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This research investigating teachers’ attitude and beliefs about classroom
management through their perceptions of the quality of school life is a descriptive
survey study. A total of 198 teachers (32 from primary schools, 98 from secondary
schools and 68 from high schools) working in the Tercan District of Erzincan
participated in the study. The data was collected through the “The Quality of School
Life Scale (QSLS)” developed by Sari (2007) and “Attitudes and Beliefs on Classroom
Control (ABCC) Inventory” developed by Martin, Yin and Baldwin (1998), adopted into
Turkish by Ekici (2008). Besides descriptive statistics, the Mann Whitney U-Test and
the Kruskal Wallis Test were used for the data analysis. At the end of the study, it was
found that the teachers’ perceptions about the quality of the school life range in the
mid-level. The teachers’ perceptions about “Status” and “School Administration” were
found to be more positive while their perceptions about students were more negative.
With regard to different study cycles, primary school and high school teachers’
perceptions and, with regard to different subjects, social science teachers’ perceptions
about the quality of school life were found to be more positive. The variables of
gender and years of experience did not make a significant difference in the teachers’
perceptions about the quality of school life. The teachers’ attitudes about instructional
management were found to be interventionist, while attitudes about people and
behavior management were found to be interactionist; with gender, years of
experience, study cycles and subjects not causing significant differences in these
behaviors. The perception of the quality of school life did not make a significant
difference for their attitudes about instruction and behavior management while
teachers were detected to be more interactionist towards people management at
schools where the quality of life was perceived to be better.
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Ogretmenlerin okul yasam kalitesi algilari ile sinif yénetimine yénelik tutum ve
inanglarini inceleyen bu arastirma tarama modelinde betimsel bir ¢alhsmadir.
Arastirmaya Erzincan’in Tercan ilgesinde gérev yapan toplam 198 6gretmen (32 ilkokul,
98 ortaokul ve 68 lise) katilmistir. Veriler Sari (2007) tarafindan gelistirilen Okul Yasam
Kalitesi Olgegi (OYKO) ve Martin, Yin ve Baldwin (1998) tarafindan gelistirilen ve Ekici
(2008) tarafindan Tiirkgeye uyarlanan Sinif Yénetimine Yénelik Tutum ve inang Olcegi
(SYTIO) ile toplanmistir. Veri analizinde betimsel istatistiklerin yani sira Mann Whitney
U-Testi ve Kruskal Wallis Testi kullaniimistir. Arastirma sonucunda 6gretmenlerin okul
yasam kalitesi algilarinin orta diizeyde olumlu oldugu gériilmistiir. Ogretmenlerin
“Statl” ve “Okul Yonetimi” boyutlarina iliskin algilari daha olumlu; 6grencilere yonelik
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algilar ise daha olumsuzdur. Kademe agisindan ilkokul ve lise; brans agisindan sosyal
bilimler 6gretmenlerinin okul yasam kalitesi algilari daha olumlu olmustur. Cinsiyet ve
hizmet yili degiskenleri 6gretmenlerin okul yasam kalitesi algilarinda anlaml bir fark
yaratmamistir.  Ogretmenlerin  sinif  yonetimine yonelik tutumlari  dgretim
faaliyetlerinde mudahaleci, insan ve davranis yonetiminde ise etkilesimci olmus;
cinsiyet, hizmet yili, egitim kademesi ve brans bu tutumlarda anlamli bir fark
yaratmamigstir. Okul yasam kalitesi algisi 6gretmenlerin 6gretim ve davranis yonetimine
yonelik tutumlarinda anlaml bir fark yaratmamis, yasam kalitesi ylksek algilanan
okullarda 6gretmenlerin insan yonetiminde daha etkilesimci oldugu saptanmistir.
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Introduction

The education system’s pioneering of the future of societies and enabling them to move forward by
growing individuals with the equipment needed in this century requires qualitative schools. Since the
quality in education is usually described as the ways and degrees of schools to reach their aims and
functions (Bakioglu & Baltaci, 2010; Uysal, 1998), research studies in education mostly focus on
students’ academic successes (Epstein & Mcpartland, 1976a). However, academic success is only one of
the aims of schools. Based on the fast changes and developments observed in various areas, the
structure and functions of education also has to change continuously. Nowadays schools are no longer
seen as places where knowledge is transferred but where learning occurs (Ayik & Atas-Akdemir, 2015;
Toremen, 2001). Therefore, the main functions of schools are described as providing learning
opportunities for the students through which they can develop as well as making use of their potential,
developing personal and social identity, empowering their feeling of responsibility, forming a
democratic/pluralistic as well as learning society and contributing to the establishment of a global
culture (Apple & Bean, 2011; Branson, 2004; Cheng, 1996; Dewey, 1996; Sisman, 2011). Schools
performing these functions effectively, on the other hand, have to keep pace with the changing
conditions as well as being a qualitative place of living. Otherwise, it is inevitable for the students to
start seeing schools as useless, unnecessary, boring places and to discontinue schooling. In such cases, it
is impossible for education systems to reach their goals. Therefore, the importance of the quality of the
school life is being increased day by day and the number of research studies describing the present
situation of schools and to show the effects is increasing.

The quality of the school life, a concept founded on the satisfaction with schools, is usually described
as “good behavior” of the students, resulting in students’ participation in classes and commitment to
the school environment (Karatzias, Papadioti-Athanasiou, Power & Swanson, 2001, 91). According to
Epstein and Mcpartland (1976b), the quality of the school life consists of satisfaction with the school,
believing in the importance of school and the demeanor towards to teachers. Malin and Linnakyla
(2001), on the other hand, stated that the quality of the school life is not only affected by personal
characteristics and experiences but also by the interaction between students and teachers, interaction
among teachers, as well as teachers and the school culture. Kim and Kim (2013) reported that the
students’ relations with their friends, the teachers and their parents is related to the quality of the
school life while Johnson and Stevens (2001) evaluated the quality of the school life with regard to the
support given to students at schools, innovation, participation in decisions, and relationships. However,
Williams and Batten (1981) stated that the quality of the school life if formed by positive and negative
feelings, status, identity, teachers, as well as opportunities and success at school (it al. Aylk & Atas-
Akdemir, 2015, 432). Although new dimensions have been added by various researchers, it can be said
that the quality of the school life is derived from the interactions of the students with the school society
and the synthesis of feelings about the results (Malin & Linnakyla, 2001; Leonard, 2002). The main
income of education is students. Many research studies about students feeling well and happy exist in
the literature and it was found that the quality of the school life has great impact on the students’ self-
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confidence, their motivation towards academic studies, their attitude and success, satisfaction with life,
self-respect, behavioral patterns, and their loyalty to school (Akgiil Gindogdu & Giiler, 2016; Akin
Kosterelioglu & Késterelioglu, 2015; Argon & ismetoglu, 2016; Ayik & Atas-Akdemir, 2015; Baker, 1999;
Berndt, 1999; Bilgig, 2009; Bourke & Smith, 1989; Gedik, 2014; ilmen, 2010; inal&Sadik, 2014; Kim &
Kim, 2013; Karatzias, Power & Swanson, 2001; Lee, Zhang & Song, 2011; Leonard, 2002; Ostroff, 1992;
Pawlovich, 1983; Sari, 2012; Sari & Cenkseven, 2008; Hunt-Sartori, 2007; Kalayci & Ozdemir, 2013;
Tung¢&Besalti, 2014; Wolf, Chandler & Spies, 2001).

However, teachers are the ones responsible for educational as well as training activities and for
raising students to become healthy individuals in every aspect (academic, social and psychological). The
quality of life, composed of formal and informal life quality, refers to an environment where not only
the students but also the teachers feel happy as well as safe and are satisfied with their job and their
social relations. According to Sari (2007), feelings towards the school, feeling valuable in the school
setting, and the communication with the administration, other teachers, the students as well as the
parents also generate the teachers’ perception about the quality of the school life. Feelings about school
include the teachers’ positive and negative feelings, thoughts and attitude. Feelings play an important
role for evaluating the “well-being” of an individual (Yetim, 2001) they are also the heart of being a
teacher (Hargreaves 1998). The status dimension is related to the perception of an individual about the
degree of feeling valuable and important for the society. As every individual needs the feeling of being
member of a group, teachers also want to be valuable for their students, the school administration, the
parents and their colleagues (Cenkseven Onder & Sari, 2009). The communication among teachers at
school, the teachers’ perceptions about professional competence and their level of personal
development, the relationships between teachers and students as well as their perception about
success form the dimensions of the students. The dimension of the curriculum is related to the teachers’
views about the curriculum while the school administration dimension is related to the importance
given by the school administration to participants, the level of communication with the teachers and
students, and its demonstrated sensitivity towards an effective application of teaching (Sari, 2007).

