is 62.3%, the propor-
tion of those who enjoy studying their department is 67%, and the proportion of
those with an average level of income is 74.4%, forming the majority. A balanced
distribution is observed in terms of other demographic characteristics (Table 1).

Table 2. Psychological well-being and moral identity perception levels of univer-

sity students by age groups

Scales and Subdimensions Age n X SS P
18-21 421 40.02 7.93
Psychological Well-Being Scale
22-24 221 40.67 7.91 0.518
Moral Identity Scale
25 and older 34 41.03 7.23
18-21 421 52.77 9.43
Internalization 22-24 221 53.52 9.09 0.161
25 and older 34 50.32 9.43
18-21 421 30.32 5.04
Symbolization
Psychological Well-Being Scale 22-24 221 30.57 510 0670
25 and older 34 29.79 5.62
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18-21 421 22.45 6.26
Moral Identity Scale 22-24 221 22.95 6.46 0.111
25 and older 34 20.53 6.84

In the study, no significant difference was found in the total scores of the Psy-
chological Well-Being and Moral Identity scales based on the age of university stu-
dents (p > .05). It can be concluded that psychological well-being and moral iden-
tity levels do not differ according to the age variable among university students.

Table 3. University students’ psychological well-being and moral identity percep-
tion levels by gender

Scales and Subdimensions Gender n X SS P
Female 504 40.67 7.53
Psychological Well-Being Scale 0.027
Male 172 39.13 8.77
Female 504 53.60 9.01
Moral Identity Scale 0.001
Male 172 50.83 9.94
Female 504 30.80 4.69
Internalization 0.001
Male 172 29.13 5.93
Female 504 22.80 6.23
Symbolization 0.050
Male 172 21.70 6.70

In the study, a significant difference was found between the total scores of Ps-
ychological Well-Being and Moral Identity scales for female and male university
students (p<.05). The results indicated that female participants had higher total
scores on both the Psychological Well-Being and Moral Identity scales compared
to male participants.

Table 4. Psychological Well-Being and Moral Identity Perception Levels of Uni-
versity Students According to the University They Attend

Scales and Sub-dimensions University n X SS p
TOGU 302 40.73 8.03
Psychological Well-Being Scale 0.185
OMU 374 39.92 7.76
TOGU 302 53.51 9.26
Moral Identity Scale 0.123
OMU 374 52.40 9.37
TOGU 302 30.68 5.04
Internalization 0.162
OMU 374 30.13 5.11
TOGU 302 22.83 6.30
Symbolization 0.253
OMU 374 22.27 6.42
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Table 5. The Moral Identity Perception and Psychological Well-Being Levels of
University Students According to Their Years of education

Scales and Sub-dimensions Years of education n X SS P
First 210 39.61 8.15
Second 152 40.30 7.47
Psychological Well-Being Scale 0.450
Third 142 40.53 7.85
Fourth 172 40.88 7.95
First 210 51.79 9.95
Second 152 53.37 8.78
Moral Identity Scale 0.156
Third 142 53.97 9.04
Fourth 172 52.93 9.19
First 210 30.00 5.43
Second 152 30.32 4.89
Internalization 0.309
Third 142 31.04 4.67
Fourth 172 30.33 5.14
First 210 21.79 6.46
Second 152 23.05 5.78
Symbolization 0.215
Third 142 22.93 6.26
Fourth 172 22.60 6.80

In the study, no significant difference was found between the total scores of the
psychological well-being and moral identity scales based on the years of education
of university students (p>.05).

Table 6. The moral identity perception and psychological well-being levels of uni-
versity students based on their academic departments

Scales and Sub-dimensions Department n X SS P
Social Studies Teaching 122 39.75 8.76
Preschool Teaching 36 39.69 8.08
Primary School Teaching 97 40.36 7.69
Psychological Counseling 126 40.90 6.66
Psychological Well-Being and Guidance Department 0953
Scale Mathematics Teaching 111 39.81 7.75 ’
Science Teaching 25 40.20 6.58

Turkish Language Teaching 30 41.57 7.95
Foreign Language Teaching 56 40.00 7.80
Fine Arts Teaching 73 40.73 9.26
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Social Studies Teaching 122 52.95 10.13
Preschool Teaching 36 54.64 9.34
Primary School Teaching 97 52.32 9.12
Psychological Counseling 126 52.77 8.45
and Guidance

Moral Identity Scale Mathematics Teaching 11 5329 sss 0868
Science Teaching 25 54.60 8.49