Positive and negative feelings about school are directly related to self-confidence (Molk & Flynn,
2002). Feeling self-appreciation, being meaningful and effective supports self-respect, which -on the
other hand- supports a positive attitude, job satisfaction and work commitment (Mauno, Kinnunen &
Ruokolainen, 2006). People who can comfortably communicate with their colleagues, who are happy to
be together and who can develop in an environment usually have a more positive point of view
(CenksevenOnder & Sari, 2008). School administrators may have positive/negative impacts on the
teachers’ teaching efforts and job satisfaction through their personal and professional features (Alig,
1989; Giindiiz, 2008; Mete, 2006; Unverdi, 2016). Individuals devoted to their workplace find
themselves more valuable and effective, enhancing their job satisfaction (Mauno, Kinnunen &
Ruokolainen, 2006), and there is a correlation between positive teacher/student interactions and the
teachers’ actions to control students (Schmidt, 1992). As it could be seen, the quality of the school life
involves factors which may directly affect the teachers’ performance and their level of satisfaction.
Besides that, there are only limited research studies investigating the perceptions of teachers who share
the same living-space with their students, about the quality of the school life and how they are affected.
When they were examined, it was detected that these studies discuss the quality of the school life as
related to the teachers’ professional attitude, job burnout as well as job satisfaction (Cenkseven Onder
& Sari, 2009; inal & Sadik, 2011, 2014; Karakaya Cicek & Coruk 2017; Kesici, 2010; Korkmaz, 2009;
Tirkyllmaz & Kus, 2010). Considering the fact that the teachers’ “well-being” at school will reflect on all
behavior in the classroom, it was necessary to conduct a study investigating the teachers’ attitude and
beliefs about classroom management with their perception about the quality of the school life. The
study aimed to find answers to the following questions:

1. How do teachers perceive the quality of the school life?

2. Is there a significant difference among the teachers’ perceptions of the quality of the school life
with regard to gender, years of experience, status-level, and subjects?
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3. How are the views and attitude of teachers towards classroom management?

4. Is there a significant difference among the teachers’ views and attitude toward classroom
management with regard to gender, years of experience, status-level, and subjects?

5. Is there a significant difference between the teachers’ attitude and beliefs according to the level
of their perception about the quality of the school life?

Method
The Research Model

This research investigating the teachers’ attitude and beliefs about classroom management through
their perceptions of the quality of the school life is a descriptive survey study.

Participants

For this study carried out in the town of Tercan in Erzincan, a sampling method was not used and all
schools (elementary schools, secondary schools, high schools) in the town center were involved. 198 of
teachers working in these schools participated in the study on a voluntary basis. 16% of the teachers
were from primary schools, 49.5% were from secondary schools, and 34.3% were from high schools.
51% of the teachers were male while 49% of the teachers were female, with years of experience ranging
from 1-5 years (73.2%), 6-10 years (16.2%) to 11+ years (10.6%). The taught subjects were grouped as
science/math (24.2%), social sciences (35.9%), skills courses (20.2%) and class teachers (19.7%).

Instrument

The Quality of School Life Scale (QSLS) developed by Sari (2007) and “Attitudes and Beliefs on
Classroom Control (ABCC) Inventory” developed by Martin, Yin and Baldwin (1998), adopted into Turkish
by Ekici (2008) were used to collect the data of the research study. The QSLS consists of six dimensions:
feelings about the school, status, teachers, student/student interaction, curriculum as well as the school
administration and employs 50 items. The Cronbach’s Alpha Internal Consistency of the scale was
detected to be .90, .74, .90, .80, .52, .93 respectively and for the scale in general to be .96. The
participants answer based on 5-point Likert Scale. The Cronbach’s Alpha Internal Reliability of the scale,
which were recalculated on the data gained, were .91, .94, .95, .81, .53, .96 respectively and for the
scale in general to be .96. The ABCC, on the other hand, is a scale consisting of three dimensions
(instructional management, people management and behavior management) and employs 26 items.
Instructional management includes planning the teaching/learning process, organizing classroom
settings and time management; people management refers to thoughts about the students as
individuals and to developing relations with them; behavior management, on the other hand, surveys
the teachers’ behavior to solve discipline problems (Martin, Yin & Baldwin, 1998). In this inventory
employing a 4-point likert scale, the highest scores from each dimension means interventionist while the
lowest scores means non-interventionist. The Cronbach’s Alpha reliability factors were found to be .82,
.70, and .65 respectively through a validity and reliability analysis by Ekici (2008). The Cronbach’s Alpha
reliability, recalculated with the data gained from the research study, was found to be .89, .74 and .71.

Data Analysis

First the arithmetic means and the standard deviation of the teachers’ scores gained from the QSLS
and the ABCC were calculated. Then the arithmetic means of the QSLS scores were divided by the
number of items of the sub-scales to obtain values between 1 and 5. These values were interpreted as:
1.00-1.80 “Very Low”, 1.81-2.60 “Low”, 2.61-3.40 “Medium”, 3.41-4.20 “High” and 4.21-5.00 “Very
High”. The same procedure was followed for the arithmetic means of the ABCC scores and the results
were interpreted as: >1.33=Low/non- interventionist, 1.34-2.66= Medium/ interactionist and <2.67=
High/interventionist. First, a Kolmogorov-Smirnov test followed to examine the differences among the
scale scores of the teachers to test the basic foundation. Since the results showed that the normal
assumptions were not matched, the Mann-Whitney U test was used for a double comparison while the
Kruskal Wallis Test was used for a multi-dimensional comparison. While testing whether there was a
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significant difference among the teachers’ attitude and beliefs about classroom management according
to their respective perception of the quality of the school life, a low frequency of teachers with “Very
Low” (f:8) and “Very High” (f:12) perceptions of the quality of the school life was detected, so the data
were regrouped to: 1.00-2.60 as “Low”, 2.61-3.40 as “Medium” and 3.41-5.00 as “High”. The significance
level was accepted as .05 for all analysis.

Result
1. The Teachers’ Perceptions of the Quality of the School Life

The descriptive statistics about the QSLS scores from the participating teachers are given in Table 1.

Table 1.

Descriptive statistics about the QSLS scores

Subscale of QSLS X Standard deviation
Feelings about the school 3.04 .97

Status 3.08 1.26
Teachers 3.05 .99
Student/student interaction 2.95 .83
Curriculum 3.04 .80

School Administration 3.08 1.09

Total score 3.04 .79

As can be seen in Table 1, the highest scores of the participating teachers with medium level
perceptions of the quality of the school life (X=3.04) were “Status” (X =3.08) and “School
Administration” (X =3.08) while the lowest score was “student/student interaction ( X =2.95) according
to the results.

2. Teachers’ Perception of Quality of the School Life According To Gender, Years of Experience, School
Level and Subjects

Table 2 shows the Mann-Whitney U Test results of the QSLS scores of the teachers with regard to
gender.

Table 2.
Mann Whitney U- Test results according to gender
Subscale of QSLS Groups N Mean Rank Sum of Ranks u p
Feelings about the school Female 97 97.64 9471.50 4718.500

Male 101 101.28 10229.50 .65
Status Female 97 99.95 9695.50

Male 101 99.06 10005.50 4854.500 91
Teachers Female 97 97.90 9496.50

Male 101 101.03 10204.50 4743.500 .70
Student/student interaction Female 97 102.64 9956.50

Male 101 96.48 9744.50 4593.500 A4
Curriculum Female 97 97.50 9457.50

Male 101 101.42 10243.50 4704.500 .62
School Administration Female 97 95.51 9264.50

Male 101 103.33 10436.50 4511.500 .33
Total Female 97 97.22 9430.50

Male 101 101.69 10270.50 4677.500 .58
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When Table 2 was examined, it was seen that no significant differences could be detected among
the QSLS scores of the teachers (p>.05). Table 3 shows the Kruskal Wallis Test results of the QSLS scores
of the teachers with regard to years of experience, school level and taught subjects.

Table 3.
Kruskal Wallis Test results with regard to years of experience, school level and taught subjects

Subscale of QSLS

) c
© 2 7 2 1S ©
X - -
£ o %) < T < ) o £ —
g FE- 8 3¢ §© 2E %
= Groups N = &H A B = 3 R < 2
= Mean Rank
1-5 years 145 102.36 102.21 101.71 96.93 100.00 102.52 101.72
« 8 6-10years 32 84.31 90.59 89.67 93.84 88.89 90.58 86.50
; § 11+ years 21 102.90 94.33 99.21 125.86 112.21 92.21 104.00
§ & Df 2 2 2 2 2 2 2
> > i 2.686 1.277 1.159 5.063 2.163 1.520 1.994
P .261 .528 .560 .08 .339 448 .369
P 32 122.05 121.36 122.38 110.20 94.09 116.84 123.06
S 98 83.91 81.90 84.04 100.88 98.12 78.41 81.22
E H 68 111.35 114.57 111.02 92.47 104.03 121.73 114.75
3 of 2 2 2 2 2 2 2
§ 7 15.132  18.702  14.999 2.204 774 26.455  20.199
3 P .001 .000 .001 332 .679 .000 .000
Significant
difference P,H>S PH>S P,H>S P,H >S P,H>S
SM 48 83.04 89.24 79.89 99.13 99.35 80.78 79.93
SS 71 108.25 108.57 111.78 94.36 100.32 108.70 109.49
SC 40 96.25 92.83 94.11 95.86 104.74 100.01 97.19
g CcT 39 107.17 102.46 106.81 113.05 92.82 105.26  107.78
2 Df 3 3 3 3 3 3 3
a 7 6.448 3.990 9.982 2.925 .887 7.356 8.638
P .092 .263 .020 403 .828 .061 .035
Significant
difference SS>SM SS>SM

P= Primary School, S= Secondary School, H= High School; SM= Science/Math, SS= Social Sciences, SC= Skills Course CT= Class
Teacher

When Table 3 was examined, it was seen that there was no significant difference among the QSLS
scores of the teachers with regard to their years of experience (p>.05). Additionally, the secondary
school teachers’ scores of “feelings of the school”, “status”, “teachers”, “curriculum” and “school
administration” sub-groups as well as throughout the scale were found to be lower [x? (2) = 15.132,
18.720, 14.999, 26.455, 20.199 p<.05]. With regard to taught subjects, the mean ranks of the
Science/Math teachers’ QSLS scores were found to be significantly lower than those of other teachers in
terms of the “Teachers” sub-dimension as well as throughout the scale [x?(3) =9.982, 8.638 p <.05].

3. The Teachers’ Attitude and Beliefs about Classroom Management

The descriptive statistics of the teachers” ABCC scores are given in Table 4.
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Table 4.
Descriptive statistics about the ABCC scores

Subscale of ABCC X Standard deviation
Instructional management 3.10 .52
People management 2.12 48
Behavior management 1.99 .60

As can be seen in Table 4, the average scores of the “Instructional management” sub-dimension of
the teachers were found to be high (X = 3.10) while the “People management” and “Behavior
management” sub-dimensions were found to be medium level ( X =2.12 and 1.99).

4. Teachers’ Attitude and Beliefs about Classroom Management According To Gender, Years of

Experience, School Level and Subjects

The Mann Whitney U- Test results of the teachers’ ABCC scores according to gender are given in

Table 5.

Table 5.
Mann Whitney- U test results based on gender

Subscale of ABCC Groups N Mean Rank Sum of Ranks U p

Instructional management Female 97 101.90 9884.00 4666.000 .563
Male 101 97.20 9817.00

People management Female 97 99.85 9685.50 4864.500 .932
Male 101 99.16 10015.50

Behavior management Female 97 100.48 9746.50 4803.500 811
Male 101 98.56 9954.50

When Table 5 was examined, no significant difference among the ABCC scores of the teachers with
regard to gender (p>.05) was found. Table 6 shows the Kruskal Wallis Test results of the teachers’
attitude and beliefs about the school administration with regard to years of experience, school level and

taught subjects.
Table 6.

Kruskal-Wallis Test results according to years of experience, school level and taught subjects

2

Subscale of ABCC Groups N Mean Rank  df 1 p

1-5 years 145 97.40

o Instructional management  6-10 years 32 106.56 2 773 .679

_g 11+ years 21 103.24

g 1-5 years 145 102.34

3 People Management 6-10 years 32 83.83 2 2.898 .235

“é 11+ years 21 103.79

% 1-5 years 145 101.73

> Behavior Management 6-10 years 32 83.09 2 3.538 171
11+ years 21 109.12
P 32 114.33

g Instructional management ¢ 98 97.60 2 2.633 .268

%‘ H 68 95.26

e P 32 80.13

A People Management S 98 101.27 2 4.697 .095
H 68 106.07
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P 32 84.13
Behavior Management S 98 98.52 2 3.998 .135
H 68 108.15
SM 48 92.09
SS 71 100.25
Instructional management  SC 40 98.26 3 1.807 .613
- CcT 39 108.53
g SM 48 103.09
E sS 71 101.41
2 People Management e 40 107.66 3 4.269 234
3 cT 39 83.23
= SM 48 104.84
SS 71 99.39
Behavior Management SC 40 105.93 3 3.008 .390
CcT 39 86.53

P= Primary School, S= Secondary School, H= High School; SM= Science/Math, SS= Social Sciences, SC= Skills Course CT= Class
Teacher

As can be seen in Table 6, there was no statistically significant difference among the ABCC scores of
the teachers with regard to years of experience, school level and the taught subjects (p>.05).

5. Teachers’ Attitude and Beliefs about Classroom Management According To Their Perception of the
Quality of the School Life

The Kruskal Wallis Test results, carried out to test whether there was a significant difference among
the teachers’ attitude and beliefs about classroom management according to their perception of the
quality of the school life, are given in Table 7.

Table 7.
The Kruskal Wallis Test results of the ABCC scores based on the QSLS scores
Subscale of ABCC QsLS N Mean Rank  df 7 p Significant
scores difference
Low 69 99.41
Instructional management Medium 56 88.29 2 3.833 147
High 73 108.18
Low 69 106.37
People Management Medium 56 110.63 2 8.212 .016 H>Land M
High 73 84.47
Low 69 102.45
Behavior Management Medium 56 107.95 2 3.409 .182
High 73 90.23

L=Low; M= Medium; H= High

As can be seen in Table 7, the mean rank of the ABCC scores of the teachers who perceived the
quality of the school life as high, gained from the “People Management” sub-dimension, was
significantly low [x? (3) = 8.212, p <.05].

Discussion

At the end of the study, the teachers’ perception of the quality of the school life was found to be
medium positive. Considering the fact that the research study was carried out in a small town, this result
was satisfactory. Related literature shows that there are problems in schools located in the eastern part
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of the country such as physical disadvantages, a lack of teaching materials, a lack of teachers, a frequent
change of teachers, multi-grade class teaching, etc., so the teachers as well as the students are not
satisfied with the quality of the school life (Cam Tosun & Filiz, 2017; Celikten, Sanal & Yeni, 2005; Cinkir,
2010; Dalka, 2006; D6s & Sagir, 2013; Erdem, Aydin, Tasdan & Akin; 2011; Erden & Erdem, 2013;
Gedikoglu, 2005; Geyik Yildirim, 2013; Giirsakal & Ongen, 2008; Giivendir, 2017; Kaya & Tasdemirci,
2005; Kazu & Aslan, 2011; Ozdemir, Civelek, Cetin, Karapinar & Ozel, 2015; Telef, 2011). The most
positive perceptions of the participants were about “Status” and “School Administration” while the most
negative perceptions were about “Student/student interaction”. In similar studies, it was seen that the
participating teachers’ perceptions in the “Status” dimension, which includes items to evaluate
themselves, were found to be more positive (inal & Sadik, 2011; 2009; Korkmaz & Sadik, 2011; Sari,
2007). The reason for this result could be the fact that teachers tend to perceive themself positive and
that social relationships are more positive in small schools located in small towns. The positive
perceptions of teachers about the school administration supported this result and revealed that
teachers feel valuable and happy in school settings. When examining the answers of the teachers for the
items of the student/student interaction dimension, it was seen that misbehavior such as ‘doing
something else in the lessons’, ‘swearing’, ‘cheating in exams’, ‘not caring about success or failure’, etc.,
were frequently observed among the students. Thus, such misbehavior might cause the quality of the
school life to be perceived more negative than it should be by affecting teacher/student interaction.
Results of further studies, which have detected the fact that negative relations between teachers and
students reduce the level of satisfaction about the school life, also support this idea (Erden & Erdem,
2013; Malin & Lynnakya, 2001; Maele & Houtte, 2010; Mok & Flynn, 1997).

Based on the results of the research study, no significant difference could be found among the
teachers’ perceptions of the quality of the school life with regard to gender and years of experience,
while secondary school teachers’ perceptions with regard to school level and Science/Math teachers’
perceptions with regard to taught subject were found to be more negative. The secondary school
teachers’ negative perception might be deriving from the development characteristics of the students.
The reason is that the needs of the students in these grades shift due to rapid changes in terms of their
physical, mental and emotional development, and that their interests for different areas increase while
their interests for lessons decrease (Yorikoglu, 1993). Therefore, not following the class, no focused
attention, dreaming, doing other stuff instead of assigned tasks, and peevishness are frequently
observed among the students in these grades (Baysal, 2009; Elban 2009; Kyriacouna& Martin 2009;
Little 2005). Further research studies carried out with Science and Math teachers showed that there can
be no effective teaching due to the structural features of the curriculum, the inabilities of the students
in language and preparedness for classes (Akinci, Uzun & Kisoglu, 2015; Deveci, 2010; Karaer, 2006; Kara
& Ozkan, 2016; Keles, Haser & Ozel, 2012; Ozdemir, 2006; Yanik, Bagdat, Gelici & Tastepe, 2016); that
novice teachers who have just started their profession have problems with motivating the students
(Giiglii, 2004; Oztiirk, 2016; Taneri & Ok, 2014); and that the lessons are mostly arranged around
lectures and tests (Aydin & Cakiroglu, 2010; Bardak & Karamustafaoglu, 2016; Dogan, 2010). Besides
that, there are numerous research studies revealing that students have a negative attitude towards
Science and Math lessons, resulting in low achievement in national exams (Altun, 1995; Avci, 2006;
Baykul, 1990; Kozcu Cakir, Senle r& Go¢men Taskin, 2007; Kurbanoglu & Takunyaci, 2012; Tasdemir,
2008; Temiz, 2007; Tuncer & Yilmaz, 2016). In this regard, it can be said that the Science and Math
teachers’ negative perceptions usually originate from their students’ attitude towards their lessons and
the problems occurring during those lessons.