Turkish Language Teaching 30 53.43 8.14
Foreign Language Teaching 56 51.70 9.99

Fine Arts Teaching 73 52.42 10.72
Social Studies Teaching 122 29.83 5.76
Preschool Teaching 36 31.61 4.94
Primary School Teaching 97 30.53 4.69
Psychological Counseling 126 30.70 3.96
and Guidance Department
Internalization Mathematics Teaching 1 3031 531 0272
Science Teaching 25 30.68 3.46
Turkish Language Teaching 30 32.10 3.90
Foreign Language Teaching 56 29.77 5.45
Fine Arts Teaching 73 29.67 6.23
Social Studies Teaching 122 23.12 6.63
Preschool Teaching 36 23.03 6.89
Primary School Teaching 97 21.79 6.31
Psychological Counseling 126 22.07 6.11
and Guidance
Symbolization Mathematics Teaching 1 2298 se7 07

Science Teaching 25 23.92 5.82
Turkish Language Teaching 30 21.33 6.08
Foreign Language Teaching 56 21.93 6.75
Fine Arts Teaching 73 22.75 7.18

In the study, no significant difference was found in the total scores of psycho-
logical well-being and moral identity scales based on the academic departments of
university students (p>.05).
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Table 7. Levels of Moral Identity Perception and Psychological Well-Being of Uni-
versity Students Based on Their Enjoyment of Their Academic Department

Enjoyment of

Scales and Sub-dimensions Department n X SS P
Yes 453 41.83 7.38
gzlcehdogical Well-Being Not sure 165 37.87 736 <0.001
No 58 35.00 9.17
Yes 453 53.89 8.90
Moral Identity Scale Not sure 165 51.89 8.94 <0.001
No 58 48.00 11.73
Yes 453 30.97 4.58
Internalization Not sure 165 29.97 5.05 <0.001
No 58 26.84 7.08
Yes 453 2291 6.25
Symbolization Not sure 165 21.92 6.31 0.054
No 58 21.16 7.18

In the study, a significant difference was found in the total scores of psycho-
logical well-being and moral identity scales based on whether university students
enjoyed their academic department (p<.05). It was determined that university stu-
dents who reported enjoying their department had higher total scores on the psy-
chological well-being and moral identity scales compared to those who stated they
did not enjoy their department.

Table 8. University Students’ Levels of Psychological Well-Being and Moral Iden-
tity Perception Based on Economic Status

Scales and Sub-dimensions  Economic Status n X SS P
Low Income 25 37.24 10.56
Below Average 62 38.26 7.57
gzlceh"bgical Well-Being  yfiddle Class 503 4043 770 <0.001
Above Average 76 42.79 6.78
Wealthy 10 33.90 11.54
Low Income 25 50.92 11.46
Below Average 62 51.79 8.84
Moral Identity Scale Middle Class 503 53.29 9.16 0.031
Above Average 76 52.88 8.45
Wealthy 10 44.70 16.45
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Low Income 25 28.40 7.04

Below Average 62 29.81 4.85
Internalization Middle Class 503 30.62 4.89 <0.001

Above Average 76 30.70 4.52

Wealthy 10 24.10 9.04

Low Income 25 22.52 7.25

Below Average 62 21.98 6.24
Symbolization Middle Class 503 22.67 6.32 0.764

Above Average 76 22.18 6.07

Wealthy 10 20.60 9.55

In the study, a significant difference was identified in university students’ total
scores on the psychological well-being and moral identity scales based on their fa-
mily’s economic status (p>.05). It was observed that university students who desc-
ribed their family income level as wealthy had notably lower total scores on the psy-
chological well-being and moral identity scales. In the study, there is no significant
difference between the total scores of psychological well-being and moral identity
scales according to the family economic status of university students (p > .05).

Table 9.University Students’ Moral Identity Perception and Psychological
Well-Being Levels Based on the Type of High School Graduated

Scales and Sub-dimensions V(I;’;-gfh(:: tI:‘iigg (Sncllllool n X SS P
Anatolian High School 446 40.35 7.85
Vocational and Technical 59 39.98 8.57
High School

gle:lOlOgical Well-Being ;\Cr;i.tg}ian Imam Hatip High 79 4091 8.06 0.635
Science High School 61 39.87 7.13
Social Sciences High School 15 37.07 8.71
Other 16 41.06 7.85
Anatolian High School 446 52.58 9.18
Vocational and Technical 59 54.83 8.58
High School
Anatolian Imam Hatip High 79 55.00 10.02

Moral Identity Scale School 0.034
Science High School 61 51.41 8.92
Social Sciences High School 15 48.53 10.34
Other 16 53.81 11.18
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Anatolian High School 446 30.26 5.16

Vocational and Technical 59 30.71 5.26

High School

Anatolian Imam Hatip High 79 31.61 4.60
Internalization School 0.128

Science High School 61 30.05 4.54

Social Sciences High School 15 28.20 4.84

Other 16 29.56 6.04

Anatolian High School 446 22.32 6.29

Vocational and Technical 59 24.12 5.64

High School

Anatolian Imam Hatip High 79 23.39 7.14
Symbolization School 0.059

Science High School 61 21.36 6.31

Social Sciences High School 15 20.33 6.44
Other 16 24.25 6.13

When Table 9 is examined, it is observed that university students’ moral iden-
tity perceptions significantly differ according to the type of high school they gradu-
ated from. Specifically, university students who graduated from Anatolian Imam
Hatip High Schools have higher moral identity perceptions compared to those who
graduated from other types of high schools (p<.05).