The research revealed that teachers were found to be interventionist in their instructional
management attitude and interactionist in their people and behavior management attitude while there
was no significant difference in their attitudes with regard to years of experience. The reason for
teachers who are in the first years of their profession (1-5 years) to display a controlling attitude in their
classrooms could be that teacher-centered activities are easy to manage (Reeve, 2009; Ekici, 2008; Kurt,
Ekici, Aktas & Aksu, 2013). Pre-service teacher training programs in Turkey are theory-based and pre-
service teachers do not have sufficient opportunities to practice teaching (Blylikgbze-Kavas & Bugay,
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2009; Unver, 2010, Yalgin incik & Tanriseven, 2012). Therefore, this result could also be derived from
young teachers not finding themselves prepared to use student-centered activities. However, an
interventionist attitude was more often observed among experienced teachers according to further
studies (Demir & Maskan, 2007; Giiveng & Giiveng, 2014; Oguz, 2013; Okut, 2011; Okut & Ontas, 2015;
Unal & Unal, 2009). The reason for such a controlling attitude could be the test-centered education
system of Turkey. In other words, the teachers do not let the students control the teaching process but
try to finish the curricular items on time to increse the success of the students in these exams.

According to the results of the study classroom teachers show a more interventionist attitude
towards instruction while skills course teachers show a more interventionist attitude towards people
and behavior management. According to Yavuzer (1993), little children (7-11 years old) can get
motivated very easily but they cannot keep their motivation for a long time. Therefore, their efforts and
the products they produce should be checked often and their motivation should be encouraged by
rewarding their performances. The courses to develop their skills (Physical education and sports, Visual
arts, Music, Technology and design as well as Information technologies, etc.) are usually performance
based. Decreasing the noise and the disorder deriving from the students’ actions is based on certain
regulations. Besides that, observing the students’ behavior and providing feedback and enhancements
on time possess critical importance during the skill gaining process. Therefore, it is thought that this
result could originate from the needs of the students according to their age and the changes in the
quality of the target behaviors.

The findings of this study show that teachers who perceive the quality of the school life on a low or
medium level are more interventionist towards people management. It gets difficult for teachers who
are unsatisfied with the school life in general, to establish relations not only with the students but also
with other members of the school, to sustain love and respect in their relations, to perform their
profession enthusiastically and ambitiously (Geng, 1993). In related literature, it can be seen that
teachers who often communicate with their students and who enable them to participate in class are
the ones who perceive the quality of the school life higher (ilmen, 2010; Kesici, 2010; inal&Sadik, 2014).
In this case, the researchers could say that satisfaction with the school in general is an important
variable affecting the way of the teachers’ communication particularly with students and their
management of relationships.

Conclusion and Suggestions

At the end of this research carried out in the town of Tercan in Erzincan, aiming to investigate the
teachers’ perception of the quality of the school life as well as their attitude and beliefs about classroom
management, it was found that teachers perceived the quality of the school life, at their places of work,
to be mid-level and that their negative perceptions were about student/student interactions. With
regard to the school level, Science/Math teachers are the teachers whose school satisfaction was the
lowest. The teachers’ attitudes and beliefs about classroom management were found to be
interventionist with regard to the teaching process while they were found to be more interactionist in
human and behavior management. The perception of the quality of the school life did not make a
significant difference; however, teachers working at schools where the quality of the school life was
perceived high were found to be more interactionist in human management. According to the results,
the quality of the school life is an effective variable in forming attitudes towards human and behavior
management especially. In this respect, the following can be suggested;

e There should be more practical training about student-centered methods and techniques to
make teachers/pre-service teachers become more interactionist with regard to teaching.

e The concept of ‘ethics’ in teacher/student relations should be more emphasized in training
programs about classroom management.

e A detailed investigation should be done to evaluate the reasons (social, economic, etc.) of
secondary school teachers and specific subject teachers’ dissatisfaction with their schools.
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Tiirkge Siirimui

Giris

Egitim sisteminin ¢agin gerektirdigi donanimlara sahip bireyler yetistirerek, toplumlarin gelecegine
oncllik etmesi ve ilerlemesini saglamasinin temelinde kaliteli okullar yatmaktadir. Egitimde kalite
genellikle okullarin amag ve islevlerine ulasma bigcimi ve derecesi olarak tanimlandigindan (Bakioglu &
Baltaci, 2010; Uysal, 1998), egitimde yapilan arastirmalar ¢ogunlukla 6grencilerin akademik basarilar
Uzerine yogunlagsmaktadir (Epstein & Mcpartland, 1976a). Ancak akademik basari okullarin amaglarindan
sadece biridir. Cesitli alanlarda gézlenen hizli degisim ve gelismelere bagli olarak egitimin yapi ve islevleri
de surekli degismektedir. Giinlimizde okullar bilgi aktarimi yapilan degil, 6§renmenin gergeklestigi
yerler olarak gorilmektedir (Ayik & Atas-Akdemir, 2015; Téremen, 2001). Dolayisiyla okullarin temel
islevleri de 6grencilere potansiyellerini gelistirip kullanabilecekleri 6grenme firsatlari sunma, bireysel ve
sosyal kimligi gelistirme, sorumluluk duygusunu giclendirme, demokratik/ ¢ogulcu ve 6grenen bir
toplum olusturma ve evrensel kiltir olusumuna katki saglama olarak tanimlanmaktadir (Apple &Bean,
2011; Branson, 2004; Cheng, 1996; Dewey, 1996; Sisman, 2011). Okullarin bu islevlerini etkili bir sekilde
yerine getirebilmeleri ise degisen kosullara ayak uydurabilmenin yani sira bir yasam alani olarak da
kaliteli olmalarina baghdir. Aksi takdirde 6grenciler okulu faydasiz, gereksiz, can sikici bir yer olarak
gormeye baslayip, egitimden uzaklasabilirler. Béyle bir durumda egitim sisteminin amaglarina ulagmasi
mimkin degildir. Bu nedenle okullarin yasam kalitesinin 6nemi her gegen giin artmakta ve okullarin
mevcut durumu tanimlamaya ve etkilerini géstermeye yonelik arastirmalarin sayisi cogalmaktadir.

Ogrencilerin okul tatmini Uzerine kurulan bir kavram olan okul yasam kalitesi genel olarak
ogrencilerin okul yasamina katilimi ve okul ortamina baghligi ile sonuglanan “iyi olma hali” olarak
tanimlanmaktadir (Karatzias, Papadioti-Athanasiou, Power & Swanson, 2001, 91). Epstein ve
Mcpartland’ a (1976b) gére okul yasam kalitesi okuldan memnuniyet, okul islerinin 6nemli olduguna
inang ve oOgretmene yonelik tepkilerinden olusmaktadir. Malin & Linnakyla ise (2001) okul yasam
kalitesinin sadece kisisel 6zellikler ve deneyimlerden degil 6grencilerin 6gretmenleriyle, 6gretmenlerin
birbirleri ve okul kaltlrayle iliskilerinden de etkilendigini belirtmektedir. Kim ve Kim (2013) 6grencinin
arkadaslari, 6gretmenleri ve aileleriyle olan iliskilerinin okul yasam kalitesiyle ilgili oldugunu belirtirken;
Johnson ve Stevens (2001) okul yasam kalitesini okulda 6grencilere verilen destek, yenilikler, kararlara
katiim ve iliskiler agisindan degerlendirmektedir. Williams ve Batten (1981) ise okul yasam kalitesini
okula yonelik olumlu ve olumsuz duygu, statl, kimlik, 6gretmenler, okuldaki firsatlar ve basaridan
olustugunu belirtmektedir (Akt. Ayik & Atas-Akdemir, 2015, 432). Farkh arastirmacilar tarafindan yeni
boyutlar eklense de okul yasam kalitesinin 6grencinin okul toplumuyla olan etkilesiminden ve
sonuglariyla ilgili duygularinin sentezinden olustugu sdylenebilir (Malin &Linnakyla, 2001; Leonard,
2002). Egitimin temel girdisi 6grencilerdir. ilgili literatiirde de 6grencilerin kendilerini okulda iyi ve mutlu
hissetmeleriyle ilgili olarak bircok arastirmaya ulasiimis ve okul yasam kalitesinin 6grencilerin 6zgiiveni,
akademik calismalara karsi motivasyonlari, tutumlari ve basarilari, yasam doyumlari, benlik saygilari,
davranis bicimleri, okula baghliklari tizerinde ¢ok buyilk etkilere sahip oldugu gortlmustir (Akgil
Gindogdu & Giller, 2016; Akin Kdsterelioglu & Kdsterelioglu, 2015; Argon & ismetoglu, 2016; Ayik &
Atas-Akdemir, 2015; Baker, 1999; Berndt, 1999; Bilgic, 2009; Bourke & Smith, 1989; Gedik, 2014; iimen,
2010; inal & Sadik, 2014; Kim & Kim, 2013; Karatzias, Power & Swanson, 2001; Lee, Zhang & Song, 2011;
Leonard, 2002; Ostroff, 1992; Pawlovich, 1983; Sari, 2012; Sari & Cenkseven, 2008; Hunt-Sartori, 2007;
Kalayci & Ozdemir, 2013; Tung & Besalti, 2014; Wolf, Chandler & Spies, 2001).

Ancak Ogretmenler de okulda egitim-6gretim uygulamalarindan ve Ogrencilerin her agidan
(akademik, sosyal ve psikolojik) saglikh bir birey olarak yetismelerinden temelde sorumlu olan kisilerdir.
Okulun formal ve informal yasam niteliklerinden olusan okul yasam kalitesi sadece 6grenciler igin degil
ogretmenler igin de kendilerini mutlu ve glivende hissettikleri, yaptiklari isten ve sosyal iliskilerinden
memnun olduklari bir ortami ifade etmektedir. Sar’ ya (2007) gore okula y6nelik duygular, okul
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ortaminda kendini degerli hissetme, yodnetici, 6gretmen, 6grenci ve velilerle olan iletisim ve 6gretim
uygulamalarina iliskin duslinceleri de Ogretmenlerin okul yasam kalitesine yonelik algilarini
olusturmaktadir. Okula yonelik duygular; 6gretmenlerin okula karsi hissettikleri olumlu-olumsuz duygu,
distiince ve tutumlari kapsamaktadir. Kisinin “iyi olma” halini degerlendirmesinde de 6nemli bir yer
tutan duygular (Yetim, 2001) 6gretmenlik mesleginin de kalbidir Hargreaves (1998). Statli boyutu,
bireyin bulundugu toplumda kendini ne kadar degerli ve 6nemli hissettigiyle iliskilidir. Her insanin
grubun bir Uyesi oldugunu hissetmeye ihtiya¢ duydugu gibi 6gretmenler de 6grencileri, okul yoneticileri,
veliler ve meslektaslari icin degerli olmak isterler (Cenkseven Onder & Sari, 2009). Okuldaki 6gretmenler
arasi iletisim, 6gretmenlerin mesleki yeterligine ve kendilerini gelistirme duzeylerine yonelik algilar
O0gretmenler; 6grencilerin birbirileriyle olan iliskileri ve basariya verdikleri éneme yonelik algilar ise
dgrenciler boyutunu olusturmaktadir. Ogretim programi boyutu &gretmenlerin dgretim programi
hakkindaki goérusleri; okul yonetimi boyutu ise yodneticilerin okulda katilimciiga verdikleri 6nem,
ogretmen ve oOgrencilerle kurduklari iletisimin dlzeyi ve Ogretimin etkili bir sekilde yurutilmesine
gosterdikleri duyarlilikla ilgilidir (Sari, 2007).

Okula yénelik olumlu ve olumsuz duygular bireyin 6zgliveni ile dogrudan iliskilidir (Mok&Flynn,
2002). Kendini degerli, anlamh ve etkili bulma 6zsayglyi, 6zsaygi ise ise karsi olumlu tutumlari, is
doyumunu ve ise bagliigi beslemektedir (Mauno, Kinnunen & Ruokolainen, 2006). Birlikte ¢alistig
insanlarla rahat iletisim kurabilen, bir arada olmaktan mutlu olan ve bu ortamda kendilerini gelistirebilen
kisiler genel olarak hayata daha olumlu bakmaktadir (Cenkseven Onder & Sari, 2008). Kisisel ve mesleki
Ozellikleriyle okul yoneticileri 6gretmenlerin 6gretme c¢abasini ve is doyumunu olumlu/olumsuz
etkileyebilmektedir (Alic, 1989; Giindiiz, 2008; Mete, 2006; Unverdi, 2016). is yerine bagl bireyler,
kendilerini daha degerli ve etkili bulmakta, bu 6z saygi is doyumunu arttirmakta (Mauno, Kinnunen &
Ruokolainen, 2006), olumlu 6gretmen-6grenci iliskisi ile 6gretmenlerin 6grenci kontrol yaklagimlar
arasinda iliski bulunmaktadir (Schmidt,1992). Goruldigi gibi ve okul yasam kalitesi 6gretmenlerin
performanslarini ve vyaptiklari isten memnuniyet diizeylerini dogrudan etkileyebilecek unsurlar
icermektedir. Bununla birlikte 6grencilerle ayni yasam alanini paylasan 6gretmenlerin okul yasam kalitesi
algilarini ve nasil etkilendiklerini inceleyen sinirli sayida arastirmaya ulasiimistir. incelendiginde bu
calismalarin okul yasam kalitesini 6gretmenlerin mesleki tutum, mesleki tilkenmislik ve is doyumlariyla
iliskili ele aldigi goriilmistiir (Cenkseven Onder & Sari, 2009; inal & Sadik, 2011, 2014; Karakaya Cigek
&Coruk, 2017; Kesici, 2010; Korkmaz, 2009; Tirkyilmaz & Kus, 2010). Ogretmenlerin okuldaki “iyi olma”
durumlarinin sinif igindeki tlim davraniglarina yansiyacagi gerekgesinden hareketle 6gretmenlerin okul
yasam kalitesi algilarinin sinif yénetimine yénelik tutum ve inanglarini inceleyen bir arastirma yapmaya
gereksinim duyulmustur. Arastirmada asagidaki sorulara cevap aranmistir:

1. Ogretmenlerin okul yasam kalitesi algilari nasildir?

2. Ogretmenlerin okul yasam kalitesi algilari cinsiyet, hizmet yili, gérev yaptiklari kademe ve
branslarina gére anlamh bir sekilde farkhlagsmakta midir?

3. Ogretmenlerin sinif yénetimine yénelik tutum ve inanglari nasildir?

4. Ogretmenlerin sinif ydnetimine ydnelik tutum ve inanglari cinsiyet, hizmet yili, gérev yaptiklari
kademe ve branslarina gore anlamli bir sekilde farklilasmakta midir?

5. Okul yasam kalitesi algisi diizeylerine gore 6gretmenlerin sinif yonetimine yonelik tutum ve
inancglari arasinda anlamli bir farklilik var midir?

Yontem
Arastirmanin Modeli

Bu arastirma ogretmenlerin okul yasam kalitesi algilari ile sinif yonetimine yoénelik tutum ve
inanclarini inceleyen tarama modelinde betimsel bir calismadir.
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Katilimcilar

Erzincan’in Tercan ilgesinde gergeklestirilen arastirmada orneklem alma yoluna gidilmemis, ilce
merkezindeki tim okullara (ilkokul, ortaokul, lise) ulasiimistir. Bu okullarda gérev yapmakta olan
dgretmenlerden 198’ i arastirmaya gonillii olarak katilmistir. Ogretmenlerin %16.2’si ilkokul; %49.5" i
ortaokul ve %34.3’ i liselerde gorev yapmaktadir. Hizmet yillari 1-5 yil (%73.2) 6-10 yil (%16.2) ve 11 yil
lizeri (%10.6) arasinda degisen 6gretmenlerin %51’ i erkek, %49.0" u kadindir. Branslara goére dagihm ise
fen-matematik (%24.2), sosyal bilimler (%35.9), beceri dersleri (%20.2), sinif 6gretmenligi (%19.7)
seklindedir.