Table 10. The Relationship Between Students’ Moral Identity Perception and Psy-
chological Well-Being Level

Moral Identity ~ Internalization Symbolization
Total Score

Psychological Well-Being Level  r 0.52%* 0.45% 0.40*

In the study, a moderate positive significant relationship was found between
university students’ psychological well-being levels and moral identity levels (r =
.52, p <.01). Additionally, it was determined that students’ psychological well-be-
ing levels were moderately positively correlated with the subdimensions of inter-
nalization (r = .45, p <.01) and symbolization (r = .40, p <.01).

RESULT, CONCLUSION AND DISCUSSION

In this study, it was found that participants’ perceptions of moral identity and
psychological well-being levels did not show significant differences based on age,
school, grade level, or department; however, there were significant differences ba-
sed on gender, enjoying the department, and families’ economic status. The level

OMU EFD, 2024, Cilt 43, Say1 2, Sayfa 1503-1546



Yasemin BUDAK, Yusuf Bahri GUNDOGDU, Mustafa BAYRAKTAR  SNEYA

of difference was found to be higher in favor of women regarding gender, and in
favor of students who enjoyed their department regarding the department pre-
ference. In terms of graduation status, while no significant difference was found
in psychological well-being levels, moral identity perception was found to be
significantly more positive among students who graduated from Anatolian high
schools compared to those from other high schools. In a study examining moral
identity perception based on gender, Seki Oz, Sarikaya, and Ayhan (2024) found
that women’s moral identity perception scores were higher than men’s. Similarly,
Eren Bana (2021) stated that women’s moral identity perception scores were higher
compared to men. However, Akdogan, Cing6z, and Koksal (2020) revealed that
moral identity perception did not show significant differences based on gender.
All these studies indicate that examining moral identity perception in relation to
gender can yield different results in different samples. Therefore, it is thought that
the differentiation of moral identity according to gender might stem from variab-
les such as age, region, and socio-economic status. Given that even gender roles
in Turkey can vary by region, the differentiation of moral identity perception by
gender may also show diversity. It is anticipated that the findings obtained in this
study may not be solely gender-related, but could also result from the similar envi-
ronment of the university students who were enrolled in the Faculty of Education.
It is believed that data obtained from universities and faculties in different regions
of Turkey may help in providing a more detailed explanation of moral identity.

When university students were examined according to the type of high school
they graduated from, it was found that students who graduated from Anatolian
Imam Hatip High Schools had higher moral identity perception scores compared
to those who graduated from other types of high schools. In contrast, Demir Celebi
and Sezgin (2015), in their study on moral maturity levels according to high scho-
ol types, found that students attending health vocational high schools had higher
moral maturity levels compared to students from other high school types. Addi-
tionally, Ozyiirek and Basar (2021) stated that Imam Hatip High School students
had higher moral maturity levels compared to students from other types of high
schools. It is believed that the development of concepts such as moral identity and
maturity may differ based on the course distribution in high school education.
Given that religious and moral education is more intensively taught in Anatolian
Imam Hatip High Schools compared to other types of high schools, it can be ex-
pected that students from this type of school would have a higher moral identity
perception. On the other hand, considering that families with children in these
schools place more importance on moral development compared to families who
send their children to other high schools, individuals raised in such families may
have higher moral identity perceptions.

Another finding of the study is that there was no significant difference in psy-
chological well-being levels based on the type of high school graduated from. In a
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study by Soner and Yilmaz (2018) examining high school students” psychological
well-being levels, it was found that students attending Anatolian High Schools had
higher psychological well-being than those attending Imam Hatip High School.
Additionally, Can and Kagan (2024) stated that high school students attending
Anatolian High Schools had higher psychological well-being levels than those at-
tending Vocational and Technical High Schools and Social Sciences High Schools.
Similarly, Sezer (2011) mentioned that students attending general high schools
had higher subjective well-being than those attending Vocational, Technical, and
Sports High Schools. All these studies do not support the findings obtained in this
research.It appears that the psychological well-being of students at the high school
level differs according to the type of high school due to the developmental stage
and conditions they are in. However, this difference does not persist at the univer-
sity level, where the type of high school graduated from does not influence psycho-
logical well-being. Psychological well-being, which is shaped by various variables
and life conditions, may vary according to the type of high school during the high
school years. However, at the university level, this variation may not continue, as it
is likely influenced by the present moment and developmental stages.