Kullanilan Veri Toplama Araglari

Arastirma verilerinin toplanmasinda Sari (2007) tarafindan gelistirilen Okul Yasam Kalitesi Olcegi
(OYKO) ve Martin, Yin ve Baldwin (1998) tarafindan gelistirilen ve Ekici (2008) tarafindan Tiirkgeye
uyarlanan Sinif Yénetimine Yénelik Tutum ve inang Olcegi (SYTIO) kullanilmistir. OYKO okula yénelik
duygular, statli, 6gretmenler, 6grenci-6grenci iletisimi, 6gretim programi ve okul yénetimi olmak lizere
toplam alti boyut ve 50 maddeden olusmaktadir. Olgegin Cronbach alfa i¢ tutarlik katsayilari sirasiyla;
.90, .74, .90, .80, .52, .93 ve olgek genel igin .94’ diir. Cevaplama begli Likert tipi bir derecelendirmeyle
yapilmaktadir. Olgegin arastirmadan elde edilen veriler lizerinde tekrar hesaplanan Cronbach alfa
givenirlik katsayilari sirasiyla .91, .94, .95, .81, .53, .96 ve 6l¢ek genelinde .96 olarak hesaplanmistir.
SYTIO ise li¢c boyutlu (6gretim, insan ve davranis ydnetimi) ve toplam 26 maddeden olusan bir 6lgektir.
Ogretim ydnetimi 6grenme-6gretme siirecini planlama, sinif ortamini diizenleme ve zamani ydnetme;
insan yonetimi bir birey olarak 6grenciler hakkindaki distinceler ve o6grencilerle iliskileri gelistirme;
davranis yonetimi boyutu ise disiplin problemlerini 6nleme yoniindeki 6gretmen davranislarini
icermektedir (Martin, Yin & Baldwin, 1998).Cevaplamanin 4’li likert tipinde oldugu olgekte her bir
boyuttan elde edilen yiiksek puanlar midahaleciligi, disik puanlar ise midahaleci olmamayi
yansimaktadir. Ekici (2008) tarafindan yapilan gecerlik ve glivenirlik ¢alismasinda Cronbachalpha
glvenirlik katsayilari sirasiyla .82, .70 ve .65 hesaplanmistir. Arastirmadan elde edilen veriler {izerinde
tekrar hesaplanan Cronbachalpha glivenirlik katsayilari ise sirasiyla .89, .74 ve .71 olarak saptanmistir.

Veri Analizi

Oncelikle 6gretmenlerin OYKO ve SYTIO’ den elde ettikleri puanlarin aritmetik ortalama ve standart
sapmalari hesaplanmistir. Daha sonra OYKO puanlarina ait aritmetik ortalamalar her bir alt 6lgekte
madde sayisina boliinerek 1 ve 5 arasinda degerler elde edilmistir. Bu degerler 1.00-1.80 “Cok dusuk”,
1.81-2.60 “Duslik”, 2.61-3.40 “Orta”, 3.41-4.20 “Yiksek” ve 4.21-5.00 “Cok yiksek” degerlendirme
araliklarina gére yorumlanmistir. SYTIO puanlarina ait aritmetik ortalamalarda benzer siireg izlenmis elde
edilen sonuglar 6lcegin yapisi geregi  >1.33= dusuk/ miidahaleci olmayan, 1.34-2.66= orta/ etkilesimci
ve <2.67= yiiksek/ miidahaleci olarak yorumlanmistir. Ogretmenlerin 6lgek puanlar arasindaki
farkhliklari incelemek amaciyla 6ncelikle Kolmogorov-Smirnov testi yapilarak olgiimlerin normallik
saylltist  test edilmistir. Sonuglar normallik sayiltisinin  karsilanmadigini  gosterdigi igin ikili
karsilastirmalarda Mann Whitney U-Testi, ¢oklu karsilastirmalarda da Kruskall-Wallis Testi kullaniimistir.
Ogretmenlerin okul yasam kalitesi algi diizeylerine gdre sinif ydnetimine ydnelik tutum ve inanglari
arasinda anlamh bir farklilik olup olmadigini test ederken okul yasam kalitesi algisi “cok disik” (f:8) ve
“cok yuksek” (f:12) olan 6gretmenlerin frekanslari az oldugundan veriler 1.00-2.60 “dusuk”, 2.61-3.40
“orta” v 3.41-5.00 “ yliksek” araliklarina gére yeniden gruplanmistir. Tim analizlerde anlamlilik dizeyi
.05 olarak kabul edilmistir.

Bulgular
1. Ogretmenlerin Okul Yasam Kalitesi Algilari

Ogretmenlerin OYKO puanlarina ait betimsel istatistikler Tablo 1’de yer almaktadir.
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Tablo 1.

OYKO puanlarina ait betimsel istatistikler

OYKO Boyutlari X ss
Okula yonelik duygular 3.04 .97
Stati 3.08 1.26
Ogretmenler 3.05 .99
Ogrenci-6grenci iletisimi 2.95 .83
Ogretim programi 3.04 .80
Okul yonetimi 3.08 1.09
Toplam puan 3.04 .79

Tablo 1’de goriilduigii gibi okul yasam kalitesi algilari genel olarak orta diizeyde (X =3.04) olan
dgretmenlerin nispeten en yiiksek puani “Statii” ( X =3.08) ve “Okul Yénetimi” (X =3.08); en diisiik puani
ise “Ogrenci-6grenci iletisimi” (X =2.95) alt boyutlarinda aldiklari gérilmektedir.

2. Ogretmenlerin Cinsiyet, Hizmet Yili, Gorev Yaptiklari Kademe ve Branslarina Gore Okul Yasam
Kalitesi Algilar

Tablo 2, 6gretmenlerin OYKO puanlarinin cinsiyete gére Mann Whitney U- Testi sonuglarini
gostermektedir.

Tablo 2.
Cinsiyete gére Mann Whitney U- Testi sonuglari
OYKO Boyutlari Grup N Sira Ort. Sira Top. U p
Okula yonelik duygular Kadin 97 97.64 9471.50

Erkek 101 101.28 10229.50 4718.500 .65
Stati Kadin 97 99.95 9695.50

Erkek 101 99.06 10005.50 4854.500 91
Ogretmenler Kadin 97 97.90 9496.50

Erkek 101 101.03 10204.50 4743.500 .70
Ogrenci-6grenci iletisimi Kadin 97 102.64 9956.50

Erkek 101 96.48 9744.50 4593.500 A4
Ogretim programi Kadin 97 97.50 9457.50

Erkek 101 101.42 10243.50 4704.500 .62
Okul yonetimi Kadin 97 95.51 9264.50

Erkek 101 103.33 10436.50 4511.500 .33
Toplam puan Kadin 97 97.22 9430.50

Erkek 101 101.69 10270.50 4677.500 .58

Tablo 2 incelendiginde &gretmenlerin OYKO puanlari arasinda cinsiyete goére anlamli bir fark
bulunmadig gérilmektedir (p> .05). Tablo 3, gretmenlerin OYKO puanlarinin hizmet yillarina, egitim
kademelerine ve branslarina gore KruskalWallis Testi sonuglarini gostermektedir.
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Tablo 3.
Hizmet yili, egitim kademesi ve bransa gére Kruskal Wallis Testi sonuglari

OYKO Boyutlari

= 5 g g £ <
25 E HE 8 5 2
5 S & £ °F & s =
S G v 23 % B o8& £ 3 3
a ©
1-5 yil 145 102.36 102.21 101.71 96.93 100.00 102.52 101.72
6-10 yil 32 84.31 90.59 89.67 93.84 88.89 90.58 86.50
—;_ 11 yil ve + 21 102.90 94.33 99.21 125.86 112.21 92.21 104.00
] df 2 2 2 2 2 2 2
g i 2.686 1.277 1.159 5.063 2.163 1.520 1.994
T P .261 .528 .560 .08 .339 448 .369
| 32 122.05 121.36 122.38 110.20 94.09 116.84 123.06
'g (0] 98 83.91 81.90 84.04 100.88 98.12 78.41 81.22
CIEJ L 68 111.35 114.57 111.02 92.47 104.03 121.73 114.75
2 df 2 2 2 2 2 2 2
; ){1 15.132 18.702 14.999 2.204 774 26.455 20.199
)‘OED P .001 .000 .001 .332 .679 .000 .000
w Anlamli fark iL>0 i,L>0 i L>0 i,L>0 i,L>0
FM 48 83.04 89.24 79.89 99.13 99.35 80.78 79.93
SB 71 108.25 108.57 111.78 94.36 100.32 108.70 109.49
BD 40 96.25 92.83 94.11 95.86 104.74 100.01 97.19
g sO 39 107.17 102.46 106.81 113.05 92.82 105.26 107.78
o df 3 3 3 3 3 3 3
Y 6.448 3.990 9.982 2.925 .887 7.356 8.638
P .092 .263 .020 .403 .828 .061 .035
Anlamli fark SB >FM SB>FM

i= ilkokul, O= Ortaokul, L= Lise; FM= Fen- Matematik, SB= Sosyal bilgiler, BD= Beceri Dersleri, SO= Sinif Ogretmeni

Tablo 3 incelendiginde dgretmenlerin OYKO puanlari arasinda hizmet yillarina gére anlamli bir fark
olmadigi gorilmektedir (p> .05). Bununla birlikte ortaokul 6gretmenlerinin “Okula yonelik duygular,
Statii, Ogretmenler, Ogretim programi ve Okul ydnetimi” alt boyutlarinda ve &lcek genelinde elde
ettikleri puanlarin sira ortalamalari lise ve ilkokul 6gretmenlerinden anlaml bir sekilde daha disiik
olmustur [x? (2) = 15.132, 18.720, 14.999, 26.455, 20.199 p<.05]. Brans acisindan ise fen-matematik
dgretmenlerinin OYKO puanlarina ait sira ortalamalarinin “Ogretmenler” alt boyutu ve 8lcek genelinde
diger 6gretmenlerden anlamli bir sekilde daha disiik oldugu goriilmektedir [x? (3) = 9.982, 8.638 p <.05].