The findings of this study show that moral identity and psychological well-being
levels did not change according to age, school, grade level, or department. Howe-
ver, different studies have reported varying results concerning these variables. For
example, while significant differences in moral maturity levels were found in favor
of female students according to gender, no significant difference was found based
on age. Furthermore, it was concluded that the type of high school attended could
affect moral maturity levels. No significant differences were observed in moral ma-
turity levels based on grade level, but significant differences were found based on
the students’ place of residence. Additionally, a significant relationship was found
between the perceived economic status of the family and moral maturity levels
(Sengiin, 2008). In a study by Celebi (2014), 9th-grade students had higher moral
maturity than 12th-grade students, indicating an unexpected negative impact of
formal education on morality. However, contrary to this finding, the literature su-
ggests that as educational level increases, moral maturity levels also rise (Doyle &
O’Flaherty, 2013). Based on the findings of this study, it was expected that educati-
on would have a positive effect on moral identity and psychological well-being. The
lack of a significant difference could be attributed to the quality of the education
rather than the mere level of education.

Another issue addressed in the study was whether students’ moral identity per-
ceptions and psychological well-being levels differed according to their family’s
economic status. The findings indicated that students’ moral identity perceptions
and psychological well-being levels differed across income groups, with families in
lower-income brackets showing more positive outcomes. This result does not align
with the findings of Sengiin’s study conducted in Samsun. In Sengiin’s (2013) study,
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students who perceived their family’s economic situation as below average had hig-
her moral maturity scores than those who viewed their family’s economic situation
as above average. In contrast, Celebi (2014) found that students’ moral maturity
levels did not differ significantly based on income groups. However, Tatlilioglu
(2015) reported a positive relationship between university students’ monthly inco-
me levels and psychological well-being. The discrepancies in these findings could
be due to the subjective nature of how individuals perceive their income status,
whether high or low, and may explain why the results are not entirely consistent
across different studies.

Another finding from the study was that moral identity perception and psycho-
logical well-being levels showed a significant positive difference based on students’
enjoyment of their department. According to Farabi, happiness is one of the most
central concepts in the moral realm. He regarded human objects of happiness in
both this life and the afterlife—such as theoretical virtues, thinking virtues, prac-
tical virtues, and moral virtues (Toprak, 2020). Based on this, it can be easily seen
that associating the enjoyment of one’s department (happiness) with moral iden-
tity and psychological well-being is quite natural. Yakut and Yakut (2018), in their
study on the relationship between teachers’” psychological well-being and workpla-
ce exclusion, found no significant difference based on factors like subject, gender,
and years of service. In contrast, another study showed that preschool teachers’
psychological well-being levels significantly differed based on their professional
seniority and the type of school they worked in (Aydemir, 2023).

The final finding of the study was the positive relationship between moral
identity perception and psychological well-being. While there is no other study in
the literature directly examining the relationship between moral identity and ps-
ychological well-being, it has been shown that related concepts such as subjective
well-being and moral maturity are positively correlated (Demir Celebi & Sezgin,
2015; Savas, 2019). Psychological well-being emerges when an individual feels suf-
ficient, peaceful, and healthy (Huppert, 2009). Therefore, psychological well-being
is not only concerned with physical, emotional, and social aspects but also with the
inner peace achieved by the individual. A person with an advanced moral iden-
tity is equipped with virtuous behaviors both internally and externally (Narvaez &
Lapsley, 2009). This enables them to live in accordance with their moral norms and
criteria, which contributes to their sense of well-being and makes them trustwort-
hy and consistent in social relationships. These traits also contribute to an increase
in psychological well-being. In other words, individuals with a developed moral
identity are more likely to be happy and satisfied with their lives. In this respect, it
is believed that the spiritual dimension plays an important role in enhancing psy-
chological well-being, along with personal traits.
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In conclusion, this study shows that moral identity perception can be supported
to enhance psychological well-being. In this context, mental health professionals
working with university students who have low psychological well-being may find
it beneficial to incorporate practices aimed at increasing the students’ moral iden-
tity perception levels, based on the variables examined in this research. To stren-
gthen moral identity perception and psychological well-being, short-term training
programs planned for university students by experts in the field can contribute to
improving moral identity perception in educational environments.

This research conducted with students from the Faculty of Education can be
replicated with students from different faculties of universities. Additionally, while
this study was conducted using only quantitative research methods, it could also
be applied using qualitative or mixed research methods to achieve more compre-
hensive results.
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