3. Ogretmenlerin Sinif Yonetimine Yonelik Tutum ve inanglan

Ogretmenlerin SYTIO puanlarina ait betimsel istatistikler Tablo 4’de verilmistir.
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Tablo 4.
SYTIO puanlarina ait betimsel istatistikler

SYTiO Boyutlari X ss
Ogretim ydnetimi 3.10 .52
insan ydnetimi 2.12 A8
Davranig yénetimi 1.99 .60

Tablo 4’de gériildigii gibi 6gretmenlerin “Ogretim Yonetimi” alt boyutuna ait puan ortalamalari
yiiksek (X = 3.10), insan Yonetimi ve Davranis Yonetimi alt boyutlarinda ise orta diizeydedir (X = 2.12

ve 1.99).

4, ééretmenlerin Cinsiyet, Hizmet Yili, Gorev Yaptiklari Kademe ve Branglarina Gére Sinif Yonetimine

Yonelik Tutum ve inanglari

Ogretmenlerin SYTIO puanlarinin cinsiyete gére Mann Whitney- U Testi sonuglari Tablo 5’ de

verilmistir.

Tablo 5.

Cinsiyete gére Mann Whitney U- Testi sonuglari

SYTiO Boyutlari Grup N Sira Ort. Sira Top. U p

Ogretim ydnetimi Kadin 97 101.90 9884.00 4666.000 .563
Erkek 101 97.20 9817.00

insan yénetimi Kadin 97 99.85 9685.50 4864.500 .932
Erkek 101 99.16 10015.50

Davranig yénetimi Kadin 97 100.48 9746.50 4803.500 811
Erkek 101 98.56 9954.50

Tablo 5 incelendiginde &gretmenlerin SYTIO puanlari arasinda cinsiyetlerine gére anlamli bir fark
olmadigi gorilmektedir (p> .05). Tablo 6, 6gretmenlerin sinif yonetimine yonelik tutum ve inang
diizeylerinin hizmet yillarina, gérev yaptiklari egitim kademesine ve branslarina gére Kruskal Wallis Testi

sonuglarini géstermektedir.

Tablo 6.
Hizmet Yili, egitim kademesi ve bransa gére Kruskal Wallis Testi sonuglari
SYTIO Boyutlari Gruplar N Sira Ort. df e p
1-5yil 145 97.40
Ogretim yonetimi 6-10 yil 32 106.56 2 773 .679
_ 11yl ve + 21 103.24
= 1-5 il 145 102.34
g insan yénetimi 6-10 yil 32 83.83 2 2.898 .235
-’:l:‘ 11 yil ve + 21 103.79
1-5 yil 145 101.73
Davranis yénetimi 6-10 yil 32 83.09 2 3.538 171
11 yil ve + 21 109.12
) [ 32 114.33
'é Ogretim yonetimi o 98 97.60 2 2.633 .268
L L 68 95.26
< | 32 80.13
:E insan yénetimi (0] 98 101.27 2 4.697 .095
vy L 68 106.07
I 32 84.13
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Davranig yonetimi (0] 98 98.52 2 3.998 135
L 68 108.15
FM 48 92.09
SB 71 100.25
Ogretim yonetimi BD 40 98.26 3 1.807 .613
SO 39 108.53
FM 48 103.09
& SB 71 101.41
S insan yonetimi BD 40 107.66 3 4.269 234
o) 39 83.23
FM 48 104.84
SB 71 99.39
Davranig yonetimi BD 40 105.93 3 3.008 .390
SO 39 86.53

i= ilkokul, O= Ortaokul, L= Lise; FM= Fen- Matematik, SB= Sosyal bilgiler, BD= Beceri Dersleri, SO= Sinif Ogretmeni

Tablo 6’ da gorildigi gibi 6gretmenlerin SYTIO puanlari arasinda hizmet siireleri, gérev yaptiklari
egitim kademesi ve branslarina gore istatistiksel olarak anlamli bir fark yoktur (p>.05).

5. Ogretmenlerin Okul Yasam Kalitesi Algi Diizeylerine Gore Sinif Yonetimine Yonelik Tutum ve
inanglar

Ogretmenlerin okul yasam kalitesi algisi diizeylerine gore sinif ydnetimine ydnelik tutum ve inanglari
arasinda anlamli bir farklilik olup olmadigini test etmek amaciyla yapilan Kruskal Wallis Testi sonuglari
Tablo 7’de verilmistir.

SYTIO Boyutlar oYko N Sira Ort. df e p Anlamli fark
puanlari
Dusuk 69 99.41
Ogretim ydnetimi Orta 56 88.29 2 3.833 147
Yiksek 73 108.18
Dusuk 69 106.37
insan yénetimi Orta 56 110.63 2 8.212 .016* Y>DveO
Yiiksek 73 84.47
Dusuk 69 102.45
Davranis yonetimi Orta 56 107.95 2 3.409 .182
Yiiksek 73 90.23

D=Diisiik, O= Orta, Y=Ylksek

Tablo 7’ de goriildugi gibi okul yasam kalitesini yiiksek algilayan dgretmenlerin “insan yénetimi” alt
boyutunda aldiklari SYTiO puanlarina ait sira ortalamasi anlamli bir sekilde daha dusiiktir [x2 (3) = 8.212,
p <.05].

Tartigma ve Yorum

Arastirma sonucunda 6gretmenlerin okul yasam kalitesi algilarinin orta diizeyde olumlu oldugu
gorilmisttr. Arastirmanin kiglk bir ilcede gergeklestirildigi goéz oOniline alindiginda bu sonug
sevindiricidir. Clink( ilgili literatlr dogudaki okullarda fiziksel olanaksizliklar, materyal eksikligi, 6gretmen
vetersizligi, sik stk 6gretmen degismesi, birlestirilmis sinif uygulamalari, vb. sorunlar yasandigini,
o6gretmenlerin ve O6grencilerin okul yasam kalitesinden memnun olmadiklarini géstermektedir (Cam
Tosun & Filiz, 2017; Celikten, Sanal & Yeni, 2005; Cinkir, 2010; Dalka, 2006; Dos & Sagir, 2013; Erdem,
Aydin, Tasdan & Akin; 2011; Erden & Erdem, 2013; Gedikoglu, 2005; Geyik Yildirim, 2013; Girsakal &
Ongen, 2008; Giivendir, 2017; Kaya & Tasdemirci, 2005; Kazu & Aslan, 2011; Ozdemir, Civelek, Cetin,
Karapinar & Ozel, 2015; Telef, 2011). Katilimcilarin okul yasam kalitesiyle ilgili en olumlu algilari “Stati”
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ve “Okul Yénetimi” ; en olumsuz algilar ise “Ogrenci-6grenci iletisimi” boyutuna yonelik olmustur.
Benzer calismalarda da 6gretmenlerin kendilerini degerlendirmelerine yonelik maddelerin yer aldig
“statli” boyutunda algilarinin daha olumlu oldugu gériilmektedir (inal & Sadik, 2011; 2009; Korkmaz
&Sadik, 2011; Sari, 2007). Bunun nedeni kisinin kendisini pozitif algilama egilimi olabilecegi gibi, ilgenin
ve gorev yapilan okullarin kiigik olmasi nedeniyle okuldaki sosyal iliskilerin daha olumlu olmasi olabilir.
Ogretmenlerin okul yénetimine yénelik algilarinin da olumlu olmasi bu sonucu desteklemekte,
O0gretmenlerin  okul ortaminda kendilerini degerli ve ©nemli hissettiklerini gostermektedir.
Ogretmenlerin dgrenci-6grenci iletisimi boyutundaki maddelere verdikleri cevaplar incelendiginde ise,
ders esnasinda baska seylerle ilgilenme, kifurli konusma, sinavlarda kopya ¢ekme, basari/basarisizligi
umursamama vb. davraniglarin 6grencilerde sik gézlendigi anlasilmaktadir. Dolayisiyla bu tur davraniglar
ogretmen- 6grenci iliskilerini etkileyerek okul yasam kalitesinin oldugundan daha olumsuz algilanmasina
neden olmus olabilir. Ogretmen- &grenci arasindaki olumsuz iliskilerin okul yasantilariyla ilgili
memnuniyeti azalttigini saptayan arastirma sonuglari da bu goriisi destekler niteliktedir (Erden &
Erdem, 2013; Malin & Lynnakya, 2001; Maele & Houtte, 2010; Mok & Flynn, 1997).

Arastirmadan elde edilen sonuglara gore 6gretmenlerin okul yasam kalitesi algilarinda cinsiyet ve
hizmet yillarina gore anlamli fark yoktur. Bununla birlikte kademe agisindan ortaokul, brans agisindan ise
fen- matematik 6gretmenlerinin algilarinin daha olumsuz oldugu goérilmdistir. Ortaokul 6gretmenlerinin
olumsuz algilari 6grencilerin gelisim 6zelliklerinden kaynaklaniyor olabilir. Clinkl 6n ergenlik déneminde
olan ortaokul 6grencilerinin fiziksel, zihinsel, duygusal agidan hizli bir degisimin etkisiyle ihtiyaclari
degisir, farkh seylere ilgileri artarken, derslere karsi ilgileri azalir (Yoriikoglu, 1993). Bu nedenle dersi
dinlememe, dikkatini toplayamama, hayal kurma, ders disi seylerle ilgilenme, hirginlik davranislari bu
kademedeki 6grencilerde daha sik gézlenir (Baysal, 2009; Elban 2009; Kyriacouna & Martin 2009; Little
2005). Fen ve matematik 6gretmenleriyle yapilan arastirmalar ise 6gretim programinin yapisal 6zellikleri,
Ogrencilerin dil ve 6n bilgilerindeki yetersizlikler nedeniyle etkili 6gretim yapilamadigini (Akinci, Uzun
&Kisoglu, 2015; Deveci, 2010; Karaer, 2006; Kara & Ozkan, 2016; Keles, Haser & Ozel, 2012; Ozdemir,
2006; Yanik, Bagdat, Gelici &Tastepe, 2016); meslege yeni baslayan 6gretmenlerin 6grencileri motive
etmede sorunlar yasadigini (Guiglti, 2004; Oztiirk, 2016; Taneri & Ok, 2014); derslerin daha ¢ok diiz
anlatim yontemi ve test c¢ozllerek islendigini gostermektedir (Aydin &Cakiroglu, 2010; Bardak &
Karamustafaoglu, 2016; Dogan, 2010). Ayrica Ogrencilerin fen ve matematik derslerine yo6nelik
tutumlarinin olumsuz, merkezi sinavlarda bu derslerdeki basarinin dusik oldugunu gosteren birgok
arastirmada bulunmaktadir (Altun, 1995; Avci, 2006; Baykul, 1990; Kozcu Cakir, Senler & Gogmen Taskin,
2007; Kurbanoglu & Takunyaci, 2012; Tasdemir, 2008; Temiz, 2007; Tuncer & Yilmaz, 2016). Bu
durumda fen ve matematik 6gretmenlerinin olumsuz algilarinin, 6grencilerin derslerine yonelik
tutumlarindan ve 6gretim sirasinda yasanan sikintilardan kaynaklandigi séylenebilir.

Arastirma, Ogretmenlerin sinif yonetim tutumlarinin 6gretimde miidahaleci, insan ve davranis
yonetiminde ise etkilesimci oldugunu gostermis, cinsiyet ve hizmet yilina gore tutumlarda anlamh bir
farkhhk olmamistir. Cogunlugu mesleginin ilk yillarinda (1-5 yil) olan 6gretmenlerin 6gretimde kontrolci
bir tutum sergilemelerinin nedeni, 6gretmen merkezli etkinlikleri yonetmenin daha kolay olmasi olabilir
(Reeve, 2009; Ekici, 2008; Kurt, Ekici, Aktas & Aksu, 2013). Ulkemizde hizmet 6ncesi 6gretmen yetistirme
programlari teori agirlikli olup, 6gretmen adaylarina yeterince uygulama yapma firsati verilmemektedir
(Buylikgdze-Kavas & Bugay, 2009; Unver, 2010, Yalcin incik & Tanriseven, 2012). Dolayisiyla bu sonug
geng Ogretmenlerin 6grenci merkezli etkinlikleri uygulamada kendilerini yeterli gormemelerinden de
kaynaklanmis olabilir. Ancak yapilan arastirmalara gore 06gretimde midahaleci tutum deneyimli
ogretmenlerde de sik gozlenmektedir (Demir & Maskan, 2007; Gliveng & Giliveng, 2014; Oguz, 2013;
Okut, 2011; Okut & Ontas, 2015; Unal & Unal, 2009). Bu durumda bu kontrolcii tutumun nedeni,
tlkemizde bir Ust egitim kademesine gegiste uygulanan merkezi sinav sistemi de olabilir. Bir diger
ifadeyle 6gretmenler Ogretim siirecinde kontrollii 6grencilere birakmayarak konulari zamaninda
bitirmeye, bu sekilde 6grenci basarisini arttirmaya calisiyor olabilirler.

Arastirma sonucunda sinif 6gretmenlerinin 6gretimde; beceri dersleri 6gretmenlerinin ise insan ve
davranis yonetiminde mudahaleci tutuma daha yakin olduklari gorilmustir. Yavuzer’ e (1993) gore
kiigik gocuklar (7-11 yas) ¢abuk motive olurlar fakat motivasyonlarini uzun sireli koruyamazlar. Bu

143



Zenciroglu & Sadik — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(1), 2018, 126-150

nedenle gosterdikleri ¢caba veya ortaya koyduklari Grlinler sik sik kontrol edilmeli, performanslari
odullendirilerek dikkatleri canli tutulmahdir. Beceri gelistirmeye yonelik dersler ise (Beden Egitimi ve
Spor, Gorsel Sanatlar, Mizik, Teknoloji ve Tasarim, Bilisim Teknolojileri vb.) uygulama agirlikh derslerdir.
Uygulamalarin bir diizen icinde gerceklesmesi, 6grencilerin hareket halinde olmasindan kaynaklanan ses
ve kargasanin azaltilmasi ise kurallarin isletilmesine baglidir. Ayrica beceri kazanma sirecinde 6grenci
davranislarinin ¢ok dikkatli izlenmesi, donit-dizetmelerin zamaninda verilmesi kritik bir 6neme sahiptir.
Dolayisiyla bu sonucun 6grencilerin yaslarina bagh ihtiyaglarindan ve kazandirilmak istenen davraniglarin
niteligindeki degismelerden kaynaklandigi distinulmektedir.

Elde edilen bulgular okul yasam Kkalitesini nispeten daha dusiik ve orta dizeyde algilayan
O0gretmenlerin insan yonetiminde daha midahaleci oldugunu géstermistir. Okul yasamiyla ilgili genel bir
memnuniyetsizlik icinde olan 6gretmenlerin sadece 6grencilerle degil, okuldaki tim bireylerle bag
kurmasi, iliskilerde sevgi ve saygiyl korumasi, gorevini istek ve coskuyla yapmasi zorlasir (Geng, 1993).
ilgili arastirmalarda sinifta &grencilerle daha sik iletisime gecen, sdz hakki veren dgretmenlerin okul
yasam kalitesini yliksek algilayan égretmenler oldugunu gostermektedir (ilmen, 2010; Kesici, 2010; inal
& Sadik, 2014). Bu durumda genel okul memnuniyetinin 6gretmenlerin 6zellikle 6grencilerle iletisim
kurma ve iliskileri ydnetme bigimini etkileyen 6nemli bir degisken oldugu soylenebilir.

Sonug ve Oneriler

Ogretmenlerin okul yasam kalitesi algilari ile sinif yénetimine y&nelik tutum ve inanglarini incelemek
amaciyla Erzincan’in Tercan ilcesinde gerceklestirilen bu arastirma sonucunda 6gretmenlerin gorev
yaptiklari okullarin yasam Kkalitesini orta dizeyde algiladiklari, olumsuz algilarinin 6grenci-6grenci
iletisimine yonelik oldugu gorilmustir. Kademe agisindan ortaokul; brans agisindan ise fen-matematik
dgretmenleri okul memnuniyeti daha az olan dgretmenler olmuslardir. Ogretmenlerin sinif yénetimine
yonelik tutum ve inanglari ise 6gretim silirecinde midahaleci, insan ve davranis yonetiminde ise daha
etkilesimci olmustur. Okul yasam kalitesi algisi 6gretmenlerin 6gretim ve davranis yonetimine yonelik
tutumlarinda anlamli bir fark yaratmamis, yasam kalitesi yiksek algilanan okullardaki 6gretmenlerin ise
insan yonetiminde daha etkilesimci oldugu saptanmistir. Elde edilen sonuglara goére okul yasam kalitesi
6gretmenlerin insan ve davranis yonetimine yonelik tutum ve davranislarinda etkili bir degiskendir. Bu
sonuglar dogrultusunda;

o QOpretmen/ 6gretmen adaylarinin dgretimde daha etkilesimci olmalarini saglamak amaciyla
o0grenci merkezli ydntem ve teknikler hakkinda uygulamali egitimler yapilmasi,

e Sinif ydnetimine ydnelik egitimlerde 6gretmen-6grenci iliskilerinde etik konusunun Uzerinde
6nemle durulmasi,

e Ortaokul o6gretmenleri ile fen-matematik 0Ogretmenlerinin okul memnuniyetsizliklerinin
nedenlerinin ayrintili olarak incelenmesi (sosyal, ekonomik vb.) énerilebilir.
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